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I'EPMAHCBHKE TA POMAHCBHEKE MOBO3HABCTBO

Hernkyn O. 1.
Pisnerncoruii 0epocasruli eymManimapHull yHigepcumem

CEMAHTHUEKA ®PA3EOJIOI'T3MIB 3 HABBAMMU
YACTUH TIJIA B AHIVIIMCBKIN MOBI

Anoramig. Crarra mpucBsveHa aHAII3y CEMAHTUKM AHIVIIHACHKUX
(paseossoriamis 3 Ha3BaMU YaCTUH T1jia. Po3TJISHYTO KOTHITHBHI, KYJIbTYPHI1
Ta EeMOI[NHI O0COOJMBOCTI IIUX OOUHHUIIL, 1X MeTa(OpHUYHy MIPHUPOIY Ta
(pyHKINOHAIbHEe 3HAYEHHS B MOBHIM KapTHUHI CBITY. 3pOo0JIEHO aKIeHT Ha
MIKMOBHI IIapaJiesl Ta Pojib TAKUX PPas3eosori3MiB y JIHTBOAUIAKTHIIL.

Karo4dogsi ciioBa: ppaseosioriam, comaTraM, KOTHITUBHA JIIHT'BICTHUKA,
MeTacpopa.

Summary. The article examines the semantics of English
phraseological units that contain body part names. Cognitive, cultural, and
emotional features of such idioms are analyzed alongside with their
metaphorical nature and functional role in the language. Attention is paid
to cross-linguistic parallels and the didactic relevance of somatic
phraseology.

Keywords: phraseological unit, somatism, cognitive linguistics,
metaphor.

IlocramoBka  mnpoGsiemu. @DpaseosioriaMu €  BaKJIUBUMHU
eJIeMeHTAaMI MOBHOI CHCTEMH, III0 BlIOOpAaKaioTh CBITOIVIS, MEHTAJILHICTD
Ta KyJbTYPHI yCTaHOBKH HOCIiB MoBu. (co0smMBOI yBarm 3acjyroByIOTh
dpaseosioriamu 13 COMaTUYHUM KOMIIOHEHTOM, AK1 JeMOHCTPYIOTH CKJIAJIHI
MeTaopuyuHl 3B'S3KM MIK TILJIECHHMM JOCBIIOM Ta abOCTpakTHUMU
moHarTaMu. HeoOx1gHICTh TJIMOIIIOro aHaJl3y IIMX BHUpPas3lB 00yMOBJIEHA
IXHBOI0O POJIJII0 Y (OPMyBaHHI OOPA3HOCTI MOBJIEHHS Ta CKJIAQIHICTIO
CIIPUHAHATTS OJIS HOCIIB 1HIITX MOB.

Anania ocramHix gociaimskenp 1 nyoOsaikaniii. IIpobGiiema
comaTuuyHUX QpaseosoriamiB poarasagasgaca B mparl O. M. Tapanenka
«Dpaseosorisd B KOHTEKCT1 KOTHITUBHOI JUHTBICTUKI (2013), IKHI aKIIeHTYE
Ha KOTHITHMBHOMY Imiaxoml g0 ¢dpaseosorii. H. C. Menbaur «AHrmichbKi
dpaseosioriamu 3 comMaTuyHHMM KommoHeHTOM» (2010) mocaimkye
YACTOTHICTb Ta (PYHKINIOHAJIBLHI 0COOJHBOCTI (PPa3eosiori3MiB 13 Ha3BaMU
vgactud Ti1a. A. L. KoBanp  «HorHiTuBHI  aclleKTHM  COMATHYHUX
(paseosoriamiB y aurmcbkiii MoBl» (2011) aHasi3ye coillaJIbHI acHeKTH
TAKUX OOWHUIIL y Me:KaxX KOTHITHMBHOI JIIHTBICTUKH. IHo3eMHa HayKoBa

5



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

nyMmia, 3okpema mpaiig P. I'iooca «The Poetics of Mind: Figurative Thought,
Language, and Understanding» (1994), dpopmye TeopeTrdHe MIAIPYHT I
PO3YMIHHSA MeTaOPHUUHUX IIPOIIECIB, IO JIEIKATH B OCHOBI COMATHYHHX
BHUpPAa3iB.

MeTa cTaTTl — JOCIIOAUTH CEMAHTUYHI 0COOJIMBOCTI (ppa3eosioriaMmis 3
Ha3BaMM YaCTHH TLIa B QHTIIHACHKINA MOB1, BUSBUTH IX KOTHITUBHY IIPHUPOIY
Ta BUSHAYHUTHU KYJIbTYPHI YMHHUKH, 110 BILTUBAIOTh HAa POPMYBaAHHS iIXHBOTO
3HAYEeHHS.

3aBgaHHAM IIi€l CTATTI € IPOaAHAJII3yBATH OCHOBHI HAYKOBI II1IXOIM
10 BHBYEHHS (ppas3eosioriamMiB 13 COMATHYHMMHK  KOMIIOHEHTAMMU,
oxapaxkTepu3yBaTH IXHI CEeMAaHTHUYHI OCOOJIMBOCTI B AQHIVIIMCHKIA MOBI,
3’siCyBAaTH KOTHITUBHI Ta KyJbTYPHlI UYHWHHHKHK, II0 BIJIMBAOTL HA
MeTadopHu3aIlio Ha3B YaCTUH TLjIa, a4 TAKOK PO3TJISHYTH (PYHKITIOHYBAHHS
TaKUX OIWHUIIL y MOBHIN KapTmHl cBITy. OKpemy yBary IIpumIljIeHO
JIHTBOAUIAKTAYHOMY 3HAUYEHHIO COMATHYHHX (PPa3eoJIoTIi3MIB Y IIPOIeCl
BUBYEHHS aHTJIHACHKOI MOBU SIK 1HO3E€MHOI.

Bukmnan ocmosBuHoro marepianay. ®OpaseosoriaMu € BaKJIMBUMH
eJIeMeHTaMi MOBHOI CHCTEMH, III0 BlJJOOPAsKaOTh CBITOIVIS, MEHTAJILHICTD
Ta KyJbTYPHlI yCTAaHOBKH HOCIIB MoBU. Oco0JIMBOI yBaru 3acayroBYIOTH
ppaseossoriamu 13 cOMaTUYHUM KOMIIOHEHTOM, SK1 J€MOHCTPYIOTH CKJIAIHI
MeTaopuyHl 3B'SI3KM MIK TILJIECHMM [JOCBIIOM Ta a0CTpaKTHUMU
moHaTTaMu. HeoOx1gHICTh T/IMOIIIOro aHaJl3y IIMX BHUpPas3lB 00yMOBJIEHA
IXHBOI0O POJIII0 Y (OpPMyBaHHI OOPA3HOCTI MOBJIEHHS Ta CKJIAIHICTIO
CIIPUAHSATTS IJIS HOCIIB 1HIITX MOB.

@Opas3eosoTiaMH  BIIITPAIOTh HAJI3BUYAWHO BaKJIUBY POJb Y
opmyBaHHI 00pa3HOCT], EKCIIPECHBHOCTI Ta 1T10MaTHYHOCTI OYIb-SIKOI
MoBH. BoHEI € cTaanMyu MOBHHMM OJUHHIIIMIE, IO HECYTh y co0l OaraTwmii
CEeMaHTUYHUHA 3MICT, SKHUI 4YacTO He MOKHA 3BECTH JI0 IPOCTOr0 3HAYEHHS
CJIIB, 3 SgKUX ckaagaerbesa Bupasd. OpnHiero 3 HaWIMKaBImIUX 1
HaANYMCJIeHHIIINX IPYII PPa3eosori3MIB B AHTJIIHCHKIN MOBI € T1, II[0 MICTATH
HAa3BUW YACTHUH JIIOJICHKOTO T1JIa — COMATHU3MH.

HasBu uvactmH Tia y ckJaaml ¢pas3eosiori3MiB € YHIBepCAJIbLHUMU
MOBHHMH eJIEMEeHTAMH, IIPOTe IX CeMaHTUYHEe HAIIOBHEHHS YacTO 3AJIeKUTH
BlO KYJbTYPHUX, ICTOPUYHHX Ta IICUXOJIOTIYHUX OCOOJIMBOCTEH II€BHOI
MOBHOI CIILVIBHOTH. B aHrmificbkli MOB1I TakKl BHUpas3u 30e01IBIIOr0
MeTaopu30BaHl ¥ BIKHUBAIOTHCS OJIs OIMMCY AOCTPAKTHUX IOHSTH Yepes
KOHKPeTHI TlIecHl ysaBjaeHHs. Hampurmaan, dppaseosoriam to lose one’s head
o3HAayae He OYKBAJIbHY BTpaTy YacTUHHU TLjIa, a BTPATy CAMOKOHTPOJIIO,
TOOTO TUMYACOBY HE3JATHICTD JIOT1YHO MUCJIATH.

3rimao 3 gmocaiymxenHavu  O. M. Tapaneuxa, dpaseosoriamu 13
COMATHUYHHUM KOMIIOHEHTOM JIEMOHCTPYIOTH TICHU 3B sI30K MIK T1JI€CHICTIO i1
MUCJIEHHSIM, II0 € XapaKTepHOI pPHCOI KOTHITUBHOI JIIHTBICTHUKHU
(Taparmenxo, 2013, c. 128). Taxl Bupasu IPYHTYIOThCS HA y3araJIbHEHOMY
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JIOCB1I1 CIIPUMHSTTS CBITY Uepe3 BJIaCHE TLJI0, IKe BUKOHY€E (PYHKIII0 0a30BOi
TOYKHU BIIJIIKY. Y Bupaasl to bury one’s head in the sand «xoBaTu rojioBy B
IIICOK» BUKOPIHCTOBYEThCS MeTadopa YHHKAHHS IIPo0JIeM, 3amo3udeHa 3
IOBEIIHKH CcTpayca, II10 HauyeOTO X0OBAEThCSA, BTYIUBIIIHCEH ¥ 3€MJIIO.

H. C. MenbHUK y cBOIif IIpaiil 3a3Hadae, 10 COMaTU3Mu y ppaseostorii
QHIVIINCHLKOI MOBM HaMW4YacTIIIe OB 'SA3aHl 3 TAKMMU YaCTUHAMHU TLIa, AK
head, hand, eye, heart, back, foot, face Tomro. 3a 1i crocTepesKeHHIMH, IIl
KOMIIOHEHTH € 0CO0JIMBO HPOAYKTUBHUMU Yepes IXHIO (PISUMYHY Ta eMOIIHHY
«ITOCTYIHICTE» — BOHH a00 BIOIIOBIOAIOTH 34 KOTHITHBHY II1SJIbHICTD
(HampHuKJIaZ, T'0JI0Ba), ab0 IIOCTIMHO BUKOPMCTOBYIOTHCS B KOMYHIKAI[l i
comaubHi# B3aemonii (Menpauk, 2010, c. 35). Hanpurian, to turn a blind
eye OYKBAJILHO 03HAYAE IIEPETBOPUTICS Ha CJIIIIE OKO», ajie BAKUBAHUKI 3MICT
— «CBLAOMO ITHOPYBATHU IIIOCHY.

O@paseosoriaMu 13 KOMIIOHEHTOM head YacTo CHUMBOJII3YIOTh
IHTeJIEKTYaJIbHI IIpoliecu abo IIOBeIIHKOB1 Mojiesl. BoHU MOMKyTh HecTH SIK
IIO3UTHUBHE, TAK 1 HeraTUBHE eMOIllfiHe 3abapBieHHd: to have a good head
on one’s shoulders («MaTH 3TOPOBUI IJIy3/1») IIPOTUCTABJISIETLCI L0 have one’s
head in the clouds («BuTaTi B XMapax»), 1110 03Ha4ae BIIIPUB Bl peaIbHOCTI.
Taxa IUX0TOMIA MOKAa3ye, 10 «I0JI0BA» B aHIVIIMCHKII hpaseosorii — Iie He
JIUIIIEe IIeHTP MHUCJIEeHHS, a 1 CHMBOJI CTYIIeHs aJeKBATHOCT1 0COOMCTOCTI.

DOpa3eosI0TIi3MHI 3 KOMIIOHEHTOM Aand HamidacTiile B1OoOpaskaoTh il
a00 KOHTpOJIb HaJ curyairen. Hampurmnan, to have the upper hand («Mmatu
mepesary»), to wash one’s hands of something («ycyHyTHCsI, BLIMOBUTICH Bl
BIJIIOB1OAJIBHOCTIY), to give someone a hand («IOIOMOITH KOMYCH»). 3a
crocrepesxkenuam mocmuuinl A. I. Kosanp, comatmsmu 3 hand dyacro
YTBOPIOIOTH  (PPA3eosIoTI3MH, III0 BHPAMKAOTHL COI[laJIbHI B3AEMIHU:
MIOIIOPAIKYBAHHS, JIOIOMOTY, YXHJIEeHHs, skecToBl kKomm Tomro (Hosasb,
2011, c. 55).

OxpeMy TpyIlly CTaHOBJIATHL (ppaseosoriamu 13 heart. Bonum e
BUPa3HUKAMK TJIMOOKHX IIOYYTTIB: JIFO0OBl, IIMHPOCTi, CIIBUYTTA a0bo0
oaiigysxocti. Hampurmaanm, to have a heart of gold («vatm 30s10TE cepiie»)
o3Havae OOOpy I UyHJIMBY HATYpPy, Toml AK to be heartless Bra3ye Ha
SKOPCTOKICTh. ¥ MOBHIHA KapTHHI AHIJIOMOBHOTO CBITY ceplie IIOCTae K
CUMBOJI He TLIIBKH JIF000B1, a i MOPAJIBHUX TKOCTE.

®paseosoriaMu 3 KOMIIOHEHTAMU eye, face, back, foot Takoxk MaiOTh
IIIpoke cemauTuuyHe mojie. 1o face the music («<HecTH BIOIIOBIIAJIBHICTHY)
abo to lose face («BTpaTWUTH TIOHICTHY) BKaA3yIOTh HA COINAJIbHY OIIHKY,
nyomuHICTE mi. To keep an eye on someone («CTEKUTH 32 KUMOCH»)
BIKMBAETHCS B KOHTEKCT] HATJIALY, TypOoTu abo xKoHTposw. 1o turn one’s
back on someone — «BIABEPHYTHUCS B1O KOIOCH», TOOTO BIIMOBHUTHUCS B
JIOTIOMOTH. Taxi BUpa3u JIEMOHCTPYIOTh HACKLJIbKH
0araTopyHKINOHAJILHUMH MOKYTh OyTH HaBITH 3BHYHI YACTUHH TLIa B
MeTaQOPUIHOMY II€PEOCMICICHHI.
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Ax 3asmauae P. ['100c y cBoiii MoHOrpadii, O1IBIIICTE (Ppa3eosIoriaMiB
13 COMATUYHMMHU KOMIIOHEHTAMU € pPe3yJbTaTOM KOHIIEITYaJIbHOI'0
MeTaOPUIHOr0 MHUCJIEHHs. Y paMKax Teopll KOHIIeIITyaJbHOI MeTadopu
MOBeIlb OCMICJIIOE a0CTPAKTHI pedl dyepes3 IIPU3My KOHKPETHOI'O T1JIECHOI'O
nocBiny. Hampuxmaanm, «po3ym — 1ie ToJI0Ba», «eMOIIll — IIe ceplie», «BJjaga
— IIe pykKa», «KKoHTPoJb — 11e oko» (Gibbs, 1994, p. 86-87).

Ille omHMM BaKJIMBHUM AacCIeKTOM € COIIIOKYJIbTYpPHA cIerudika
BIKMBAHHA TaKuX paseosioriamiB. Hampukiaan, y OpuTaHCEKOMY BaplaHTI
AHTJIINChKOI BHUpas to get cold feet («3nsaraTucs, BIACTYIHTHY») IMTHPOKO
BIKMBAETHCS B CUTYAIlAX HEPIIIyYOCTl IIepe] BIAMOBIIAJILHHUM KPOKOM,
30KpeMa OApPY KeHHsM. Y IIbOMY BHIIAOKY «XOJIOJHI HOTM» — IIe CHMBOJI
TLJIECHOI'O0 IIPOSIBY CTpaxy. Takl KOHCTPYKINI dYacTo 0a3ymTbCd Ha
VHIBEpCAJbHHUX (PI310JIOTIYHUX BIOTUYTTAX, ajie OTPUMYIOTH CIIEeI(pIuHe
KYJbTYpPHE OCMUCJIEHHS.

Baprto 3BepHyTH yBary i Ha pas3eosori3aMH 3 KOMIIOHEHTOM tongue
(«I3UK»), K1 CTOCYIOTHCS MOBJIEHHS, IIPABINBOCTI, CTPIMAHOCT1 200 OpexHi.
Hamopurian, to bite one’s tongue o3Hauae crpuMmyBaTH cede Bl BUCJIOBJIEHHS
OYMEKH, TOOl IK to have a sharp tongue BKa3ye Ha CXHJILHICTD JI0 TPYOOIIIIB
abo capkasmy. Y QpaseosoriamMax ILOI0 THIY IPOSBJSETHCI MOpaJbHA
OIIIHKA JIIOICHKOI KOMYHIKATHBHOI IIOBEIIHKN — YECHICTD, JeJIIKATHICTH 200
iXHs BIICYTHICTb.

JlocmmxeHHsS CcOMaTHYHHX  (PPas3eosiori3MIB  TaKO  JO3BOJISE
IIPOCTEKUTHU MI:KMOBHI ntapaJiesi. Hanpurian, aHrmichbKui BUCIIB £0 COSt
an arm and a leg («koIITyBaTH OysKe [JOPOTO») Mae YKPAiHChKHI
BIAIIOBIOHUK «BJIETITH B KOIIIEYKY», ajie aHIVIHCbKe (popMyJ IIOBaAHHSI
eMOIIIIHIIIe Ta ApaMaTUYHIIIe — BTPaTa KIHIIIBOK II0CTA€ TIepOOoJIIUHIM
CII0CO00M BHpaKeHHs skepTBH. Lle cBIIUNUTL Ipo crenudiky aHTJIOMOBHOTO
CTHJIIO TIePEOIBIIIEHHS IK PUTOPUIHOTO IPUHOMY.

Dpas3eos10T13MHI 3 Ha3BaMM YaCTUH T1JIa MAaIOTh He JIMIIle II3HaBaJIbHe,
a 1 IUIaKTUYHe 3HAYeHHs: BOHU CIIPUAIOTH PO3BUTKY 00pa3HOr0 MUCJICHHS,
30arauyioTh CJIOBHHMKOBMUU 3allac Ta TOTYIOTb MOBII OO0 aBTEHTUYHOI
KOMyHiKalii. Ix BUBYeHHS BaK/IMBe B Kypcax aHIVIIMCHKOI MOBH, OCKIIBKH
He3HAHHS TAKUX BUPAa3iB MOKe IPU3BOIUTH 10 OYKBAJHLHOIO CIPUUHATTS i
HemopoayMmiuausa. CaMe TOMy BHMBYEHHS COMATHYHHX (Ppas3eosori3MiB €
AKTYyAJIbHUM 3aBIAHHSIM JIHTBOSUIAKTUKH.

BucHoBKH

VYV pesyabprarl mocimimgkeHHS ceMaHTHUKK (ppas3eosori3MiB 3 Ha3BaMU
YacTUH TLJIa B AHIVIIHACHLKIN MOB1 OyJI0 BCTAHOBJIEHO, IO COMAaTUYHI
(bpas3eosoriaMH CTAHOBJIATH OKPEMUIN THUI (PPa3e0JIOTIYHUX OOUHUILL, IO
AKTUBHO OCJIIKYIOTBCSI y MesKaxX KOTHITUBHOI JIIHTBICTUKH, OCKLJIBKH
HOETHYIOTh MeTaOPHUUIHY IPHUPOAY MOBHU 3 TLJIECHHUM JOCBIIOM JIFOIWHH.

Opaseosoriamu 3 kommoHeuTamu head, hand, heart, eye, face, foot,
back, tongue TOIIO JEeMOHCTPYIOTEH CTA0LIbHI CEMaHTUYHI MOJIeJI1, IIOB A3aHl
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3 MHCJIEHHSIM, €eMOIIIMH, KOHTPOJIEM, KOMYHIKAIllel0 Ta COI[aJbHUMH
B1JTHOCUHAMU.

KormiTuBHa iHTepIperallia COMATUYHUX (PPa3eosIori3MiB BHUSBHJIA,
110 IT1 BUPA3U IPYHTYIOTHCSI HA KOHIIEIITYaJIbHUX MeTadopax: «MUCIeHHI —
Ile TOJIOBA», «eMOIll — IIe ceple», «Bjaajga — Ile PyKa», «MOBJIEHHS — IIe
SISUKY, K1 € pe3yJIbTaTOM y3araJIbHeHOr0 T1JIeCHOTO JOCBIIY.

®paseosoriaMH 3 Ha3BaMM YACTHUH TLIA BLAOOPaKaiOTh CIEIIHQIKY
AHTJIOMOBHOI KyJIBTYPH: BOHH BTLIIOOTH MOPAJIbHI OITIHKM, COINlaJbHI POJIl,
CTPaxX® Ta eMOIIll, a TaKOK 3aCTOCOBYIOTH I'iIIep00JI13alliio K CTHJIICTUYHNHA
3acio.

Busuenns comaTMYHMX (PpPas3eosori3MIB MA€ BAKJINBE MIPAKTHUUHE
3HAUCHHSA B MeKaX BHUKJIAJAHHA aHIVIIHACHKOI MOBU AK 1HO3EMHOI, asKe IIl
OUHUIIl CIPHUSIIOTh KPaIloMy PO3YMIHHIO 00pPa3HOCTI MOBH, PO3IIHPEHHIO
JIEKCUYHOTO 3aIllacy Ta YHUKHEHHIO MIKKYJIbTYPHUX HEIIOPO3YMIHb.

IlepcrexkTBU mogaIbIINX PO3BIOK Y BUSHAYEHOMY HAIIPAMI.
[lomanbim mocaimskeHHS y cdepl PpaseosoriaMiB 13 COMATHUYHUMU
KOMIIOHEHTaMH MOKYTh OyTH CIPAMOBAHI Ha KlIbka Hanpamis. [lo-mepire,
JIOIILJIbHO 3JIACHUTH MOPIBHAJBHUN aHAJI3 AaHIVIIACBKUX COMATHYHIX
(ppaseossoriamis 13 BIAIOBIIHHUKAMHA B 1HIINX MOBAaX, 30KpeMa YKPalHCHKIH,
3 METOI0 BHSBJIEHHS MIKMOBHOI acuMmeTpli Ta KyJIbTYPHO 3YMOBJIEHHX
BIIMIHHOCTelT y MeTadopuurHoMy MmucjeHHl. Ilo-mpyre, mepcreKTUBHUM €
BUBYEHHS JHUHAMIKM BHKOPHUCTAHHS COMATHYHHX (Pa3eosiori3MIiB Yy
Cy4acHHX [OUCKYPCHUBHHX IIPAKTUKAX — XYIOOKHIA JIIiTepaTypl, Memia,
IHTepHeT-KoMYyHIKaIlli. Takok 3acayroBye Ha yBary JOCTIIKEeHHSI BIKOBUX 1
FeHIePHUX OCOOJIMBOCTEM 3aCBOECHHSI TAaKMUX OOUHUILL Y IPOIlecl BUBYEHHS
AHTJIIMCHKOI MOBH SIK 1HO3eMHOI. OKpeMIrM BEKTOPOM MOKE CTATH BUBYCHHST
IIEePEeKJIAJ03HABYOI0 AacCIeKTy COMATHYHHX (Pas3eosori3aMiB 1 po3podka
e(peKTUBHUX METOJIUK iX amanTalni y MUIUKKYJIBTYPHOMY CILJIKYBaHHI.
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INPUYMHUN SBHUKHEHHSA BII[MIHE’{OBOT CUCTEMUA
Y CTAPOOPAHIIY3BKIN MOBI

Asoramnisa. Y crarTi IpoaHal30BaHO IIPOIEC 3HUKHEHHS BlIMIHKOBOI
CHCTEMU B CTApoPPaHIly3bKifi MOBl. Po3rissHyTO OCHOBHI UMHHUKM, IIIO
CIIPMYMHUJINA T'paMaTUYHe CIPOIIEHHS, 30KpeMa (POHETHUUHY epo3lio, 3MIHY
CUHTAKCUYHUX CTPYKTYpP, COIIOJIHTBICTHYHI (aKTOpH Ta MIMKMOBHI
KOHTaKTH.

Kaouosi cioBa: crapodpanHilysbka MOBa, BIOMIHA, I'paMaTUYHI
3MI1HU, POHETHKA, aHAIITHYH] KOHCTPYKIIII.

Summary. The article explores the decline of the case system in Old
French. It focuses on key linguistic and sociolinguistic factors that
contributed to this simplification, including phonetic erosion, syntactic
changes, and language contacts with Germanic and Latin varieties.

Key words: Old French, case system, grammatical change, phonetic
erosion, analytic constructions.

IIpo6aemaTura. IcTropuyHIii PO3BUTOK POMAHCHKUX MOB, 30Kpema
cTapoPaHILy3bKOI, CYIPOBOIKYBABCI YNCICHHUMH 3MIHAMU, cepejl SKUX
0co0JIMBe 3HAUYEHHs Mae TpaHcopMalls BIAMIHKOBOI cucTeMH. AKIIO
JJAaTHHCHbKA MOBA BUPI3HSJIACSI YITKO BUPAKEHOI0 (PJIEKCIHHOIO CTPYKTYPOIO,
TO B CTApPOPAHILy3bKIH yiKe IIPOCTEKYEThCS IIOCTYIIOBMM Iepexid [0
AHAJIITUYIHOTO CIIOCO0Y BHpaskeHHs TIpaMaTHYHHX BigHomIeHb. llmramms
3HUKHEHHs (pJIeKClii Mae He JIHIIe TPaMaTUJIHUN, a ¥ COI[IOKYJIbTYPHUMN
BUMIp, III0 POOUTH ITI0 TEMY aKTyaJIbHOIO JIJIs CYy4aCcHOTO MOBO3HABCTBA.

Amnaui3 ocraHHIX gociaimskeHsp i myosikamin. [Ipodiema sHUKHEeHHS
BIIMIHKOBUX (POPM y CTapopaHIly3bKI MOBl1 € IIPeIMEeTOM YHCICHHUX
JIOCTIIKeHb AK 3apyOLKHHX, TaK 1 YKPAiHChKHUX MOBO3HABIIIB. 30Kpema,
paniyssruit giarsictr Mapcess Koen 3asmauae, 1o ogmHie0 3 KJIIOUYOBHX
IpUYNH 3aHeranay ¢QJiekciii Oyiaa QoHeTUYHA epo3isd 3aKlHYeHb, dKa
YCKJIaTHIJIA PO3IIN3HABAHHS IpaMaTH4HOI poJl ciaoBa B peueHHl (Koem,
1987, c. 92-94).

HKan-JIyi Tpurrep maxpecsroe, 110 3HUKHEHHS 3aJHUIIKIB JIATHHCHKOI
MopdosIorii  OyJI0 3yMOBJIEHE IIOCTYIOBMM IIOCHUJIEHHSM (PIKCOBAHOIO
mopsaaky ciaiB. Ile sBuIlle BUKOHYBaJIO KOMIIEHCATOPHY (QPYHKIIIO, ajKe
CTaJI0O OCHOBHHMM 34C000M IIepeJaBaHHS CHHTAKCUYHHUX 3B’S3KIB 3aMICTh
BIOMIHKOBUX 3akiHueHb (Tpurtep, 1999, c. 146-149).
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Yrpaiucoruit moBosuaserrb Omekcauap Ilomomapis 3BepTae yBary Ha
collajibHl (paKTOpH, IO CIPHUAJIN TIpaMaTUYHHM TpaHcdopmariaMm. o
TaKUX YMHHUKIB Bl1H BIITHOCUTH yPOaHI3aIlli0, 3POCTAHHS PIBHSI I'PAMOTHOCTI
HaceJIeHHsI, MOIIHPEeHHs IIMCeMHOCTI Ta 3arajJbHy TeHOeHINI0 0
craggaprusaiil mosu (Ilomomapis, 2010, c. 55-57). IIi coIflo/MHTBICTHYHI
OPOIleCH CHPHUAIN YHIPIKAINI MOBHMX HOPM 1 IPUCKOPHJIN BIIMOBY Bl
CKJIQIHUX MOP(OJIOTIUHHX CTPYKTYP.

Mera crarti. Mertoo crarTi € 3’CyBaHHS OCHOBHHUX JIIHTBICTHYHHX 1
COI[IOJIIHTBICTUYHHUX YMHHUKIB, SKl CIPHUSIN 3HUKHEHHIO BlIMIHKOBOI
CHCTEMH B CTAPOpaHILy3bK1i MOBI.

3aBoaHHA JOCIINKEeHHIT:

« BUSABHUTH POJIb POHETUYHHUX 3MIH y CIIPOIIIEHH]1 MOPJ)0JIOrii;

« ITPOAHAJII3YBATH CUHTAKCHUYHI TEeHIEHIN] Ta BILJIUB (piKcAIlll IIOPAIKY
CJIIB;

« BU3HAYHUTHU COITIOJIHTBICTHUYHI IIepeIyMOBU I'paMaTUYHOI eBOJIIOIII];

« PO3TJISTHYTHU POJIb MOBHUX KOHTAKTIB Y 3M1HI I'paMaTUYHOI CTPYKTYPH.

Bukmnang ocHoBHOoro wmarepiany. Crapodpaniiy3bka MoBa, sKa
icayBasa MLk IX ta XIV cTOmiTTaAMH, € ACKpPaBMM HOPHUKJIAIOM MOBHOI
@BOJIIOLIII, 110 B1A0yJIacs IIiJ BILIMBOM COI[IOKYJIBTYPHUX, JIHTBICTUYHHUX Ta
icTopuyHuX (pakTopiB. IIporsrom 1boro mepiogy MoBa 3MIHIOBAJIACSI IIifT
BILIMBOM MHOYKMHM BHYTPIIIHIX 1 30BHIIIHIX YMHHUKIB, IO IIOCTYIIOBO
IPU3BOAWJIO OO0 3HAUYHUX TpaHchopMalllili y rpamMaTuill, (OHETHIl Ta
cunraxcucl. Crapodpanilysbka MoBa ycoagkyBajia 0araro eJIeMeHTIB
JIATUHCBHKOI TpaMaTHKN, 30KpeMa JBOUJIEHHY OIIO3UINI0 MK Cy0'€KTHHUMH 1
00'eKTHHMMHU (popMaMM, ajie 3 YacoM I CHCTeMa BTpavaja CBOIO
pyHKITIOHAJIBLHICTL Yepe3 POHETHUYHI Ta CTPYKTYPH1 3MIHU.

Opmieo 3 OCHOBHUX IPUYMH IINMX 3MIH OyJia (POHETHYHA €BOJIIOIII, III0
BHUpaskajiacs, 30KpeMa, B PeAyKIllil 3aKklHYeHb Y HeHAaTOJIOIIEHNX IT03UIIIIX.
Ax 3asmauaB wmoBosHaBenb Mapcenb Koen, 3HMKeHHS YITKOCTI
rpaMaTHYHUX (pOpM MaJI0 HETAaTUBHHUM BILJIUB HAa iX 3IaTHICTb BUKOHYBATH
cBol (yHKINI, OCKIIbKKM MOPQOJIOTIUHI BIAMIHHOCTI CTaBaJ MEHIII
pupasuumu (Cohen, 1987, c¢. 112—-113). Lle cupusso mmepexony BiJ CKJIaTHUX
pexcifinmx ¢QopM g0 OIBIT AHAJITUYHHX KOHCTPYKINHN. 3MIHH B
doHEeTHUHNX QopMax TakoK BIJIMHYJIM HA CHHTAKCHUC, OCKLJIBKH JIJIS
BHPAKEHHs I'PaMAaTUYHUX 3B'SI3KIB CTAJIM BUKOPKMCTOBYBATHUCS 1HIIN1 MOBHI
3aco0u, 30KpeMa IIOPSII0K CJIIB.

VY pesysbTaTi 1IBOro IIPoIiecy 3MIHUBCS He JIHIINEe caM CHHTAKCIC, ajie i
PoJIb TIOPAAKY ciaiB y pedennl. dHau-JIyi Tpurrep migxpecsioe, 1110 B yMoBax
3MEHIIIeHH POJl (pJeKclii IOPSAOOK CJIB CTaB OCHOBHHM CIIOCOOOM
BHpa’KeHHsI T'paMaTUYHUX 3B'I3KIB y crapodpanitys3bkiit Mol (Tritter,
1999, c. 89-91). Ile Oys0 0CcOOJIMBO IOMITHO B CTPYKTypax 13 IIPSIMHM
mopsaakoMm ciaiB (SVO), me cuHTaAKCHYHI 3B'SI3KK OLJIbINEe 3aJIesKajil Bif
IO3UINI CJIB y PedYeHHl, HIK Bla rpaMaTuyHux gopm. TaxumMm umHOM,
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crapodpaHIly3bka MOBa IIOCTYIIOBO CTaBaJia OLIBII aHAJITUYHO, 1 1i
rpaMaTHYH]1 KOHCTPYKIII II0YAJIN CIIPOIIYBATHCE.

CoIloKyIbTYpHI (PAKTOPU TAKOMK 3HAYHOI MIPOI0 CIPHUSJINA MOBHUM
amiHaMm. Po3BuTok ypOamisaIni Ta 3poCTaHHS KIJIBKOCTL I'PAMOTHHUX JIIOJIEH
MAJIN TIPAMUI BILIMB HA CTAHIAPTHU3AII0 MOBHHX HOPM. 30KpeMa, B €IoXy
CepeqHBbOBIUYSA, KOJIM 3POCTAJIa KUIBKICTH HIHMCEeMHHUX [3KepeJsi, IIocTaJia
moTpeda B UITKMX 1 3PO3YMIJIMX MOBHUX KOHCTPYKINAX. K 3a3mauae
Oumnexrcaunp IlomomapiB, ckaagHA BIOIMIHKOBA CHCTEMA CTAPOdPaHILy3bKOI
MOBH CTajJla MEHIII AaKTyaJIbHOIO, OCKLJIbKH CTBOPIOBAJIa YHCJIEHHI
JBO3HAYHOCTI, IO YCKJIAQOHIOBAJH CILIKYyBAaHHA. B yMoBax pO3BUTKY
IIIK1JIBHOI OCBITH Ta 301JIBIITEHHS K1IJIBKOCTI TPAMOTHUX JI00ei, MOBHI1 HOPMH
OYAJId CTAHZAPTHU3YBATHUCS, IO CIIPHUAJIO0 CIPOIIEHHI TI'PaMATHIHIX
koHcTpykIi (ITomomapis, 2010, c. 76-78).

3MiHHT y cTapodpaHITly3bK1H MOBI OyJIM TAKOK 3yMOBJI€H]1 KOHTAKTAMU 3
IHIITUMY MOBAMH, 30KpeMa IepMaHCbKHUMU MOBAaMH, SIK1 MaJid BIJIUB Ha
JIeKCUYHY Ta TpaMaTHYHYy CTPYKTYpPY QpaHIly3bKoi MoBU. I'epmMaHCBHKI
IJIeMeHa, II0 oceaumaucs Ha Ttepuropli OpaHilli, IpUHECIH 3 €000
TeHIEHINI [0 BHUKOPHUCTAHHS OLIBII aHAJITUYHHUX CTPYKTYP 3aMICTh
JaTUHCbKUX iaekTuBHUX (opm. Lle, B cBo0 Uepry, cupusaao 3MeHIIIEHHIO
POJI1 BIAMIHKOBUX 3aKIHUEHbD 1 IIepexoay A0 BUKOPHUCTAHHSI IPUNMEHHUKIB
IJIS BHUPAKeHHsS TrpaMaTudHux BlogHocuH. Ile copumsiao mepexomy
cTapopaHIly3bK0Ol MOBH OO0 MeHII (JIEKTHBHOI'O, OLJILIIT AHAJITHIHOTO
THUILY.

IHII0I0 BAKJIMBOIO CKJIAZOBOIO €BOJIIOIII MOBH CTAaJI0O 3MIIIEHHSA
pyHKIIHE 3aiMeHHUKIB. Y cTapopaHIly3bKIH MOB1 3aMMeHHUKH IIOYaJIH
YITKO BKA3yBaTH HA POJIb IMEHHHUKIB Y PeYeHHl, III0 CYTTEBO CIIPOCTHJIO
rpaMaTtuyHl KoHCTpykIili. Hampurman, savimMenmnuxm 1l ta elle mouasm
OQHO3HAYHO MO3HAYATH MIAMeT, B ToM yac Ik le, la Tta lul BuroHyBasmn
yHKINI momaTka um Hempamoro ob'ekra. [le Tako:k CIpPUAIO CIIPOITEHHIO
MOBHUX KOHCTPYKIIIH 1 MIABUIIEHHIO PIBHA X 3P03yMIJIOCT1 JIJIS MOBIIIB.

CommlokyabTypHI 3MIHHM Ta PO3BUTOK MAacOBOI KOMYHIKAITl TAaKOMXK
ICTOTHO BILIMHYJM Ha MOBHY IIPaKTHKY cTapodpanily3bkoi moBu. [loasa
HOBUX KAQHPIB IIMCHMOBOI MOBM, TAKHX SK aIMIHICTPATHBHI, PEJITIHHI Ta
OCBITHI1 JOKYMEHTH, BUMAaraJjia BHCOKOI YITKOCT1 1 mpo3opocTi. BigMmoBa Bix
CKJIATHUX MOPQOJIOTIYHUX (OPM IOIIOMOIVIa 3a0e3IIeUUTH SCHICTL Ta
TOYHICTL y IIepemadvl 1HdopMmairli, 110 J03BOJIMJIO PO3BUBATH HOBl KaHPU
IIUCHMOBOI MOBH Ta 3POOUTH IX JOCTYHIHIIIUMHE [JIsSI IITUPOKOI ay uTopii.

BasmxiuBo 3asHaunTH, 110 3MIHIOBAJIACh He JIMIIE caMa MOBa, ajie I
KOTHITMBHA CTPyKTypa KomyHikari. CriaagHl Mopdgosioriual dgopmu
BHMATraJIyd BlJ] MOBIIIB 3HAYHUX 3YCUJIb IJI IX IPABUJILHOIO BUKOPUCTAHHS.
VY Toii yac K IIPOCTIII CHHTAKCHUYH] KOHCTPYKII JTO3BOJISAJIN CIIPUHMATH 1
mepegaBaTu 1H(poOpMAINO INIBHOIIEe Ta edeKTuBHINe. Ik 3as3Hauae
Ilomomapis, 111 3MIHM CBIOYaATh PO IIPArHEeHHS OO0 OLIBII 3PYy4HOI Ta
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e(peKTUBHOI KOMYHIKAINi B yMOBaxX MOUHAMIUYHHUX COIIAJIbHUX 3MIH
(ITomomapis, 2010, c. 79-80).

Ot:xe, cTapodpaHIly3bKa MOBA CTAJIa APEHOI JIJIA YHUCJICeHHUX MOBHIX
3MIH, 3yMOBJIEHHX He JIMIIle BHYTPIIIHIMH MOBHUMH IIpoIlecaMu, aje i
30BHIITHIMHU COIIIOKYJBTYPHHUMH TA KOTHITHUBHUMM YMHHUKamu. L1 3Mian
CIIPUSJIA PO3BUTKY HOBHX (POPM IIHCHMOBOI Ta YCHOI KOMYHIKAIIll, SK1 B CBOIO
Yepry CTaJId OCHOBOIO JJISI IIOJAJIBIIOI €BOJIIOI] PPaHILy3bK0Ol MOBH.

BucHoBkn. IIporec 3HUKHEHHS BIAMIHKOBIX dopm y
cTapopPaHILy3bKIH MOB1 € Pe3yJIbTaTOM CKJIAIHOI'0 B3aeMOIll POHETHYHHX,
CHUHTAKCUYHUX TA COLIIOJIIHIBICTUYHNX YMHHUKIB. 3TIHO 3 JOCILIKEHHIMI,
OCHOBHHUM KAaTaJI3aTOPOM IILOTO IIpoIlecy OyJia (poHeTHUYHA PeayKIIls
3aK1HYeHb, 1[0 YCKJIAJHIJIA BU3HAYEHHSI IPAMATHYHOL POJIL CJIIB Y PEYEHHI.
Ax 3asmauvae HKoeH, epos3is 3akKiHYeHb 3po0OMJIA HEMOKJIUBUM YITKE
PO3pi3HEHHSA BIIMIHKOBUX (POPM, IO, B CBOIO UEpTy, IPU3BEJIO JI0 BTPATU
dnexciit (Koen, 1987, c. 92-94).

3 1Hmoro OOKy, IIBHUINEHHS 3HAYEHHs (PIKCOBAHOIO IIOPAIKY CJIIB
CTaJIO BAYKJIMBUM KOMIIEHCATOPHUM MEXaH13MOM, SKUI J03BOJIUB 30epertu
rpaMaTtuyHl (QYHKIN calB 0e3 BIAMIHKOBHUX (OpPM, SK Ile ILIKPECIIoe
Tpurrep (Tpurrep, 1999, c. 146-149). 3MiHHN B CHHTAKCHYHIA CTPYKTYpPl
MOBH 3yMOBIJIM HEOOXIZHICTh aJaIlrTailil cTapopaHIly3bKol I0 HOBHUX
MOBHUX BHMOT.

ComianpHl (pakTOpM, Takl AK ypOaHi3allls Ta CTAHOAPTHU3AINsa MOBH,
TAKOK CTAJIM BAKJIMBUMHE YMHHUKAMH IPAMATHYHHX 3MIH, OCKLIbKH BOHU
CIIPUAIN yHIPIKAI]I MOBHHUX HOPM 1 IOIMHUPEHHIO HUCHMOBUX CTAHIAPTIB, IO
IIPHUCKOPIIIO IPOILEC CIIPOIeHHa rpaMaTudoi crpykrypu (Ilomomapis, 2010, c.
55-57).

TaxkuM YMHOM, 3HHMKHEHHS BIIMIHKOBOI CHCTEMH B CTapOQPAHILy3bKII
MOBI € Pe3yJIbTaTOM CKJIAJHOI KOMOIHAINI (POHETUYHUX 3MIH, 3POCTAI0UO0l POoJIl
IOPSAIKY CJIIB Ta COIIOJIHTBICTUYHUX TpPaHChopMAaIii, 0 BlOOOpaKaioTh
€BOJIIOITII0 MOBH ITiJI BILIMBOM BHYTPIIIHIX 1 30BHIIIHIX YNHHHUKIB.

IlepcmexTBM IIOZAJIBINHX JOCILIMKEHb. 3 OIVISAY HA CKJIAQIHICTE 1
0araToBUMIPHICTH ITPOITECY BIAMUPAHHS (PJIEKCIH, TOJAJIBII PO3BIIKU B ITbOMY
HaOpsaAMl MOYKYTH 30C€PeIUTHUCSI Ha MOPIBHSILHOMY AHAJI31 POMAHCHKUX MOB
a00 K Ha BHUBYCHHI B3a€MO3Bd3KIB MIK COILIAJIBHOI [IUHAMIKOK Ta
rpaMAaTHYIHOIO €BOJIIOIIEIO.

COoucoxk BUKOPHUCTAHUX JiKEPeI:

IToromapis, Oserkcaunp. Mososnascmeo: Iliopyunux. Kuis: JIn6igs, 2010,
c.55—-57,¢c. 76 —78,c. 79 - 80.

Cohen, Marcel. Histoire d'une langue, le francais: des lointaines origines
Q nos jours. Messidor-Editions Sociales, 1987, c. 92 - 94, 112 - 113.

Tritter, Jean-Louis. Histoire de la langue francaise. Paris: Editions
Ellipses, c. 89 -91, 1999 c. 146 — 149.

13



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

SICTABHE MOBO3HABCTBO

I'pumyx O. A.
Pisnencoruil 0eporcasruti eymanimaprull yrHigepcumem

_ TEHJEPHI CTEPEOTUIIN )
B AHIVIINICBKIN TA VKPATHCBHKII ©®PA3EOJIOLTI:
KOHTPACTUBHUI AHAJII3

Anorania: CraTTsa JocalIKye TeHIepHl CTePEeOTHIIN B AHTJIINCHKINA Ta
VKpaiHChKIN (ppas3eosiorii, 3okpemMa Ti, IO IIOB'S3aHI 13 COIIAJIbHUMU
VSBJIEHHAMHU IIPO POJIb YOJIOBIKIB 1 sKIHOK y CYCITLIIBCTBI. ABTOp aHAaJII3ye
dpaseosoriamu, AK1 BIIOOpaAsKAOTh KYJBTYPHI HOPMHU Ta CTEPEOTHIIH,
IIOPIBHIOIOYH IX ¥ AB0X MoBax. OcobymBa yBara OpuIljIsIeThCs CIILIILHIM Ta
BIAMIHHHM pPHCAM y BUpPaMKEHH]l T'eHIepHuX crepeoruinis. JlocmmxeHHs
IIoKa3ye, IO Qpas3eosorisd € IOTY:KHHM I1HCTPYMEHTOM 3aKplIlJIeHHS
COITIAJIbHUX YSBJIEHH IIPO TeHIAEPH1 POJIl Ta BHUSIBJISAE 3MIHU I BILJIMBOM
Cy4YacHUX TEXHOJIOTIH 1 ry1o0aJsri3arii.

Abstract: The article investigates gender stereotypes in English and
Ukrainian phraseology, particularly those related to social perceptions of
men's and women's roles in society. The author analyzes phraseological
units reflecting cultural norms and stereotypes by comparing them in both
languages. Special attention is given to commonalities and differences in
expressing gender stereotypes. The study demonstrates that phraseology is
a powerful tool for reinforcing social gender-role perceptions and reveals
changes influenced by modern technologies and globalization.

Karouosi cioBa: resepHi cTepeoTHunH, (ppas3eosioris, IMOPIBHIJIbHA
JIHTBICTHUKA, AHIJIIMChbKA MOBAa, YKpalHChbKa MOBa, KYJbTYPHI HOPMH,
COITIAJIbHI Mepeskl, MOBJIEHHEBl CTEePEOTHIM, T'eHIePHl POoJI, COIIaJIbHI
VSIBJICHHSI.

Key words: gender stereotypes, phraseology, comparative
linguistics, English language, Ukrainian language, cultural norms, social
media, language stereotypes, gender roles, social perceptions.

Beryn. Crarrs gocimiaskye TeHOepHl CTePeoTHIIM B aHIVIIHACHLKIN Ta
VEpaiHChKIN Qppas3eosorii, IO € BaKJIMBOIO TEMOIO IJI IIOPIBHSIJILHOI
JIHTBICTUKH Ta KyJbTYPHUX gocilmskxeHb. (Crepeorwir, moB’d3aHl 3
reHJaepoM, QOPMYIOTBCSI IIJ BILIMBOM COIIAJIBHUX, KYJBTYPHHX Ta
IcTopuuHUX (paxTopiB. BoHM 3HAXOIATH CBOE BIIOOpaKeHHS He JIHUIIEe B
IIOBCAKJIEHHOMY MOBJIEHH], a ¥ Yy MOBHHUX OJUWHHUIIAX, 30Kpema
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dpaseosioriamax. BuBueHHa TaKUX CTEPEOTHUIIB Yepes IPU3My (ppaseosorii
JTa€e MOSKJIMBICTH TJIHMOIINE 3PO3yMITH, SK KOMKHA KYJIbTypa CTABHUTHCA 0
poJIell UYOJIOBIKIB 1 JKIHOK Yy cycoliberBl. KpiM Toro, moOplBHSIHHS
(paseossoriamis, 110 BKA3YIOTh Ha T'eHOIEPHI CTEPEOTHUIIN B aHIVIMCHKINA Ta
VKpaiHChKIM MOBAX, J03BOJISE€ IIPOAHAJII3YBAaTH, B UYOMY IIOJIATAIOTH
BIAMIHHOCTI Ta IIOJIOHOCTI MK KYJbTypaMu, 1 SK BOHHM BILIOOpaskaioTh
CYCIILJIbH1 HOPMH.

I'eumepui crepeorunu Ta 11X BIUIMB Ha MOBY. IleHmepHl
CTEPEOTHUIIN — IIe YCTaJIeH] YSIBJIEHHS IIPO0 Te, IKUMU IOBHUHHI OyTH Y0JI0BIKHT
Ta JKIHKHM B PISHHUX COI[AJbHUX CHUTyalllsIX. BoHM MOMKYyTh OyTH SK
IIO3UTUBHUMH, TAK 1 HeraTUBHUMU. ['eHIepH] CTepeoTHIH BU3HAYAIOTH Te,
SIK MU OYIKYeMO, IO JIIOJH OyIyTh IIOBOSUTHCS Ha OCHOBI ix crari. Bomm
3aKPIILIIOITHECSI B CYCHLIBCTBI Yepe3 PISHOMAHITHI COIIAJIbHI 1HCTHUTYTH,
30KpeMa vepes3 3acobu mMacoBoi 1HdopMarlrii, ocsiTy Ta MoBy. @paseooris,
SIK YacTUHA MOBH, He € BUHATKOM. Ppas3eosoriaMu 4acTo MICTATH Yy C001
KYJbTYPHI HOPMH Ta CTE€PEOTHIIH, 30KpeMa Ti, III0 CTOCYIOThCS TeHIepy.
OckiabKkM MOBa € B1IOOpasKeHHSIM COILIIAJIBHUX 1 KyJIBTYPHHX peaJsiiii, BoHA
YacTO MICTUTH BUPA3H, SK1 IMJICHJIIOITh YU 3MEHIIYIOTH POJIl YOJIOBIKIB 1
SKIHOK Y CYCIILJIBCTBI.

I'eumepui crepeorunu B aHIVIIMCBKIN Ta yYKpaiHCBKIiH
¢dpaseosiorii. Y TNOpIBHAHHI MIXK AaHIVIIHACBKOI Ta YKPAiHCHKOIO
(paseosorie’o MOKHA BUABHUTH CHLIBHI Ta BIAMIHHI PHCH y BUpPaKeHHI
TeHJepPHUX CcTepeoTUIrB. Jleskl dpas3eosoriaMu MaioTh CXOKe 3HAYEeHHS B
000X MOBAaX, TOIl SAK 1HIIN MOYKYTb BIIPI3HATHCS, BlI0oOpaskamdud pPI3HI
KYJIBTYPHI yABJIEHHS IIPO PoOJb CTaTl B cycnuIbcTBl. Hampurian, B
AHTUIIMCHKIA MOBl1 1CHYIOTh BHpPAa3H, IO BLAOOPAKAIOTHL CTEPEOTUIIN IIPO
SKIHOK SIK IIPO CJIA0KHX Ta eMOI[MHO BpasauBux ocid. Takummu e dppasu ax
«to cry like a baby» (mmakartm, sk guTHHA), III0 BKa3ye Ha YSIBJIEHHS IIPO
eMOITIHY Bpa3JIMBICTh KIHOK. Bomuouac, dpasa «to be a man of few words»
(0yTm dYOJIOBIKOM KIJIBKOX CJIIB) MOKE€ BKa3yBAaTH HAa CTEPEOTHUIIN IIPO
MOBYA3HICTH TA CHJIy YOJIOBIKIB. BinmoBimHo, ykpaiHCbKa MOBa MAa€ CXOMK1
BHpA3y, HAIPUKJIAL: "IIaKkaT, Ak JuTuHa" Ta "He po3MOBJIS, K 6ada" —
CTEPEOTHII, III0 BKa3ye Ha HAIMIPHY 0aJIaKyYiCTh K1HOK.

CoinbHi Ta BigMiHHI pHCH TreHIEPHUX CTEPEOTHUIIIB Y
dpaseosnorii gBox mosB. Ilpu mopiBHAHHI yKpalHChKOI Ta aHTJIHACHKOI
dpaseosorii MoKHA TIOMITHTH, III0 OOMIB1I MOBHM MICTATH BHPA3H, SKI
MIOKPIILIIOIOTE TeHIEepHl cTepeoTHnu. B  aHIUNHCHKIA MOB1I  YacTo
BHUKOPHCTOBYIOTBCS (PPas3eosiorisMu, II0 BH3HAYAIOTHL YOJOBIKIB SAK
«CHJIBHUX» Ta «He3aJeKHHUX», HAOPHKJIAL. «a man's man» (COpaB:KHIN
YOJIOBIK), II[0 BKAa3ye HAa CTEPEOTUIIHl YABJEHHS IIPO Te, IO YOJIOBIKHU
HOBUHHI OyTH pIIIyYMMH Ta Oe3KoMIOpoMmicHMMHU. BomHouac ykpaiHCBKI
dpaseosioriamu, AK IIPABUIIO, TAKOMK IIIKPECIIOITH MYKHICTDh, HAITIPUKJIAT:
«HEe MY’KHK, a KOpOJIb» a00 «My:KHMK He IIjIaue», IO BKa3ye Ha Te, IO
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YOJIOBIKaM 3a00pOHEHO BUABJIATH eMoIlrii. OgHaK BAK/IMBO 3a3HAYUTH, IO
YEKpalHChKl (hpas3eosorisMy 4acTo MaloTh OLJIbIIE «eMOIIIMHIX» 3a0apBJIeHb,
10 XapaKTepHO I KyJbTYpHOI crermdiku 1€l MoBH. Bomgxouac
AHIJIIMChKa MOBA OLIbIIE CXHJbHA [0 BUKOPHCTAHHS HEHUTPAJIbHHUX YU
00'€eKTUBHUX TEPMIHIB JJI HO3HAUEHHSI IeHIepHUIX POJIei.

Pons d¢paseosorii B yKOpiHEHHI reHIAEepHHX CTEPEOTHUIIIB.
®paseosorii BUKOHYE BaKJIMBY POJIb y (QopMyBaHHI 1 30epeskeHHl
FeHJePHUX CTePEOTHIIIB, OCKLIILKY BOHA € HeB1J €MHOIO YaCTHHOI MOBH, KA
IIOCTIHO BMKOPHMCTOBYBAaHA B IIOBCIKIEHHOMY CIUIKYBaHHI. Bupasu, skl
(bikCyIOTh KyJBTYpHI YSBJIEHHS Ta COIlaJbHI HOPMHU, YacTO IIepeaaioTh
CTEPEOTHUIIN, SIK1 € He JINIIe BUPAKEeHHSIM JIOMIHYIOUYNX IIOIJISIIB HA IIeBHY
poJsib cTaTl, a ¥ MOATPUMYIOTH iX y CYCHLIBCTBL. ¥ IIhbOMY KOHTEKCTI
MOBJIEHHEB1 OJWHUII, IO MICTATH TeHIEPHl CTEePEeOTHIIM, IOIOMAraioTh
3aTBEPIUTH BU3HAUEH] YABJIEHHS IIPO IIOBEIIHKY YOJIOBIKIB 1 JKIHOK.

Dpa3eosI0TI3MH, IK1 OB sI3aH1 3 TeHIePOM, 31€01/IbIIOT0 BUABJISIIOTHCS
B oOpasax, MmeTadopax Ta IOPIBHAHHIX, SK1 MAIOTh MIITHI KyJIbTYPHI KOPeHI.
Hamopuriaan, B aHrmifchbKiii MOB1 3yCTPIYalOTHCI BHPA3H THUIY «woman's
work» (sK1HOuUa poboTa), 1110 Mae HeraTUBHUM BIJITIHOK, OCKLJIBKHM 3a3BHYAall
BKa3ye Ha HH3BKOOILIAYYBaHY, (PI3MUYHO HEeBaKKy mpaiio. BomHouac,
VEpPalHChKl (ppas3eosioriaMu MOKYTh BlIoOpaskaTH HOMI0OH1 YSIBJIEHHS, TaKl
IK «po0oTa MJIA SKIHKM» YK «IIPAIIOBATH II0-3KIHOYOMY», IO TEK YaCTO
HaTsAKae HA MEHIITy ITIHHICTh TAKO0l Ipalll B HOPIBHAHHI 3 «40JIOBIUOIOY.

DOpa3eosoTi3MH, IO MICTATH CTEPEOTHIH, € YAaCTHHOI COIIlaJIbHOI
CTIKOCTI HEeBHUX ysSBJIEHb, OCKLJIbKA BOHU IIepedaloThbCsAd 3 IIOKOJIIHHS B
IIOKOJIIHHS, YacTo 0e3 0COOJIMBOro aHAJI3Y UK OCMHCJIEHHS IXHBOT'O 3MICTY.
Ile moscHIOe, YoMy HAaBITH CHOIOJHI B 0araThboX MOBAX IIPOJOBIKYIOTH
AKTUBHO BUKOPHCTOBYBATHCS BHPA3U, IO BH3HAYAIOTH OKPEMI1 POJI1 IJIS
YOJIOBIKIB 1 3K1HOK, 30KpeMa B chepax poOOTH, CIMEHMHOT0 sKUTTS Ta B3aeMOT11
B CYCIILJILCTBI.

I'eumepui crepeorunu B coLiaJbHHUX Mepe:xax 1 1Ix
BigoOpa:keHHsa B (ppaseosorii. 3 poO3BUTKOM TEXHOJIOTIH 1 COIIlaJbHUX
Mepesk Ppas3eosiori3Mu, SIK1 MICTATH TeHAePHI CTePEeOTHIIN, OTPUMYIOTH HOBE
SKUTTS. Y KOHTEKCTI TIJIoOaJIi3allli Ta MAacoBOIO IIOIIHMPEHHS OHJIAMH-
KOMYHIKAI[M CTEePEeOTHUII IIPOJOBIKYIOTH BIIITPABATH BAKJIUBY POJIbL ¥
dopMyBaHHI CYyCIIIBHUX YABJIEHDb IIPO YOJIOBIKIB 1 *KIHOK. X04Ya COIIMEpesKl
HAIAlTh MOKJIMBICTDL OJIS OlJIBIIIOI CBOOOIM BICJIOBJIIOBAHB, BOHU TAKOMK
CTAIOTh ILJIATQOPMAMU HJIS HOITHPEHHS CTePEOTHIIIB.

OmguuM 13 sACKpaBUX IIPHUKJIAMIB € «MeM-KyJIbTypa», e IIHPOKO
BHKOPHCTOBYIOTHCS (PPpas3eosorisMu 1 00pasu, 10 IIJKPIIIIIOTL TeHIepH]
crepeorunu. Hampurian, MmemMu, Kl 300paskaioTh KIHOK SK «KepPTBY MOJIID
a00 «ToayBaJBHHITIO CIM'D», 4acTO B1ZOOPaKAIOTh yCTAJIeH]l YSIBJIEHHS IIPO
regaepHl poul. IlomiOH1I MeMH MOMKYTH OyTH SIK TYMOPHCTUYHHMH, TaK 1
SHEeBAKJIMBUMMU, OJHAK BOHH BC€ K TAKH BIATBOPIOITH 1 IIONIMPIOIOTH

16



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

CYCILIbH1 HOPMH, II[0 00MEKYIOTh BHO1P a00 MOKJIMBOCTI *K1HOK 1 YOJIOBIKIB
B Cy4aCHOMY CBITI.

@Opas3eos0Ti3MH B COIlAJbHUX Mepeskax, sIK IIPaBHUJI0, HAOyBaIOTh
HOBHUX 3HAYEHb, Yepea3 I0 3'IBJIATHCA aganTalili KJIaCHIHUX CTePEOTUIIIB
mig cydacHl peami. Hampuxmaan, dpasu, Akl 3a3BuYail acoIlliOIOTHCSI 3
OOMEesKeHHAMU JJIS SKIHOK, Telep MOKYTh BUKOPHUCTOBYBATUCSI B KOHTEKCT1
KIHOYOI eMIIaHl» abo «IIOKOPeHHS cTepeoTHiB» (Hampukaan, #girlboss
abo #breakingstereotypes). IIpore Bce 1ie He m030aBjsIE MOBY T'eHIEPHHUX
oOMesKeHb, sIK1 Bce Ille IPUCYTHI y 0araTbox BUIAIKAX.

Bucuosxknu. Anaims3 reHOepHHUX CTEPEOTUINB B AaHIVIIHACHKIN Ta
VEpPalHCHKIA (ppaseossorii H03BOJIsge CTBEPIKYBaTH, III0 MOBA € IIOTY KHIM
IHCTPYMEHTOM, SKHH JgomomMarae (opMyBaTH COINlaJbHI YSBJIEHHS Ta
crepeotunu. Yepe3 dpaseosoriamu, gK1 BlOOOpaskaOTh PI3HOMAHITHI
KYJBbTYPHI OCOOJIMBOCT1, CTa€ MOKJIMBUM IIOPIBHAHHS 1 BHBYEHHS
TeHJePHUX pPOoJiel, 10 ICHYIOTh Y PI3HUX CYCHLIbCTBAX. K aHTIIHCHKA, TaK
1 yKpaiHChKa MOBH MalOTh Y CBOEMY apceHaJIl baraTuii HaOlp BUpa3iB, IO
3aKPIILJIIOITH CTEPEOTUIIN IIPO POJIb YOJIOBIKIB Ta skiHOK. LIl crepeorumnu e
He JIMIe BlIOOpaskeHHSIM peabHUX CYCIILJIBHMX HOPM, ajie i aKTUBHHM
eJIEMEeHTOM IX IMATPUMKH.

3arasom, IOpIBHAHHA Qpaseoyorii JIBOX MOB JJO3BOJISAE 3POOHUTH
BHCHOBKHM IIOJI0 CIIJIBHUX YSIBJIE€HL IIPO TeHIEPHl pPOJIl, a TAKOMX BUABUTH
BIZIMIHHOCTI, 110 OOYMOBJIEH1 KYJIBTYPHUMH Ta ICTOPUYHHUMHU TPATUIISIMU.
[enpmepHi crepeoruny B Ppaseosorii MOMKYTh CIPUATA YKOPIHEHHIO IIEBHHX
CYCIILUIBHHX HOPM, SKl 30epiraioThCsI B MOB1 IIPOTATOM ECATHIITEH. Y ITHOMY
KOHTEKCT1 BAJKJIMBO BPAXOBYBATH, K CYYACHI COITIAJIbHI Mepeskl, mMedla Ta
ryo0asi3aifisg 3MIHIOITH CIPUHUHATTSA TeHIEPHUX poJier 1 SK HOBlI QopMu
KOMYHIKAIl] MOKYTh BIIMBATH HA MOBHI CT€PEOTHUIIM.
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Mucsxo /1. I'.
Pisnencoruii oeparcasHull eymanimapHuli yHigepcumem

KOHIOENTYAJIISANILA ITIPOCTOPOBOI'O KOAY KYJIBTYPU
(HA MATEPIAJII YEPAIHCHBKUX TA AHIVIIMCBKUX
O®PA3EOJIOI'T3MIB)

Anoramisa. Y cTarTl po3risgaeTbesa KOHIIEITYaIi3alllsd IIPOCTOPOBOIO
KOAYy KYJbBTYPH B YKPAlHCBbKMX Ta aHIVIHACBKUX (Pas3eosoriamMax.
JocmimxeHo o0coOJMBOCTI BIZOOpAasKeHHS IMIPOCTOPOBUX BIJHOIIEHBL
bpaseosIorUHNX OTMHHUIIAX JBOX MOB, BCTAHOBJIEHO CIILJIBHI Ta BLIMIHHI
PHCH  IIPOCTOPOBOIO KOAYBAHHS B YKpalHCBKI Ta  aHIVIHACHKIN
JIIHTBOKYJBTYpax. ¥ po0OTI BH3HAUYEHO OCHOBHI IIPOCTOPOBl KOHIIEIITH,
IIPOAHAJII30BAHO IXHIO CTPYKTYPY TA CHMBOJIIUYHE 3HAYEHHS, IIPOCTEIKEHO
BILIUB HAITIOHAJBHO-KYJIBTYPHOI cIertndIKy Ha OpMyBaHHS IPOCTOPOBUX
o0pa3siB y ppaseossoriaMmax.

Kaoo4goBi cioBa: mpocTopoBuii KO KYJIBTYPH, (ppas3eosioriam,
JIIHTBOKYJIBTYPA, KOHIIEIITYyaJI13a11isA, MIKMOBHI1 BIIIIOBITHUKMH.

Abstract. The article examines the conceptualization of the spatial
cultural code in Ukrainian and English phraseology. It studies the
representation of spatial relations in phraseological units of both
languages, revealing similarities and differences in spatial coding within
Ukrainian and English linguistic cultures. The paper identifies key spatial
concepts, analyzes their structure and symbolic meaning, and traces the
influence of national-cultural specificity on the formation of spatial imagery
in phraseological units.

Keywords: spatial cultural code, phraseological unit, linguoculture,
conceptualization, interlingual correspondences.

IlocranoBka mpoo6semu. IIpocTopoBuit Koo KyJIBTYPH € OOHUM 13
0a30BUX KOMIIB, SIKl CTPYKTYPYIOTH JIIOJICbKEe MHCJIEHHsS Ta BIIOOpasKaioTh
CITEII(PIKY CBITOCIIPHMHHATTS II€BHOTO HApPOAy, a HOro BlHoOpaskeHHs ¥
bpaseosIorUHUX OOUHUIAX JeMOHCTPYe OCOOJHBOCTI HAIIIOHAJIBHOTO
CBITOIVISIAY Ta MOBHOI KapTHUHM CBITY. AKTYaJIbHICTH JOCJIIIZKEHHS
IPOCTOPOBOI  KOHIIENTyaJsi3aili y d¢paseoyoriaMax yKpaiHCBKOI Ta
AHTJIIMCHKOI MOB 3yMOBJIEHA TIOTPEe0OI0 BCTAHOBJIEHHS CILJIBHUX Ta
BIIMIHHHX PHC IIPOCTOPOBOIO KOAYBAHHS B PISHUX JIIHTBOKYJBTYpax, IO
CIIPUATHUME TJIMOIIIOMY PO3YMIHHIO MIMKKYJIBTYPHHX BIIMIHHOCTEH Ta
IIOJIETTIIEHHI0O  MUIKKYJIbTYypHOI  komymHikaiii. IlIpocropoBi ysaBienHs
HaJIe:KaTh 10 (PYHIaMEeHTAJbHHX KAaTeropiil JIOACHPKOT0 MHCJIEHHS, Kl
dopMyIOoThCS IIIe Ha paHHIX eTalax PO3BUTKY CB1IOMOCTI, 1 BIAIOBIIHO,
IIPOCTOPOB1 00pa3u Ta MeTaOPH IIIUPOKO IPeICTaBJIeH]l B MOBHIX CHCTEMAX,
30KpemMa y (Qpaseosoriuaomy Qouml. OmHak, He3Baskaodyum HAa
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VHIBEPCAJBbHICTh IIPOCTOPOBOTO CIPUUHSTTS, MO0 MOBHA pelpe3eHTaIlls
Mae HAIIlOHAJbHO-KYJBTYPHY CIIEIH(pIKY, sSKa II0Tpedye CHCTeMAaTHYHOIO
aHaJI3y Ta MOPIBHSIHHSI.

Kynbrypuuit Koxm sK cucTeMa CHMBOJIIB, 3HAKIB YK YSIBJIEHB
dopMyeThCSI TPOTATOM IIOKOJIHDB 1 CIYKUTDH JIJIA IIepenadl pl3HOMAHITHHX
CMMCJIIB Ta I[IHHOCTEH MK IpeIcTaBHUKAMU II€BHOI KyJbTYPHOIL IPYIIH, a B
MOB1 KYJBTYPHI KOIHW IepegaioThbcsad depe3 MeTadopu, (ppas3eosorisMu Ta
IOPIBHAHHS, IO POS3IIHMPIOE  MOMKJIMBOCTI IIepemadl  KyJbTYPHHX
ocobsimBocTed, imeir Ta iHdopmarii. IlpocTopoBmii Koj 1ocizae ocoOJiiBe
Miclle Ipu 30epeskeHH] Ta Ilepeaadl JaBHIX 3BHUYAIB 1 TPAOHUINNA HAPOIY,
OCKLIIbKM OXOILJIIOE He JIuIle (pi3uyHl, a ¥ JYXOBHI aCIIeKTH HAIll0HAJILHOTO
CBITOIVISIAY, III0 POOUTH HOT0 KJIIOUOBUM €JIeMEHTOM Yy PO3yMIHHI KyJILTYPHOI
1IeHTUYIHOCTI Ta KAPTHUHU CBITY PI3HUX MOBHUX CIILJILHOT.

AHaui3 ocTaHHIX JOCTimKeHb i myOorikamin. OcranHl 1ecaTUIITTS
3aCBIIYYIOTh 3POCTAHHSA HAYKOBOIO 1HTEpPEeCy 0 BUBUYEHHS KYJBTYPHHX
KOIIB y MOB1, 30KpeMa y dpaseosiorii. [{ro Temy axTuBHO PO3POOJISIOTH
3apyOL:H1 JocaigHUKN — HacaMmiiepen Auua BesxoOuiipka, Yapans Oimimop,
Boaran KroBewemr, a Ttaxoxx Bosabdramr Migep, saxumii, 30KpeMa,
30cepequBCs Ha IIapeMidx Sk BII3epKaJIeHH] HAIllOHAJILHOI MEHTaJILHOCTI.
IxHi mparti cdopmMyBaIy KOHIIEITYaIBH] OCHOBY YSIBJIEHHS IIPO KYJIBTYPHUI
KOI K 3HAKOBY CHCTEMY, IO Iepenae CHeru@lKy cBITOOAYEHHS II€BHOI
MOBHOI CITIJTBHOTH.

B ykpaiHCcbKOMYy MOBO3HABCTBI BAaKJIWBY PpOJIb y PO3BUTKY
JIIHTBOKYJIBTYPOJIOTTYHOro migxony Bimirpasau gocamkerus O. CemBaHoBoi
ta B. iKaiiBopoHKa, K1 po3ryissaaan ppaseosioriaMu K 3acodu Bepbasisarii
KYJbTYPHUX CMICJIIB. JHAYHUI BHECOK y IIOPIBHSJIbHE (pa3eosoriyHe
JIOCJIIIKeHHS YKPalHChKOL ¥ aHTIiichKol MoB 3poomiau P. 3opisuaxk, B. 1 1.
Vixuenrknu. 3axigal maykosin, 3okpema llatpixk emrc, Hipkx I'epaeptc 1
Xas’ep Eppepo Pyic, Tarkosxx axHamidyBaJam (ppaseosoriaMm SK HOCII
KYJbTYPHO MapKOBAHUX KOHIIETITIB.

Ommax BapTO 3ayBaskKHTH, IO Oe3IMOCEePemaHIN IIPOCTOPOBUIL KO,
KYJbTYPU — SK OKpeMa CTPYKTYpHAa CKJIaZoBa (ppas3eosoriyHOl KapTHUHU
CBITY — JI0C1 HE OTPHUMAaB HAJIEKHOT0, CHCTEMHOTI'0 BUCBITJIEHHS. Y OlJIBIIOCTI
IIpallb yBara 30cepeaKyeThCa Ha MOPAJILHOMY, TLJIECHOMY, CAKPaJIbHOMY U
COI[laJILHOMY KOZaX, TOOl K IIPOCTOPOBl YABJIEHHS (HAIPUKJIAJ, OIO3HIILI
«BIrOpPY — BHH3», «IIEHTP — Hepudepls», «BCepeIrnHl — 30BHI», «IIpaBOpyd —
JIIBOPYY») YacTO JIUIIAIOTHCA Y TIHI 3araJIbHUX KOTHITUBHO-MeTa(OPUIHUIX
migxomis. HaBiTe TaM, me moBa e IIpo IIPOCTIP, BIH 3a3BHUYAM IIOCTAE K
JIOIIOMIKHUM eJIEMEHT, a He CAMOCTIMHUM JOCHITHUILKUN 00 €KT.

3 oryiAny Ha Iie, HAIle JOCTIIKeHHS IIOKJIUKAHEe 3allOBHUTH HASIBHY
IIPOTaJIMHY: MU IIPATHEMO IIPOCTEKUTH, K caMe IPOCTOPOBHIL KOI KYJILTYPH
BHUSBJIAETLCA y (ppas3eosoriaMax yKpaiHCHBKOI Ta aHIJIIMChKOI MoB. Taxkwmii
OIOX1O JacTh 3MOTYy He JIMIle YTOYHHUTH HAIllOHAJBHO-KYJbTYPHI
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0COOJIMBOCT1 MOBHOI KAPTHHH CBITY, a ¥ POSIIUPUTH PO3IYMIHHS CIIOCOOIB
KOHIIEIITYyaJ Ii3alli ImpocTopy y dpaseosorii sSK YaACTHHI KOJEKTHBHOIO
nmoceigy. Came B 11b0My 1 BOAUaeThCSI HAYKOBA HOBU3HA HAIIIOI POOOTH.

@opmyaOBaHHA MeTH Ta 3aBgaHb crtarrti. Meroio crarri €
KOMILJIEKCHHM aHaJIl3 KOHIIeITyaJsIi3alilll IPOCTOPOBOIO KOOy KYJIBTYPH B
VKpalHChKHMX Ta aHIVIIHCBKUX Qpaseosoriamax. JlocsarHeHHsT MeTH
mepengdavae BUPIIIEHHS TAKUX 3aBIaHb:

— BUCBITJIMTH  CTAH  pPO3po0JIeHHS  ImpoOJieM,  IIOB'SI3aHHX 13
JTOCI1IKeHHIM IIPOCTOPOBOIO KOy KYJIbTYPHU B KOHTEKCT1
JIIHT'BOKYJIBTYPOJIOTT;

— cXapaKTepu3yBaTH OCHOBHI IIPOCTOPOB1 KOHIIEITH, BepOAJII30BaHl y
(paseostoriamax yKpaiHCBbKOI Ta aHTJIIHCHKOI MOB;

— IIPOAHAJII3YBATU CTPYKTYPY Ta CHUMBOJIIUYHE 3HAYEHHS IIPOCTOPOBUX
KOHIIETITIB Y PPpa3eosIOTIYHUX OJUHUIIIX JOCTIKYBAHUX MOB;

— IIPOCTEKUTH BIINB  HAIOHAJLHO-KYJILTYPHOI  CIEI(IiKA Ha
popMyBaHHS IIPOCTOPOBUX 00pas3iB y (hpaseosioriaMax;

— BCTAHOBUTHU CITLJIbHI Ta BIAMIHHI PMCH IIPOCTOPOBOIO KOMYBAHHS B
VEpPaTHCHKIN Ta aHTJIINMCHKINA JIIHTBOKYJIbTYpPaX.

— BU3HAYHUTH POJb IIPOCTOPOBUX (PPAa3eosoTi3MIB y MIKKYJIBTYPHIH
KOMYHIKAITI.

Bukmnan ocHoBHoro marepiany. Cucrema CHMBOJIIB, 3HAKIB Ta
ySIBJIEHD, III0 (POPMYETHCS BIIPOJOBK 0araThboX IIOKOJIHB [JIS TPAHCJISIINI
PISHOMAHITHHX CMHKCJIIB 1 I[HHOCTEH MIK IIpeICTaBHUKAMH II€BHOI
KYJBbTYPHOI CIILJIBHOTH, MOKe OyTH BH3HAdYeHa SAK KYJbTYPHUN KOI. ¥
MOBHOMY CEPEeIOBHIIII IT1 KOAU BTLIIOIOTHC Yepe3 MeTaOPUIH1 KOHCTPYKIII,
bpaseosoriuel OOWHUIII Ta IIOPIBHAJBHI 3BopoTtu. Cepen po3maiTTs
KYJBTYPHHUX KOIIB OCOOJIMBE 3HAUEHHS Mae IIPOCTOPOBHUII KO, OCKIIbKH
IIPOCTOPOBE CIPUUHATTA HAJEKUTH [0 0a30BHX KATEroplil JIIOACHKOIO
MUCJIEHHSI Ta cBlTocopuiiHaTtsa. lIIpocropoBumii Kox Br/IoOUae OlHApPHI
OIO3UINI «BEepPX-HU3», IIPABOPYU-JIIBOPYW», «BIIEPeI-HaA3amdy, «OJIM3bKO-
JTaJIEKO» Ta 1HIIN IIPOCTOPOB1 KOHIIEIITH, SIK1 3aCTOCOBYIOTHCS HE TLIbKH IJIs
OIIHCY (PISMUHOTO IIPOCTOPY, a ¥ M BLAOOpaskeHHS aO0CTpPaKTHHUX 1ei,
COIIlaJIbHUX B3a€MWH, eMOINMHWX CTaHIB Ta eTUYHHUX I[IHHOCTEH.
Dpa3eooriyHl OOUHUIN SIK YCTAJEeHl BHUCJIOBU 3 IILIICHHUM 3HAYEHHSIM Ta
o0OpasHMM  XapaKTepoM  BHCTYHAOTh IMOTY:KHUMHU  1HCTPyMEHTaMH
BepOaJIi3aIiii mpocTopoBOro Kooy KyabTypu. JlocaimxeHHa (ppa3eoIoriaHOTO0
MAaTeplay J03BOJIsIE BUOKPEMUTH KLIbKA (PyHIAMEHTAJILHUX IIPOCTOPOBHUX
OIIO3UIIM, K1 OPTaHI30BYIOTH (PPAa3eoJIOTIUH] CHCTeMH 000X MOB: «BEpPX —
HHU3», «OJIU3BKO — TaJIEKO», «BCEPEeINHl — 30BHI», «IIEHTP — mepudepls,
«IIPaBOPYY — JIIBOPYYD.

JluxoTomia «BepxX — HH3» BHCTYHA€E KJIOYOBOI Y IIPOCTOPOBI
KOHIIeIITyaJ i3alrli. YKpaiHchbKa (Qpas3eosoriss pelnpe3eHTye il TaKuMU
BHpa3aMu, IK caeamu Hebec, 803Hecmucs 0o Hebec, dicmasamiu 3IpKU 3
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Heba, slemimu wkKepebepmbs, 8nacmu OyXoM, ONYCMUMUCA HA 3eMJII0
(OCYVM, 1993). B aurmichKlii MOBHIA Tpamuini IO OIO3UIILIO
JIIeMOHCTPYIOThH (ppaseoJioriamu to be on cloud nine, to be on top of the world,
to be over the moon, to fall from grace, to hit rock bottom, to be down to earth
(ODI). CemauTnunuit amasi3 X (PpPaseosoriaMiB BHUSBJISE, IO B 000X
MOBHHUX KaPTHUHAX CBITY KOHIIEIIT «BepX» 3/1e01IBbIIIOT0 HAa0yBa€e ITO3UTUBHUX
KOHOTAII¥M, AaCOIlIOIYNCh 3 HOCATHEHHSIMM, IIACTAM, YCIIIXOM, TOIl SAK
KOHIIEIIT «HM3» Mae HeTraTHWBHe 3a0apBJIEHHS, CHMBOJII3YIOUH IIOPA3KY,
merpajgailiio, IPUTHIYeHUH cTaH. BupasHuM IpHKIagoM BLI0OpaskeHHS
lepapxX1YHUX BIJHOCHH Yepe3 IIPOCTOPOBY OIIO3UIII0 «BEPX-HU3» CJIYIYE
AHIUIIHUChKUEN (ppaseosioriaMm look down on someone or something (Spears,
2000, p. 252) Ta #oro yKpalHCBKHH EKBIBAJIEHT OUBUMUCS 320PU BHUS3
(Bebcairt «I'opox»), sikl mepenaioTh 3BepxHe craBieHHda. IIpocTtoposl kogu B
000X MOBAX HEPITKO BHUKOPHCTOBYIOTHCS IJIs BLIOOpa:KeHHS Kap epHOTO
VCITIXy Ta COIlaJIbHOTO crarycy: at the top of the ladder, high and mighty
(CIDI) B aHrmiicbKiii MOBI Ta nmax 6ucoxko2o noavomy (Y:KIEeHKO
& Vaxuenro, 1998, c. 138) B yKpailHCBHKIH.

OmosuInifigl mapu «0JIM3bKO — JAJIEKO», «BCePeIrH] — 30BHI» Ta «IIEHTP
— 1nepudeplss» TaAKOK MalTbh ICTOTHe 3HAYEHHS Yy IIPOCTOPOBIH
kounenryamaaini. [lIoaarrsa «0au3bKocT» B 000X MOBHUX TPAJHUIIAX YaCTO
OB’ A3aHe 3 aHATOMIUYHUMH pedepeHInamu (pyka, 01k): nopso, Ha 810cmari
pyku, nio pykowno (DCYM II, c. 773) B ykpalHChKI# MOB1 Ta within arm’s
reach, at hand (ODI) B anrmiiicbKiii. BHYTpIIIHIA IIPOCTIP TPATUINIIAHO
CITIBBLAHOCUTHCS 3 IPHUBATHUM, 1HTUMHKM, a 30BHIIIHIA — 3 IIyOJIIUHIIM,
BIOKPUTHM, III0 BiJoOpaskeHo y dppaseosoriamax mpumami 8 201081 (DCYM
I, c. 185), sunecmu cmimma 3 xamu (DCYM 11, c. 834) B ykpaiHCHKII MOBI1
Ta to keep in mind, to wash dirty linen in public (CIDI) B aurmiicbkiit. ¥
dpaseostoriuamx cucreMax 000X MOB IIeHTpaJbHE II0JIOMKEHHS aCOIIIEThCI
3 BAJKJIMBICTIO, 3HAUYIIICTIO, AKTUBHOI0 yYacTiO, HATOMICTH Iepudepis
CHMBOJII3Y€E€ OPYTOPSOHICTh, HACHUBHICTL: y (QOKYCI y8acu, HA MapeiHecl
acumms (Bebcaiit «['opox») B yKpalHChKiiT MoB1 Ta in the spotlight, on the
sidelines (ODI) B aurmicbKIii.

Heo0ximH0 mOKPECINTH, IO IIPOCTOPOB1 KOOU Y (ppas3eosioriaMax 4acTo
BIIJA3€PKAJIIOIOTE KYJIBTYPHO-ICTOPHUYHY CIIeI(pIKy Hapomay. YKpalHCbKa
MOBAa, BPaXOBYIOUH 1ICTOPHUUHI 00CTaBUHI DOPMYBAHHS Ta arpapHl TPaauIili,
MICTHUTBH IIPOCTOPOB1 PPAa3€0JIOTI3MHU, SIK1 TPAHCIIIOIOTH 3HAYNMICTD sKUTTEBOI
MyJIpOCT1 Ta IIAHOOJHMBOIO CTABJEHHS [0 IIPHPOJHOTO CEpeIOBUIIA,
HAIIPUKJIAL, meepdo cmosmu Ha 3emsii (Bebcatit «['opox»). B aurmificekii
MOBl 3B’30K 13 3eMJIel0 pajllle Iiepelae KOHIIeIIll IparMaTHYHOI'O
MUCJIEHHS Ta BIIUYYTTs PeaIbHOCTI, IO BlIOOpakeHo Y ppas3eosioriaMi come
back to earth (ODI, p. 91). AHamiTUdyHe JOCJLIKEHHS IIPOCTOPOBOI
KOHIIeIITyaJIi3allli y dgppaseosoriaMmax yKpalHChKOI Ta aHIJIIMCHKOI MOB Ja€
3MOTY BHUSIBUTH SK YyHIBepcasbHl (CHOLIBHICTH OCHOBHUX IIPOCTOPOBHX
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OIIO3UIIIM, AHTPOIOIEHTPHUUYHICTL IIPOCTOPOBOTO CHPUHMHATTSA), Tak 1
ITU(epeHIIAHl XapakTepUCTUKU. YKpalHchbKa ¢(pas3eosoris IeMOHCTPYE
BHUPA3HIIILY (POJILKJIOPHY CKJIAIOBY, IO IPOSIBJISIETHCI Yepe3 BUKOPHUCTAHHS
Ka3KOBHX 00pas3lB Ta HAPOJHUX YABJEHb IIPO IIPOCTIP: 3a mpuoessamb
semenv (Ymuenro & Ywuenro, 1998, c. 55). Jlaa anrmiiicekol dgppaseosorii
XapakTepHa OLIbIIa KOHKPETHICTH Ta YTHJITAPHICTH IIPOCTOPOBOI
KOHIIEIITY aJTi3alrli, 3aJIyJYeHHs KOHIIEIITIB, II0B I3aHUX 13 MOPEILJIaBCTBOM Ta
HaBiraiiiemo, 10 BlJoOpaskae oCTpIBHE PO3TAIIyBAHHSA KpaiHu Ta II MOPCHKY
icTopiwo at the helm (of something) (Spears, 2000, p. 28).

3 MepcrIeKTUBU MIKKYJIBTYPHOIO MIAJIOTY, IIPOCTOPOBUM KOO Y
(paseossoriamax Bimirpae BU3HAYAIBHY POJIb Y PO3YMIHHI aJIbTePHATHBHOI
KyJbTYPHOI IIapagurMu. BuBUYeHHS TaKuX (PaseooridyHuX OSUHUIL
JI03BOJISIE CIPUUHSATH CBIT KpP13b IIPU3MY 1HIIOI HAITIOHAJIBHOI CB1JIOMOCTI,
OCATHYTH 11 eMoIlifiHl Ta comajbHl goMmiHadtu. (O13HAHICTL IIOJO
IIPOCTOPOBHUX KOMIIB CIIPHSIE IIOI0JAaHHIO KOMYHIKATUBHUX 0ap’€piB 1 IIOCUIIIOE
IIOTEHINA MIKKYJIBTYPHOI B3a€MOll, OCKLIBKM JI0IIOMAarae aeKOIyBaTH
JIOTIKY ¥ 3MICT BHpPAa3lB, sIK1 1HAKIIE MOTJIKM O 3JaBATHCS YYKOPITHIMHA a00
HE3PO3YMLJIUMHU.

Bucuosxku  gocaimsxenus.  JlocalmkeHHS — KOHIEOTyaJsIi3arril
IIPOCTOPOBOIO  KOAY KYJBTYPH B VKpalHCBKMX Ta  AHIVIIHChKHUX
(paseossoriamax BUABUJIO K YHIBEPCAJIbHI, TAK 1 HAITIOHAJIBHO CIIEIT(PIUH1
ACIIEKTU IIPOCTOPOBOr0 KOAYBAHHSA B 000X JIIHTBOKYJIbTYpax. IIpocTopoBmit
KOJI, K OOUH 13 (pyHIaMeHTaJbHUX KOIB KYJIbTYPH, POpMye HAIIOHAJILHY
MOBHY KapTHHY CBITY Ta BLIoOpaskae 0COOJTHUBOCTI CBITOCIIPUIHATTS HAPOIY.
AHai3 1OKasaB, II0 B 000X MOBax (PYHKITIOHYIOTH ITOIOHI IIPOCTOPOBI
OIIO3UIIII: «BepX — HU3», «OJIU3BKO — TAJIEKO», KBCePEeIrH] — 30BHIY, «IIEHTP —
mepugepis», «IpaBopyd — JIBOPYY», K1 CTPYKTYPYIOTH (Ppas3eosIoriyHi
CHCTEeMH MOB 1 OeMOHCTPYIOTh YHIBEPCAJBHICTH 0a30BHX IIPOCTOPOBUX
yaBjgeHb. CIUIBHEMH pHCaMH  IIPOCTOPOBOI  KOHIEIITyasisaiii e
AHTPOMNOIIEHTPUYHICTb, e 4YacCTHHU TLJIa CTAloTh OpIEHTHpPAMHK JIJIS
BH3HAUYEHHsI IIPOCTOPOBMX BIJHOIIEHbB, a4 TaKOK  AaKClOJIOTYHICTD
IIPOCTOPOBUX KOHIIEIITIB, KOJM IIPOCTOPOBl BIOHOIIEHHS HAaOyBalOTh
OITIHHOTO 3a0apBJIeHHI.

Ilompu cimibHI pHCH, ICHYIOTH CYTTE€B1 BIAMIHHOCT1 y IIPOCTOPOBOMY
KOJyBaHHI. YKpaiHChbKa (ppas3eosoria mMae OLILIIT BUPAKEHY (POJIBKJIOPHY
CKJIAJIOBY 3 KA3KOBUMU 00pa3aMu Ta HAPOAHUMHU YABJICHHIMH IIPO IPOCTIP,
a IPOCTOPOB1 KOHIIEIITH YACTO OB A3YIOTHCA 3 MOPAJIbHUMHU I[IHHOCTSIMH Ta
3eMJIePOOCHKUME TPATUINIAMI. AHTIIHICHKA PPAa3€e0sIorisa XapaKTepHu3y€eThCs
Ol/IBIIIOI0 KOHKPETHICTI0O TAa MIParMaTUYHICTIO, a TaKOK BUKOPHUCTAHHIM
MOPCBKHMX KOHIIEIITIB, IO BlHoOpaskae reorpadluHe IIOJIOMKEHHsS Ta
ictopmuHl Tpaguini MopemaasctBa. (Oco0MBO IMOMITHI BIIMIHHOCTL Y
KOHIIEIITYaJI13aIlli IIPOCTOPOBUX MEK — B YKPAIHCHLKIH ppa3eosIorii yacTiie
3yCTPIUYAIOTHCA BHPAa3HM, IIOB’S3aH1 3 IMHPOKHM, BIOKPUTHUM IIPOCTOPOM
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(cTremu, PIBHUHM), HATOMICTh B AHIJIIHACHKINA OlJIbIIE yBATHd IPUILIAETHCSI
00MEKeHOMY, CTPYKTYPOBAHOMY IIPOCTOPY, III0 IIOB’SI3AHO 3 OLJIBII
ypOaHI30BAaHMM  XapaKTepoM  AHIVIHCHKOI  KyJabTypu. Po3yMiHHsS
IIPOCTOPOBUX KOMIB Yy (ppaseosoriaMax Mae BaKJINBe 3HAYEHHS OJIs
MIKKYJIBTYPHOI KOMYHIKAIli, OCKIJIBKKM JO3BOJISIE TJIMOIIIE YCBIIOMUTH
0COOJIMBOCT1 CBITOCIIPHHMHSATTSA HOCIIB PI3HUX MOB, 3HH3UTH KOMYHIKATHUBHI
O0ap’epu Ta CHPHUATH €(PEeKTHBHOMY MIKKYJIHTYPHOMY I1aJIOTy.

IlepcnekTBY MOOJAJBIINX PO3BiOK Yy BU3HAYEHOMY HAIIPAMi.
[lepcriekTHBM IOZAIBIINX PO3BIIOK Yy BH3HAYEHOMY HAIIPSIMI BKJIIOYAIOTH
POSIINPEHHS eMIIIPUYHOI 0a3u MOCIIIKeHHs Jepe3 3aJIlydyeHHsI OlJIBIIIOro
MacHuBy (ppas3eosioriaMiB yKPAiHChKOI Ta AaHIVIIMCHKOI MOB, a TaKOMXK
IIPOBEIEeHHS KOMIIAPATUBHOI'O aHAJII3Y IIPOCTOPOBOI0 KOAY B HECIIOP1IHEHIX
MOBaxX [Jis BCTAHOBJIEHHS CTYHEHs YHIBEpPCAJbHOCTI Ta HAaIIlOHAJBHO-
KYJbTYPHOI CHIeIn(IKA HPOCTOPOBOI KOHIEITyaJs i3alli y CBITOBOMY
MaciTabl. IlepcmekTuBHUM € MocalIKeHHSA TpaHcdopMmalii HIPOoCTOPOBUX
VSIBJIEHb y MIaXPOHIYHOMY AacCIIeKT1, IO JI03BOJIUTH BUSABUTH €BOJIIOIIO
MEHTAJbHUX CXeM IIPOCTOPOBOIO CIPUHHATTA B PI3HUX JIHIBOKYJIBTYpPax Ta
IIPOCTEKUTH, SAK 3MIHIOBAJIHNCI IIPOCTOPOBl VABJIEHHS IIJ] BILJIMBOM
1ICTOPUYHUX, COIlAJbHUX Ta KYJIBTYPHUX YNHHUKIB.

AKTyaspHMM HAIIPIMOM MOKe CTaTH IIOIJIMOJIeHe BHUBYEHHS
B32a€MO3B'SI3KY IIPOCTOPOBOTO KOOy 3 I1HIIMMHU KOJaMH KYJIBTYpPH
(coMaTHYHUM, 4YAaCOBUM, IIPEJIMETHHM, OIOMOP(PHUM), IO CIIPUATHME
CTBOPEHHIO ITLJIICHOI KOHIIEHIII KyJIbTYPHOI'0 KOAYBAHHS y PPa3€0JTOTTUHIX
cucreMax. BamamBuM acmoekToM MaBOyTHIX OCTII:KeHh € aHajl3
0CcO0JIMBOCTEH (PYHKINIOHYBAHHS IIPOCTOPOBUX (PPA3EOJIOTI3MIB y PI3HHUX
THUIIAX JUCKYPCY, IO JO3BOJIUTh POSKPUTH IXHIH IIparMaTUYHUHA IIOTEHITIAJ,
KOMYHIKAQTHBH1 (PYHKIIII Ta PoJib Y (pOPMYBAHHI CMHCJIOBOI ¥ CTUJIICTHYHOI
opramisaifii texcry. JlOIIJIBHMM BHIAETHCS OOCJIIMKEHHS IIPOCTOPOBOTO
KOOy 3 IO3UI[ KOTHITUBHOI JIHIBICTUKK Ta HEHPOJIHTBICTUKK IJIs
TJIMOIIIOT0 PO3YMIHHS KOTHITHBHUX MeXaHI3MIB (POPMYBaHHS ITPOCTOPOBHUX
ysIBJIEHb, a TAKOMK BHUBYEHHS IIPOCTOPOBUX KOHIENTIB Y KOHTEKCTI
JIHTBOAUIAKTAKN JJII PO3POOKM eEeKTUBHHUX METOIHMK HaBYaHHSI
1HO3eMHUX MOB Uepe3 Hpu3My KyJbTYypHHUX KOmiB. OKpeMuil HaIpsaM MOsKe
OyTu MOB’A3aHUU 3 BUBYEHHSM BIIMBY IJI00a/I13aIHUX HPOIIECIB HAa
TpaHC(OpPMAIllI0 IIPOCTOPOBHX yABJEHL Ta IX BIOOOpaskeHHS
dpaseosoriuamx cmcreMax, IO JO3BOJHUTH BHSABUTU HOBl MOJIEJI1
IPOCTOPOBOI  KOHIIEITyaJi3aifll, Kl  (QOpPpMYIOThCS I  BILJIMBOM
MIKKYJIBTYPHOI B3a€EMOJII1 Ta TEXHOJIOTTYHOTO IPOrpecy.
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ITasnais A.A.
Pisnerncoruii 0epocasruli eymManimapHull yHigepcumem

AHTPOIIOMOP®HUM KO KYJIBTYPU
Y ®PA3ZEOJIOT'ISBMAX

Asoramia: VYV crarrl  po3rVISHYTO OCOOJIMBOCTI pelrpe3eHTarni
AHTPOIIOMOP(MHOT0 KOAY KYJIbTYPH Y (PPas3eoOrYHUX CHUCTeMaXx OJIM3bKO- Ta
BlOmaJieHocnopigHeHnx MoB. JlocmlmgkeHo, AK uepe3 MOBHI OMUHMIIL
mepenaThbCcsd JIOACBKL PHCH, III0 HAJA€e BHCJIOBJIEHHSAM eMOI[HOI
BHPA3HOCT1 Ta KyJbTYpPHOI cierupixku. CxapakTepru3oBaHO Ppas3eosori3Mu
VEpalHChKOI, HIMEIIbKOI Ta aHIVIIHACHKOI MOB, IO LJIIOCTPYE PI3HOMAHITTSI
agTporomopdiaMmy. ¥  OOCTIIKEHHl  PO3KPUBAETHCA  3HAUYIIICTH
dpaseosioriamiB gk 3aco0y pempeseHTAIlll HAINIOHAJBHOI 1MeHTHUYHOCTI Ta
HaJIaTOIKEeHHS MIKKYJIBTYPHOTO PO3YMIHHI.

Karo4dogi ciroBa: dppaseosoriam, auTponoMopdiaM, KyJIbTYPHUMN KOJI,
MOBHA KapTHUHA CBITY, MIKKYJIBTyPHA KOMYHIKAIIl.

Summary: The article focuses on the features of representing the
anthropomorphic cultural code in the phraseological systems of closely and
distantly related languages. It highlights how the attribution of human
traits to abstract concepts or inanimate objects enhances emotional
expressiveness and reinforces cultural identity within language. Idioms
from Ukrainian, English, and German are compared, illustrating the
diversity of anthropomorphism. The study underscores the significance of
1dioms 1n shaping national identity and promoting intercultural
understanding.

Key words: idiom, anthropomorphism, cultural code, linguistic
worldview, intercultural communication.

IlocranoBka mnpoGsgeMu. Y cyyacHOMY MOBO3HABCTBI 3POCTAE
1HTepec 10 BUBUYEHHS KYJbTYPHUX KOIIB, 30KpeMa aHTPOIOMOP(HOI0, AKMH
BHUSBJIAETHCA UYepe3 MoBy. Dpas3eosoriaMu, K BIIoOpaKeHHs KOJEKTHUBHOTO
JIOCBIy  HAPOAy, BLOITpaloTh  KJIIOYOBY POJb yV  (pOpMyBaHHI
AHTPOIOMOP(HOr0 KOAy KyJIbTypu. AHTpomomopdi3M, K prca, BJIACTUBA
paraTboM MoOBaM, I0TpeOye TJIMOIIIOr0 OCMHCJIEHHS B KOHTEKCTI
MIKKYJIBTYPHOI KOMYHIKAIIII.

Anania ocraHHix mocaimskeHs 1 nyosaikamin. Jlo BuBueHHs
dpaseosorii 3 KyJIbTYPOJIOTIUHOI TOUKH 30PY 3BEPTAJIUCS IK BITUM3HIHI, TAK
1 3apyorxml HaykoBil (0. Menpamuyk, JI. IlleBuenxo, H. Kymna, Y.
Oimnmop). O. MenpHMUYYK 3afiMaBCsg BHUBYEHHSIM (PPas3eosiorisMiB
KOHTEKCT1 HAITIOHAJBhHOI KapTHUHU CBITY, 3BepPTAlYMU OCOOJIMBY yBary Ha
CIIEeIIN(PIKY YKPAIHCHKUX MOBHUX OQUHUIIH Y TOPIBHSIHHI 3 1HIIIMMHA MOBAMU
(Menpumuyk, 2010, c. 45-49). JI. llleBuenxo mocaiasKyBaJjia IIparMaTUYIHI Ta
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KOMYHIKAQTHBHI AacIIeKTH (ppas3eosioriaMiB Yy PI3HHUX JHUCKYPCUBHUX
npaktukax (Illesuenxo, 2001, c. 17-33). H. Kymiuma anasmsysaia
(ppaseossoriamMu AK eJIeMeHTH MOBHOI KAPTHUHU CBITY, I1AKPECIIOIYH IX POJIb
y BimoOpaskeHHI IHHICHHX opleHTupis KyasTypu (Kymima, 2004, c. 15-22).
Y. Dinamop 3ampomoHyBaB (PPeriMOBYy CEeMAHTHKY, BIOIOBITHO OO SKOI
dpaseosioriaMmu Po3rIATAIOTHCA SIK HOCII IIEBHHUX CIIeHAP1iB 1 COIllaJbHHX
CHUTYyAaIll¥, B1IOOpAKAIOUYN CTEPEOTUIIN IIOBETIHKM M MHCJIEHHS CIILJIBHOTH
(Fillmore, 1976, p. 20-32).

Bognouac muTaHHSA BIJIMBY aHTPOIIOMOP(HOIO KOAY KYJIBTYPH HA
dopmyBaHHS ppaseosoriaMiB Ie He MJICTAJ0 IIOBHOTO BHCBITJIEHHS B
HAyKOBIH JriTepaTypl, OCOOJIMBO B AacIeKTl MIKMOBHOTO 31CTaBJIEHHI.
Binpimcers mocmimskeHb (POKYCYOTHCA HA OMIMCl HAITIOHAJIBHO-KYJIBTYPHOI
CIIeII(pIKM OKpPeMUX MOB, OJHAK 31CTaBHHM aHal3 (ppas3eooriyHux
OUHUIIH, SIKl XapaKTepU3YITh AHTPOIIOMOP(HI KOHIIEIITH, 3aJIUIIAETHCS
HeJIoCTaTHRO onpanboBaauM. Came 11 mpodsieMa i BU3HAYAE aKTyaJIbHICTD
HAIIIOTO JTOCJILIKeHHS.

Mera. Mera pos3BiOAKKM — 3ICTaBHHH aHadl3 (pas3eosorisMiB
AHIJIIMCHKOI, HIMEIbKOI Ta YyKPalHChKOI MOB, IO PeIIPe3eHTYITh
AHTPOIOMOP(HUI KO KYyJbTYPH, BCTAHOBJIEHHS CHLIBHHX 1 BIAMIHHHX
KOHIIEIITYAJIbHUX O3HAK, 3aKPIMJIEHWX Yy MOBHIM KapTUHI CBITY KOKHOI 3
JOCTIIKYBAHUX MOB.

@opmyaoBaHHA 3aBaaHb crarti. Mera J0OCHIIKEHHS 3YMOBJIIOE
HeOOX1IHICTH PO3B sI3aHHA TAKUX 3aBIaHb:

— BHUCBITJIUTH CTAaH  PO3POOJIEHHSA  IIpo0JieM, IIOB’S3aHUX 13
JTIOCJIIJT?KEHHSIM aHTPOIIOMOP(HOT0 KOy KYJIBTYPH B MOBO3HABCTBI;

— CcXapaKTepu3yBaTU 0CO0JIMBOCTI CTPYKTYPYBAHHSI
AHTPOIOMOP(HOr0 KOAY KYJBTYPH Yepe3 (ppas3eosoriaMu, BHOKPEMHUBIIHI
HOTO COMATHUYHUMI CYOKOL;

— 3’sicyBaTH OCOOJIMBOCTI MOBHOI pempe3eHTallll JIIOAChKUX PHUC 1
XapaKTepUCTUK B  YKPaIHCBKUX,  AaHIVIIHACBKAX Ta  HIMEIbKHUX
ppas3eosIOrUHIX OTUHUAIIIX;

— OOIPYHTYBATH POJIb AHTPOHOMOPQI3MY SIK MeXaHl3aMy POpMYBaHHSI
eMOINIMHOI eKcIIpeclli Ta HAaIlOHAJLHOI 1JeHTHYHOCTI B MesKaxX MOBHOI
KapTUHH CBITY;

— BCTAHOBHUTHU IIOI0HOCTI Ta PO301L3KHOCT1 BIIOOpAKEHHSI B CeMaHTHUIIL
paseosIorUHUX OOWMHUIIL 31CTABJIIOBAHUX MOB 1H(opMAIll Hpo (pl3mvHI,
IICUXIYHI Ta COIIAJIbHI aCIeKTH JIIOIWHH AK CKJIAJ0B1 aHTPOIIOMOPJQHOIO
KOy KYJIBTYPH.

MaTtepiasom gocaigxeHHs cayryBaan 390 dppa3eosorYHIX OJUHUAIID
(130 dpaseosioriamiB B ykpaincbkiii MmoBl, 130 dpas3eosoriyHux OQUHUIE B
aHrIichKiA MoBl Ta 130 dpaseosoriyHMX OOHUHHIIL B HIMEIILKIH MOBI),
mopaHux 13 PpaseosOTIYHUX CJIOBHHKIB Ta CJOBHHKIB (PPa3eoIOTIUHIX
AHTOHIMIB. JsxepemoM  LIIIOCTPATUBHOTO MaTeplajly  CJIyTyBaJId
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paseosioriuul CIOBHUKHN HOCaIIKyBaHUX MOB (DPpas3eosoriuyHUI CJIOBHUK
ykpaincbkoi MoBu, Cambridge Dictionary, Himelbko-yKpaiHcbrmi
(ppaseosoriuumit cJI0BHUK (YCTaJIeH] IIOPIBHSIHHS)).

O0’exT pmociaim:keHHs - @(pas3eosoriyHl OOUHHIN YKPAIHCHKOI,
AHTJIIHACHKOI Ta HIMEIIbKOI MOB, IO B1JOOpPaKaioTh aHTPOIIOMOP(HUI KO
KYJIbTYPH.

IIpegmer MOCJILIsKEeHHA — 0CO0JIMBOCT1 pemnpeseHTAaIl
AHTPOIIOMOP(HOTO0 KOAY KyJIBTYPH Y ppaseosioriamax TPphoX MOB, 30KpeMa B
MeKaX COMATHYHOIO CyOKOY.

Buknan ocaosuoOro marepiany. AHTPOIIOMOPHUHN KOO KYJILTYPH —
Ile KOHIIEIIT, IO XapaKTepu3ye JIOACbKl PHCH, eMOIll Ta XapaKTepHI
ocobuBOCTl. AHTPOIIOMOP(HUN KOI KYyJBTYPH YTBOPIOIOTH YHCJIEHHI
cyoxonu. OCHOBHMMH IIOMIK HHX € COMATUYHHI, TacCTPOHOMIUHUIMI,
COITIAJIbHUH, IICUXIYHU 1 myxoBHut. HafimasHimmii yHiBepcaJIbHUI CYOKOT
— comatuvHui (TlmecHuit). Bim yBaskaerbca omHMM 13 0a30BUX ¥
KJIacu@iKaIni Ko/IiB 3a CBOEI0 3HAUYIIICTIO B YCI1X HAITIOHAJIBHO- KYJIbTYPHUX
KapTUHAX CBITY, OCKLIbKM ITI3HAHHS CBITY 0a3yeThCcs Hacamiepea Ha
B3aeMO/Ill JIIOJOUHN 3 HABKOJIUIIHLOIO JIMCHICTIO, HA CIIPUMHATTI OCTAHHBOI
opraHaMu uyTTs, Bjaacuum Ttiaom (Misim, 2005, c. 49). Ile mae 3mory
CTBEPIKYBaTH, IO (PISMYHUE [OCBIL € IIEPBHHHHM 1 YHIBEpPCAJILHUM.
CraBieHHsa 0 TLJIa — IIe OJHA 3 HAWBAKJIUBIIIUX ITIHHICHUX OPI€HTAIIHN
OyOb-IKOl KYyJBTYPH, OCKILIBKH T1JIO HIAIOPSIKOBAaHE 3aKOHAM ITPHPOIH,
CYCILIBCTBA ¥ KYJBTYPH, CTAIOUN OCOOJHUBUM 00 €KTOM KYJILTYPOJOTTUHUX
JIOCJTIIPKeHb. Y PAaxOBYIOUH COI[IOKYJIBTYPHHI aciieKT, (ijococpu, 10
BHBYAIOTH (PEHOMEHOJIOTII0 TiIa, pPO3MEKOBYIOTH IIOHATTS «TLJIO» Ta
«TLIECHICTBH», 00 TLIO € MAaTeplajJibHUM O00€KTOM, a4 TLIeCHICTh — IIe
«OJIIOOHEHe» TLJI0: MPUPOSHI XapaKTEePHUCTUKKW ILIIC  BJIACTHBOCTI
COITIOKYJIBTYPHOT'O CEePeaOBHINA. 31CTABHO-IIHTIBOKYJIHTYPOJIOTIUHMINA aHAIII3
JIaB 3MOTy BCTAHOBUTH TaKy 3aKOHOMIPHICTH: IIpu Qppas3eosori3alni
IIOPIBHAHD 13 KOHCTUTYEHTAMU-COMATU3MAaMU €TAJIOHI3yETHCS, AK IIPABHJIIO,
JIUIe ofHa, (PYHKINIOHAJLHO 3HAUyIa AJd 1HaAuB1ga Ta / abo OJId eTHOoCy,
o3Haka 00paay; 1HIII 03HAKHU «3aTIHIOIOTHCS, 10 BUKPHUBJISE peasbHl hopMy
¥ po3Mip 00’€KTIB HABKOJIUIITHBOI dificaocti (Misim, 2005). V Taxwuit crrociod
IIOCTAlOTh (rirepOoJsIivHl) IOPIBHAHHS, op.: HiM. einen Kopf haben wie ein
Briefkasten (mocui.: MaTu TOJIOBY, SIK IIOIIITOBA CKPHUHBKA) — «a) MATH BEJIUKY
KyTacTy TOJIOBYy, ©0) IIPpUTOJIOMIIIEHUI, 3alllleHLINi, OPUTrHIYeHNH
(YHaCILOOK TSSKKOI0 3aXBOPIOBAHHS a00 «3aryapHoi» Houl)» (Misix, 2005, c.
63); auri. have a big head «caMoBIeBHEHICTH ab0 3apo3yMiaicTe». After
winning the award, he started to have a big head; tear one’s hair out «cuyibHe
posaparyBaHHSA abo crpec». She’s been tearing her hair out trying to meet
the deadline; cry one’s heart out «mjIakaTu OysKe CHJIBHO, BIIUYBAIOYHN
ranOoKuii cmyTor»: She cried her heart out after the breakup (AYDC).

AHTPOIIOMOPPHHUN KO KYJIbTYPH 3aCBIOUYyE HAMTICHHS aOCTPAKTHUX

27



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

IIOHATH a00 HEKMBHUX 00 €KTIB «IIOACHKHUMI» pucamMu. Hampuiia, BHCIIB
cepue Kam'sHe B YKPAlHCBKIN MOB1 MOke BKAa3yBaTH Ha OadayskiCTh a00
YepCTBICTD, mop.: Ile n0duna 3 KamaHuM cepuem, — nodymas npo IHAKA
anmexap, a cepue Kpos’ro obausaemscs; CIlBUYTTS a00 kayb, mmop.: Cepue
Kposio obnusaemscs, Koau 6awy, u,o Hameopusu hentoou (DCYM). B
AHTJIIHACHKIN Ta HIMEIIbKIM MOBaX aHAJIOTIYHI 3a 3HAYEeHHAM (ppas3eosIoriaMu
— a"ura. a heart of stone: She has a heart of stone and didn’t seem to care
about anyone’s troubles (CD); mim. ein Herz aus Stein haben «0Oytu
oafigyskuM, He 3TaTHUM J0 ciiBuyTTs»: Sie hat ein Herz aus Stein und zeigt
nie Mitgefiihl, Das Herz blutet (jemandem) «BupaskaTu TJIMOOKe CIIIBUYTTSI
a6o :xkase»: Mir blutet das Herz, wenn ich die Bilder vom Krieg sehe (Mi3iH,
2005, c. 83) — maiTh TOM caMHil 3MICT, ajie BUPAKAIOTh MEHIILy eMOIIHHY
1HTEHCUBHICTb.

B ykpaiHchKi# MOB1 3yCTPIYalOThCA YHUCJIEHH] (ppa3eosIoriuHl OqUHUII
3 aKIICHTOM HA eMOIIMHINA CKJIAI0BIM, TOIl SIK B AHIVIIACHKINA Ta HIMEIbKIA
MOBaxX OLJIBII IIOIMHUPEHHH paIllOHAJILHUN Ta mparmMatuuyHmi maxia. Ile
SICKpaBO BHUpasKeHO y (ppasax Ha 3pas3ok aHriI. keep a straight face
«CTPUMYBATHUCSI Bl CMIXY, 30epiraTu cepHo3Huil Bupas oosmmaus»: He tried
to make me laugh, but I managed to keep a straight face (CD); mim. die
Zdhne zusammenbeiffen «TepmiTH, J0JATH IIOCH, He IIOKA3yBAaTH €MOII1I:
Du musst jetzt die Zdhne zusammenbeiflen und weitermachen (Misix, 2005,
c. 106), Toml K B yKPAiHCHKIA MOB1L (PPa3e€o0JIOri3M 8uUB8epHymu Oyuly Mae
JITKEe eMOIlliiHe 3a0apBJIeHH, 110 BKa3ye Ha JoBlpy abo Bimguaii, mmop.: Ilicais
008201 PO3MOBU 3 OPY2OM B0OHA BUBEPHYJIA OyuLy 1 pPO3N08Laa NpPo CE0L
nepescusarnns (DCYM).

Anamia ¢pas3eosoriaMiB IOKa3ye, IO JIOAWHA YacTO BUCTYIIAE
eTaJIOHOM JIJIs IOSICHEeHHS PI3HUX CTaHIB abo IIpoiieciB. ¥ PISHHUX MOBax
ICHye TeHIEeHINS HAIUIATA HeXKHUBl 00 €KTH JIOACbKHMH PHCAMH, III00
HaJaTH BUpPA3HOCTI1 ortucy cutyarriii. Ock KlJbKa IIPUKJIATIB: B YKPATHCHKIHN
MOBI1 BUPAa3 HA ceplil KaMIHb Jiexcums II03HaYae BAKKHN TArap Ha QyIr ado
IOYYTTS IIPOBHUHH, TPHUBOTH YK TypOoTu. B 1boMy BuIIagKy cepue
IIOPIBHIOETHCS 3 HOCIEM JIIOACHKUX IIOUYTTIB, a KAMIHb IIIKPECIIIOE TAKKICTD
eMOIIIHOTO cTaHy, mop.: Ilicia ceapku Ha cepll 8 Hb020 KAMIHb Jiexcas, |
811 He Mie 3acnokoimucs. Takl Bupasu JOOAI0Th OIIHCAM CUTYAIlH TJIMONHY
M eMOIIHy HACUYeHICTh, IIOp.. aHrJa. have a lump in one’s throat
«CTPUMYBaATHU CJILO3W a00 cuiibHl emorii»: She had a lump in her throat
during the farewell speech (CD); mim. ein Klof im Hals haben «boytm
PO3UyJIEHUM, JIedb CTPUMYBATH CJIbo3m»: Als sie sprach, hatte ich einen Klofs
im Hals (Miaix, 2005, c. 124). Comatu4Hl ppas3eosorisaMu B JOCTIIIKYBAHUX
MOBaxX JeMOHCTPYIOTD, K TLJI€CHI CTAHI BUKOPUCTOBYIOTHCS JIJII BUPAYKEeHHSI
€MOIIIHOI HAIIPYTH Ta IepeKUBaHb, 4 TAKOK IIOKA3YIOTh CILILHI KOHIIEIITH
y MOBHHUX KapTHUHAX CBITY.

Y pisHHX KyJIbTypax BHUKOPHCTOBYIOTH €MOI[IHMHI aHaJIOTh JIJId
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BHUPAKEHHs IIOYYTTIB, 3pPO3yMLIl HOCIAM KyJaeTypu. Hampuriaan, B
AHTUIINCHKIA MOB1 PO3PI3HAIOTL BUCTIB butterflies in the stomach, 1o
o3Havae XBUWJIIOBAHHSA, 1op.. She had butterflies in her stomach before
stepping on stage for her solo performance (CD), B ykpaiHCBHKI# MOBI
BHKOPHMCTOBYIOTH BHUpa3 0ywa He Ha Mmicyl, mop.: Iloku 8iH He nosepryscsa
dodomy, mos oywa 6yna He na micyl (AYDC). V HiMeIlbKii MOB1 eMOITI HHI
CTAH TPUBOTHY, XBIJIIOBAHHS YH HEPBOBOTO OUIKYBAHHS TAKOMK II€PEeIAEThC
COMATUYHUMHU PPAa3€0JI0TI3MaMHU, ajie 3 BJIACHOIO HAIlOHAJIbLHO-KYJIbTYPHOIO
crreriupikoro, 1op.: ein flaues Gefiihl im Magen haben «BlguyBaTH TPUBOTY,
XBUJIIOBAHHS, HepBo3HICTH»: Vor der Priifung hatte ich ein flaues Gefiihl im
Magen (Misim, 2005, c. 124).

AHTporIoMOpPHHUN KOO KYJBTYpH Yy (paseosiorii € CKJIAJ0BOIO
KYJbTYPHOI 1JI€HTHYHOCTI, IO BIJOOpaskae CHPUAHATTS aOCTPAKTHUX
IIOHATh Yepe3 JIIOACBKHHM  JOCBII. 3ajiyuyeHHS  aHTPOIIOMOPQHHX
dpaseosioriamiB HajJgae MoOBaM PI3HOMAHITTS Ta [J03BOJISIE HOCIIM MOBH
BIATBOPIOBATH BHYTPIIIIHI II€PEKUBAHHS B 1IHTEPIIPETAIIAX, JOCTYIIHHAX YCIM
YJIeHaM CIILIBHOTH. AHTPOIIOMOP(HI eJIeMeHTH, BTLIeH]l ¥ PPa3eoTOrIIHIX
CTPYKTYpax, BHKOHYIOTH BaKJHUBY POJbL Yy IMIOOYIOBl YHIKAJIHHOIO
KYJbTYPHOTO KOHTEKCTY, CIIPHUAIYN PO3YMIHHIO SK HAIIIOHAJbHUX, TAK 1
3araJIbHOJIIOICHKNX 0COOJIMBOCTEH MOBHUX CIILJILHOT.

BucuoBxku gocaimsxeHHs. AHTpoOOMOp(HUII KOO KYJBTYPH €
BaKJIMBUM 1HCTPYMEHTOM JJIS BUPAYKEHHS €MOI[H, KOHIIENITIB 1 I[IHHOCTeH
y Meskax IIeBHOI JIHTBOKYJIbTYpHr. Opas3eosoriaMu, 110 0a3yHThCSI Ha IIHOMY
KOJIl, CTBOPIOIOTh TJIMOOKI acoIliaTUBHI 00pasu, IIOJIETIIYIOUN KOMYHIKAITIIO
MI’K HOCIIMH MOBH, a TaKOK BILOIIPAIOTh 3HAUHY POJIb Yy (popMyBaHHI Ta
30epeskeHHl1 HAIlOHAJILHOIL 1IEeHTUYHOCTI. Boun CIPUSIOTH
KOHIIETIITYaJTi3allli JOCBIY, BILIMBAIOTH HA CHPUHUHATTS CBITY 1 BUCTYIIAIOTH
3aco00M pelrpe3eHTalni KyJbTYPHO 3HAUYIIHUX YSIBJIEHbD.

Metoio po3BIAKM OyB 3iCTaBHUII aHAaJ13 (Ppas3eosori3aMIB aHIJIHCHKOI,
HIMEITbKOI Ta YKpalHCHhKOI MOB, III0 PEIpPe3eHTYIOTh aHTPOIIOMOP(HUNA KO
KYJIbTYPH, a8 TAKOK BCTAHOBJIEHHS CIILJIPHUX 1 BIIMIHHUX KOHIIEIITYaJIbHUX
03HAK, 3aKPIIJIEHNX Y MOBHIM KAPTUHI CBITY KOKHOI 3 JOCILIKYBAHIX MOB.
YV xom pmocmimmenms Oysio 3’scoBaHO, IO X04Ya y TPHOX MOBax
CIIOCTEPITaeThCs CXO0Ka TEHIEHINa J0 IIepcoHldiKaInl adbcTpakKTHUX IIOHATD
vyepes aHTPOIIoOMOPQH1 00pas3u, CTYIIHb eMOINMHOI eKcIIpecil, JOMIHYBaHHS
pamioHaJbHUX a00 eMOIMHUX KOHIEITIB, a TaKOoMK IXHI KYJbTYpPHI
KOHOTAINI 3HAYHO BlIPI3HAOTHC.

Ykpaincbka MoBa BHUPI3HAETHCSI SCKPABO BHPAKEHUM EMOINIAHUM
3abapsiieHHaM (ppas3eosIori3MiB, TOAl AK AHTJVIIMCHK] BIAIIOBLIHUKN € OLIBIII
HeHATpaJdpbHUMU Ta nparMatudyaumu. Himernbka MoBa, B CBOIO Yepry,
JIEMOHCTPY€ IIEeBHII OaJIaHC MIK eMOIIMHICTIO ¥ JIorluHICTI0 00pasiB. OTxe,
BHUBUYEHHS aHTPOIOMOP(HOro KOOy Kpl3b IIPH3MYy Qpas3eosiorii gae 3MOry
TJIMOIIIe OCMMCJIUTH KYJIBTYPHI PO301KHOCTI, a TAKOMK CIIPHSIE PO3yMIHHIO
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JIHTBOKYJIBTYPHOI CHEIM(PIKK KOKHOIO HAPOAY, BIIKPHUBAIOYM HOBI
TOPHU30HTH JIJI1 MIKKYJIBTYPHOTO J1aJI0Ty.

IlepcnekTBYU mMOgAJIBIINX PO3BiOK Yy BU3HAYEHOMY HAIIPSIMi.
¥V nopanpminx mocaigKeHHSAX JOIIIBHO 30CePEeIUTICS Ha TJINOIIIOMY aHa 131
AHTPOIIOMOP(HOT0 KOIYy KYJIBTYPH ¥ Ppas3eosIoriuHOMY IIPOCTOPI 1HIIINX MOB,
30KpeMa P13HOCTPYKTYPHUX TUIIB MOB. IlepclIeKTUBHIM € TaK0K BUBUYEHHS
MeXaHI3MIB IIepeaadl aHTPOIIOMOP(HUX 00pas3iB y IpoIecl MIKKYJIbTYPHOI
KOMYHIKAaII Ta IIepekaamIy, 10 J03BOJUTh BUABUTH CHEIIN(PIKY KYJIbTYPHUX
KOHOTAINM 1 IXHIA BIJMKB Ha AQJeKBATHICTL IIEPEKJIAJAIbKUX pIIIeHb.
Oxpemuit 1HTEpec CTaHOBUTD JTOCJI1 T KeHHS TpaHcdopmari
AHTPOIOMOP(PHUX (PPa3eoIOTI3MIB y CYIaCHOMY MeIIHHOMY, XYI0KHbOMY Ta
I00yTOBOMY OUCKYpPCaX.
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Xomenuyk H.B.
Pisnerncoruii 0epocasruli eymManimapHull yHigepcumem

HANIIOHAJIBHO-KYJIBTYPHA CIIEHU®IKA
®OPMYJI MOBJIEHHEBOI'O ETUKETY B AHIVIIMCBKIN TA
YKPAIHCBKIN MOBAX (IIOPIBHAJIBHUU ACIIEKT)

MoBjieHHEBUI €THKeT — IIe COIlaJIbHO MapKOBaHAa CHCTeMa MOBHIX
3ac0o01B, KA BHUKOHYE BaMKJINBY (QYHKINI PperyJdill B3aeMUH MIK
yuyacHuKaMu komyHikaini (Aopamuyk, 'opunnaceka, 2020, c. 8-11).

YV Mmesxax KoskHOI MOBHOI KyJIBTYPH €THKETHI (DOPMYJIN PEeIpPe3eHTYIOTh
ycTajieHl 3pas3Ky IIOBeQIHKHM, IO BIJIIOBIOAIOTL HOPMAM BBIUJIHBOCTI,
YeMHOCT1, COI[laJIbHOI lepapxii Ta Tpaguiiii. AHAJII3YIOUYN MOBJICHHEBUM
eTHUKEeT, MOKHA IMPOCTEKUTH, K caMe KYJIbTYPHI IIIHHOCT1 KOHKPEeTHO1 HaIlll
B1IOOpasKkaioThCesa Y MOBHIM B3aemo/ii. BIAMIHHOCTI B eTUKETHUX IIPaKTHKAX
YacTO CTAITh MPUYMHOI MUKKYJIBTYPHUX HEIIOPO3yMiHb, OCKIJIBKYU OOUH 1
TOM caMMM MOBHHI aKT MOKe MATH PI13He eMOIlifiHe abo IIparMaThdHe
HABAHTAMKEHH y IIPEACTaBHUKIB PI3HUX MOBHHIX CEPEIOBIIIIL.

QopMyaIH MOBJIEHHEBOIO ETHUKETY OXOILIITHL IMHPOKHUH CIEKTP
KOMYHIKATUBHUX CUTYAI[lil — B1J IPUBITAHB 1 IIPOIIIAHD J0 IIPOXaHb, IOIAK,
BHOAueHb, I00askaHb ToIIo. Hea3Baskarum Ha YHIBEpPCAJbHICTH IIUX
KOMYHIKATUBHHUX AakKTIB, CIIOCOOM IX peaJjis3alli B aHIVIIHACBKIN Ta
VKpPalHChKI MOBAX MAalOTh 3HAYHY KIJIBKICTH KYJBTYPHO OOYMOBJIEHHX
BiamiaHocTeil (Bamammima, 2019, c. 3-15). V mocaimsxeHH] 30cepeaskeHo
yBary Ha CEeMAaHTHII, IparMaTUIll Ta CTPYKTYPHUX OCOOJIMBOCTSIX TAKHX
dopMyJI, a TAKOK Ha IXHIN COIIAJIbHIN (PYHKINI B MOBJIEHHEBIHM ITOBEIIHII
HOCIIB MOBH.

AHrTIACLKMI  MOBJIEHHEBMH eTHKET IPYHTYEThCS Ha  I[IHHOCTI
O0COOMCTOr0 IIPOCTOPY, CyOOpAMHAINI Ta HeHUTpaJIbHOCTI. 3HAYHA YacTHHA
eTUKEeTHUX (POpMyJ peasi3yeThbCs 3a JOIIOMOIOI0 HEIPSIMHX CTpaTerii,
30KpeMa eBpeM13MiB, MOJAJIbHUX KOHCTPYKIIIH, OII0CePEeJKOBAHUX IIPOXaHb.
Hamopurian, BUCIOBIEHHS MPOXaHHS YacTO O(pOPMITIOETHCS AK YMOBHE YK
rinmoreruute TBepaEeHHs: Could you possibly...2, Would you mind...?2, I was
wondering if you could... — mOmIOHI CTPYKTYpH IIepedaloTh IIPOXAHHS
HEeIIPSAMO, III0 BIAIOBITae eTUYHOMY KOIEKCY aHIJIOMOBHOI KYJbTYPH, AKHI
mepeadadae yHUKaHHs THCKY Ha ciriBpoamoBHuKa (Kopuesa, Cosory0, 2021,
c. 188-192).

Vkpaincbka MoBHA Tpaauillisg, HABIAKH, JEMOHCTPYE TEHIEHIN 10
O1JIBIII ITPSIMOT0, EMOITIHHO 3a0aPBJIEHOIO 1 IIITPOTO BUPAKEHHS BBIUJINBOCTI.
[IpoxanHs, mogsgKu, BHOAUEHHS YACTO MAalOTh BIOKPUTY €KCIIPECHUBHICTD:
Byov nacka, Iupo oaxyio, Bubau, wo mypbyio. Y 0aratbox BHUIIaIKaX
eTUKeTHl (OopMyJM MIIACUIITHECA 3BEPTAHHAMIN, 3MEHIIyBaJIbHO-
IEeCTJIUBUMHU (pOpMaMIU, III0 CTBOPIOE e(peKT 30IMKeHHS, €MOITIHHOI TeIIJIOTH.
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Y po3MOBHOMY CTHJII BasKJIWBY POJIb BIOIrpamTh HedopMaJbHI BaplaHTH
eturketTHUx Qopmyi: Ilpusim, Bysaii, Ta niuwoeo, Hema 3a uio.

[lopiBHAMIBHUIT ~ aHAJJI3  [03BOJIAE€  IIPOCTEKUTH  CTPYKTYPHI,
(pyHKINOHAIBLH]I 1 CeMAaHTHYH] BIAMIHHOCTI y B:KMBAHHI TaKHUX (popMyJ. Y
CUTYAaI[lAX IIPUBITAHHSI, aHIJIIHChKa MOBA BUKOPHCTOBYeE cTasl ppasu Hello,
Hi, Good morning / afternoon / evening, ikl MaiOThb HeUTpaJILHHHA ab0
dopmanmbHaMit XapakTep. B ykpaiHCcbKiil MOB1 CIEKTP IPUBITAHD € IITHPIITHM:
Jlobpuii oenwv, Bimar, 30oposenvki 6ysiu, oOCTaHHE 3 SAKHUX Mae SICKPaBO
BHpaskeHe KyJIbTYpPHE KOPIHHS I YKHUBAEThCA IMePeBaAKHO B TPAJUIIHHOMY,
CLIIBCBKOMY a00 pesIiriiHOMY KOHTEKCTI.

@opmyu OpOIIAHHA B aHIIchKIN MoBl (Goodbye, See you later, Take
care) 4acTo HeWTpaJibHI abo (PyHKINOHYIOTh Ak puryaabHl (IImrcapenko,
2018, c. 140-144). B yxkpaiHChKIi KOMYHIKATUBHIN TPAIMWIIl BOHU 3ATHIL
rmepegaBaTH IMHPIINE eMomiHui ciexktp: J[o nobauenns, Ha sce dobpe,
Ilacmu mo6i, Bysaii 300p08 — OCTAHHI € OLJIBII eKCIIPECUBHUMU M MOKYTH
CUTHAJI3yBaTU K OJIM3bKI CTOCYHKH, TakK 1 IIo0aKaHHA Jgo0pa
CITIBPO3MOBHUKY.

[MikaBuMu my1s 3iCTABJIEHHS € ¥ POpMyJId HOOAKK Ta BuOadveHHs. B
aHIVIHACHKIA KyabTypl TumoBumu € Thank you, Thanks, I appreciate it,
peakirieio Ha gkl ciayrye Youre welcome, No problem, Don’t mention it. B
YEpPaTHCHKIN MOBI BUPA3u MOAIKNA MOKYTh MAaTU OLJIBII 1HIWUBIIYaI130BAHY
dopmy: Iupo oaryrw, Bosuruii sam, Cnacubl sesiuke, IpUIOMY BlIIOBIIH
YacTO TAKOMK BKJIIOUAE ejieMeHT BBluamBocTi: Byos siacka, Hema 3a wpo,
Paouii 6ys donomoemu.

Y cdepi BubaveHHa aHrIificbka MOBA JeMOHCTPYE OLIBII PO3TajIy KeHy
cucTeMy (popMyJI 3aJIesKHO Bl CTYHEHsI IIPOBUHU Ta KOHTEKCTy: I'm sorry, I
apologize, Excuse me, Pardon me. B ykpalHCbKIlI MOB1 KJIIOUOBUMH €
IIpobau(me), Bubau(me), /lapytlime, mipryomy BHOIP 3aJIEKWUTH Bl PIBHSI
o(pIITIITHOCT], 1HTOHAIINI Ta COIIAJIBHUX pPOJell YYACHUKIB CHLIKYBAHHS
(Crxpumrescbka, 2022, c¢. 310-315). OcobamBoi yBarm moTpedye Te, SK
KyJbTypHA CcIelli(ika BILJIMBAE Ha CTYIIIHb eMOIIMHOCTI B aKTax
BHOAYEHHS: B YKPAIHChKIM KOMYHIKATUBHII KyJILTYPl BOHA 3a3BUYAM BHUIIIA.

3icTaB/IeHHS eTHKETHHX (OpPMyJ Yy JOBOX MOBAaX BHUMABJAE K
VHIBEpCcaJbHl TeHEeHII, 3yMOBJIEHI (PYHKIIIOHAJbHOIO HEOOX1THICTIO
peryaaii coIfajJbHUX KOHTAKTIB, TaK 1 CHeIM(pIYHl BIIMIHHOCTI, K1
B1IOOpasKaOTh MEHTAJIbHI, PeJITiiHl, ICTOPHUYHI M COI[laJbHI 0COOJIMBOCTI
KOKHOI KyJIbTypH. AHTUIIiCbKa MOBHA TPAIUINA TAXKIEe 0 PopMaIi30BaHOi,
3BaYKeHO1, HeIpsaMol KOMYHIKAaIli, Toml fSK yKpalHCbKa — OO TeIJIOTO,
eMOIIMHOTO0 ¥ dYacTo MIPsSAMOT0 MOBJEeHHA. lle 3yMoBJIIO€E BaKIMBICTH
KOHTEKCTYaJIbHOIO aHaJII3y I dYac Iepekjamy a00 MIMKKYJILTYPHOI
B3aeMomll, 1100 YHHKHYTH HEIOPO3yMIHbB 1 KOMYHIKATHBHHX 3001B
(Dopmanoscwka, IlleBuenko, 2021, c. 78-85).

Pesynbrati amasidy MoOKyTh OyTH KOPHMCHHMHU B IPOIeCl BUKJIATAHHI
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AHTJIIHACHKOI Ta YKPAIHCHKOI SAK 1HO3EeMHUX, IPU YKJIATAHHI MIPYIYHUKIB 1
IIOCIOHHUKIB 3 MIKKYJIBTYPHOI KOMYHIKAIIll, a TAKOK Y POOOTI IIepeKIaIadis,
sIKl MAlOTh BPaxOBYBATH He JIMIIIe MOBHY, a M KyJIBTYPHY BIIIIOBIIHICTD
eTUKEeTHUX POpMYy.I.
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JITHI'BICTUKA TEKCTY

Crenanuyk O. O.
Pisnencoruii 0deporcasruti eymanimaprull yrnigepcumem

POJIb ®OHOT'PACIYHUX CTUIICTUIHUX 3ACOBIB
Y AATAYIN ITPO3I (HA ITPURJIA/II KASKHA
«BIHHI-ITYX» A. MIJTHA)

Awnoramnig. CTaTTio OPpUCBIYEHO JOCTIIKEHHI0 POJIl (poHOrpadpIUHIX
CTIJIICTUYHUX 3acC001B, TAKUX SAK aJiTepallls, acoHaHC, OHOMATOIes Ta
rpadoH, y auTa4ii 1mpoal. IIpoanasidoBano (pyHKITIOHATIRHE HABAHTAKEHHS
X 3aco0lB y QopMyBaHHI 00pa3y MOUTAYOTO0 MOBJIEHHSI, 3BYKOBOI
OpraHisallil TEeKCTy Ta CTBOPEHHI «IuTa4uol mnepcrexTusm». OxpecieHo
IEePCIIeKTUBU IIOJAJIBIIONO OCIIIMKEeHHSA (oHOrpadgiuyHOl CTHUIICTHKH B
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IUTSTIOMY XYI0KHBOMY IUCKYPCI.

KaouoBi ciosa: doHorpadgiuul cTUIICTHYHI 3acodu, rpadoH,
aJIiTepalrls, aCOHAHC, OHOMATOIEes, JUTSIYa IIpo3a

Summary. The article is devoted to the study of the role of phono-
graphical stylistic devices, such as alliteration, assonance, onomatopoeia
and graphon, in children's prose. The functional load of these means in
forming the image of children's speech, sound organisation of the text and
creation of the «children's perspective» is analysed. Prospects for further
research of phono-graphical stylistics in children's literary discourse are
outlined.

Key words: phono-graphical stylistic devices, graphon, alliteration,
assonance, onomatopoeia, children’s literature

IlocranoBrka mpooGaemu. @OoHorpadlyHl CTHIICTHYHI 3aco0u,
30KpeMa aJiTepaliis, acOHAaHC, OHOMAaToIIes Ta IrpadoH, II0C1Ial0Th BaKIINBeE
MICIIe B CTPYKTYpl OUTSIYOI XYIOMKHBOI ITPO3U, OCKLIBKH CIPHUSIIOTH
opMyBaHHIO 3BYKOBOIO 00pa3y TEKCTY, €eMOIIHHOIro 3a0apBJeHHS Ta
IMiTaIi gUTsII0ro MoBJaeHHA. 11 eJleMeHTH BUKOHYIOTh He JIMIIE €CTEeTHYIHY
yHEKINO, a ¥ BIMIrpaloTh 3HAYHY POJIb Yy CTBOPEHH] e(MeKTy «IHTSIUIO0l
IIePCIIEKTUBIM, IO J03BOJIsAE IIepeqaTy HaiBHe, eMOIlliiHe i Oe3mocepesre
CIIPUUHATTS JUTUHOIO HABKOJIUIITHBOTO CBITY.

Boguouac, y distomorii Tpamuiiiino ¢poHOTpadivHl 3aco00M dYacTiIre
aHaII3YIOThCSI Yy II0e3ll, e 3BYK Blairpae ecreTwuHy QyukIio. IIpososa
IUTSIYa JTepaTypa, 30KpeMa KaHp Kas3KH, Xo4ya M MICTHTh 3HAYHUHN
IOTEHITIaJI 3BYKOBOI oprami3airi, JOCIIIKYEThCA B IIHOMY ACIIEKT1 3HAYHO
piae.

Anamnid ocraHHix gociaimskenp i myoOsaikamiii. Ilpobmemaruka
poHOrpaPIUHUX CTHUIICTUYHHUX 3aCO0IB NPUBEPTAE yBAry JIOCJITHUKIB
HacaMmmepen y MesKaX CTHUJIICTUKH Ta 1HTepIIpeTallli XyIosKHBOTO TEKCTY.
3aranpHl TeopeTwmuHl 3acamu 3arjgamesHo y mpangx . CemiBaHoBOI,
B. Kyxapenkro, JI. EdpimoBa Ta O. Acmuerbkoi, gKl II0JAa0TH IPYHTOBHY
KJIacudikaino GoHeTUYHNX 1 rpadluHux npuiioMmis. Jleskl aBTopH, 30KpemMa
O. Pe0Opiit Ta C. Cabmina, aHATII3YIOTh POJIb POHOrPa@IUHHX €JIEMEHTIB Y
CTUJI13aITll MOBHUX aHOMAJII.

Bararo mocaimsxeHb CTOCOBHO (poHOTpa(IUHUX CTUJIICTUYHUX 3ac001B
30cepeIskeH] Ha 110e3li, Toal AK JUTAYA IP0o3a JIUIIAE€THCA MEHII BUBUEHOIO.

MeTo10 11i€] CTATTI € JOCTIAUTH PYHKIIOHAJILHY POJIb POHOTPaAPIUHUX
CTHUJIICTUYHUX 3aCO0IB y MOUTAYIN Npo3l SK BaKJIWBOIO I1HCTPYMEHTA
€CTeTUYHOI OpraMi3alilli TeKCTy Ta MOeJIOBAHHS IUTIYOT0 CIIPUAHITTS
ITIACHOCTI.

3aBmaHHA cTaTTi:
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- oxXapaxkTepu3yBaTU THUIOBlI (POHOrpadIvHl CTHJIICTHYHI 3aco0mH,
1[0 BUKOPHMCTOBYIOTHCS B IIPO30BHX TEKCTaX, 30kpema y kasil A. Miaua
«Bimmi-IIyx»;

- BUSIBUTH OCHOBHI1 (PyHKINI doHOrpadiuyHmx 3aco0lB y AUTIUIHN
Ipo3i;

- IPOaHAJII3YyBATH, SKUM YMHOM Il 3aCO0M CIIPUSIIOTH CTBOPEHHIO
e(peKTy IUTSIIOTO MOBJICHHS Ta CBITOCHPUHAHATTS,

- OKPEeCIUTHI IIePCIEeKTUBHU II0AJIBIIIOTO JIOCITI K HHST
poHOrpadIUHOI CTUIICTUKN B JUTIIOMY XYI0KHBOMY JUCKYPCL.

Buknan ocuoBuoro marepiasay. ®oHorpadivil CTUIICTUYHI 3ac00u
B XYIOOKHIN IIPo31 IJIA IITeH € He JINIe IeKOPAaTUBHUM eJeMEeHTOM, a
(PyHKINIOHAJILHUM  1HCTPYMEHTOM CTBOPEHHS CHeI(IIHOro odpaasy
IUTSI0ro cBITy. BoHH (hopMyIOTH 0COOJIMBY 3BYKOBY TKAHUHY TEKCTY, SKa
AKTUBHO B3a€MOJIl€ 3 KOTHITHUBHHM 1 E€MOIIHUM CIPUAHATTAM IOHOTO
yuTtava. Jlo Takmx 3acobiB, mepemyciM, HaJIe:KaTh aJIiTepallis, acoHaHC,
oHoMaToIIes, Ta rpadgoH. Po3ryiisHbMO 111 IOHATTS geTajIbHIIIe.

Amirepamia (Bim smar. ad — «mgo», litera — «OykBa») — doHeTHMUHA
CTHJIICTHYHA (pIrypa, 3ByKOBA OpraHi3alrisd MOBJICEHHS IILJISXOM IIOBTOPEHHS
OJHOTHUITHUX IPHUT0JI0CHUX uu ixHIX croyk (CesiBanosa, 2006, c. 23).

Aconamc (B J1aT. aSSON0 — «BIATYKYIOCS») — POHETHUYHA CTUJIICTUYHA
dirypa, 3ByKOBa opraHIi3alllsad MOBJIEHHS IILJISXOM IIOBTOPEHHS OJHOTUITHUX
roJiocHUX M ixHix croayk (CemiBanosa, 2006, c. 42).

Ak acomanc Tak 1 aJTepaiii MOKYTb BHKOPHCTOBYBATHCH JIs
CTBOPIOBAHHSA edekTy eBJoHII (BIAUYTTS JIETKOCTI Ta KOMQOPTY IPU BIMOBI1
a00 cayxauHl) a60 kakodoHIl (BIIUYTTSA HAIPYTH 1 AUCKOMMOPTY IIPU BUMOBI
abo ciayxaHHl). Y OUTIYOMY TEKCTl Il 3acO00M BHKOHYIOTH TaKy HHU3KY
(pyHKINHA: BOHM 3a0al0Th PHUTM, CIPHSIIOTH MIJI03BYYHOCT1, IIOJIETIIYIOTH
3amaM sITOBYBaHHS (pas 1 HAJAThL TEKCTY eMOI[MHOro 3a0apBJIeHHI.
AcoHaHc Ta aJiTepallld MOMKYTh TaKOK BIIITpaBaTU BaKJIUBY POJIb Y
CTBOpPEHH1 aTMocdepu, HaAIPUKJIAZ, IOBTOP 3BYKIB [c], [mI], [3] Mo:ke
CTBOPUTH BIIUYyTTSA HebOe3meKku ado Tpusoru. B kasm A. MinHa «Bimwi-ITyx»
Il 3ac00M BHKOPHCTOBYIOTHCS II€PEBAKHO B ITICHAX Ta BIpIIAX, IIPOTe iX
MOKHA ITO0AYMNTH 1 B 3BUYAHUX peueHHIX. [Ipuraamom amiTepaini y Kasiil
€ moBTOP 3BYKY [n] B panky «'Cos I've got a lot of honey on my nice new nose»,
1[0 CTBOPHJIO XaPAKTEPHY [IJsd OUTAYNX TBOPIB PUTMIYHICTE. 3arajom
aJiTepallls Ta acoHAHC B I KAa3Il CJIy:KaTb 3acobaMu 3BYKOBOTO
30aravyeHHs TEKCTY, III0 POOHUTH HOro OLILII IPHBAOJIUBUM [JIS YMTA4A,
0COOJIMBO IJIsI JITeH, IJId IKUX MY3UKAJIbHICTD 1 PUTMIUHICTD € BAKJIMBUMU
y COPUHHSTTI.

OnHoMATOIIEI0 B CBOIO YEPTy YacTO BUKOPHCTOBYIOTH B JIITEPATypl IJIS
miTell Ta INJIJITKIB, OCOOJIMBO B KaHpaX (peHTe3l M Ka30K IIPO TBAPHH,
3aBOSIKHU 11 30aTHOCTI CTBOPIOBATH SCKPaBl 3ByKOB1 00paa3m.

Onomaromess (Big rp. onyma — «IMs» 1 poieo — «TBOPIO») —
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3aKOHOMIPHHUM 3B’SI30K MIK 3BYKOBHM CKJIAIOM CJI0BA U aKyCTUYIHOIO
osuaxoio rmo3uavenoro (Cemisanosa, 2006, c. 431). Borna BukoHye He JuIie
IMITATUBHY, a4 ¥ €KCIIPECUBHY (PYHKITII0, JO3BOJISIOUH UNUTAYEBl «IIOUYTID
momii TercTy. Y OUTAYIA IIpo3l BOHA HAaOyBae OCOOJIMBOIO 3HAYEHHI,
OCKLJIBKM MITH aKTHBHO pPearyioTh Ha 3BYKOB1 CTHMYJIH, 1 Taka (oHIYHA
00pa3HICTD JoIIoMAarae eMOIIIMHO BKJIYATUCI B CUTyaIllon. YUTanydm KasKy
«Bigmui-Ilyx» ynraul HION 4yIOThH, SK BeIMEINK HITIAMAETHCS IO CXOOdaxX 3l
3BYKOM «bump, bump, bump», K TYAyTb OIKOJIM 31 3BYKOM «buzz», AK
nTaMaeThbesa riaka 31 3BykoM «Crack/», sk magae IJIAIIKA ¥ BOLY 31 3BYKOM
«asplash!», sk Py rurae 31 ayxoMm «H-hup!».

OpieHTalia Ha IUTAYE CIPUUHATTSA CBITY MOKe 3yMOBUTU Y TBOPI
JacTe BUKOPHUCTAHHS I'padoHiB.

I'pador — wHaBMmCHe mopyIlIeHHS TrpadiuHol ¢dopMu cJjioBa YH
CJIOBOCIIOJIyYE€HHSI, III0 BHKOPHCTOBYETHCA [JIA BLIOOpaKeHHS HOTO
aBreHTHuHOI BuMoBHu (Kyxapenko, 2000, c. 8).

Y nuradiit mpos3il rpadoHu, SK-OT HAIKWCAHHSA 3 IOPYIIEeHHAM HOPM
opdorpadii abo oHeTHMUH] TpaHCJIITEpaIlll, YacTo IIepeIaloTh MOBJICHHS
IIePCOHAKIB-IOIIKLILHAT, TBAPUH abo Buraganux icror. lle mossosisge He
JINIe 1HOUBIOyaJi3yBaTH MOBJIEHHS, a M JOCAITH 1MeHTHU(IKAIIl ynTavya 3
nepcorazkeM. Hampurian, mepemada 3aikaHHS a00 AUTAYNX IIOMUJIOK Y
IUCHMI1 POPMYy€e BIIUYTTS aBTE€HTUIHOCTI JUTIUO0I MOBH, ITIJICUJIIOIOYH e(heKT
«IUTSYOI TTePCHEeKTUBW» — CTUJIICTUYHOI CTpaTerii, 110 1IMITy€e CHPHUHHSITTS
CBITY 3 TOUKHU 30py OuTUHU. Y Kaail «Bimmi-Ilyx» moxkHa mmobauntu rpadgoH
1y Burisam opdorpadiuHux oMok, Sk v ¢pasi «PLEZ CNOKE IF AN
RNSR IS NOT REQID», axy Tpeba Oyso 0 3a mpaBWIaMH HaIlMCATHU AK
«PLEASE KNOCK IF AN ASWER IS NOT REQUIRED», 1 y Bursami
0coOJIMBOCTEII MOBJIEHHS IIEPCOHAXKA, a camMe 3alKaHHS, K y ¢gpasl «You-
you-you did it on purpose», me MU CIIOCTEPIraeMO TaKe SBUIE K
MYJIbTUILTIKAIIISA.

Taxoxk, rpadoH MOKe BHUKOHYBATH KOMIUHY QyHEKINL. Jleakl
nepexpyueri Binmi [Tyxom ciosa, ik ot «Crustimoney Proseedcake» 3amicTb
«customary procedure» Ta 1HIII IIOMIJIKH, 3P00JI€H] IIePCOHAKAMEI Ka3KH, 3
BEJIMKOI0 MMOBIPHICTIO OyJII BHKOPHCTAHI AaBTOPOM [JIS TOr0, II00
BUKJIUKATH y JITEH IIOCMIIIIKY.

OKpiM yCchOTO BHINE3a3HAYEHOro, (poHOrpadpiuHl CTHIICTHYHI 3aco0m
TaKO0’K BIJITPAIOTH BAKJIMBY POJIb V POPMYBAHHI XapaKTeplB II€PCOHAKIB.
3ByKoBa opraHi3alllsd MOBJIEHHS II€PCOHAKA CIIPUAE MOIEJIIOBAHHIO HMOTO
IICUXOJIOTIYHOr0 IIopTpeTy. Hammpukiaaa: IMOBTOpeHHS OTHUX IPHUTOJJIOCHUX
(raxux, gk [1], [m]) moske cTBOpIoBaTH BpaskeHHS JOOPO3UIIUBOCTI, M SIKOCTI,
po3caabIeHOCT], IO XapaKTepHo AJId IIepcoHakiB Ha Kirtaar Bimmi-Ilyxa.
HaTtomicTh IOBTOpEHHS 1HIITNX 3BYKIB, HAIIPUKJIAI TUX, K1 MOKHA OIIMCATH
SK TBepmdl, mpopuBHI, pi3kl Tomio (ax ot [K], [t], [p], [r]), MoxyTH
OIOKPEcIIOBAaTH 3allajJbHICTh, JKBaBICTb a00 HEPBOBICTh IIEPCOHAKKA.
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Buxopucranusa rpadoHIB s IIepegadl OCOOJIMBOCTI MOBJIEHHS, SK OT
saikamua llamg B wxasml «Bimmi-Ilyx», D03BOJSIOTHE MHTTEBO 3YHUTATH
eMOIIMHUMA CTAH IepPCoHAaka, MOoro HeCMIJIHBICTL a00 HeplIIy4vicTh. TaKok
HaBMMCHI opdorpadgiuHl IIOMIJIKHA Ta KAIITAaJ13alIllsa JO3BOJISIOTEH IepegaTh
aKIIeHT a00 TeMOp IoJI0Cy IIePCOHAMKA.

BucuoBknu npocaimsxkennsa. QoHorpadluHl CTHIICTHYHI 3aC00M B
OUTAYIA 1po3l BHKOHYIOTH He JIHIle [JeKOpaTUBHY, a IepenayciM
pyHKITIOHAJILHY POJIb. BOHU (QPOPMYIOTH VHIKAJIBHY 3BYKOBY CTPYKTYPY
TEKCTY, sIKa B3A€EMO/IIE 3 eMOIIIMHNM 1 KOTHITUBHUM JOCB1IOM IUTHHH. Taki
3aco0u, sIK aJIiTepallis, acoOHAHC, OHOMAToIless Ta IpadoH, 3a0e3IIeUyioTh
MY3UKaJbHICTh, PUTMIUHICTH, €KCIPECHBHICTH 1 BII3HABAHICTH IUTSIYIOrO
TEKCTY, II[0 3HAYHOK MIPOI CIPHIE TJIMOIIOMY €MOIMHOMY 3aHypPeHHIO
IOHOT0 YUTaYa y XyIO0KHIHN CBIT TBOPY.

AmiTepalria ¥ acOHAHC JOIIOMAarailoTh CTBOPUTH PUTM, 3aJaTU HACTPIH
Ta eMOIlliiHe 3a0apBJIeHHS (hpas, a TAKO0K MOJIETIIYIOTh 3amaM STOBYBAHHS
MOBHHUX KOHCTPyKIiii. OHomaTomes IIOCHJIIOE 1II031I0 IIPHUCYTHOCTI,
JI03BOJISTIOYY YMTAYEBl «IyTH» OIMHCYyBaH1 II0dll, a rpadOoH BUKOHYE POJIb
1IHCTPYMEHTA MOBHOI XapaKTePHCTHKU II€PCOHAKA, IIIKPECIIIOIYN MHOro
IHIUBIOYyaJIbHI PUCH — 30KpeMa, BIK, eMOIIIAHNHI cTaH a00 THUII CIIPUAHITTSI
cBITYy. ¥YcCl Il 3aco0M CIPHUSIOTH MOJEJIOBAHHIO TAaK 3BAHOI «IUTIYOL
IIePCIIEKTUBI» — XYOOKHBOT0 OaueHHS peasIbHOCTI OYMMa JUTHHU, IO €
IEeHTPAJILHOIO CTPATETrIEl0 y IIPO30BUX TBOPAX JJIA JITEI.

IlepcrekTBU mMOgAJIBIINX PO3BIIOK Y BUSHAYEHOMY HAIIPAMI.
[Tomanbim gocaimsxeHHS POHOTPAPIYHUX CTHIICTUYHUX 3aC001B Y TUTIUIN
P03l MOMKYTH OyTH CIPAMOBAHI HA BHBYEHHS KAHPOBOI cIeIudlry ix
dyuKIIoOHyBaHHsa. BaKIuBUM HaIpsMOM € TaKOK aHaJl3 3BYKOBOI
opramisairii TeKCTy B IIOPIBHSJIBHOMY ACHEKTl: HAIIPUKJIAJ, JOCIIIKEHHS
HAITIOHAJbHMX OCOOJIMBOCTEM BHKOPHMCTAHHS aJjliTeparlrii, acoHaHCy Ta
oHOMATOIIel y TBOpax pI3HHX JiTepaTypHux Ttpamuinii. [le mosBoauTh
IIOTJIMOUTH PO3YMIHHS KYJBTYPHO O0YMOBJIEHHX IIAXOMIB 0 (pOpMyBaHHS
JTATSYIOT0 MOBHOTO CEpPeIOBHUIIA.
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METOJIIUYHI CTYIII

Augpomyxk I'. 1.
Pisnencoruil 0eporcasruti eymanimapHull yrHigepcumem

BILJIUB OHJIATH HABYAHHI HA ©®OPMYBAHH
ABTOHOMII ¥ ITPOIIECI BUBYEHH{A IHOSEMHOI MOBU

Anoramia. ¥V crarTi PpoSIVIAHYTO BILIMB OHJAWH-HABYAHHSA Ha
PO3BUTOK CTYJIEHTChKOI aBTOHOMII y cdpepl BHBYEHHsS 1HO3€MHOI MOBH.
3asHavaeThes, IO JUCTAHINMHE HABYAHHSI, HA BIOMIHY BLO TPATUINHHUX
BUKJIAIAIIbKO-OPIEHTOBAHUX  MoOJeseli, HaJae CTygeHTaM  IIIHUpPIIl
MOKJIMBOCTI  JIJIA ~ CAMOCTIMHOTO  YIIPABJIHHS  BJIACHOK  OCBITHBOIO
TpaekToplelo. Ha ocHOB1 mpoaHa l30BaHMX EMIIIPUYHUX JOCTIIKEHD
BCTAHOBJIEHO, III0 ydYacThb B OHJAHH-Kypcax cHopuse (¢opMyBaHHIO
caMOperyjaboBaHOI  HABYAJBHOI  MOBEIIHKH, 30KpeMa  PO3BUTKY
CaMOMOTHBAIIII, 3JATHOCTI JO CAMOCTIHHOIO YIIPABJIHHS pecypcaMH Ta
e(peKTUBHOI B3aeMOMdll y CIUIBHOMY HABYaHHI. BHABJIEHO ITO3UTHUBHY
KOPeJISAINio MIK PIBHEM AaBTOHOMII CTYZEHTIB Ta 1HTEHCHUBHICTIO IXHBOI
B3aeMOMIll B OHJIAMH-CEePEeIOBUIIl, IO JOJATKOBO CTUMYJIIOE ABTOHOMHE
HaBYAHHSA. Y CTATT] IIKPECTIOETHC HAIBHICTh BUKJIMKIB JIJIS CTYJIEHTIB 13
HEeIOCTATHHO C(POPMOBAHMMM HABHUYKAMM CAMOCTIMHOIO HaBYAHHS, IO
00yYMOBJIIOE  HEOOXIJTHICTL BIIPOBAIKEHHS IIeJarorlyHUX CTpaTerli,
OPIEHTOBAHUX HA IIATPUMKY Ta PO3BUTOK aBTOHOMII.

KarouoBi cioBa: aBToHOMISI yUHS, (pOPMYyBaHHS aBTOHOMII, OHJIAWH
HaAYaHHSA, OHJIAH PEeCYpPCH.

Summary. The article examines the impact of online learning on the
development of student autonomy in the field of foreign language learning.
It 1s noted that distance learning, in contrast to traditional teacher-oriented
models, provides students with greater opportunities for self-management
of their own educational trajectory. Based on the analysed empirical
studies, it 1s established that participation in online courses contributes to
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the formation of self-regulated learning behaviour, in particular, the
development of self-motivation, the ability to manage resources
independently and effective interaction in collaborative learning. A positive
correlation has been found between the level of students' autonomy and the
intensity of their interaction in the online environment, which further
stimulates autonomous learning. The article emphasises the existence of
challenges for students with insufficiently developed independent learning
skills, which necessitates the introduction of pedagogical strategies aimed
at supporting and developing autonomy.

Key words: learner autonomy, fostering autonomy, online learning,
online resources.

[IuTamHsa PO3BUTKY aBTOHOMII CTYHEHTIB TPAIHUIIIHAHO IIOCIIAE
BasKJIMBE MICIIe B METOIHII BUKJIaJaHHA aHraliicbkol MoBH. Ille Ha mouaTKy
1980-x pokiB aBTOHOMII OyJI0 BU3HAYEHO SK 3JATHICTH CTYIEHTIB OpaTu
BIAIOBIOAJbHICTE 3a BaacHe HaBuyanHa (Holec, 1981), 1 BimToml BoHAa
PO3TJISIAETHCS SIK KJIIOUOBUM KOMIIOHEHT e(peKTHBHOI0 3aCBOEHHS MOBH. B
yMOBaxX CTPIMKOIO IIepexoay Ha OHJAWH-opMaTH HABYAHHS IIOCTae
moTpeda IIepPeOCMICJIeHHsS TOT0, SK IH(PoBe CepeIoBHUINe BILJIMBAE Ha
opmMyBaHHSI aBTOHOMII, 30KpeMa ceped CTYOEHTIB IIeJAaroTIYHUX
CIIeIT1aJIbHOCTEH, IK1 BOAHOYAC BUCTYIIAIOTD IK 3000yBaYl OCBITH i MaOyTHI
BUHTEJI1.

IIpobmaemy cpopmyBaHHS aBTOHOMII JOCILIKYBAJIH Yy CBOIX HIpallsgx
Xosaer Tta Bercon (Benson, 2007; Holec, 1981). Ilutanusa 3B’13Ky OHJIANH
HaBYaHHA B popmyBaHHI aBToHOMII BuBuYasin bercon Tta Bosep, Illen Ta
ﬁaHr, JIai, Peiagepc (Benson & Voller, 2014; Chen & Jang, 2010; Lai, 2017,
Reinders, 2014).

Mera crarTl — 3OIHCHUTH TEOPETHYHUN AaHaJl3 BILUIUBY OHJIAMH
HaBYAHHS Ha Ipollec popMyBaHHsS aBTOHOMII, a TaKOK Ha IeJaroriyHux
YMOBAaX, III0 CIIPUSIOTH 11 PO3BUTKY B IIU(PPOBOMY OCBITHHOMY CEPEeIOBHIIIL.

Cyuacua miTepaTtypa 3 1Ipo0JeM aBTOHOMII BUBOIUTH HA IIePIIIH IIIaH
3IaTHICTD CTYIEHTIB KOHTPOJIIOBATH 3MICT, TEMII 1 CIIOCOOM CBOT'0 HABYAHHI,
10 0cOOJIMBO AKTyaJbHO B ymMoBax omjamH-gopmatiB (Benson, 2011). ¥V
cBoio uepry, Peirmepc (2014) miakpecsioe, 0 Xouya IIHUEPOBE CepeIOBUIIE
CTBOPIOE YMOBH [JIsI THYYKOIO I II€PCOHAJI30BAHOIO HABYAHHS, BOHO HE
IOBMHHO 3aMIHSITH CO00I0 HIATPHMMKY BHEKJIagada, alasKe aBTOHOMISA He
mepeadadae MOBHOI BIAMOBHU BIJ IIegaroridyHoro cyimposomy. Jlai (2017)
mogae, IO PO3BUTOK AaBTOHOMII 3HAYHOI MIPOI0 3aJIeKHTHL Bl PIBHS
1IIPPOBOI I'PAMOTHOCT] CTYAEHTIB, 8 TAKOMK B1J 1HCTUTYI[HNHOI HIOTPUMKH,
3IaTHOI CIIPSIMOBYBATH IIPOIIEC ABTOHOMHOI'O HABYAHHSI.

OmnmnaiiH-0CBiTA OXOILIIOE He JIHMINE BIPTyaJbHl ILIATQOPMH, ajie i
IMUPOKHIL CIIEKTP METOIIB, 1HCTPYMEHTIB 1 opMaTiB, SIKI MOMKYTH SK
CIIPHATH, TAK 1 yCKJIaJHIOBATH po3BUTOK aBToHOMII (Keengwe & Kidd, 2010).
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Srigao 3 Bemcomom (2007), aBTOHOMIA — Ile¢ AWHAMIYHHI IIPOIEC, IO
PO3BUBAETHCSA 34 YMOBHM HAJIEIKHOIO II€JATOTIYHOIO0 ¥ TEXHOJIOTTIHOTO
cymposony. TakuM YmMHOM, BUKJIAJAY AHIIIACHKOI MOBH B1IIrpae KPUTHUYHY
POJIb Y CTBOPEHHI CepeIoBHUIIA, III0 CTUMYJIIOE CAMOCTIHHICTh CTYIEHTIB Y
HaBYaHHI. Y KOHTEKCT] OHJIAMH-BUKJIAOAHHA aHIVIINCHKOI MOBY, ABTOHOMIS
cTae OCOOJMBO AaKTYaJIbHOIO, OCKIJIbKH BOHA CTHMYJIIOE AaKTHUBHE,
IlJIecIpssMoBaHe ¥ BIANOBigaJbHe HaBuauHHdA. Aiamymapad (2020)
OIOKPEeCcIoe, IO B OHJIAMH-CePedOBHUINl AaBTOHOMHI CTYOeHTH 3aTHI
opmyIroBaTH BJIACHI I11JI1, OOMpPATH IIOXOAM 10 HAaBYAHHS, BIACTEKYBATH
mporpec 1 3J1HCHIOBATHA CAMOOIIIHIOBAHHSA. Taxkuil IIaxia He JIKIIe CIIPHIE
OL/IBIIIH 3aJIy4eHOCTl, ajie i IMIBUINye ePeKTUBHICTh 3aCBOEHHS 1HO3€MHOI
moBu (Benson & Voller, 2014).

Pasom 3 TuM, dnciIeHH] JOCTIIKeHHS HATOJIONIYIOTh HA CKJIAJHOIIAX,
13 AKMMH CTHUKAIOTHCA CTYJeHTH B yMOBaX OHJIAMH-HAaBYAHHSI. 30Kpema,
BIJICYTHICTH HEOOX1THUX HABUYOK CAMOPETYJIAIIll, HeBIIEBHEHICTD Y BJIACHUX
clJIaX, a TaKOK HaIMIpHA OpleHTAaIlld [OeIKHuX OHJIAWH-IIporpaM Ha
BHKJIaJaYa MOMKYThb CTPHUMyBaTH po3BUTOK aBToHOMII (Serdyukova &
Serdyukov, 2013). IlpakTuku B3aeMHOro HaBUYAHHA, pedJieKcli, CIIiBIparlrl
Ta CAMOOI[IHKM JOBEJH CBOI eQeKTUBHICTL y QOPMyBaHHl OlJIbIII
caMocTiiiHol HaBuajgbHOl moBemHKH (Serdyukova & Serdyukov, 2013;
Reinders, 2014).

Yeminae onnaiH-HaBYaHHA aHIVIIHACHKOI MOBU BIMArae Bl CTYIEeHTIB
BHCOKOI'0O PIBHSA caMoOperyJsaini, TaiiM-MeHeI:KMeHTY M caMoopramisariii,
OCKLIIbKM (pl3MYHA AUCTAHINSA Bl BHUKJIAJAYa W OSHOJITKIB IIIBHIILYE
oTpedy B 1HOMBIOYyaIbLHIN BIOIOBlAAJIbHOCTL. 3a manumu Agauip ta ['yBen
(2023), crymeHTH 3 PO3BHUHEHOI ABTOHOMIEIO [IeMOHCTPYIOTH BHIIIL
aKageMIvHl pe3yJIbTAaTH Ta Kpallly HaBYaJIbHY ePeKTUBHICTD. JlocaimxeHHsa
TaKOK IIOKA3yIOThb, III0 y4YacThb y OHJAHH-Kypcax CIPHUAE IIIBHUIMEHHIO
YaCTOTH CAMOPEryJhOBAHOI HABYAJBHOI MHOBEIIHKH, IO, Y CBOI Yepry,
IIO3UTHUBHO BILIMBAa€ HA 3araJbHuil piBeHb aBToHOMII (Carcamo & Pérez,
2022).

[Ipoanami3yBaBIIIM IIUPOKUI CIIEKTP HAYKOBUX JIsKepeJI, IPHUCBIUeHUX
Ipo0JIeMaTHUIIl aBTOHOMHOI'O HAaBYAHHS, 30KpeMa B yMOBax IIM(ppoBi3alrii
OCBITHBOTO IIPOCTOPY, € OYEBHIHUM, III0 OCHOBHHMM II€JATOTIYHIMU
YMOBaMH, Kl CIIPHSAIOTH PO3BUTKY ABTOHOMHOCTI € HASBHICTH IIM(PPOBUX
pecypciB, IMATPUMEKA 3 00Ky BHKJIaZada, THYYKICTh HABYAJILHOIO IIPOIIECY
Ta MOKJIMBICTL 1HIMBIAyasi3aifii ocBiTHBOI TpaekTopli (Reinders, 2014).
[IpoBemenuit aHAI3 JaB MOKJINBICTD PO3TJISHYTH HEePEIIKOIH, 10 MOMKYTh
VCKJIQOHIOBATA (QPOPMYBAHHS aBTOHOMII, 30KpeMa, HeIOCTATHIHA plBeHb
IUPPOBOI KOMIIETEHTHOCT1 300yBaYlB OCBITH, BIJCYTHICTH BHYTPIIIHBLOI
MOTHBAINI Ta CKJIAIHOIIL 3 CAMOOPraHi3alllelo B AHCTAHIIIITHOMY ¢popMaTi
(Lai1, 2017).

Buxonauuii aHasi3 miATBEPIKYye, IO OHJIAMH-HABYAHHS BHCTYIIAE
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MIOTYKHUM YHHHUKOM PO3BUTKY CTYI€HTCHKOI ABTOHOMII, CTBOPIOIOYN YMOBHU
IJIS CAMOCTIMHOIO YIIPABJIIHHS HABYAJBHUM IIPOIIECOM, PO3BUTKY
caMOMOTHBAIII Ta eQeKTUBHOI B3aeMOAll B IM(PPOBOMY CEPEeIOBHIII].
Emmipuunl maxl miaTBepOKyIOTh, III0 1IHTEHCHBHA y4acThb y JUCTAHINIHHIX
Kypcax cropuse (POPMYyBAHHIO CaMOpPEeryJIbOBAHOI IIOBEJIHKH, IO, CBOEHO
Yyeproio, MIO3UTHUBHO BIJIMBAEe Ha akxaJeMIuHy VCIIIIHICTE. BomgHouac
11eHTU(IKOBAHO IIOTPeO0y B IIJIECHPAMOBAHIM MIeJarorivyHif IIATPHMIIL
CTYEHTIB, IK1 MAaOTh TPY/JHOIII 13 CAMOCTIMHUM HaBuaHHAM. Lle 3ymoBIIioe
HEOOXI1THICTh aganTailll OCBITHIX CTpaTeriii 3 ypaxyBaHHSIM PI3HOTO PIBHI
ABTOHOMHOCTI, IIT0 JJO3BOJIUTH 320€3IIeUYnTH ePeKTUBHY 1HTerpalllio OHJIAMH-
opMmaTiB y cmcTeMy BHIIOI OCBITH Ta CIPUATHME (POPMYBAHHIO OlJIBII
CaAMOCTIMHOTO ¥ BIAMOB1IAJIHLHOI0 IIOKOJIIHHS CTY/IEeHTIB.
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I'pabdosenunka B. P.
XapriscoKuli HAUIOHAIbHUL neda202iuHULL YHi8epcumem
imeni I'. C. Crosopoou

TEACHING LISTENING TO BASIC SCHOOL STUDENTS
WITH THE USE OF YOUTUBE SHORTS

Summary. The study addresses the problems of teaching listening in
basic school taking into account the decrease in learners’ attention span.
The author suggests using YouTube shorts as a tool that may engage
students through short, entertaining and informative material. The
effectiveness of using YouTube Shorts is verified through conducting a
pedagogical intervention.

Key words: attention span, basic school, listening, pedagogical
intervention, YouTube shorts.

Anoramig. VY [JocalgKeHHI POSIVIAHYTO IIMTAHHS HABYAHHS
ayalI0BaHHS B OCHOBHIHN IITKOJI1, 3BAYKAIOYM Ha MOTIPIIIEHHS 3IaTHOCTI YUHIB
30CcepesKyBaTHUCA Ha aymloMarepial. ABTOpP HPOHOHYe BUKOPHUCTOBYBATHU
YouTube shorts gk 1HCTpyMeHT, 110 3OATHHI 3aJy4aTH YYHIB 0 IPOIECY
HaBYAHHS 34 JOIIOMOIOI0 KOPOTKHX PO3BAKAJIBHO-IH(POPMATHUBHHUX BIJIEO.
Edextusaicts Buropuctands YouTube shorts moBemeno 3a momoMororwo
IIeJAroTIYHOr0 eKCIIePHUMEHTY.

Krouosi ciioBa: aymioBaHHs, 30ATHICTE 30CePEIKyBATHCI, OCHOBHA
IIIKOJIA, IIeJaroriyluii ekciiepuMeHT, YouTube shorts.

Statement of the problem. Nowadays, the attention span of many
children is shorter than ever. This may stem from their constant exposure
to digital stimuli, making it harder to concentrate on longer tasks. To deal
with this issue while teaching listening, we suggest using YouTube shorts
that may expose students to authentic spoken language, thereby enhancing
their learning experience. However, many teachers may lack the experience
to effectively implement new technologies. Our study will provide practical
recommendations and strategies for educators to use YouTube Shorts to
1mprove listening comprehension in basic school, fostering a more engaging
learning environment and positive attitudes toward language learning.

Literature review

1. Short attention span

In recent years, scientists have increasingly drawn attention to the
problem of short attention spans. Researchers from Princeton University
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and the University of California at Berkeley conducted an experiment that
showed that our brains are constantly analyzing the environment,
selectively perceiving information in short cycles (Fiebelkorn et al., 2018).
Humans, especially children, are not adapted to prolonged deep
concentration — their attention works more in short bursts interspersed
with data collection periods. Of course, we can focus for extended periods,
especially if the topic interests us. However, holding our attention even on
something we are passionate about is a skill that is formed and developed
gradually. According to Hall, children have a much shorter concentration
period than adults because they are more distracted and need frequent
breaks to rest and recover before they can focus again (Hall, 2023).

2. Use of authentic materials to teach listening

The term ‘authentic material’ can be understood in different ways. For
example, Noonan describes it as content not explicitly created for
educational purposes (Nunan, 2011). McGrath also emphasizes that these
materials are intended for native speakers to interact with and not for
language learners (McGrath, 2013). According to the scholar, ‘Authentic
texts are created to convey information, express ideas, opinions, emotions,
or for entertainment’ (McGrath, 2002). Thus, we can define authentic
materials as resources initially intended for native speakers rather than
for use in the learning process.

Many authors (Gilmore, 2007; Berardo, 2006) advocate including
authentic materials in the learning process, citing numerous benefits for
learners and teachers. They argue that such materials allow learners to
Iinteract with actual language outside the classroom and to be exposed to
speech samples produced by native speakers. In addition, authentic
materials increase learners’ motivation as they tend to be more engaging
and relevant than artificially created educational resources. Using a range
of authentic materials, learners can familiarize themselves with the
language in its natural context rather than through simplified or fabricated
examples. This familiarity better prepares them for real-life
communication scenarios outside the classroom. Given these advantages,
integrating authentic materials, especially in listening lessons for basic
school students, can significantly enhance motivation and learning.

3. Length of instructional videos

The debate over the most effective length for instructional videos
continues to generate intense discussion in the education community.
Research shows that long videos reduce student attention span. For
example, Ellis and Childs (1999) found that student interest drops after 15
minutes of viewing and recommended using shorter formats. Lagerstrom
et al. (2015) noted that optimal video length should be between 12 and 20
minutes. Prober and Khan (2013) successfully used videos less than 10
minutes long, allowing students to learn the material at their convenience.
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Guo et al. (2014) found that the average student engagement time was less
than 6 minutes, with the shortest videos (less than 3 minutes) generating
the most engagement.

Creating short videos requires special attention to the quality of the
content. Guo et al. (2014) suppose that short videos often contain higher-
quality learning material because their creation requires careful planning.
This makes them not only compact but also more thoughtful. In addition, if
the video is one minute long, it is important to allow for the possibility of
updating the visuals without changing the content (Rush, L. & Stott, R.,
2014).

Since short videos are highly effective, it is necessary to determine the
potential of authentic YouTube Shorts. These short videos are becoming
popular due to their dynamism and relevance. They are a valuable resource
containing natural speech, contemporary vocabulary, and cultural aspects,
making them an ideal tool for developing listening skills.

The aim of this study is to investigate the effectiveness of using
YouTube Shorts in teaching English listening to basic school students and
to offer practical recommendations for their implementation in the
classroom.

Research methodology

To verify the effectiveness of YouTube shorts for teaching listening,
we conducted an intervention. The participants were 12 learners of grade
5. The study took place during their online English classes at Kharkiv
Lyseum Ne75. The proficiency level in English is A1-A2.

Data for this study were collected using a variety of methods in order
to gain a comprehensive understanding of how authentic materials are
integrated into the listening instruction of basic school students. A pre-
experimental questionnaire was administered to evaluate participants’
initial attitudes towards listening and authentic materials. A post-
experimental questionnaire was used to collect the participants’ feedback
and reflections after the implementation of our techniques. Classroom
observations were conducted during the online English lessons to analyze
student engagement and understand changes. Listening comprehension
tests were administered before and after the study to assess student
listening skills.

Findings and discussion.

According to the results of the pre-experimental questionnaire, most
students (75%) expressed positive attitudes towards listening, indicating
that they enjoy this type of work in class. However, 25% of students disliked
listening, with the main problems identified as boredom (33.3%) and
difficulty understanding or focusing (66.7%).

Among those who enjoy listening, preferences differ, with 58.3% of
students loving to listen to stories, 66.7% favoring songs, and 41.7%
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preferring conversations. This diversity of preferences suggests that
students are more engaged when the listening material is varied and
interesting.

When assessing listening comprehension, the responses showed that
41.7 % of students understood most of the information presented, and 25 %
felt they understood very well. Conversely, 33.3% of students reported a
lower level of comprehension, indicating difficulties in fully grasping the
material.

The confidence level when listening to English speech is as follows:
41.7 % of students feel confident, while 33.3 % feel somewhat confident.
However, 16.7% of students stated that they feel very confident and 8.3%
do not. This indicates a significant level of students’ lack of confidence in
their English listening skills, indicating a potential area for improvement
in language education.

The most common problem students face while listening is difficulty
concentrating, with 66.7% of students citing this problem, which coincides
with the reasons why they dislike listening activities. Other issues may
include understanding accents or unfamiliar vocabulary, although these
were not explicitly mentioned in the survey.

Overall, these results suggest that although students generally enjoy
listening activities, there are key areas for improvement, particularly in
developing comprehension skills and maintaining focus during listening
tasks. Addressing these issues can lead to more effective and engaging
English language learning.

A pre-experimental test was conducted to check students’ knowledge
and level of preparation for listening comprehension of authentic materials.
The average score for the test was 6.9 out of 10, which was another proof
that the students had difficulty understanding audio materials and needed
additional attention and targeted practice.

After that, we developed and conducted a series of lessons aimed at
teaching listening skills with the use of YouTube shorts. All the lessons
were conducted in three stages: pre-listening, while-listening, and post-
listening. At the pre-listening stage, we helped the learners to eliminate
the potential difficulties by asking them to analyze the pictures related to
the audio and predict the contents. The while-listening stage aimed to
develop learners’ skills of understanding the gist and the details of the
video material. They watched the wvideo, answered comprehensions
questions, and completed the sentences with the missing information. The
post-listening stage focused on integrating listening and speaking: learners
reflected on their experience and expressed their preferences on the topic
related to the video.

The videos for the lessons were selected based on the following
criteria: the students’ language proficiency level; the current topic in the
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program; the students’ age; the time frame; the results of the pre-
experimental questionnaire.

To find out whether there were any changes in the level of the
students’ listening skills, we conducted the post-experimental test.
Compared to the results of the pre-experimental test, the average score
increased by 1.3 points (see Fig.1l), which is quite good considering the
limited time of the research work. The results suggest that by using
YouTube shorts, students can develop their listening and comprehension
skills very effectively.

8,5

8 m Pre-experimental
7,5 test

7 Post-experimental
6.5 J test

6 _

Fig. 1. The average score for the pre- and post-experimental tests.

The results of the questionnaire conducted after the intervention
allowed us to find out how students perceive short YouTube videos used in
lessons. The majority of students (75 %) reported a positive perception of
the videos, with 50 % stating that they understood it well and 25 % very
well. However, 24.9 % of students expressed some difficulty in
understanding, suggesting that there is room for improvement to ensure
that all students fully grasp the content. This mixed response indicates
varying levels of engagement and understanding among students.

The majority (83.3%) of students had a positive attitude towards the
use of YouTube videos in lessons, indicating their preference for this
teaching method. Only 16.6 % remained neutral. This suggests that the use
of multimedia resources such as YouTube clips is well received and can
enhance learning.

In conclusion, integrating YouTube Shorts into English listening
lessons proved to be a successful strategy for increasing student
engagement and improving listening comprehension skills. The positive
feedback from students and the marked improvement in their performance
emphasize the potential of multimedia resources in modern language
education. As educators continue to adapt to the changing educational
landscape, the use of innovative tools such as YouTube Shorts can lead to
more effective and engaging student learning.

Further research could focus on identifying long-term effects of
multimedia resources on language acquisition and the comparison of their
efficiency.

46



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

References

Berardo, A. S. (2006). The use of authentic materials in the teaching
of reading. The Reading Matrix, 6(2), 60—69.

Ellis, R., & Childs, M. (1999). The effectiveness of video as a learning
tool in online multimedia modules. Journal of Educational Media, 24(3),
217-223.

Fiebelkorn, I. C., Pinsk, M. A., & Kastner, S. (2018). A Dynamic
Interplay within the Frontoparietal Network Underlies Rhythmic Spatial
Attention. Neuron, 99(4), 842—853.e8.

Gilmore, A. (2007). Authentic materials and authenticity in foreign
language learning. Language Teaching, 40(2), 97-118.

Guo, P. J., Kim, J., & Rubin, R. (2014). How video production affects
student engagement: An empirical study of MOOC videos. In Proceedings
of the 1st ACM Conference on Learning at Scale. Atlanta, GA, USA. 41-50.

Hall, J. (2023, August 9). 15 ways to improve short attention span and
stay focused. LifeHack. URL: https://www.lifehack.org/885119/short-
attention-span

Lagerstrom, L., Johanes, P., & Ponsukcharoen, U. (2015). The myth
of the six-minute rule: Student engagement with online videos. In
Proceedings of the 122nd ASEE Annual Conference and Exposition. Seattle,
WA, USA. 1-10.

McGrath, 1. (2002). Materials evaluation and design for language
teaching. Edinburgh: Edinburgh University Press Ltd.

McGrath, I. (2013). Teaching materials and the roles of EFL/ESL
teachers: Practice and theory. London: Bloomsbury.

Nunan, D. (2011). Listening in language learning. In J. Richards &
W. A. Renandya (Eds.), Methodology in language teaching: An anthology of
current practice. Cambridge University Press. 238-241.

Prober, C. G., & Khan, S. (2013). Medical education reimagined: A call
to action. Academic Medicine, 88(10), 1407—1410.

Rush, L., & Stott, R. (2014). Minute to learn it: Integrating one-
minute videos into information literacy programming. Internet Reference
Services Quarterly, 19(3), 219-232.

47


https://www.lifehack.org/885119/short-attention-span
https://www.lifehack.org/885119/short-attention-span

3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

BikTopia Kaumoxk
Boauncokuii HauloHabHUT YHiI8epcumem imeHl Jleci Ykpainku

OBOJIOJITHHSA AHIJIIICBKOIO MOBOIO 3A
METOJIMKOIO YKPATHCBKOI IIIKOJIN «OIITIMA»

Awnoramia: CyvacHuil OCBITHIH IIPOCTIP, 30KpeMa yKpPalHCHKUIL,
IIPOIIOHYe 0e3J1d MeTOMIB 1 MIAXOMIB [0 HaBYAHHS 1HO3€MHOI MOBH.
Metonuka BurIagaHHg B I1koyl «OnorimMa» 1HTerpye TpaIuIliiiHl Ta
1HHOBAIIIHHI IIIIXOIH 10 PO3BUTKY MOBJIEHHEBUX HABMYOK. BUKOpHcTaHHS
IHTePAKTUBHUX PECYPCiB, OHJIAWH-ILIaTPOPMH Ta 3aHATH 13 HOCIAMU MOBH
3a0esrieuye edeKTHBHE OIIaHyBaHHsS MOBHU. lIporpama, amamroBaHa Mo
pPI3HUX PIBHIB IMIATOTOBKH, IHepeadadae TeCcTyBaHHSA JIJII MOHITOPHHTY
nporpecy. KomyHikaTBHA MeTOOMKA CIIPHsE IOJOJIAHHIO MOBHOTO Oap’epa
Ta (popMyBaAHHIO BIEBHEHOI'0 BOJIOJIHHS aHIJIIHMCHKOI MOBOIO.

KaroduoBi ciioBa: ayTeHTHYHE MOBHE CepeIOBHUIE, 1HHOBAITIIHIL
TeXHOJIOT1l, I1HTepPaKTWBHI  MaTeplajH, KOMYHIKATHBHI  HABUYKH,
MOBJIEHHEBA [TISIJILHICTH, MOBHHUII Oap'ep, OHJIAMH-ILIaTdOpMa, OCBITHIH
IIpoliec, OIIIHKA IIPOrpecy, yKpaiHchKa IKoaa «Omrrivay.

Summary: The modern educational space, particularly the
Ukrainian one, offers a multitude of methods and approaches to foreign
language teaching. The teaching methodology at “Optima” school
Integrates traditional and innovative approaches to developing language
skills. The use of interactive resources, an online platform, and classes with
native speakers ensures effective language acquisition. The program,
tailored to various proficiency levels, includes testing to monitor progress.
The communicative approach facilitates overcoming language barriers and
fosters confident English proficiency.

Keywords: authentic language environment, innovative
technologies, interactive materials, communicative skills, speech activity,
language barrier, online platform, educational process, progress
assessment, Ukrainian school «Optima».

IlocTanoBka mpobGsemMu. ¥ cydacHUX YMOBaX PO3BUTKY CYCHLILCTBA
Ta 1HTerpaiii YKpailu 10 €BpoIIeiChbKOT0 Ta CBITOBOI'O OCBITHBOTO IIPOCTOPY
BUHUKAE II0Tpebda B IHHOBAINHMHUX opMax HATAHHSA 3arajIbHOI cepeaHbol
OCBITH, III0 3a0€e31eUyIOTh i1 JOCTYITHICTD, AKICTh 1 THYYKICTD.

Y 2020-2022 pp. y OuLIbImocTl IIKLI B YKpaiHl 3pocja moTpeda y
po3po0JIeHH] e(peKTUBHUX METOJI1B HAaBUAHHSA OHJIAWH. Xoya I BUBUYEHHIM
TEOPETHYHUX OCHOB OHCTAHIIIIHOTO HAaBYAHHS yiKe paHiIlle ¥ 3aiiMasiacs
TaKl ykpaincekl Buenl, gk L. I'. Baoumscekmuit, B. M. Kyxapenxo,
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O. B. Pubainxo, H. I". Cuporenxo, B. B. Jlyk'arenko, B. Oniiinuxk,
A. Koamenxo, T. Apomenko, H. IlosmoBa (Kyxapenxo, 2016; OmiHHEK,
2018), BumMTesl HE OTPHUMYBAJH  CBOEYACHOI METOIWYHOI IIITPUMEKH,
30KpeMa peKoOMeHOaIlli II040 BHKOPHCTAHHS TEXHOJIOTl BHBYEHHS
1HO3eMHOI MOBH B OHJIAMH pe:kuMi. ToMy MOskHA 3pOOMTH BHMCHOBOK, IIIO
3aKOHOIABYA TA HAYKOBO-METOIMYHA 0asa JIA QUCTAHIIMHOIO HABYAHHS
1HO3eMHHMX MOB B YKpaiHl He BHUIIepeIKasia, a CJOIayBaJja 3a IPaKTUKOIO
TAaKOr0 HABYAHHSI.

Y 11boMy KOHTEKCTI OCOOJIMBY yBary CJIIJT OPHUILIUTH IIOTJINOJIEHOMY
BMBYEHHIO AQHIJIIMCHKOI MOBH, OCKLIBKH TpaHChopMaIlll y CTPYKTypl
MLKHAPOJTHMUX BIJHOCHH, TIJIOOAJIBLHI Ta MITpaIllfiHl IIPOIIECH, a TAaKOMXK
AKTHUBI3aIlsd MIKHAPOOHUX 3BA3KIB YEKpaimm Ta 11 1HTerpaiis y
€BPOIIEMICBKUI 1 CBITOBUM IIPOCTIPp CIPHUSAJIN II€PEOCMHUCIEHHIO IlJIel
BMBYEHHS 1HO3eMHHUX MOB 1 3MIHHJIM MOTHUBAINI [0 OHNAHYBAHHS
AHTJIIHACHKOIO K 3aco0oM MiskHapogHoro komyHiKyBauHa (Crystal, 2012).

Came TOMy, 00'€KTOM JaHOIO MOCJLIKEHHSA OyJI0 00paHO METOIUKY
BUBYEHHS AaHIVIMCHKOI MOBH B IIepIIi HAHOLIBIINHA JHUCTAHIIMHINA
yEpaiHcbKi# mroil «OnTiMar, aaske BoHA 0a3yeTbes HA CydacHUX ITIX0/IaX
1o oceiTabOro 1poitecy (LleuTp ocsitu «Omrimar», 2023).

Anamnia ocraHHiIX gociaigikeHb Ta nyOsaikamin. 3a gaHuMu
mocmimsxenb British Council (2020) ta TESOL International Association
(2021), edexkTMBHEe BHBUYEHHS AaHIVIIMCHKOI MOBHU Ilependavae aKTHUBHE
3aCTOCYBAHHSI  TaKWX  IIOXOMIB, SK  KOMYHIKATHBHA  METOIHKA
(Communicative Language Teaching, CLT) Ta BukopucTaHHsa MOOLJIBHUX
JIOJIATKIB 1 OHJIAMH-PECYPCIB JIS POSIMINPEHHI MOKINBOCTEH HABYAHHS.

Hapuanpua mporpama mrosm «OmTiMa» OpleHTOBAaHA Ha PO3BUTOK
BHUIIE 3a3HAYEHUX ACIeKTIB JUCTAHINMHOro HaBuaHHdA. Ilpoiec HaBuaHHsg
B1AOYBA€ETHC Yy 3PYUYHOMY JJIsI YUHIB popMAaTi, IO JO3BOJISE IM IIBHIIIE TA
e(peKTUBHIIIIEe OITAaHYBATH MOBY HE3aJIeKHO Bl PIBHSA HIATOTOBKH.

Ha ocnHoB1 anas3y cydyacHHX IyOJIIKAINN MOMKHA CTBEPIKYBATH, IO
YCIHIIITHE JUCTAHINHe BUBUYEHHS aHIVIIMChKOI MOBH BIMATAaeE:

— BUKOPHCTAHHS AaBTEHTUYHUX MAaTeplasiB, HANp.. IIOJKACTH,
BlmeoJsiexrni, crarTi (Richards, 2015);

— PO3POOKHU amaIlITUBHUX KYPCIB 3 YPaXyBaHHIM PI1BHS HIATOTOBKH
yuHiB (Dziuban et al., 2018);

— AKTHUBHOIO 3aJIy4eHHS 1HTePaKTUBHUX TeXHOJIOTIH, Hanp.: IrpoBl
eJIEeMEeHTH, CUMYJISIIL;

— peryJiapHol B3aeMOIll BUMUTEJII Ta yYHSI y popMaTl KHUBUX
KOHCYJIbTAIIIH Ta IIPAKTHUK.

@opmya0OBaHHA 3aBaaHb craTrTi. Meta cTaTTl mossrae B aHaJsi3l
TEOPETUYHUX Ta MPAKTUYHUX ACHEKTIB OBOJIOAIHHS aHIJIIHCHKOI0 MOBOIO 34
MEeTOOUKOIO YKpaTHChbKOI Ko «OnTiMa» Ta BUSBJIEHH] IXHIX 0COOJIMBOCTEI
T4 YMOB €(pEeKTHUBHOCTI.
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Jlnsa  nmocAarHeHHs IIOCTaBJIEHOI MeTH BH3HAYEeHO TaKl OCHOBHI
3aBOaHHI:

1) BU3HAYUUTHU OCOOJIMBOCTI OCBITHLOI [IAJBHOCT] JUCTAHINNHI
mror «OnTiMa» y KOHTEKCTI 3acTOCyBAaHHS ABTOPCBKHX IIporpaM 1
MikHapogHux ocBiTHIX cramaptie (Cambridge International, The
Providence Country Day School);

2)  BHOKpeMHUTH KpuTepll OIIHIOBAHHS pPe3yJIbTaTlB HaBYAJLHOL
MSJIBHOCTL YYHIB Yy JHUCTAHIIIHTHOMY popMAaTi;

3)  IpoBecTH IIOPIBHAJIBHUUA aHAJI3 TPATHUINMHOIO BUKJIAJAHEHS
AHIJIIACHKOI MOBH B YKPAlHCBKIN IIIKOJII Ta 34 METOOUKOI JHCTAHIIMHOI
mxoan «Omrimar.

Bukmnan ocaoBuoro marepiany. OgHa 3 OCHOBHUX XapaKTePHUCTUK
METOOUKHM HABYAHHS AHTJIIHMCHPKOI MOBM B yKpPaiHCBHKIM mikosn «Omrima»
IIOJIATAE y BUKOPUCTAHHI I1HTEPAKTUBHUX MaTeplajslB Ta OHJIAMWH-
maaTgopMu, 10 Hagae JOCTYII 0 HaBYAJBHHUX PECypclB y OyOb-aKMII yac.
Yumli  MOKyTH ~ IpaljoBaTH 3  BlJIEOypPOKaMHU, aymilodaiamu,
IHTePAKTUBHUME 3aBIAHHIMH Ta TECTAMH, III0 CIIPHIE PO3BUTKY CJIYXOBUX
HABHYOK Ta IPaBUJIbHOI BUMOBH. lli1aTdopma Taxkoxk IIPOIIOHY€e 3BOPOTHMIA
3B’SI30K, IO [O3BOJIsI€ YYHAM OIIEPATHUBHO BHUIIPABJIATH IIOMIJIKK 1
IOKpaIllyBaTH 3HAHHA. lIporpama oxomsioe pi3Hl piBHI BOJIOIIHHSI MOBOI —
BlJ TOYATKOBOTO JI0 IIPOCYHYTOrO, MAIOYK 3MOTY YYHSIM IIOCTYIIOBO
IIIBUIILYBATH P1BEHb KBaJIiKaIrii.

BasxiuBum acieKToM HABYAHHS € PO3BUTOK KOMYHIKATHBHHUX
HaBUYOK. YuHl miKoau «OiTiMa» MaioTh MOYKJIHBICTH OpaTH yd4acTb ¥
TPYIIOBUX OOrOBOPEHHSIX, BHUKOHYBATH MPOEKTH Ta CIUIKYBATHUCA 3
OJHOKJIACHHUKAMMU, ITI0 CIIPHSIE€ aKTUBHOMY BHKOPHUCTAHHIO MOBU B PeaIbHUX
curyarigax. OmHiero 3 TOJTOBHUX IIepeBar METOIUKY € MOYKJIMBICTD HABYATUCS
y HOCIIB MOBH, III0 3HAYHO IIIBHUINYE ePEeKTHBHICTh HABUYAHHS Ta CIIPHUIE
IIBUIKOMY PO3BUTKY KOMYHIKATHBHUX 310HOCTeH. 3aHypeHHSA B
ayTeHTUYHEe MOBHE cepedoBHIIEe JO3BOJISAE YUHAM YyTH IIPABUJILHY BIMOBY,
IHTOHAIII0 Ta PUTM MOBH, III0 € BAKJIUBUM JJIA POPMYBAHHS ITPHUPOIHOIO
apyuanHsa. Hocii MoBH Taxko:k mdommoMaraimThb Kpaillle 3pO3yMITH KYJIbTYPHI
0COOJIMBOCT1 Ta KOHTEKCT, Y AKOMY ByKHMBAIOTHCS II€BH1 BHPA3H, III0 POOUTH
IpoIllec HAaBYAHHSA OL/IBII IJIMOOKUM Ta I[IKABIIM.

VaaBmmm o yBarm HaAWBaKJIMBIIII  KpUTepll, MK IIPOBEJIU
HOPIBHSAJBHHUN aHaJI3 TPagUIMHOrO BHUKJIAJAHHS AHIVIIHMCHKOI MOBHU B
VKPAaIHChKIH IITKOJII Ta 34 METOJUKOI0 JHUCTAHINMHOI «OnTiMmy 1 MHUIIIN 10
TaKUX pe3yJIbTaTIB:
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Tabn.1 IlopisHuanvha xapakmepucmuka mpaoulliiHo20 HA8UAHHL Ma
HasuaHHA 8 wkonl «Onmima

Tpamumniiiae Hagpuauusa B YKPAIHCBKil
HaBYAHHA nucrta”HuinHin mrosl «Oorima»
AynuTopHil . ) )
YAHTOP Yei HaBYaJIbHI MaTeplajin
. 3aHATT, : : )
OcHosBHi . BIJIIOBIIHOIO  KJacy, aBTOPCHKI
MeTOaunu THADYTHITEH, OKH 3 ay/110, (poTo 1 B1eo, a TAKOMK
KOHTPOJIbHI YPOK! yao, ’
CIIEIIAJIbBHUMHU J0JaTKaMUI
poboTH
Buxnananusa
Po3BuTOK MOBJIEHHEBUX HABUYOK
Doxyc rpaMaTUKH, : :
: yepe3 IPOEKTHU 1 peasibH1 3aBIaHHSI
YHUTAHHS TEKCTIB
Poammpene (oHJIATTH-TECTH,
Oo0mesxeHe MOOLJIBHI  JOOATKH, CHUMYJISTOPH
Bukopucrauusa o 3 :
.o (MyJIbTHEMeETIHHI CITLIIKYBaHHS, HaBYaJIbHI
TEXHOJIOTil X ) :
JIOIIIKH, ay/Ii0) MYJIBTQ1IbM, HaBYaJIbHI
KOMIT IOTE€PHI 1TPH.
. IIepeBasxuo0 .
MoTusBairia : : [IepeBasxkio BHYTPIITHS
. 30BHIINIHA (OITIHKH, o . :
YYHIB (caMOCTIHHICTh, BUOIP PECypCiB)
KOHTPOJIb)
oo QopmyBaabHe (TecTw, OHJIANH-
. Tpagumitae
OuninoBauHsa : 3aHATTA Ta  KOHCyJbTaIllll 10
(ITHCHMOBI1 TECTH) )
KOHTPOJIBHUX PO0IT).

Jucranmitna mkosaa «OnriMa» Hagae IIMHUPOKUHA CIEKTP BHOOPY
IporpaM Jid BUBYEHHS aHIJIichbKol MoBu. Huikue HaBemeHo Iepeik
HaWlaKTyaJIbHIIINX:

1) 6ininzeéanvruUll Kniac

IHeurp ocBitm «OmTiMa» BIPOBAAUB Yy HABYAJBbHY IIPOTpPaMy
MOZKJIMBICTDH OJHOYACHO 3[100yBATH YKPAIHCHKY CEPEIHIO OCBITY Ta BUUTUCS
3a  Opuramcpbkoro 1mporpamoro Cambridge IGCSE, Tax 3Baumit
OlniHesanvHUl Kaac. 1l HaBuasibHa mIporpaMa — BAaJjie IOeTHAHHS BCIX
mepeBar HaBYaHHS B AUCTAHINUHIA mkoal «OmTiMa» Ta 3a IIPECTHIKHOIO
MLEkHapoaHooo cucteMoio ocBiti IGSCE. O6uaBi mporpamu (YyKpalHCBKY Ta
OpUTAHCBHKY) IIIKOJISIPl OIIAHOBYIOTH IIapaJjie/IbHO, KOPUCTYIOUUCH yciMa
MOKJIMBOCTSIMH Ta IlepeBaraMu, Akl Imkojga «OmnTiMa» IPOIOHYe OJIs
SIKICHOT'O 3aKPIIJIeHHs BCHOI'0 HE0OX1THOI0 MaTeplay:

— JIOCTYII J0 1HTepaKTUBHOI ocCBITHBOI iatdgopmu Kognity, Ha
AKIA MICTATHCS MaTreplaam s ramoimoro 3acBoeHHs KypciB IGSCE
(Kognity, 2023);

— JOCTYII 10 OMJIaMH-eHImkjonemi Britannica mis Toro, 1mo6
IITKOJISAP1 MOIJIM 3400yBaTH SIKOMOTra OlJIbIlIe INKABUX 1 KOPHCHUX 3HAHD
(Britannica, 2023);
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— IIOCTIHEe OTPUMAHHS 0aTbKaMH 3BITIB IIPO YCIIIIHICTL TITei 3
000X HABYAJBHUX IIPOrPaM

2) oceima 3a npozpamorr amepurkamncbkoi wkonu The
Providence Country Day School.

OmHouacHO 3 YKpPaIHCHKO HABYAJILHOK mporpamorn B «OmTimMi» miTh
BUBYAIOTH IIpEeIMeTH B amepukaHchbkii mrkosi The Providence Country Day
School. Ceprudikosani suraamaqi 31 CIIIA maBuaoTh yYHIB Ta CHLIKYIOTHCS
13 HUMH OHJIAMH IIlJ] 4ac, TaK 3BaHUX, «live sessions» (IMTaHHS — BIIIIOBIAb)
1 BigmmoBigaooTh Ha Bcl muTaHHsa (The Providence Country Day School, 2023).

Poamrrpesi MosKIMBOCTI IJI YYACHUKIB IIPOrpaMu IIepeadavaiorTh:

— HaBYAHHS ¥ CITIBIIpAIld 13 JITBMH 3 YCIX KpaiH CBITY;

— TeMaTHUYHl THKHI Ta CHOLJIbHI AaKTHUBHOCTI  IITKOJISIPIB-
IIPeICTaBHUKIB PI3HUX KpaiH;

— PO3BUTOK HABHUYOK JIJePCTBA Ta HIATPUMKA BUKJIAIAYIB;

- KOHKYPC Ha amM0acaIopCcTBO B IITKOJIL.

3) npocpama «lloodsitinuii ounsiom»

IIporpama moABIMHOTO MOWUIIJIOMY HA JaHWN MOMEHT € OJHIEID 3
HaMOLIbII 3aTpeOyBaHUX, aJl?Ke MICTUTh B cO01 HACTYIIHI IIepeBaru:

- CIIPOIIEHHI BCTYII 10 3akopaoHHux 3BO;

— MIKHAPOSHUIN JUIIJIOM J03BOJIsIE a0ITYypleHTy Biapasy CKJIagaTH
icout SAT, me crimagatu mosuuii icnut IELTS 1 He cnmauysaTu «application
fee» (3 auryI. — peecTpallliiHIl BHECOK);

— IIITOTOBKA J0 3aKOPJOHHOI CUCTEMU HABYAHHSI,

— MOKJIMBICTh BUOOPY HAaBUAJIBHOTO 3aKJIAIY;

— BHCOKHI PIBEHb aHTJIIHCHKOI.

BucuHosknu nociaimaxenss. /[ucranmiina miosa « OoriMa» akTHUBHO
PO3BMBAE OCBITHI IIOCJIYyTH, OPIEHTYIOUHCHL HA MOTPeOH TIJI100aJIBHOTO
OCBITHBOTO IIpocTopy. lLleHTp, 30Kpema, 3ocepemkye yBary Ha
OUCTAHIIIMHOMY HAaBYaHHI, sfKe BIAOOBlJAe CyYacHMM  BHMOTaM,
BUKOPHCTOBYIOUN HOBITHI 1H(OPMAI[INHI TEXHOJIOT1I Ta TeJIeKOMYHIKAIIIHI
Mepe:kl IJIa 3a0e3lmeueHHs MOCTYILy 0 HaBYaJbHHX pecypciB. OmHiero 3
OCHOBHUX IIepeBar JisabHocTl «OnTiMu» € IHAUBIIyaIidalis HaBYaHHsI, 110
mepeadadae CTBOPEHHS YHIKAJILHHX aBTOPCHKMX KypciB. BmposamxenHs
MlxkHapomgHux mporpam, Takux ax Cambridge International Ta mporpammu
IOABIMHOTO JHILJIOMA, 3a0e3leuye YUHsSIM JOCTYII OO0 TJI00AJbHHX OCBITHIX
CTAaHIaPTIB 1 BIIKPUBAE IITHPOK] MOKJINBOCTI JJIsI II0JAJIBIIIOT0 HABYAHHS 34
kopaoHoMm (Cambridge International, 2023). OcBiTHs KoHIleInsa «OmTiMI»
POOUTH aKIleHT Ha 1HHOBAINMHI METOOM HAaBYAHHS, 1HTErpaliio CydacHHX
TeXHOJIOTIH, a TAKOK Ha PO3BUTOK KOTHITUBHUX Ta OPTAHI3AINNHIX HABUYOK
yuHiB. HaBuaHHA 3a J0IIOMOTOI0 OHJIAMH-IIJIATQOPM 1 JIOCTYII JI0 CYYaCHUX
ocBITHIX pecypciB (Takux sk Britannica 1 Kognity) copusioTh pO3BUTKY
KPUTHUYHOIO MICJEHHS Ta CAMOCTIMHOCTI y miTei. 3ajyuyeHHs iTel 0
CIIJIBHUX MIKHAPOTHUX AKTHUBHOCTEM, IPOEKTIB, TeMaTHYHUX THKHIB 1
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KOHKYPCIB CIIPHs€ PO3BUTKY IXHIX JIJEPCBKUX SAKOCTell Ha BCIX eTamax
HaBYAHHI.

IlepcnekTBYU MOOJAJIBIINX PO3BiOK Yy BU3HAYEHOMY HAIIPSIMi.
BpaxoByounm 1HKJIIO3UBHI TeHOEHINI B CydacHI OCBITI, BaKJIUBUM
HaIIPSIMOM € Po3po0Ka CIIelrlaIl30BaHUX IIPorpaM IJId YYHIB 3 0COOJIMBUMU
OCBITHIMH ToTpebamMu. BmopoBamkeHHs aganToBAaHMX TEXHOJIOTIH Ta
IIEePCOHAII30BAHUX IIIXO0MIB IO HABUYAHHS [JO3BOJUTH 3a0€3IeUUTH PIBHI
MOYKJIMBOCTL [JIsI BCIX VYHIB, He3aJIeKHO Bl IXHIX QISUYHUX YU
IHTeJIeKTYyaJIbHUX ocoOauBocTei. llepcmexkTmBOIO € TakoK MIIABUIIEHHS
KBaJTipikallli BHUKJIAJAYIB TAa PO3BUTOK IIeJArorlyHUX KOMIETEHINH ¥
KOHTEKCTlI HOBHUX TEXHOJIOIIM Ta MeTOIMK IVCTAHINIMHOIO HABYAHHI.
OcklIbKM  e(QeKTUBHICTL OCBITH 3aJIe’KUTH Bl PIBHA IIJATOTOBKH
BUKJIA1Aa41B, 1HBECTHUINI y iX PO3BUTOK OyJIyTh MaTH BeJIMKE 3HAYECHHS IJIs
TI0JAJIBIIIOT0 BAOCKOHAJIEHHS HAaBYAJIBLHOTO IIPOIIECY .
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Kocreunxo B. B.
XapriscoKull HAUIOHAIbHUL neda202IuHUL YHi8epcumem
imeni I'. C. Crosopoou

SELECTING ONLINE TOOLS FOR SENIOR SCHOOL STUDENTS’
AUTONOMOUS ACQUISITION OF ENGLISH LANGUAGE
GRAMMAR SKILLS

Summary. The article deals with the issue of using online resources
for autonomous learning of English grammar by senior school students.
While selecting online tools, it is recommended to follow a set of criteria,
such as accessibility, feedback availability, user-friendliness, etc. Online
resources that possess these characteristics will facilitate learners’
acquisition of English language grammar skills.

Key words: autonomy, grammar skills, online tools, senior school
learners.

Anoramisg. Y crarTl po3rJIsSHYTO HTUTAHHS BUKOPHCTAHHS OHJIAMH-
PecypciB IJIS CAMOCTIMHOTO0 BUBUEHHS YUYHSIMI CTAPIIOI IITKOJIN aHTJIHCHKOI
rpamatuku. llimx wac BLOOOpPY OHJIAWH-IHCTPYMEHTIB PEKOMEHIOBAHO
JOTPUMYBATHUCh HH3KKM KPUTEpPliB, TAKHUX SK JIOCTYHHICTb, HAaSBHICTD
3BOPOTHOTO 3B’SI3KY, 3PYYHICTh BUKOPUCTAHHA Ta 1H. B1a0lp 1HCTpYMEHTIB 3
ypaxyBaHHSAM O3HAUEHUX XapaKTePUCTUK CIPUATHUME  IIIBUIIIOMY
OIIaHYBAHHIO YUYHSIMH aHIJIOMOBHHUX I'PAMATHYHNX HABUYOK.

KnodyoBi cioBa: aBToHOMISA, TIpaMaTHYHl HABUYKM, OHJIAMH-
IHCTPYMEHTH, YYH1 CTAPIIOL IITKOJIH.

Statement of the problem. The development of learner autonomy
1s an inseparable aspect of modern methodology. Foreign language teachers
try to use various online tools in their classrooms to help students improve
their linguistic skills and at the same time become more independent.
However, the vast array of available digital resources presents teachers
with a significant challenge: selecting tools that facilitate independent
learning and meaningful grammar acquisition. Without standardized
guiding principles for selecting online tools, the use of digital resources can
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become inefficient or even counterproductive, leading to fragmented
learning experiences. This highlights the necessity of a scientifically
grounded approach to selecting online tools, ensuring they genuinely
support learner autonomy and language mastery rather than merely serve
as supplementary materials.

Review of literature. The concept ‘autonomous learning’ originates
from the Greek words ‘auto’ (‘self’) and ‘nomos’ (‘custo,” law’), signifying self-
directed learning. In educational discourse, learner autonomy often equals
student-centred learning, where students assume responsibility for their
academic progress with minimal teacher intervention. The idea of
autonomous learning started gaining prominence in Europe and the USA
in the late 1960s, particularly through the works of Holec and Dickinson.
Holec defined autonomy as the capacity to take charge of one’s learning,
while Dickinson emphasized the learner’s accountability in making and
executing educational decisions.

Honcharenko expands on its notion by conceptualizing autonomy as
the ability to set personal norms and establish self-imposed regulations
(l'omuapenxo, 1997, p. 13). Tkachuk refines this understanding, defining
autonomy as a dynamic process where learners not only direct their studies
but also strategically adapt their approaches across different contexts. The
reasearcher introduces the concept of an ‘autonomous personality,” an
individual who proactively identifies educational needs and selects effective
methodologies, formats, and tools for acquiring core and supplementary
knowledge. Within this paradigm, educators transition from traditional
authoritative figures to facilitators who support and organize the learning
process (Trauyk, 2020, pp. 79 — 80).

Husak interprets educational autonomy as the ability and willingness
of students to engage in self-directed learning, including planning,
organizing, monitoring, and evaluating their educational activities while
critically assessing one’s educational progress (I'ycax, 2023, p.47). Volkova
interprets autonomous learning as a qualitatively new type of education,
the specificity of which is determined by the fact that a significant part of
the time 1s allocated to self-directed work. The scholar also distinguishes
between teacher autonomy and student autonomy, underscoring the high
potential of autonomous learning in transforming students’ negative
attitudes toward studying foreign languages. This is because digital
technologies enable learners to engage with instructional materials
independently, minimizing reliance on instructors or peers (Boakosa, 2017,
p. 422).

Aim of the Study. The article aims to establish a set of criteria for
selecting online tools that promote learner autonomy in the acquisition of
grammatical skills in senior school. We believe that by applying these
criteria, educators can optimize digital tool selection, ensuring that
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students develop grammatical competence in a structured and autonomous
manner.

Research methods. The theoretical foundation of this study is
informed by research on learner autonomy, the implementation of online
tools in foreign language pedagogy, and principles of didactics and
mnovative educational technologies. The following general scientific
methods were employed to achieve the research aim:

1. Analysis of scholarly works in pedagogy, methods of teaching
foreign languages, and the application of contemporary digital tools for
grammar instruction.

2. Synthesis and generalization of research findings to formulate
criteria for selecting online tools for fostering learner autonomy in
grammar acquisition.

3. Systematization of theoretical insights from pedagogical,
methodological, and technological literature to determine optimal
strategies for integrating digital tools into the learning process.

Findings and discussion. In the contemporary educational
landscape, which increasingly incorporates digital advancements, online
tools for English grammar instruction have become highly relevant. Online
learning platforms are becoming more and more common, and, as a result,
pedagogical approaches should be aligned with technological proficiency of
modern students. Online resources provide interactive content that
facilitates the comprehension of complex grammatical structures, often
challenging in a traditional instructional setting.

Autonomous learning gives students a chance to control their learning
trajectory. They can determine by themselves what, how, and when they
learn. Learners can address their weaknesses and progress at their own
pace. What 1s more, online tools can personalze learning experiences and
provide instant feedback, which is crucial for mastering intricate grammar
structures.

The automation of grammatical skills (e.g., using tenses, articles,
modal verbs, etc.) can be facilitated through various online exercises, such
as multiple-choice quizzes, sentence construction, and gap-fill activities.
Platforms such as Wordwall, LearningApps, Educaplay, and others enable
competitive learning experiences where students face real-time grammar
challenges. They allow students to reinforce their knowledge at their
convenience, thereby enhancing retention and understanding. These
platforms demonstrate the potential of digital tools in cultivating self-
regulated learning habits that extend beyond the classroom.

Several key criteria should be taken into account while selecting
online tools for fostering learner autonomy in grammar acquisition.

The primary criterion is accessibility. The selected tools must be
equally accessible to all participants of the educational process, including
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both teachers and learners. It is worth mentioning that accessibility
encompasses not only technical availability but also compatibility across
various devices. Furthermore, the selected tools should not require complex
registration procedures or costly subscriptions, as these may pose barriers
to some users.

Another critical aspect of accessibility is linguistic support. In
particular, access to a platform in a learner’s native language can facilitate
comprehension of grammatical structures through translation features or
an interface that supports their first language.

The second essential criterion for selecting online tools is their
pedagogical effectiveness in fostering grammar acquisition. Practical
tools should integrate diverse learning modalities, such as interactive
exercises, video tutorials, quizzes, and gamified tasks, all of which
contribute to mastering grammatical structures. Ideally, these tools should
provide both theoretical explanations and practical applications, allowing
learners to engage with grammar in a structured yet interactive way.
Furthermore, the exercises should be of various formats, from simple tests
that can reinforce fundamental rules to more complex tasks requiring
independent research and analysis.

A third criterion that should be taken into account is user-
friendliness. The effectiveness of an online tool can be significantly
influenced by the ease with which teachers and students can navigate its
interface. An unintuitive complex design may result in cognitive overload,
diverting attention from the learning process. On the contrary, an optimal
interface features a clear menu structure, logically organized elements, and
seamless access to learning tasks, ensuring that students focus on
acquiring knowledge and skills rather than struggling with technological
barriers. Moreover, adaptive design 1s valued, as modern learners
increasingly rely on mobile devices for education and appreciate the ability
of a tool to adjust to different screen sizes.

Additionally, the integration of game-based learning into online
tools plays a crucial role in language acquisition. Gamification has been
shown to enhance motivation and promote active learning. Language-
learning games often require interaction and collaboration, fostering the
development of communication skills alongside grammar proficiency and
bridging the gap between theoretical knowledge and practical application
(Crenmanos & Illepbar, 2024, p. 56). Gamification in education also
enhances learners’ autonomy and control over the learning process.
Students, particularly young learners, are more engaged when they
perceive activities as voluntary rather than obligatory. Unlike traditional
educational tasks, which are often performed to meet external expectations
like studying for grades, games are played for intrinsic reasons such as
curiosity, enjoyment, or challenge. In English language learning,
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sustaining long-term interest is crucial, and game-based educational
technologies effectively support this goal. Gamification also contributes to
memorization as learners absorb the material in a low-pressure setting,
generating positive emotional experiences (Boiiko, 2020, p. 2).

An equally important criterion is the availability of feedback.
Practical online tools should provide learners with immediate and
meaningful feedback on their performance, enabling them to identify and
correct errors promptly. Feedback can take various forms, including
automatic hints, error explanations, additional clarifications, or even
suggested exercises for further practice. For example, after a grammar
exercise 1s completed, a platform may present correct answers alongside
detailed explanations, which allows learners to understand their mistakes
and improve their accuracy.

Timely feedback develops learners’ self-awareness, enabling them to
monitor their progress. This process is vital for developing grammatical
skills, as it encourages autonomy by promoting self-correction. Moreover,
feedback reinforces a sense of achievement, even when errors occur. Rather
than perceiving mistakes as failures, students can view them as
opportunities for growth, becoming more confident and persistent in
language learning. Furthermore, online tools that allow learners to track
their development foster autonomy and enable them to take greater
responsibility for their grammatical proficiency.

The sixth criterion for selecting online tools for teaching grammar in
senior school is their ability to adapt to students’ individual needs. It
1s preferable that these tools can adjust the complexity of tasks based on a
learner’s proficiency level and progress. When a learner demonstrates
limited mastery of a particular grammar pattern, the system should
automatically provide simplified exercises and gradually increase the
difficulty level as the learner shows improvement. Such an approach
creates a personalized and stress-free learning environment essential for
successful language acquisition.

We also consider that while selecting online tools, we need to consider
their capacity for seamless integration with other platforms and
educational technologies. This includes compatibility with collaborative
learning environments, video conferencing applications, and other digital
educational resources. Such integration maximizes the potential of digital
learning by facilitating interactive and multimodal engagement.

Conclusions. Thus, while selecting online tools for learners’
autonomous acquisition of English grammar, we recommend following such
criteria as accessibility, pedagogical effectiveness, user-friendliness,
integration of game-based learning, feedback availability, adaptation to
students’individual needs, and capacity to seamlessly integrate with other
platforms. On condition the selected digital tools possess these
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characteristics, they will surely contribute to improving learners’ grammar
skills. Further research may aim to explore the stages of learners’
autonomous acquisition of English grammar with the help of digital tools.
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JIyanixkosa O. C.
XapriecoKull HAUIOHAIbHUL Neda202IuHULL YHi8epcumem
iment I'. C. Crosopoou

DEVELOPING BASIC SCHOOL STUDENTS’ LEXICAL SKILLS
WITH THE USE OF CREOLIZED TEXTS

Summary. Vocabulary acquisition continues to challenge many
students despite various teaching techniques. This study examines the
potential of creolized texts to improve lexical skills in English language
classrooms. The author identifies difficulties faced by learners, such as low
retention, lack of confidence, and insufficient engagement, and analyzes the
benefits of integrating verbal and visual components into vocabulary
learning. The effectiveness of this approach is examined through a four-
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week intervention with 7th-grade students in Kharkiv, Ukraine.

Key words: basic school students, vocabulary acquisition, creolized
texts, teaching English.

Anoramia. 3acBoeHHS JIEKCUKH CTAHOBUTH IIpo0JIeMy IJIs O0ararbox
VUHIB, HE3BAKAIOUN HA BUKOPMCTAHHS PISHUX METOAUK HaBUYAHHI. ¥ IIHOMY
TOCTIIMKeHH] PO3TJISAOAEeThCsI IIOTEHITAJ KPEeOoJl30BAHMX TEeKCTIB IJIs
IIOKPAIeHHs JJeKCHYHNX HAaBUYOK HA YPOKaX aHIJIIMCHKOI MOBH. ABTOpKa
BHU3HAYAE€ TPYOHOI, 3 SAKHMH CTHUKAIOTHCA VUYHI, 30KpeMa cJjalke
3amaM sITOBYBAHHs, BIICYTHICTH YIIEBHEHOCTI Ta HEIOCTATHIA plBeHb
3aJIyYeHOCTl, ¥ aHaJI3ye ImepeBaru 1HTerpailli BepOaJbHUX 1 Bl3yaJIbHHUX
KOMIIOHEHTIB y IIPOIleC BHBUYEHHS JIEKCUKHN. KQeKTUBHICTH IIHOTO IIIXOMLY
JIOCJIIIKEHO IIIJIIXOM YOTHPHUTHUKHEBOT0 eKCIIEPUMEHTY 3 YUYHIMH 7 KJIacy B
M. XapKiB, YKpaiHa.

Knao4yoBi cooBa: yuyHI OCHOBHOI IIIKOJIHM, 3aCBOEHHS JIEKCUKH,
KPeoJI130BaH1 TeKCTHU, HaBYAHHS aHIVIIHMCHKOI MOBH.

Statement of the problem. Vocabulary instruction is vital in
English education but often neglected. Enhancing vocabulary is linked to
better communication and comprehension. Traditional teaching methods
may not effectively engage students or meet their diverse needs. Exploring
more dynamic and responsive approaches to vocabulary learning to foster
a deeper understanding and use of language is essential. Many students
find it challenging to retain vocabulary, which hinders the effectiveness of
student-centered teaching. To enhance retention and engagement in
language courses, it 1s essential to employ innovative strategies, such as
creolized texts, within technology-driven educational frameworks. These
approaches create interactive learning environments that support
language acquisition and help students navigate linguistic diversity while
strengthening their communication skills.

Review of literature. Many scholars have emphasized the
importance of vocabulary acquisition in developing students’
communicative competence (Caro & Mendinueta, 2017; Ahmadjonovna,
2024). Despite this, traditional methods such as isolated word lists and rote
memorization often fail to meet learners’ needs (Anuthama, 2010;
lNamonenxo & IlamremeeBa, 2020). As a result, researchers increasingly
advocate for more engaging and student-centered approaches to vocabulary
instruction.

A growing body of literature supports creolized texts — multimodal
materials that combine verbal and visual components — to enhance
vocabulary learning (Hrebenshchykova, 2021; Cemenona, 2022). Research
shows that using specific materials can significantly enhance learner
engagement, improve comprehension, and boost memory retention by
catering to learners’ visual and cognitive preferences. Bilyk (Bimux, 2022)
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and Batrynchuk (Barpumuyk, 2018) emphasize that the incorporation of
visual elements in media texts not only increases accessibility but also
fosters a deeper understanding of vocabulary and semantics.

Digital tools and multimedia resources are crucial for making
creolized texts more effective and accessible (Clarke-Midura & Dede, 2010;
Tussupbekova et al., 2022). These approaches help create inclusive
learning environments where students actively engage in the learning
process. According to Zimbal and Skrypnyk, using graphic organizers
within creolized texts enables better lexical structuring and retention
(I{umban & Crpumauk, 2022).

These studies highlight the pedagogical value of integrating creolized
texts into English language classrooms. They confirm combining text with
visuals can promote vocabulary development, enhance student motivation,
and support more effective language instruction, particularly in
technology-enhanced learning environments.

Aim and objectives. This research aims to create techniques for
developing students’ lexical skills with the help of creolized texts and verify
the effectiveness of these techniques. The objectives are: a) to identify the
challenges students face when learning new vocabulary; b) to explore
students’ attitudes toward using creolized texts in vocabulary learning; and
c) to evaluate the effectiveness of creolized texts in developing students’
lexical skills.

Research methodology. The research was conducted over a four-
week period in February and March 2025 as part of a teaching practice at
Lyceum No. 75 in Kharkiv, Ukraine. The study took place in a distance
learning format via Zoom. The participants included nine basic school
students (six boys and three girls) from the 7th grade, aged 12-13, with an
A2 English language proficiency level.

Strict ethical principles were observed throughout the study to ensure
all participants’ well-being, safety, and dignity.

To achieve the first objective of the study, a pre-experimental
anonymous questionnaire was developed and distributed via Google Forms.
The students’s English level was A2, so the questionnaire was presented in
Ukrainian to ensure clarity. The survey had six questions using conditional
logic — three single-answer and three multiple-response questions. Its goal
was to 1identify challenges in vocabulary acquisition and student
engagement.

Table 1
Results of Pre-Experimental Questionnaire
Questions Results
1. How often do you find it difficult to remember new | a) 1 (11.1%)
words? b) 2 (22.2%)
a) Always c) 3 (33.3%)
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b) Often

¢) Sometimes
d) Rarely

e) Never

d) 3 (33.3%)
e) 0 (0%)

2. What i1s the most challenging aspect when learning
new words?

a) Remembering word meanings

b) Correct pronunciation

¢) Understanding word usage in sentences

d) Recognizing words in texts

a) 3 (50%)
b) 3 (50%)
¢) 3 (50%)
d) 3 (50%)

3. What helps you remember new words?
a) Pictures, drawings, photos

b) Listening to words in sentences

c) Practicing words in sentences

d) Repeating words aloud multiple times
e) Your answer

a) 8 (88.9%)
b) 1 (11.1%)
¢) 5 (55.6%)
d) 3 (33.3%)

e) 2 (22.2%) —

Mini-games,
flashcards,

and memes

4. How confident are you when using new words in
speaking and writing?

a) Very confident

b) Somewhat confident

c) Not very confident

d) Not confident at all

a) 1 (11.1%)
b) 4 (44.4%)
c) 2 (22.2%)
d) 2 (22.2%)

5. How do you usually feel during lessons when learning
new words?

a) Very interested

b) Interested but easily distracted

c) Not very interested, I lose focus easily

d) Not interested at all

a) 4 (44.4%)
b) 3 (33.3%)
c) 2 (22.2%)
d) 0 (0%)

6. Why do you get distracted when learning new words?
a) The tasks are almost the same

b) The words are too difficult

¢) Too many new words at once

d) The tasks are not interesting

a) 4 (80%)
b) 2 (40%)
c) 4 (80%)
d) 2 (40%)

These results showed that 66.6% of students had difficulty
remembering vocabulary, and many reported equal challenges across
multiple lexical aspects. Most students found visual support and context-
based practice helpful while expressing interest in more engaging formats
like games or comics. Distraction and a lack of confidence were prominent,
suggesting a need for more stimulating and supportive instructional
approaches.

62



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

A pre-experimental observation was conducted during three Zoom-
based vocabulary lessons using traditional methods. Five behavioral
criteria were used to evaluate engagement.

Table 2
Results of Pre-Experimental Observation
Criteria Results

Actively participates in a |4 (44.4%)
lesson

Looks at the screen 7 (77.8%)
Takes notes 2 (22.2%)
Appears distracted 4 (44.4%)
Responds when asked 6 (66.7%)

The data revealed that although most students were visually present,
many remained passive or distracted. Active note-taking was particularly
low, and participation and distraction were equally distributed at 44.4%,
indicating disengagement with traditional vocabulary instruction.

Based on the findings, an intervention was designed using creolized
texts to promote active vocabulary learning. The following activities were
developed and implemented during Zoom lessons:

1. Matching activity — Students matched images of outdoor activities
to English phrases.

2. Comic strip task — Students completed missing phrases in speech
bubbles within comic strips.

3. Emoji decoding activity — Learners guessed and wrote phrases
based on emoji sequences.

These tasks provided a structured progression from recognition to
contextual application — digital visual materials supported every task,
reinforcing vocabulary in a multimodal format.

During the intervention, a while-experimental observation was
conducted using the same five criteria:

Table 3
Results of While-Experimental Observation

Criteria Results
Actively participates in a |6 (66.7%)
lesson
Looks at the screen 8 (88.9%)
Takes notes 4 (44.4%)
Appears distracted 2 (22.2%)
Responds when asked 8 (88.9%)

Compared to the pre-experimental results, the intervention led to
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higher participation, reduced distractions, and increased note-taking and
responsiveness. These results suggest that creolized texts transformed
passive viewing into active vocabulary engagement.

A post-experimental questionnaire was conducted to assess learners’
reactions to this approach. It included two questions focused on students’
perception of the material’s interest and usefulness.

Table 4
Results of Post-Experimental Questionnaire
Questions Results
1. I think that learning new words | a) 6 (66.7%)
with the help of images, comics, or | b) 3 (33.3%)
emoji is... c) 0 (0%)
a) Very interesting d) 0 (0%)
b) Somewhat interesting
c) Not very interesting
d) Not interesting at all
2. The images, comics, and emojis | a) 6 (66.7%)

were... for learning new words. b) 3 (33.3%)
a) Very useful c) 0 (0%)
b) Somewhat useful d) 0 (0%)

¢) Not very useful
d) Not useful at all

The absence of negative feedback confirmed that students found this
method engaging and effective. The visual-text integration addressed the
motivational and cognitive difficulties identified earlier.

These outcomes validate creolized texts as an effective vocabulary
instruction tool. The activities increased learner engagement and
vocabulary retention, fostering more positive attitudes toward language
learning in an online environment.

Discussion. The study results indicate clear improvements in
students’ behavior and attitudes after the intervention. Before using
creolized texts, many students reported difficulties with vocabulary
retention and showed low levels of active participation during online
lessons. Some learners also felt unconfident and were easily distracted.

Student engagement significantly improved after the intervention, as
evidenced by increased participation, responsiveness, and enthusiasm for
note-taking. The questionnaire results indicated that students found the
visual materials enjoyable and helpful for their learning. Implementing
creolized texts may be an effective strategy to minimize distractions and
enhance motivation during vocabulary acquisition.

Conclusions. This study shows creolized texts can improve
vocabulary acquisition and increase student engagement in English
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language instruction. Combining visual and textual elements allows
learners to retain new vocabulary more effectively, feel more motivated,
and build greater self-confidence in their language skills. The research
underscores the capacity of multimodal resources to transition learning
paradigms from passive observation to active engagement.

These findings carry substantial implications for English pedagogy,
particularly within online or technologically augmented educational
frameworks. Future studies are recommended to assess the effectiveness of
adapting creolized texts for various age groups and proficiency levels.
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TEACHING ENGLISH GRAMMAR USING INFOGRAPHICS

Summary. Traditional verbal approaches to presenting rules and
new structures can make it challenging for children to understand English
grammar, since such approaches mainly rely on explanations and
memorizations. The use of visual tools, specifically infographics, presents
new opportunities for teaching grammar. With the help of infographics,
complex grammar structures can be turned into visually appealing and
easy-to-understand content, making the learning experience more
comfortable for students.

Key words: English grammar, infographics, traditional verbal
approaches, visual tools.

Anoramia. Tpaguiifinl BepOaJbHI IMIAXOAUW 10 BBEIEHHS IIPABUJI 1
HOBHX KOHCTPYKIIH MOMKYTb VCKJIAJHIOBATH PO3YMIHHS aHIJIIHCHKOI
rpaMaTHKHN JIS CYYACHUX IMKOJISIPIB, OCKIIBKHM TAKl IIIIX0IH 34e01/IBIIIOr0
CIIMPAIOTHCS Ha IIOSICHEHHS BUYNTEJsaA Ta 3aydyBaHHs. BuKopucraHHs
BI3yaJIbHUX 1HCTPYMEHTIB, 30KpeMa 1HQorpadliku, BIOJKPUBAe HOBI
MOKJIMBOCTI JJII HaBUYAHHS TpPaMaTUKH. 3a JOIIOMOTO0 I1H(orpadiku
CKJIAJHI TpaMaTU4YHI CTPYKTYPH MOKHA IIePEeTBOPUTH Ha BI3yaJIbHO
IPUBAOJIUBUI 1 JIETKUH JJIA PO3YMIHHS MAaTeplasi, 10 POoOUTh HaBUYAHHS
O1/IBIIT KOM(OPTHUM.

KnarouoBi cioBa: aHrniicbka rpaMaTHKa, BI3yaJIbHI 1HCTPYMEHTH,
1H(porpadika, TpagUIliHl BepOaIbHI II1IXO0IHU.

Statement of the problem. Taught via traditional approaches,
English grammar rules may present challenges for school students,
blocking them from understanding and use of key concepts. Such
approaches are often not engaging for the modern generation of children,
who seek quick and easy ways to learn. Infographics can serve as an
effective alternative to long complex explanations.

Review of literature. Teaching grammar in school with the help of
infographics has attracted scholars’ attention for many years. Infographics
have become an effective educational tool which is used in different
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contexts.

Krum (2013) defines infographics as “a larger graphic design that
combines data visualisation, illustrations, texts, and images together into
a format that tells a complete story.” So, infographics are not only appealing
pictures, but also a large amount of information in a condensed and easy-
to-understand way. According to Dunlap and Lowenthal (2016),
infographics’ provide “the maximum amount of content in the least amount
of space while still being precise and clear.”

Paivio (2006) suggests that the human mind processes information
through two subsystems: verbal (language) and non-verbal (imagery)
systems. These systems consist of two internal representation units that
work together to facilitate both verbal and non-verbal communication.
Traditionally, English grammar is presented as a rule-based system,
primarily through verbal systems, which can be challenging for many
learners to grasp. Using infographics as a visual aid can enhance those
verbal processes, making information more accessible. Matrix and Hodson
(2014) found that students reported higher engagement levels when
learning with infographics compared to traditional text-only materials.

Mayer’s Cognitive Theory of Multimedia Learning states that people
learn more effectively from words and images together than from words
alone. The theory suggests that both verbal and non-verbal information
processing takes place through distinct channels, with each channel having
a limited quantity of information it can process. When these channels are
used simultaneously, learning outcomes improve (Mayer, 2005).

Designing effective infographics requires careful consideration of
language and imagery. Poorly designed visuals can impair perception of the
material. Few (2011) suggests several ways in which infographics can
enhance the presentation of information: when embellishments are
included, they make the infographics more engaging and draw readers’
attention to important data. Effectively balancing embellishment with the
text can enhance both the visual appeal and understanding of infographics.
Bateman et al. (2010) conducted research that shows that embellishments
did not interfere with people’s ability to understand the data. In a similar
study, Borgo et al. researched the effects of embellishments in infographics
on comprehension and memory. The scholars found that information
retention improves and processing time increases when embellishments
were used (Borgo et al., 2012).

Together these studies examine how the use of infographics reflects
on students’ knowledge, emphasizing their role 1in enhancing
comprehension of grammar. By embracing infographics as a teaching tool
for learning grammar, educators can foster more engaging, and effective
learning environments.

The study aims to explore the effectiveness of using infographics as a
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teaching tool to enhance students’ comprehension and application of
English grammar concepts.

Research methodology. To achieve the aim, we conducted a
methodological intervention. The participants were a group of 5 learners (3
girls and 2 boys) in Grade 10. The study took place during their online
English classes at Kharkiv Lyceum Ne 75. The proficiency level in English
1s B1. The participants were informed that they were going to take part in
the intervention and that they were free to quit at any time if they did not
want to participate.

To support this research with evidence, qualitative and quantitative
data were collected via tests and questionnaires before and after the
experiment.

Questionnaire before the experiment. This questionnaire is
designed to identify challenges in learning English grammar and to
evaluate the effectiveness of visual aids, such as pictures, diagrams, and
tables, in the learning process.

The results of the questionnaire sowed that 60% of students find
memorizing grammatical structures the most challenging aspect of
learning English grammar. At the same time, only 20% of students often
use visuals while learning grammar, while the rest reported the infrequent
use of visual aids. However, all the students believe that visual aids are
helpful, indicating an optimistic attitude about incorporating them into
grammar instruction. Since the majority of the students do not use visual
information, this can negatively affect memorisation.

Pre-experimental test. Before the experimental lesson, five
students took a test to assess their grammar skills within the topic they
had already learnt without the use of infographic. The results of the test
are presented in Table 1.

Table 1
Pre-experimental test results
Student | Correct Mistakes Percentage

answers correct
Student 1 9 3 75%
Student 2 7 5 58.33%
Student 3 9 3 75%
Student 4 6 6 50%
Student 5 5 7 41.67%
Average 7.2 60%

The results indicate that students’ performance varied. The number
of correct answers ranged from 5 and 9 out of 12 questions. Although
students were familiar with the topic, none scored 12 points (100%).
Student 1 and Student 3 demonstrated initial understanding by getting 9
correct answers (75%) out of 12. Student 2 and Student 4 had roughly the
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same number of correct answers — 7 (58.33%) and 6 (50%). Student 5 had
the lowest initial score, answering only five questions correctly (41.67%).
The average score is 7.2 (60%).

Intervention. The intervention was designed as an online lesson for
the 10th grade and at the level of language proficiency of B1. The target
grammar (-ing and —ed adjectives) was taught through the PPP framework
(presentation-practice-production). At the presentation stage, the inductive
teaching method was used: the students completed the infographic with the
missing information which was followed by the discussion of the rules and
examples presented in this infographic. After that, at the stages of practice
and production, the participants completed drilling and semi-
communicative receptive and reproductive activities to practice the target
grammar patterns. They were allowed to use the infographic at both stages.

Post-experimental test. After the experimental lesson, five
students took a test to assess their skills of using —ing and —ed adjectives.
The results of the test are presented in Table 2.

Table 2
Post-experimental test results
Student | Correct Mistakes Percentage

answers correct
Student 1 11 1 91.67%
Student 2 9 3 75%
Student 3 12 0 100%
Student 4 9 3 75%
Student 5 7 5 58.33%
Average 9.6 80%

The test results indicate that students performed better in the post-
experimental test (see Table 2) than in the pre-experimental test (see Table
1). Student 1 improved from 75% to 91.67%. Student 2 and Student 4 now
have the same percentage of correct answers — 75%. Student 3 achieved a
score of 100%. Before the lesson, their score was 75%. Student 5 improved
from 41.67% to 58.33%. The average results improved from 7.2 (60%) to 9.6
(80%).

Questionnaire after the experiment. This questionnaire
evaluates students’ attitudes toward using infographics for learning
English grammar. The results indicate that most students acknowledge
that using visuals 1s useful (80%) and interesting (60%). However, 60% of
the students still expressed some reservations. Because the experiment
was not long, the participants did not have enough time to get used to using
visuals, thus, negative feelings such as fear and caution were dominant.

Based on the outcomes, there are several recommendations to
enhance students’ use of visual aids, such as infographics:
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1) Students should understand the significance of using infographics
and their advantages, including enhanced comprehension of material,
simplified concepts, and an engaging learning method.

2) Infographics and other visual aids should be used regularly in
lessons alongside other teaching methods to enhance understanding and
engagement.

3) Infographics should be created in a way that encourages students
to engage with them actively. For example, they could create their own
infographics or analyse and complete the existing ones during the lesson.

Conclusion. This research aimed to investigate the effectiveness of
using infographics as visual aids in teaching English grammar to senior
school students. The findings indicate that infographics can enhance
students’ understanding of the material and that students find infographics
both engaging and valuable. These results suggest that incorporating
infographics into grammar instruction can lead to improved student
performance and better retention of information. However, it is important
to implement infographics gradually and use them regularly.
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TYPES OF ACTIVITIES FOR DEVELOPING SOCIAL AND
EMOTIONAL SKILLS WHILE TEACHING ENGLISH

Summary. The article deals with the issue of integrating social and
emotional learning (SEL) into English language instruction. Special
attention is given to the role of communicative, reflective, cooperative, and
game-based activities in developing social and emotional competences. The
author suggests that incorporating SEL activities into language teaching
may create a supportive learning environment and contribute to the holistic
development of learners.

Key words: communicative activities, English language instruction,
learning environment, social and emotional learning.

Asoramig. Y craTTi JOCHIIKYEThCS IIATAHHS 1HTErpaIri coIlaabHO-
emorniiaoro HaBuyauua (CEH) y mpoiiec BuKIagaHHA aHIVIACHKOI MOBH.
OcobsmBY yBary ImIpHUALIeHO POJl KOMYHIKATHBHUX, pedIeKCHBHUX,
KOOIIePATUBHUX Ta ITPOBUX BIPaB y (POPMYyBaHHI COIIAJIbHO-eMOIIIHNIX
KOMIIETEHTHOCTEH. ABTOP CTBEPIKYE, III0 BUKOPUCTAHHS BIPAB HA PO3BUTOK
COITIAJIBHO-eMOINMHNX HABHUYOK II1J Yac HAaBUYAHHS MOBH MOKE CTBOPHUTH
CIIPUATJINBE OCBITHE CEPEeIOBHINE Ta 3a0e3IMeYUTH BCEOIYHUM PO3BUTOK
VUHIB.

KnaouoBi cioBa: KoOMyHIKAaTUBHI BIIPpaBHW, HaBYAHHS AHTJIIHCHKOI
MOBH, OCBITHE CepeJ0BHUIIE, COITIaJIbHO-eMOITHe HaBUaHHI.

Statement of the problem. In today’s educational environment, the
development of emotional resilience, social skills, and ethical behaviour is
becoming increasingly important. Challenges faced by young people in the
context of instability, digital transformation, globalisation, and rapid social
change necessitate the development of comprehensive skills that help them
adapt and interact effectively with others. One of the approaches to solving
this problem is socio-emotional learning (SEL), which promotes not only
academic achievement but also the development of emotional intelligence,
communication skills, and effective interaction.

Given the importance of English as a language of international

71


https://psycnet.apa.org/doi/10.1017/CBO9780511816819.004

3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

communication, the integration of SEL into the teaching process 1s of
particular importance. The use of special activities helps to create a
favourable educational environment that improves psychological comfort,
motivation to learn, and overall academic performance of students.

Review of literature. SEL is an interdisciplinary field that involves
psychologists, educators, neuroscientists, and sociologists. It 1s an
important part of global education that contributes to the success of
students in their studies, professional careers, and life in general. SEL has
been studied by both Ukrainian and foreign scholars. Among domestic
researchers, we should highlight L.M. Hrynevych, O.P. Globa,
T.V. Drozhzhyna, V.Y. Panchenko, N.S. Duzhyk, and O.B. Elkina, who
studied the prospects of implementing the programme in the Ukrainian
education system. Among foreign researchers are D. Goleman,
R. Davidson, and L. Darling-Hammond, who studied the impact of
emotional intelligence, neuroscience, and pedagogy on the development of
socio-emotional skills and the creation of a favourable educational
environment.

The aim of the study is to outline the types of activities for the
development of social and emotional skills in the process of teaching
English. To achieve the aim, it is necessary to consider the definition of SEL
and the main competences developed within SEL.

Research methodology. The following methods were used in the
research: analysis of scientific research in the field of pedagogy and
psychology, structural-semantic and comparative analysis, deduction and
induction, synthesis, generalisation.

Findings and discussion. SEL is defined as “an approach to
learning that focuses on developing students’ skills that affect self-
awareness, communication, emotional management, empathy for self and
others, and informed decision-making” (Bomomasceka, 2024, p. 1).

The “Collaborative for Academic, Social, and Emotional Learning”
(CASEL) identifies five key competences that can be applied in the
educational process with regard to SEL: 1) self-awareness — the ability to
understand and accept one’s own emotions, feelings and values, as well as
analyse their impact on behaviour in different situations; 2) self-control —
the ability to regulate one’s behaviour during stress, conflict or group
Iinteraction, which promotes internal motivation, discipline and effective
planning to achieve goals; 3) social awareness — the ability to put oneself in
the shoes of another person, adhering to the principles of tolerance and
barrier-free perception; 4) the ability to interact with others — the ability to
build and maintain healthy relationships with people of different
backgrounds and professions, as well as a culture of communication,
teamwork, and leadership; 5) responsible decision-making — the ability to
choose actions or reactions to various situations with due regard for ethical
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standards, safety, consequences for others and one’s own well-being
(ITaguenxo, 2023, p. 93).

At the beginning of the XXI century, the SEL was supplemented with
an ethical dimension. As the Dalai Lama noted, “the people of the 20th
century created global problems — deepening economic inequality,
Increasing us versus them, and a general rise in global temperature — that
the people of the 21st century will have to solve” (Enpkin, Macamitiaa, &
®ropcT, 2019, p. 6).

The Social-Emotional and Ethical Learning (SEE Learning)
programme 1s an international educational programme developed by
experts from Emory University (USA) for international use (KoBaapuykx,
Mapuyr, & Yemepuc, 2024, p. 109), which is the result of scientific
cooperation between the educational institution and the Nobel Peace Prize
winner the Dalai Lama. It was presented at the first international SEE
Learning conference, which took place on 4-6 April 2019 in New Delhi,
India (I'puresuu & Kanammikosa, 2021, p. 639).

SEE Learning is based on a secular approach that integrates holistic
ethical education into school education, including multidisciplinary
research on trauma, resilience, empathy, and social-emotional learning.
The programme is based on three dimensions that correspond to the types
of knowledge and competences that SEE Learning seeks to impart to
students: awareness, empathy, and engagement. Each of these dimensions
can be considered at three levels: personal, social and, systemic (Kpaueuko
& I'acanosa, 2023, pp. 60-61).

Researches prove that the integration of SEE Learning into the
educational process helps to 1improve the academic results and
psychological state of students, as the programme’s vision is aimed at
teaching children mutual understanding, empathy and awareness that our
planet Earth is a common home for all people. The main focus of SEE
Learning is on the development of: 1) cognitive regulation (attention
management, inhibitory control, working memory and planning, cognitive
flexibility); 2) emotional processes (knowledge and expression of emotions,
regulation of emotions and behaviour, empathy and perception of others’
points of view); 3) social and interpersonal skills (recognition of social cues,
conflict resolution, prosocial behaviour) (I'puresnu & Kanamnrmikosa, 2021,
p. 110).

In addition, the programme covers additional skills such as character,
worldview, critical and systems thinking. It aims to foster a new way of
thinking that recognises the interdependence of people and the need to
solve problems and drive change through dialogue and collaboration. The
universal ethical approach supports basic human values: empathy,
acceptance, caring for each other, and a system of soft skills (I'pureBuu &
Kamammuikosa, 2021, p. 110).
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In SEE Learning, the role of teachers is to support the learning
process rather than to give direct instructions. Students are encouraged to
think for themselves and find answers to their questions. They go through
three stages of learning: critical thinking, reflective practices, and scientific
approaches (I'puuesnu & Kamammuikosa, 2021, p. 111).

Considering the importance of SEE Learning, we believe it is
necessary to integrate the development of social and emotional skills in
teaching every subject at school. English language instruction at school
may create a conducive environment for improving these skills. Teaching
English at school aims to develop learners’ communicative competence that
ensures effective intercultural communication and involves a combination
of linguistic, sociocultural, pragmatic, educational, and strategic
knowledge, skills and abilities. It enables not only adequate perception of a
foreign language but also effective interaction in different cultural
environments, taking into account the peculiarities of communication
standards and norms. In this regard, the integration of SEE Learning into
the English language teaching process is important, as it contributes to the
development of not only language skills, but also critical thinking,
intercultural dialogue, and social responsibility.

We suppose that the integration of SEE Learning into teaching
English can be realised through communicative, reflective, cooperative, and
game-based activities.

Communicative activities develop skills 1in effective
communication, active listening, expressing opinions, and understanding
the emotions of interlocutors. They can be implemented using various
techniques: determining the main idea and purpose, analysis, synthesis,
comparison, replacement, rearrangement, construction of sentences,
drawing up a plan, paraphrasing, reading, listening, comprehension of the
text, creation of one’s own statement, modelling of a communicative
situation, reflection on communicative behaviour, etc. (Mamuyp, 2016,
p. 49). Example of a communicative activity:

Activity “Empathy Through Stories”

Aim: to develop empathy through reading and discussing English-
language stories, as well as to improve the ability to express feelings and
thoughts in English.

Equipment: English short story.

Instruction: Listen to an extract from a story in which a character is
experiencing an emotional moment. Think about how the character feels in
this situation. Discuss this using the phrases: “The character feels sad
because...”, “I think the character is happy because...”. Imagine yourself in
the character’s shoes: “If I were in this situation, I would feel...”. Share your
thoughts with your classmates about how you could help a person in a
similar situation in real life.
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An equally important role is played by reflective activities that
contribute to the development of the ability to “work in a team, create a
comfortable psychological climate, an atmosphere of mutual
understanding, mutual assistance and trust” (Krykunova, Sobolenko &
Sabash, 2024, p. 70). For example, emotional diaries help students analyse
their experiences and develop self-regulation, while discussing emotional
situations in fiction contributes to the development of empathy and critical
thinking skills. This approach builds the capacity for empathy, mutual
support and trust, which are important elements of a healthy social
environment. Example of a reflective activity:

Activity “I’ll Help You”

Aim: to develop the skills of mutual support and help in English
communication, to develop the ability to use appropriate phrases to help in
different situations.

Equipment: cards with different situations where help is needed.

Instruction: Get a card with a situation in which someone needs help.
In pairs or groups, discuss how you can help in this situation. Use English
phrases such as: “I can help you, don’t worry”, “I'll explain everything”,
“Let’s do 1t together!” etc. After discussing with your partner, present your
1deas to the class, showing how you can support another person in English.
Listen to the other students’ ideas and discuss what might be effective.

Cooperative activities create the conditions for developing
teamwork and social interaction skills. The “Think — Pair — Share” method
provides a step-by-step learning experience, allowing students to work
individually, in pairs and in groups, developing skills in collaboration,
argumentation, and public speaking. Collective storytelling, participation
in projects and discussions promote active engagement in the learning
process and the development of socio-emotional intelligence. Example of a
cooperative activity:

Activity “What’s the Problem?”

Aim: to develop students' ability to resolve conflicts effectively
through constructive dialogue in English.

Equipment: cards with descriptions of problem situations.

Instruction: Get a card with a description of a problem situation. With
a partner or group, discuss how you could solve the problem using English
phrases such as: “Let’s take it one by one”, “We can talk to the teacher to
solve this problem”, etc. After the discussion, present your ideas to the class
and discuss which solution would be the best. Think together about how
you can avold such situations in the future and what strategies can help
resolve conflicts peacefully.

It 1s also worth noting that game-based activities are also an
effective tool for developing students’ emotional and social competence, as
they contribute to the development of communication skills, empathy and
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the ability to interact in different social contexts. Through role-playing,
improvisation and social simulations, students have the opportunity to try
out different communication strategies, learn to adapt to change, and
resolve conflicts. Furthermore, game-based activities provide a safe
environment for experimentation, allowing learners to express themselves
freely and try new language constructs without fear of making mistakes.
Game-based methods also not only develop language competence, but also
build skills in collaboration, critical thinking, and self-control. A variety of
games — from competitive and cooperative to active and computer-based —
allows taking into account the individual characteristics of students,
making learning more fun and productive. Example of a game-based
activity:

Activity “Words of Support”

Aim: to promote support and cooperation among students through the
medium of English by improving communication skills.

Equipment: cards with phrases for support.

Instruction: Divide into pairs or teams, each player receives a card
with a phrase to support them. The first player chooses his card and tries
to use this phrase to support the other player without using any other
words. The second player must guess which phrase his partner has chosen.
If the phrase is guessed correctly, the team gets a point. After each round,
discuss together what words of encouragement help you in difficult
situations and how they change your mood.

Conclusions. Thus, the integration of SEE Learning into the English
language instruction has a significant potential for developing not only
language skills, but also social and emotional competences of learners. The
use of special activities, such as communicative, reflective, cooperative, and
game-based ones, helps to develop effective communication skills, active
listening, empathy, as well as critical thinking and self-regulation. The use
of SEE Learning in the educational process helps to create a favourable
educational environment that supports students’ psychological comfort,
motivates them to learn and promotes their academic achievements.
Further studies may involve verifying the effectiveness of the proposed
activities in developing social and emotional skills while teaching English.
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THE POTENTIAL OF ONLINE TOOLS FOR AUTONOMOUS
LEARNING OF ENGLISH VOCABULARY BY SENIOR SCHOOL
STUDENTS

Summary. The article explores the potential of online tools for senior
school students’ acquisition of lexical skills. The study presents the
classification of online resources, key aspects of their impact on the learning
process, and offers effective strategies for their integration. The author
outlines the benefits and challenges of using digital tools in English
language learning.

Keywords: English language, lexical skills, online tools, senior
school students.
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JIJISI CAMOCTIMHOTO PO3BUTKY JIEKCUYHHX HABHUYOK YUYHIB CTAPIIOL ITKOJIH.
IIpencrasiieno kaacudikaliio OHIAKH-PECYPCIB i OCHOBHI aCIIEKTH IXHBOTO
BILIMBY HA IIPOIeC HABUYAHHS Ta 3alPONOHOBAHO e(eKTHBHI cTpaTerii ix
1HTerpamii B ocBiTHIE mporec. OKpecieHo IepeBarm ¥ BUKJIUKHA
3aCTOCYBAHHS IIN(PPOBUX PECypciB Y BUBUESHH] aHTJIIHCHKOI MOBH.

KarouyoBi ciioBa: aHrmicbka MOBa, JIGKCUYHI HABUYKM, OHJIANH-
1IHCTPYMEHTH, YIHI CTAPIIOL IITKOJIH.

Statement of the problem. Nowadays, with the widespread
adoption of distance and blended learning, modern technologies have
become an important part of the educational process. A wide variety of
online tools has made learning foreign languages more interesting,
effective, and accessible. Online tools offer different approaches to learning
vocabulary, developing both receptive and productive lexical skills,
including exercises to memorize new words, apply them in context, and
revise them.

Review of literature. Recent research highlights the growing
importance of digital technologies in education, particularly in language
learning. Hevi et al. (2024) highlight that online tools enhance learner
autonomy, provide personalized learning experiences, and increase student
motivation (Hevi et al., 2024, p. 434). Hnatiuk notes the main difficulties of
distance learning for both students and teachers (I'matior, 2021). Ogmen
explores the integration of online learning tools in education, focusing on
their potential to enhance student engagement and vocabulary
development (Ogmen, 2011). While many studies focus on the general
impact of digital tools on language learning or on university-level
education, there remains a gap in research specifically addressing the use
of online tools to support the autonomous acquisition of English lexical
skills among senior school students. In particular, little attention has been
paid to offer a clear classification of such tools and to suggest practical
strategies teachers can employ to foster learners’ autonomy in vocabulary
acquisition at the school level.

The aim of the research is to determine the potential of online tools
for senior school students’ acquisition of lexical skills. The objectives of
the study are to classify online tools that support autonomous learning of
English vocabulary, to outline the key aspects of their impact on learning,
and to suggest effective strategies for their integration.

Findings and discussion. Online vocabulary tools are digital
platforms, mobile apps, websites, and interactive services that help users
expand and consolidate their vocabulary. They can be adaptive, gamified,
and targeted to different learning styles. To understand their functionality
and purpose better, we suggest classifying online tools according to the
following criteria: content delivery, level of user interaction, target
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audience, availability, technical features, and integration of artificial
intelligence (see Table 1).

Table 1
Classification of Online Tools for Vocabulary Development
Criteria Types
Content Text-based: definitions, examples, synonyms.
Delivery Audio-visual: video, podcasts.

Gamified: game elements for retention.
Hybrid: combination of text, video, audio, interactive

exercises.
User Passive: content consumption.
Interaction Active: user participation in tasks.
Adaptive: personalized content based on user level.
Target For children: gamified, basic vocabulary.
Audience For teens & adults: range of tasks for vocabulary
enhancement.

For professional learning: specialized vocabulary for
professional fields.

Availability Free: basic access.

Paid: features available for a fee.
Technical Web platforms: browser-based, interactive.
Features Mobile apps: learning on the go.

Multimodal: available on both web and mobile.

Al Integration | Without Al: Effective without Al.
With Al: Personalized learning with Al feedback.

Online tools provide a large number of resources for learners to study
and practice vocabulary, thereby playing an important role in the
development of autonomous learning. The main aspects of their impact are
outlined below.

Self-monitoring and self-regulation are the main advantages of using
online tools, as learners can choose the pace of learning, relevant topics,
convenient learning methods and monitor their results. Most online
resources and applications have personalized recommendations and
feedback for students. This way, learners can analyze their strengths and
weaknesses and adjust their chosen strategies and methods of learning new
vocabulary. This contributes to a conscious approach to learning, as
learners independently control and regulate their learning, while
monitoring their own progress.

Another important feature of online tools is the personalization of the
learning process. The latest online resources and applications allow you to
adapt the material to the level of knowledge and area of interest of a
particular student. For example, interactive dictionaries can offer examples
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of how words are used in different contexts, or personalized
recommendations can suggest that a learner learn vocabulary that is of
interest to them. Also, some English language learning services have built-
in algorithms that track the difficulty of exercises for learners. They adjust
the exercises according to the learner’s level, provide reinforcement
exercises, offer to play the game again, or remind you of the importance of
repetition after a certain period of time.

Equally important is the multichannel learning method. The variety
of built-in exercises makes it easier for learners to memorize new words
and choose the best learning method. For example, the information can be
presented in text, audio, game, or visual formats. Platforms with
gamification elements turn learning words into a fun game, improving
learner motivation and promoting long-term memorization.

One of the key aspects of learning a language, especially vocabulary,
1s using it correctly in practice. Online tools provide an opportunity to
interact with the language environment by watching authentic videos,
actively participating in forums, and communicating with native speakers.
Thanks to this, learners do exercises aimed not only at developing receptive
skills but also reproductive ones. This helps them gain practical experience
in using words in real-life communication situations and contributes to the
development of linguistic intuition and confidence in using English.

Despite their significant advantages, online tools have certain

Disadvantages

Lack of live Information Internet Motivation
communication overload addiction difficulties

limitations that should be kept in mind when implementing them (see
Fig.1).

Fig. 1. The main disadvantages of using online tools

If online tools are properly combined with other teaching methods, a
balance between digital and traditional approaches is maintained, and the
effectiveness of the selected resources is regularly evaluated, these
disadvantages will not hinder effective learning.

To maximize the potential of online tools, it is also necessary to follow
certain strategies that will help make the educational process more

structured and reduce the negative impact of the online environment (see
Table 2).
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Table 2
Strategies for using online tools in learning vocabulary
Strategy Description
Setting Students need to be clear about their learning goals and
learning be motivated and eager to learn. The teacher can help
goals choose or recommend a platform that is best suited to the
learner’s goals and will be effective in learning
vocabulary.
Regularity | Online tools are only effective if they are used regularly.
and Students can set reminders on the platforms or create
consistency | their own study schedule.
Combining | Using different methods to learn new vocabulary is
different extremely important. A combination of visuals, audio
methods files, and practical exercises allows you to engage multiple
channels of information perception at the same time. Due
to the variety of exercises, learners memorize the material
better and can then use it effectively in practice.
Self-check Receiving feedback 1is essential to any learning
and progress | experience. Learners need to be able to analyze their
analysis achievements and the methods they use to achieve them.

Conclusions. Thus, online resources have become a significant tool
in learning English. They are especially relevant for senior school students
as they support self-control, self-regulation, individualization,
personalization, multichannel learning method, and interaction with the
language environment. Their use is highly effective among senior school
students who are already quite autonomous and motivated to learn.
However, it is essential to maintain a balanced approach by combining
digital and traditional methods, avoiding the overload of learners with new
platforms, and setting clear learning objectives to ensure maximum
effectiveness.

Future research may cover such aspects as the long-term effects of
specific online tools — particularly gamified and adaptive platforms — on
vocabulary retention and real-world language use. Further investigation
into the role of Al-powered tools in personalizing vocabulary learning and
their role in enhancing student engagement would also provide valuable
insights. Additionally, examining the effectiveness of blended learning
models and the challenges related to digital literacy, technology overload,
and tool selection strategies will be essential for optimizing learning
outcomes.
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INTEGRATING STRATEGIC COMPETENCE INTO
TEACHING SPEECH INTERACTION

Abstract. This article outlines the theoretical and practical aspects
of integrating strategic competence into the process of teaching speech
interaction skills to senior school students. The main techniques for
developing strategic skills are identified, including role-plays, simulations,
and reflective tasks. Emphasis is placed on the importance of following the
principles of communicativeness, integrativity, individualization, and
situativeness.

Keywords: communicativeness, senior school students, speech
Interaction, strategic competence.

Anoramia. ¥ crarTi po3rJIAHYTO TEOPETHUYH] Ta IIPAKTUYHI aCIeKTH
IHTerpalili cTpaTeriviol KOMIEeTeHTHOCT] y IIPOoIleC HaBYaHHS J1aJI0TTUHOIO0
MOBJIEHHS YYHIB CTapIlol IIMKOJIKM. BHOKpeMJIeHO OCHOBHI IIPHUAOMU
dopMyBaHHS cTpaTerivyHUX HABUYOK, 30KpPeMa POJILOBI ITPU, CUMYJIAINI Ta
pedrexkcrBHI 3aBOaHHSA. AKIIEHTOBAHO YBary Ha BaKJIMBOCT1 JOTPUMAHHS
OPUHIIAINB KOMYHIKATHBHOCTI, IHTETrPATHUBHOCTI, 1HAWBIOyaJsi3aili Ta
CUTYaTUBHOCTI.

KnaouoBi cmoBa: [miajioriyHe  MOBJIEHHS, KOMYHIKATHBHICTD,
cTpaTeriyia KOMIEeTeHTHICTD, YUH1 CTAPIIOol IITKOJIH.
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Statement of the problem. Modern society is characterized by
expanding international interaction, and thus proficiency in foreign
languages, in particular English, is becoming one of the key competencies.
At the same time, merely mastering vocabulary and grammar does not
guarantee successful communication since students must acquire the
ability to respond promptly to changing conversation conditions, find ways
to overcome language difficulties, and achieve their communicative goals.
This ability presupposes mastery of specific strategic skills that help the
learner act flexibly and creatively (even if they lack certain skills) as well
as avold or overcome possible breakdowns in communication. Given the
importance of speech interaction in everyday and professional spheres, the
integration of strategic competence into the educational process becomes
one of the priority tasks of school education.

Analysis of recent studies and publications shows that in the
current linguistic-didactic discourse, strategic competence is considered a
multifaceted phenomenon closely related to the communicative,
methodological, and psychological components of the learning process. For
example, Vanivska (Bamiscbra, 2016) highlights the issue of strategic
competence as a subject of discussion concerning optimal ways of shaping
a linguistic personality. Halaievska (I'asaescrka, 2016) focuses on dialogic
competence as an essential component of students’ speech development and
proposes some methodological recommendations for teaching speech
interaction skills (I'oxy6 & I'amaesBcbra, 2015). Considerable attention is
paid to the essence of strategic competence from the viewpoint of modern
linguodidactics in Zadorozhna’s (3amoposkua, 2017) works, emphasizing the
importance of deliberate development of verbal and nonverbal modes of
interaction. Degtyariova & Tarnopolsky (lextsaprosa & TapHOIOILCHKMI,
2011) address the problem of the authenticity of teaching materials, and
Dubaseniuk, Semeniuk & Antonova (/lybacenmox., Cemenorx & AuToHOBA,
2003) and Zazulina (Basymina, 2000) focus on the specifics of future
teachers’ professional training and the dialogization of the didactic process.

Other researchers consider strategic competence in the context of
various aspects of foreign language instruction, taking into account the
psychological traits of senior school students. In particular, Kalenyk
(Kanenur, 2022) and Koval (Kosasan, 2022) stress the need to develop the
English language instructional strategic competence in students as an
important factor in their preparedness for professional communication.
Oliinyk (Omitauk, 2013) and Polonska (Ilomomcska, 2014) underscore the
effectiveness of using online platforms and modern electronic resources to
foster strategic skills, while Tykhonova (Tuxonosa, 2018) demonstrates the
significance of targeted implementation of tasks for developing strategic
competence in the course of teaching various types of speech activities.

Aim and objectives of the study. The aim of the study is to outline
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the ways of integrating the development of strategic competence into
teaching speech interaction skills.

Research methods: the method of critical analysis of scientific and
methodological literature was used to explore the nature and role of
strategic competence in teaching speech interaction; generalization was
used to outline the core principles that should guide the process of
Integrating strategic competence into teaching practices; theoretical
modeling was utilized to structure the stages of strategic competence
development, including familiarization, focused training, and reflective
evaluation, thus creating a framework for practical implementation in the
classroom; comparative analysis was applied to determine the most
effective approaches for engaging senior school students and supporting
their speech interaction skills.

Findings and discussion. In modern scientific and pedagogical
literature, strategic competence is viewed as a speaker’s ability to optimally
select and apply various communicative devices aimed at overcoming
speech difficulties and attaining specific communicative goals. It involves a
set of verbal and nonverbal strategies that allow students to compensate
for an insufficient command of linguistic material, respond quickly to
changes in the conditions or the topic of the conversation, and ensure
smooth and comprehensible communication. In view of the growing
globalization, students’ participation in international exchanges, online
projects, and professional communication in a foreign language, the
development of strategic competence becomes a key objective.

At the theoretical level, strategic competence i1s an integral
component of communicative competence, as communicative competence
involves not only the acquisition of linguistic material (grammar,
vocabulary, pronunciation) but also the ability to use it in real-life
communication. According to the definitions presented in the works of
Canale and Swain, the strategic component enables dialogue participants
to overcome possible shortcomings or limitations in their own speech
competence by employing various communicative devices (paraphrasing,
clarifying questions, nonverbal signals, etc.). Thus, a student who possesses
a high level of strategic competence can sustain a conversation even with
minimal lexical resources, redirect it, clarify unclear points, and achieve
the communicative goals (TuxonoBa, 2018; Ymxuk, 2023).

In the context of speech interaction in senior school, strategic
competence serves several important functions. It acts as a means of
maintaining communicative interaction, preventing “communication
breakdowns” i1n cases where students lack sufficient vocabulary or
structures. Strategic competence expands students’ repertoire of
communicative acts, allowing them to adapt their speech according to the
situation, changes in speaking roles, the degree of formality, or
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sociocultural context. It also stimulates the development of metacognitive
processes — students reflect on their own speech, evaluate its effectiveness,
and consciously select strategies for improving their communicative skills.

From the standpoint of foreign language instruction, communicative
tasks that simulate real-life or professional situations prove effective for
developing strategic competence. Role-plays and simulations are especially
productive as they provide direct speech practice. The teacher can invite
students to act out real-life scenarios (e.g., in a store, at an airport, or
during an interview) where each student is assigned a role, a task, or a
communicative objective. Such tasks immerse students in the speech
context, stimulate quick thinking, and encourage them to apply
paraphrasing strategies, verbalizing gestures, describing unfamiliar
concepts, switching to another topic, etc. (I'oryd & I'amaescora, 2015).

Another effective approach involves incorporating situational
activities designed for partial or full gaming simulation of a speech
environment. Such tasks might include “blank spaces” that students fill in
with their own phrases depending on the circumstances. This technique not
only enriches their vocabulary but also trains them to quickly restructure
their utterances, adapting them to a specific communicative goal. Reflective
elements after each activity when students analyze difficulties and
successful steps contribute to a conscious processing of strategies and help
them better memorize and consolidate the needed language resources.

Attention should also be paid to the stages of developing strategic
competence. The first stage is familiarizing students with the content and
significance of communicative strategies: the teacher demonstrates
examples of successful strategy use in dialogic interaction, provides speech
clichés, formulas, and nonverbal devices (gestures, facial expressions). The
second stage involves focused training, where students practice specific
strategies in specially designed activities: for instance, they paraphrase
unfamiliar vocabulary, pose clarifying questions, change the topic of the
conversation, or use gestural support if needed. The third stage is
evaluation and reflection: students receive feedback from the teacher or
peers, analyze their achievements and mistakes, and adjust their speech
actions accordingly.

The principles of communicativeness, integrativity, individualization,
and situativeness, which underpin the entire process of developing
strategic competence, include not only creating real or near-real conditions
for communication but also using diverse methods and approaches to
develop students’ speech and cognitive skills (analytical thinking, planning,
and assessment). Experience shows that a comprehensive approach
increases students’ flexibility and autonomy in language use: they learn not
merely to follow strict templates but to consciously choose the most
appropriate lexical, grammatical, and communicative devices (I'onydo &
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I'amaesBchka, 2018).

The application of modern digital resources is of particular
Importance in 1implementing this approach. Tools such as video
conferencing (Zoom, Google Meet), online platforms with interactive
exercises, multimedia simulations, or even chatbots reproducing the
dynamics of real dialogue allow students to practice at any convenient time
and in various formats (individually, in pairs, in groups) while receiving
immediate feedback on the use of language units and strategies. Digital
environments also open the door to authentic intercultural communication:
students can interact with peers from other countries, participate in
international projects, and refine their strategic competence in real-time
interactions (3aaymiua, 2002).

A key factor is the role of the teacher as facilitator, moderator, and
consultant in the development of strategic competence. The educator not
only devises diverse tasks but also observes students’ participation in
dialogues, offers constructive critique, encourages self-assessment and peer
assessment, and creates a positive psychological climate where students
are not afraid to make mistakes. Such an atmosphere strengthens students’
desire to experiment with the language, employ new strategies, and expand
their linguistic repertoire.

Hence, effective development of strategic competence in teaching
speech interaction is based on combining well-planned communicative
tasks, the targeted use of role-plays and simulations, a multi-level
reflective analysis of speech activity, and the active use of multimedia
platforms. This allows learners to progressively master a wide range of
strategies they can use to overcome difficulties and successfully achieve
their own communicative intentions in dialogic interaction. Ultimately,
such skills make students more confident, flexible, and independent in
using English both in the classroom and beyond.

Conclusions. Integrating strategic competence into teaching speech
interaction skills has proven to be an effective means of preparing students
for real-life communication, as it allows them to adapt quickly, overcome
language barriers, and feel more confident in a variety of communicative
situations. The guiding principles are communicativeness, integrativity,
individualization, and situativeness, which, in combination with role-plays,
simulations, situational activities, and reflection stimulate the
development of both the speech-related and the strategic components.

Further research may aim to create adaptive e-resources to ensure
the integration of strategic competence into foreign language instruction
and monitor students’ progress.
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3mucaa C. B.
JIvsiscokull Oeporcasrull yHisepcumem be3nexku #cummeoisibHOCmI

KEY ASPECTS OF TACTICAL MEDICINE
DISCOURSE TRANSLATION

AHoTamisa: po3BUTOK TAKTUYHOI MEIUIINHN CTAB KPUTUYHO BAKINBUM
KOMIIOHEHTOM  JOMEIWYHOI  JOIIOMOTHM, OCOOJMBO Yy  BIACHKOBUX,
IIPAaBOOXOPOHHUX OpTaHaxX Ta HPpH JIKBIAIl HACIIAKIB cTux1fHuX aux. Ha
BIAMIHY B1J 3BUYANHOI MEIUIIMHI, TAKTHYHA MEIUIIMHA IIPAIlioe B YMOBaX
BHCOKOTO PU3UKY, 0OMEIKEHOT0 Yacy Ta PecypciB, e KOMYHIKaIllsd Mae OyTu
HeramHoo Ta oxHo3HauyHowo. CTammapTm3oBaHa MeTUYHA TEPMIHOJIOTS,
YaCcTO yTBOPEHA IILIAX0M cydikcaini, mpedikcalrli, CKIagaHHsd, 3a0e3Ievuye
YITKICTb 1 3BOJWUTH OO0 MIHIMYMY IIOABIIiHE TJIyMadeHHA. [pamaTuyHl
0COOJIMBOCTI, TaKl SK IIACUBHUM CTaH, HOMIHAJII3alllsd Ta HAKa30Bl POPMH,
OIABUINYIOTh TOYHICTHL 1 €(peKTHBHICTh HepeKJIanay. TexXHIKM IepeKJamy
BKJIIOYAIOTH IPAMAaTUYH] agalTarii, Takl Sk 3aMlHa, IPOIYCK 1 JogaBaHHsdI,
IIJIA  IIONOJIAHHSA JIIHIBICTUYHUX BIAMIHHOCTEH MIK AQHIVIIMICHKOIO Ta
YKPalHCHhKOI MOBaMM.

Karouosi cioBa: taktuuna memuiimaa, meguuunii guckype, TCCC,
mepekJaganbKl TparHcgopmainii, cydikcalisa, mpedlrcariis.

Summary: The development of tactical medicine has become a
critical component of pre-hospital care, particularly in military, law
enforcement, and disaster-response operations. Unlike conventional
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medicine, tactical medicine operates within high-risk, time-sensitive, and
resource-constrained environments, where communication must be both
immediate and unambiguous. Standardized medical terminology, often
created through suffixation, prefixation, compounding, and abbreviations,
ensures clarity and minimizes ambiguity. Grammatical features such as
passive voice, nominalizations, and imperative forms enhance procedural
accuracy and efficiency. Translation techniques involve grammatical
adaptations like replacement, omission, and addition to address linguistic
differences between English and Ukrainian.

Key words: tactical medicine, medical discourse, TCCC, translation
transformations, suffixation, prefixation.

Problem statement. Crisis medicine has an increasingly important
role in today's world of global instability, which includes armed conflicts,
natural catastrophes, terrorist acts, and pandemics. Transferring specialist
medical information from one language to another is crucial for providing
good emergency treatment. Incorrect translation of a phrase, grammatical
structure, or instruction can be disastrous. The issue of proper translation
of crisis medicine discourse is connected not only to terminology
correctness, but also to language and cultural differences, brief presenting
style, and the grammatical modifications required to retain functional
relevance in translation. The study's significance is based on the necessity
for a detailed investigation of the lexical and grammatical aspects of crisis
medical discourse in the context of translation. The discourse of crisis
medicine 1s a separate professional communication environment that
operates in situations posing acute hazards to human life or health. The
World Health Organisation (WHO) defines crisis medicine as "the
systematic response to emergencies resulting from disasters, natural
calamities, or military conflicts, prioritising the provision of emergency
care" (WHO, 2024).

Analysis of the latest research and publications. The issues of
medical translation are discussed in the works of A. Newmark, P. Newbold,
Bozhuk A., L. Kiyak, O. Pakhomova. Modern research focuses on the
structural and semantic organisation of medical terms, the use of
affixation, composites, abbreviations and the peculiarities of grammatical
transformations in the translation process. However, the field of crisis
medicine, in particular tactical medicine, remains insufficiently studied in
Ukrainian translation studies. The need for an interdisciplinary approach
and the specifics of emergency situations require a deeper analysis.

Setting goals and objectives. The purpose of the article is to
comprehensively study the key aspects of translating tactical medicine
discourse with a focus on lexical and grammatical features, structural
models of terms and practices of adapting specialised vocabulary in extreme
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conditions. Particular attention is paid to translation strategies that ensure
the accuracy, efficiency and functional relevance of a professional medical
message.

The objectives of the study are as follows:

- to analyse the structural and semantic features of the terminology
used in the discourse of tactical medicine;

- to identify the main grammatical transformations typical for the
translation of an English-language tactical medical text into
Ukrainian;

- to 1identify difficulties in translating abbreviations and multi-
component terms within tactical medicine;

- to propose linguistically sound translation approaches to ensure
terminological accuracy and communicative effectiveness in extreme
situations.

Summary of the main material. In popular science materials,
there are theses about the erroneous use of the term ‘tactical medicine’
when interpreting the concept of Tactical Combat Casualty Care (TCCC;
literally, ‘Tactical Combat Casualty Care’ or “Tactical Aid to the Wounded
in Combat’), since TCCC materials refer specifically to tactical aid for
injuries during combat operations or in tactical conditions, provided by
military medics or by one military to another; in both cases, the provision
of this aid involves military training (combat skills, handling weapons,
working as part of a unit, etc. The article distinguishes between tactical
assistance, which can be provided by persons without a specialised medical
education, and medical assistance, which is provided by qualified medical
professionals. (Bozhuk, 2024) The discourse of crisis medicine is a highly
specialised communicative environment characterised by informativeness,
clarity, imperativeness and emotional neutrality. The article analyses 204
terms from the English-language TCCC Guidelines and their Ukrainian
equivalents.

In translation, grammatical transformation plays an important role -

substitution, transposition, addition or omission of elements (Newmark,
1988). For example:
Recovery position — CmabinibHe 60K08e NnoJi0)ceHHA — (QPYHKINOHAJILHA
amanraiis; Definitive airway — Inmybauis abo mpaxeocmomis —
yTouHeHHs 3HaueHHA;, Place an active heating blanket — Haxpuiime
nopameH020 CamMoHaA2PI8HOI0 KO8OPOI — JTOKAJI3AIlisd.

One of the key aspects of translating tactical medicine discourse is the
correct transfer of terminology, which is formed by means of affixation, as
well as grammatical and syntactic constructions. The study has revealed
the dominance of the suffix method of word formation in both English and
Ukrainian.

According to the quantitative analysis, the most productive suffixes
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in English are: -tion/-sion (23.6%) — evacuation, decontamination, -ing
(15.5%) — monitoring, bleeding; -ed (14.9%) — perforated, displaced.

They following suffixes dominate the Ukrainian language: -auu(sa), -
eun(a) (32.5%) — sabeaneuenus, ywkooxcenns, -HH (26.3%) — nopareHHs,
amernuwerHs,; -0B (11%) — 3eopmarHa Kpoasi, nepes sa3y8aHHs.

These suffixes perform the same functions — they nominalise
processes, functions or states. For a translator, understanding productive
models is the key to accurately reproducing medical concepts.

Prefixation in both languages plays a role in the semantic modulation
of concepts. The most commonly used ones are:

English: post- (21.5%), pre- (16%), in- (13.8%), dis- (15.4%);

Ukrainian: 3- (27.5%), mo- (19.6%), mepe- (17.6%).

The prefix post- indicates an action after an injury (post-traumatic
shock), and the Ukrainian 3- indicates the completeness of the action
(stopping the bleeding). This demonstrates functional parallelism and
requires careful selection in translation.

Permutation is a translation transformation involving a change in the
order of words or phrases within a sentence or phrase to make the
translation sound natural and grammatically correct in the target
language. The English word order often does not coincide with the
Ukrainian one. For example:

Rapid casualty evacuation — Illsuoxka esarxyauis nopaHeHux;
Advanced electronic monitoring — Cyuache enexmporHe 001A0HAHHA
MOHIMOPUHLY.

Sentence splitting is a translation transformation that involves
dividing a complex sentence into two or more simpler sentences in the
target language. This method improves clarity, readability, and coherence,
especially in crisis medical texts where instructions must be explicit and
easily understood. Instructions in English are often briefly presented in one
sentence, which requires splitting into two in Ukrainian:

Apply direct pressure to stop bleeding and secure dressing firmly —
Haxnaoime npamuii muck, wob 3ynunumu kposomeywy. Haoditino
3axpinimb noseasky, Check airway, breathing, and circulation —
Ilepesipme ouxanvri wasxu. Ilepesipme ouxarnnsa ma kposoobie; Evacuate
the patient to the nearest medical facility immediately after stabilization —
Cmabinizyiime cman nomepninoeo. llicns uvoeo Heeatlino esakxyolime 1020
00 HAUOUNCHO20 MEOUUHO20 3AK.IADY.

Omission is a translation transformation that involves deliberately
removing elements from the original text that may be redundant,
unnecessary, or implicit in the target language. It helps to streamline the
translated text, making it clearer and more concise.
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Battery-powered warming device — Enexmpuurnuil 3iepieaivbHull
npucmpiti; Disposable plastic syringe — QOonopaszosuti wnpuu, Sterile
medical gloves — Cmepunivhi pykasuuku.

Ambiguous words possess multiple translation equivalents
corresponding to their various meanings. Variant equivalents refer to the
counterparts of an ambiguous word. A variant equivalent refers to one of
the potential translations of a term (Karaban, 2004). Some terms have only
conditional or stylistically adapted equivalents:

Needle decompression — Ionkosa Oexomnpecis epyoOHOI KJAIMKU,
Return fire — Biokpumu 8o2ornb; Recovery position — Cmabinibne 60Kose
NOJIOHCEHHS.

Explication. Meaning specification 1s a lexical transformation in
which a term with broader semantics in the original context is substituted
with a term that has narrower semantics (Karaban, 2004). The term may
be supplemented to maintain information content:

Check airway — Ilepesipme npoxioHicmb OuxabHUx wJaaxis; Stop
bleeding — 3ynunims xkpumuuny xkposomeuy; Secure dressing firmly —
Haoiiino 3axpinimos nos a3ky Ha pawy.

The lexical translation transformation used here is generalisation,
which contrasts with the concretisation transformation. In this process, a
word with a narrower meaning is substituted in the translation with a word
that has a broader meaning, frequently a hyponym (Karaban, 2004). When
the term is too complex, generalisation can be used:

Insert a 14G or 10G, 3.25-inch needle — BukoHnalime 201K08Y
Odexomnpeciio;, Apply hemostatic dressing with direct pressure —
Burxopucmosyiime kposocnunmi 3acobu;, Administer 10 ml of 10% calcium
chloride IV. — Bsedimv npenapam Kaiblyilo 8HYMPIULHbOBEHHO.

Calculation involves the process of translating new terms, where the
initial entry in the dictionary is typically selected as the equivalent for a
simple or complex term from the source language into the target language
(Karaban, 2004).

Clinical decontamination equipment — Kniniune 0eKOHMAMIHAUITHE
obnaonannsa, Hemorrhagic shock — ITemopaeiunuii wok; Tactical
evacuation — Taxmuuna esaxyauis, Combat stress reaction — bBoiiosa
cmpecosa PeaKyls.

Research findings. The discourse of crisis medicine has unique
lexical and grammatical characteristics that are due to the extreme
conditions of communication. Effective translation requires not only a
perfect command of terminology, but also the ability to perform
grammatical transformations, adapt the text to the cultural and linguistic
context, and meet the requirements of clarity, accuracy and
standardisation. A translator must be not only a language intermediary,
but also a specialist who 1s familiar with the medical field.

92



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

Prospects for further research. Further research should focus on
automated medical text translation systems, the development of standards
for the translation of crisis protocols, the analysis of interlingual
Iinterpretation in multicultural humanitarian operations, and comparative
analysis of terminology systems in different languages. The study of
Interpretation during crisis missions (combat, evacuation, triage) is also a
promising area.
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Cracrox O.M.
Pisnencoruii 0deporcasruti eymanimaprull yrnigepcumem

IIEPERJIA/T IIOPIBHAHD ¥ POMAHI /K. CTPAYIA
«CXO0Ou, 10 KPUYATD»: TPYJAHOIIII ITPU ITEPEHECEHHI
CTPYKTYPU TA OGPA3IB

Anoramnisa: YV cTaTTl po3riISHYTO 0COOJIMBOCTI IIePeKIaay IOPIBHIHD Y
poMaHl aHrmicebkoro mucbmeHHumka Jsxomarama Crpayma «Cxomu, 110
KpHYaTh». Y X0l JOCIIIKEHHSI POOOTH 0yJI0 IIPOAaHAII30BAHO TPYIHOIII IIPH
IepeKrJIaal IMX CTHIICTUYHHNX 3ac001B Ta crparerii ix mogosauusa. OcHOBHI
CIIOCOOM TepeKJany IIOPIBHSAHL, [0 SKUX BOAEThCA IIePeKJIagad:
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CKOPOYEHHs, 3aMiHa o0e€KTa IOPIBHAHHS, KyJbTypHaA aJaTalrisd.
Haituacrime 3ycrpiyaerbcsd OYKBAJIbHUM IIepekJas] 13 JIEKCMYHHMH Ta
rpaMaTHYHUMU TPaHCHOPMAINAME I MaKCUMAJILHOIO 30epesKeHHs
CTHJIICTUYHOI PYHKINI OpUTiHAIY.

Kao4yoBi cioBa: moplBHAHHS, IIepekJaj]], CTHUJIICTUYHUNA 3acio,
poMaH, IIepeKJIagalbKl TparcgopMarili, agamnTalris.

Summary: The article examines the peculiarities of translating
similes in the novel «The Screaming Staircase» by the English writer
Jonathan Stroud. In the course of the study, the difficulties in translating
these stylistic devices and strategies for overcoming them were analyzed.
The main ways of translating similes used by translators are: reduction,
replacement of the object of comparison, cultural adaptation. The most
common method is literal translation with lexical and grammatical
transformations to maximize the preservation of the stylistic function of the
original.

Keywords: simile, translation, stylistic device, novel, translation
transformations, adaptation.

YV pomami I'epmana Mesnsiia «Mo61-/[ik» rosoBHHII repoil TBOPY,
Mopsak diiaocod Ismain, BIAKpUB yMTadyaM OOMH 13 HAMOLIBIINX CEKPETIB
KUATTSA — «Yce Ha CBITI III3HAETHCA Yy IIOPIBHAHHID. Take CIIOCTEepe:KeHHS €
KJIFOYOBUM 1 JJISI Cy4YacHOI HAYKH IIPO II€PeKJIal], OCKLIbKH ITOPIBHSIHHS
BIJITPAOTh BAKJIUBY POJIb V JIITEPATYPHUX TEKCTAX, HATAIOUH iM TJIMOMHU
Ta oopasuocTtl. DaxoBuil Imepekraa IIOPIBHAHD 1 J0C1 3aJIUIITAETHCSA OJHUM 13
HaMOLIBIN CKJIAIHUX BUKJINKIB, 3 IKMMH CTHUKAIOTHLCA IIepeKJIazadl, yepes
Te, II[0 B TAKUX BHPa3ax yBary OKpiM caMoro 0yKBaJIbLHOTO 3HAYEHHS, BAPTO
3BepTaTH Ha KYJIBTYPHI Ta eMOI[IMHI BIATIHKN, aJleKBaTHA Iepegada SKUX
BasKJIMBA [JJI IIOBHOTH CIPUUHATTS TBOPY. ¥ HAYKOBIHA JIiTepaTrypl
3a3Ha4aTh, IO IIpobJseMa IIepeKJaay HOPIBHAHL Oyja 1 3aJIUIIAEThCS
aKTyaJIbHOIO, aJI’Ke BOHH 3yCTPIYalOThCS Y TeKCTaX IIOBCIOIHO, a iX ImepeKJIa
BUMAarae He JIMIIEe JOCKOHAJIOTO BOJIOJIHHS 000Ma MOBaMM, a 1 PO3yMIHHS
CTHJII0O CAMOTO aBTOpa Ta BIOUYTTA KYJIbTYPHOIO KOHTEKCTY, 30KpeMa,
0COOJIMBOCTI Ti€l UM 1HIIIOI €II0OXH.

PizHOMaHITHUME CTHJIICTUYHUMHU 3aco0aMi HaCHYeHHII 1 TBIp
OpuraHchKoro nucbMenuuka Jsmomarana Crpayma «Cxomu, 1o KpudaThby.
Ieit poman mepimii 13 cepii «JIokBym 1 Ko», y sskoMy aBTOp BIpTYO3HO OIIHCYE
MoTOpoIIHy artmocdepy JloHmoHa, BlgBaskHlI XapaKTepud TOJOBHUX
IepCoOHAKIB, I1HTPUTA Ha HeOe3lmeKH II0 CJIIOYITh 34 IepPOosSMH,
BUKOPHCTOBYIOUN YMCJIEHH] IMOpiBHAHHA. [lepexksan Takux IOpiBHAHL Ha
IHIIII MOBH, 30KpeMa 1 Ha yKpailHChbKY, BHMAarae TJIMOOKOIO IeTaJIbHOIO
aHaJI13y, aJKe BOHHU He TLIbKHU IIepeaaloTh IIeBH1 00pas3u, a i 3a0e311euyioTh
KYJBTYPHUI KOHTEKCT, SIKHM MOKe OyTH CIenu@IUHUM OJIs aHTJIOMOBHOI
ayautopli. IIpobimema mocalosxeHHsI, BUCBITJIEHA Y I[M CTATTl, IOJIATAE Yy
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BHUSIBJIEHH]1 OCHOBHHX TPYIHOIIIB TA 0COOJIMBOCTEM IIepeKaaay IIOPIBHAHD Y
pomani :xomarana Ctpayna «Cxomm, 110 KpHUdiaTh», a TAKOMK B aHAaJII31
IeperJIaganbKIX CTpAaTeriif, sAKl 3acTocoBye Ieperjgagad Bosomgummup
[Tapuenko i1 30epeskeHHSA O00OPA3HOCTI M CTHJICTHYHOI  (PYHKINI
OPUTIHAJIbHUX ITOPIBHSIHD.

IIepmr Hi:kx mepeiiTi OO0 0e3IIOCEpPEIHBO IIEPEKJIANAy, BAPTO KOPOTKO
OIIMCATH IIOPIBHSHHS Ta HMOr0 T'OJIOBHI XapaKTepUCTUKU. lloplBHAHHSI —
HOMIOHICTE MIK JBOMAa O00'€eKTaMM, SK1 II0 CyTl PI3HI, ajie BBAKAIOTHCSI
CXOYKMMHU B ogHOMY a00 meklabkox acimekrax (Fromilhague, 1995, p. 73-74).
YV Tekcri posmisHaTH IMOro MOMKHA 3a TaK 3BAHUMH (POpMAIbHUMU
imgurkatopamu (auria. like, as, as...as, as if — ykp.. Hade, HeHade, MOB,
"HemoB) (Fromilhague, 1995, p.175), ogHakx BUKOPHCTAHHS TAKKUX CJIIB HE €
000B’a3k0BUM (f0 seem, to resemble, to look like, to remember — nazadysamu,
noxooumu, 30a8aMUChH ), IPUKMETHUKAMU (CX0X#CUIL) TOIIIO.

J1o Toro &, IIOPIBHAHHS IIOIL/ISIOTHCS HA JBA OCHOBHI THIIH: JIOTIYHI Ta
obopasui (Maibko, 2003, c. 151). Jloriuui mopiBHAHHA IPYHTYIOTHCS Ha
00'€KTHBHO 1CHYIOUHNX CIIIJIBHUX PHCAX 00'€KTIB 1 MAIOTh HA METl IMOACHUTH
ab0 yTOYHHTH IIeBHE IIOHSATTSA, Yy TOM dYac sIK OOpa3Hi IMOPiBHAHHA
CIIPIMOBAHI HA CTBOPEHHS SCKPaBHUX, 1HKOJIM XMMEPHHX o00paslB, IIo
BHUKJIMKAIOTEH eMOIrli a00 HAaTAKATh Ha rynoIm 3HaveHHsa. OKpiM JIOTTYHEX
Ta XYIOKHIX, ICHYIOTH TAKOK OPHIIHAJIBHI Ta YyCTaJieHl IIOPIBHAHHI,
OpPUTIHAJBHI — IIMOMHO CTBOPEHI AaBTOPOM JJIs CIEeIn(IYHOr0 TBOPY,
ycTaJjieHl, HaTOMICTb, IIIMPOKOBITI3HABAH1 Ta 3araJbHOB:KHBaHI. barato 3
HUX YBIUIILJIA B HAII IITOAEHHUI JIEKCUKOH, 1 Yepe3 JOCUTDH YacTe BiKMBAHHS
craau criikumu. Haaopuriaan: as pale as a ghost, as blind as a bat, coio0nuii
AK 808K, XUMPUIL AK JIUC TOIIIO.

[[iHHIiCTh, IIOPIBHAHHS KPHETHCSI y HMOT0 00pas3HOCTI, OTHKe II dJac
Impollecy IIepekJaay y IMIplopuTeTl Mae OyTH caMe BIOTBOPEHHS MOro
CTHJIICTHYHOI (PpyHKINI, a He camoro mnpuitomy. Hacmaxom 1iporo crae
CBOEpIOHA cBOOOMA [iH, HepekJagad MOsKke 3IIMCHIOBATH PI13HOMAHITHI
TpaHchopmMarlili, [JOKOPIHHO 3MIHIOBATA KOMIIOHEHTH IIOPIBHSHHSI,
KOMIIEHCYIOUH IX 1HIITUMHK 3ac00aMM, a TAKOK, J0JaBaTH UM OILyCKATH IX. 3a
II. ITiepimi icHyIOTH 6 0OcHOBHUX coco01B mepekaany (Pierini, 2007, p. 31):

1) OyKBaJIbHUN IEepeKJIal;

2) 3aMiHa 00 €KTy IIOPIBHSIHHS HA 1HIIHHN 00 €KT;

3) CKOpoOYeHHs MOPIBHAHHA (0COOJIMBO 1710MATHYHOTO), 3aMiHa
IIOPIBHSIHHS HOT0 3HAYECHHSIM;

4) 30epeskeHHsS TOTO CaMoOro OO€KTy Ta IIpeaMeTy IIOPIBHSIHHS 3
BUKOPHUCTAHHAM €KCILTIKAIIII;

5) saMiHa 00’ €KTy IIOPIBHAHHSA HA 1HIIHHA 00’ €KT 31 3MIHOI0 00pa3y;

6) IIPOITYIIEeHHS TOPIBHIHHSI.

YV xomrexcti pomanmy Jmmomarama Crpayma «Cxodu, w,o Kpuuamov»
(cepia «/lokeyo i Ko»), axuii omoBimae HaMmM Ipo (PAHTACTUYHUN BaplaHT
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JIoHmOHY, V IKOMY IaHYyIOTh HPUBUOAY, KOTPl YOMBAIOTHL BCIX 3 HACTAHHIM
CYTIHOK, IIOPIBHAHHS BIAIIPAIOTH 0COOJIMBY POJIb Y CTBOPEHH] MICTHYHOI Ta
3aragkoBoi aTMocdepu. ABTop Ma¥iCTepPHO BHKOPKCTOBYE 1€ IMPUHOM IJIsI
JeTaJIi3alrll OMIMCIB IIEPCOHAMKIB, IIPUBUIIB TA 1HINMHX IIOTOMOIYHMUX SIBHIIL.
Vi mopiBusaHHES BuKOpHcTOBYE TostoBHA repoina Jloci Kapmaiia, Big sxoi 1
BeJeThCS OIOBIIbL He TIIbKHM Y ITbOMY POMAaH], a 1 Y BCIX 1HIINX YaCTHHAX ITl€l
cepli. Ycboro y TBOpl HaIIUyeThCsa 0113bK0 50 MOPIBHAHL. ¥ MOBHO, X MOKHA
HOOLINTH Ha 3 KaTeropli: OMMCH OCOOMCTOCTEeH, 3 AKMMHK JIBUMHA MaJia
CIIpaBy, MOeTaJil OCHOBHHX CIIPAB areHIlli, 3ragaHux y I YacTUHI Ta
XapaKTepuCTUKH, HpuTaManHl ['ocTaM Ta 1HIIMM IIOTOMOIYHHM SIBUIIIAM.
3Baskaroun Ha xaparTep maml KapJiiaiis, O1IbII0CT] HOPIBHIHL IPpUTAMAHHA
CBOEPIIHA 1POHIA Ta capKa3M, SKl B CBOI Uepry 3a0e3IIeUyITh 0COOJIMBUIL
TOH OIIOBI/I1, POOJISYH ii *KMBOIO Ta BUPA3HOIO.

3Baskap4u HaA Te, III0 ABTOP B OCHOBHOMY BHKOPHCTOBYBAB 3PO3yMLII1
Ta OJIM3BbK1 YATaYeBl acoIrialili, e 3HaAYHO CIPOIILYBaJIO IIPOIleC IIepeKIaay,
OCKLIIbKM Takl o0pas3u He IOTPeOyIoTh 3HAYHOI aJanTallli JJIs CIPUNHHATTSI
1HII0I0 KyJabTypoio. Haituacrtimme mepersagad BOaBaBCS 0 OYKBAJILHOIO
IepeKJIaay Ta CKOPOUYEHHS IIOPIBHAHD, 13 PISHUMHU TPaHCPOPMAIISAME HAa
rpamMaTUYHOMY Ta JiekcuuHomy piBHAX. Hanpurmnan, Roof-tiles cracked and
shimmered in the heat, their edges glowing in the night like rows of
dragon scales (Stroud, 2023, p. 133) — Yepenuusa na oaxy mpickomina i
subnUCKYy8ana Y 802HL, i Kpai mepexminu ceped HIUHOL MemMpasU, MO8
paou oparxonauwoi nycku (Crpaym, 2019, c. 103). ¥V mpomy BHIAIKY
CTHUJIICTUYHUH 330epesKeHHni, pasoM 3 HMOro CTPYKTYpPoI Ta o00pasom,
OCKLJIBKM TaKa acoIllallld € YITKOK 1 3P03yMLIOI IJIS IIJIHOBOI ayauTOpii.
[Ipukaagom OyKBaJBHOTO IEPEKJIAAy 13 JIEKCHYHOI TpaHCOpMAaIIlE
MOKHe ciayryBatu HactymHe: I mentioned this to Lockwood, who was
treading like a formless shadow at my back (Stroud, 2023, p. 23) — A
crkasana npo ue JIokayoosi, AKuli cmynas 3a MHOI0, Ha4e po3nJjausuacma
mins (Ctpayn, 2019, c. 25). Ilepexnamay BIATBOPUB HOro Maiske QJOCIIBHO,
OJHAK, BIABCSA 0 KOHKpermaarlri 31 ciioBoM «formless» (OyxB. Immepexs. —
0eapopmumit). Take yTouHeHHS Hamae oOpas3y OLIBIT YITKHUX KOHOTAIIIMH,
CTBOPIOIOYM BpPaKeHHSA IIPUMAPHOI, HEUITKOI HPHCYTHOCT1 II03ady, IO
BIAMOBIIA€ CTUJIIIO 1 aTMOCc(epl TBOPY.

[Ipukiiang BUKOpHCTAHHS CKOPOUEHHS IIpu nepersanl: The gloom that
had enveloped him all morning had suddenly dispersed like white clouds
on the wind (Stroud, 2023, p. 188) — Cmymoxr, wo ecopmas iioco uisiuil
DPAHOK, Hecnooisaro po3sinscs, Hauwe xmapa niod eimpom (Ctpayn, 2019,
c. 139), y AKoMy cHoocTepiraeThbCs BUIYIIEHHS IIPHUKMETHUKA white, K
HEBaKJIMBOIO €JIeMeHTY.

IIpore, 3ycTpiuaanch BUIIAIKK IIOBHOI'O OIIYIIIEHHS IIOPIBHSAHHS YU
CYyTTEBOI 3MIHU 00pa3y, y CUTYyalllsaX, e OPHUrIHAJIbHE IIOPIBHIHHSI MOLJIO 0
CIIPMYMHUTH TPYOHOII Yy COPUHHSITI I[IJIL0BOI ayauTopii. Toml mepexaamgay
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3aMIHIOBAB IOPIBHSIHHSA 3PO3YMUIIIIINM BaplaHTOM, aJalTyBaB ab0 IIPOCTO
IIOSICHIOBAB, 1100 320€3IIeYNTH JIETKICTh CIPUUHSITTSA TEKCTY 1 30eperTu Horo
cruaicTuuHy enHicth. Hanpuwrnan, They saw he swam to the middle, then
dropped like a stone, weighed down by guilty memories. (Stroud, 2023,
p. 304) — Poznogidasiu, ujo 8iH donsius 0o cepeduru (03epa) — il niuios Ha OHO
nio mazapem 81acHux Hecmepnuux cnozadis... (Ctpayn, 2019, c. 219).
Y 1boMy ypHMBKY IIOPIBHSHHS ONyIleHe, OJHAK o0pa3 IIepemaHo
HOSICHEHHSIM: «(ni0 mseapem 8JIACHUX HeCmepnHux cno2aodieé», 110 PoOUTH
el BUpa3 OLIBII 3PO3YMLIHM [IJIsI YKPAIHCBKOIO 4YuTadva. Takosx mopu
IepeKyagl IIHOr0 K IOPIBHSAHHSA OyJI0O 3aCTOCOBAHO YMMAJIO HIPUHAMIB Ha
JIeKCUYHUX Ta IpaMaTUYHUX PiBHAX( mpuitom momaBaHHsa (guilty memories
- BJIACHUX HeCmMepnHux cno2adis), OIyIleHHsa cy0 eKTa IIOpIBHIHHEA (a stone),
"omiHauizammsa (weighed down — nid maeapem).

Ilo cTocyeThess 3Mi1HOIO 00pa3a IMOPIBHSIHHS, TAKUI CIIOCIO IepeKJIagy
3yCTPIUaeThCs BKpail pioKo, He OLIbIle 5 pas3iB, Ha OpukKIag: As we
staggered out under our burden, like three trainee Sherpas back from
Everest, he lowered the magazine and regarded us with callous amusement
mixed with pity (Stroud, 2023, p. 294). — Konu mu niditiuiu 00 Hb020,
cxodci 3i ceoimu moOpOuHaMuU HA MPLOX aabninicmis, W0
nosepmaromuoca 3 Eeepecmy, sin 3axpus uaconuc i 800Houac ecesio i
acaniioro npomosus (Ctpaym, 2019, c. 212). Ileperan xoua 36epirae oopas,
OOHAK CKOPOYYyE MOT0, 3aCTOCOBYIOUM TpamHccopmailili amgarrarirli: 3aMicThb
oykBaJsbHOTO (trainee Sherpas — cmasicepu/nosuuxu Illepnu) mepexaany,
KU MOKe BHUJATHCH I[LJILOBOMY UYHTA4YeBl He3HaWoMuM (IIepHOH —
HAIIlOHAJBbHICTh, IPEeJICTABHUKH SIKOI YacTO IPAaIloTh rigaMu Ha KEBepecti)
IepekrJIagad BUKOPUCTAB JIEKCEMY «QJIbNIHICMU», SKU 30epirae Toi caMui
eperT (TIOOM, IO HPAIloIOTh B TOpax), OOHAK € OLIbII 3PO3YMLIUM IJIs
yKpaiHchbKol ayamTopii. A TaKoK BUIIQAOK KYJBTYPHOI ajamTarrii
nopiBuauaua: At last George had stumbled from his room, blinking and
peering like a myopic vole (Stroud, 2023, p. 173) - Ha nopo3si napewmi
3'asuscsa [wcopodc, mopeaouu, Hauwe 3acnainnaenuti kaxcawn (Crtpayn,
2019, c. 129). IloBua 3amiHa o0Opas3y Ha 1HIHK (myopic vole — moCIL.
IeperJIaga; Kopomko3opull xospax). DBykBanbHUI mepekyal 3BYYHTH
HEIIPUPOTHO IJIs1 YKPAIHCHKOrO YMTadva: B AHTJIIHACHKIN KyJBTYypl o0pas
«vole» acoITlIETHCS 13 IIOTaHUM 30pOM abo0 K JIe30pleHTAaIlli0 B TeMpPSBl, B
VEPaTHCHKIM TBApHMHOIO, KA Hece CXO0KY XapaKTePHUCTUKY € Kpim, abdo K
KQIHCAH.

Omxe, crmpamuyuch HA TEOPETHYHY 1HQOPMAIIID Ta IIPAKTHYHHI
aHaJII3, y BHCHOBKY MOJKHA 3a3HAYMUTH, IO IMEepPeKJad MHOPiBHAHBL €
BasKJIMBHM €TaIloM aJanTairli o0pasis [Jis IHIIOMOBHOI ayaquTopii. 3a1esxHo
BlJ KOHTEKCTy, IIepeKJIagad 3acTOCOBYe PI3HI cTpaTerii, cepem SKUX
OyKBaJILHUI IIepeKJiaJ], CKOPOYeHHs, 3amiHa O00€KTIB IIOPIBHSIHHI,
KyJbTYpPHA aJanTalna Ta 1HmIl Tpadcdopmaini. IlpaxkTuuHa IMIHHICTD JaHOL
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CTaTTl IIOJSTAae Yy MOMKJIMBOCTI BUKOPHCTAHHSA Ii pe3yabTaTiB HIpHU
IIOJAJIBIIIOMY BHBYEHHI II€peKJany XyOO:KHIX TBOPIB, 30KpeMa y KaHpil
erTesl Ta npu mepexaanl iHmuxX TBopiB komatana Crpayma, a TAKOXK y
IpoIlecl BHKJIAJAHHS IIepeKJaJ03HAaBCTBA Ta CTHUJICTUKKM B OCBITHIX
3aKJIaIax.
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TEPMIHO3HABCTBO

[X)
IIaBiosa O. 1., Ilanamenxo JI. H.
Pisnencoruii 0deporcasruii eymanimapruli yrnisepcumem

XAPAKTEPUCTHUEKA TEPMIHOHOPIqHOi HOMIHAIIIT
B AHIVIOMOBHIX TEPMIHOCHUCTEMI
ATOMHOI EHEPI'ETURU

Anoramnia. CrarTsa npucBsideHa BUBYEHHIO OCHOBHHUX XapPaKTEPUCTUK
TEePMIHOJIOTIYHOI HoMIiHAaINI Ta ii BIAMIHHOCTEH B1Ja MOBHOI HoMIHAINI. ¥
CTaTTl BHU3HAYEHO 1 BUBYEHO O0’€KTH, 3aCO0OM 1 CIIOCOOM TEePMIHOJIOTIYHOI
HOMIHAITII Ha MaTeplasil aHTIIHACHKOI TePMIHOCHCTEMH aTOMHOI €HePreTHKH.
Ha#inpogyKTUBHIIIIAM CIIOCOOOM TEPMIHOJIOTIYHOI HOMIHAINI BHSIBUBCI
cuHTaxcuuHui crocid. Ile mosicHIOETHCS THM, IO TEPMIHH, YTBOPEHI1 I[UM
CIIOCOOOM, BIOIIOBIZAIOTHL HaMaJdeKBaTHIIIIe BMMOTaM HOMIHAINI B yMOBaXx
Cy4YaCHOI'0 HAayKOBO-TEXHIUYHOI'O IIPOTpPecy.

KarouoBi cioBa: TepMmiH, TEepMIHOJOTIYHA HOMIHAINA, O00€KTH
TEePMIHOJIOTIYHOI HOMIHAINI, 3aco0M TepMIHOJIOTIYHOI HOMIHAIII, CIIOCOOH
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TePMIHOJIOTIYHOI HOMIHAIIII.

Summary. The article deals with the study of the main
characteristics of terminological nomination and their differences from
language nomination. Objects, means and ways of terminological
nomination on the material of the English terminology system of atomic
power engineering have been defined and studied in the article. The
syntactic way of terminological nomination has appeared to be the most
productive one. It has been explained by the fact that terms formed by this
way meet the demands of nomination in the conditions of modern scientific
and technological process more adequately.

Key words: term, terminological nomination, objects of
terminological nomination, means of terminological nomination, ways of
terminological nomination.

IlocranoBka mpobGsemu. 3apyOiskHe 1 BITYN3HIHE TePMIHO3HABCTBO
Ha CyYacHOMY eTalll CBOTO PO3BHTKY MAa€ KLJIbKA HAIIPSIMIB MOBO3HABYHUX
JIOC/IIIKeHb, COPAMOBAHHX HA OCMHCJIEHHS 3aKOHOMIPHOCTEH pPo30ym0oBHU
TEePMIHOCHCTEM, CIIOCOOIB JIIHT'BICTUYHOI'O BIIOOpakeHHs HAYKOBHUX IIOHSITH
pisHUX Tay3eBux TepmiHosoriii. ChoromHl BHHUKAE cepio3Ha IoTpeda
BMBYEHHS HOMIHATHBHHUX IPOIECIB, IO BIOAOYyBAMOTHCI B  KOMKHII
TEePMIHOCHCTEMI, 3 IIOJAJIBIINM ITPOTHO3YBAHHAM PO3BUTKY TEePMIHOJIOTII
Oynob-sIKOI HAIlOHAJBHOI MOBH B I[LJIOMYy. 1ToMy BUBYEHHsS SBHIIA
TEePMIHOJIOTIUHOI HOMIHAIII, Ti 0co0JImBoCTel, 00’ €KTIB, 3aC001B 1 CIIOCOOIB
VSIBJIAETHCS HAM I[IKABUM, CBOCUACHHUM 1 KOPHCHIM.

Mera pociaigskeHHA II0JATae y BU3HAYEHH] 1 BUBYEHHI CYTHOCT1
TEePMIHOJIOTIYHOI HoMIHAIMi, II 00’eKkTiB, 3aco0iB 1 T'OJIOBHHX CIOCOOIB (Ha
MaTeplayll Cy4acHOl aHIJIHCHKOI TepMIHOJIOTII B Trajly3l aTOMHOI
€HepPreTUKH).

Jlmsa ;mocsiTHEHHSI IIOCTABJIEHOI MeETH HeOOX1JTHO BHKOHATH TakKl
3aBIJaHHS OOCJIIOKEeHHA:

1) B1aOlp AaHIJIOMOBHOTO TEPMIHOJIOTIYHOTO MAaTeplaay  OJis
JIIHTBICTUYHOIO OIIHCY, aHAJI3Y 1 KJIaCHU(PIKyBAHHI;

2) BUBYEHHsS OCHOBHHX IIOHATTEBHUX KATEropii CydacHOIO
TEePMIHO3HABCTBA: «TE€PMIH», «T€PMIHOJIOT1I» 1 «TePMIHOCHCTEMAY;

3) BHUCBITJIEHHS IIOHATTS «TE€PMIHOJIOTIYHOI HOMIHAIII», a TAKoMXK il
0CcOo0JIMBOCTEM, 00’ €KTIB, 3aC001B 1 CIIOCO01B;

4) BU3HAYEHHSA 1 OIMCYBAHHSA XapaKTePUCTHUKH TePMIHOJIOTIYHOI
HOMIHAITI B aHTIIHACHKIN TePMIHOCHUCTEM]1 aTOMHOI eHepreTUKH.

Marepian pgocaimskeHHa — 255  aHIUNHACBKHUX  TEPMIHIB
TePMIHOCHCTEMH AaTOMHOI eHepreTHKH, B1OIOpaHl METOIOM CYIIJIBHOI
BHOIPKK 13 cdepu (QYHKINOHYBAHHS, TOOTO 13 CydacHOI aHTJIOMOBHOI
TeXHIYHOI JITepaTypH 1 JOKyMeHTAIIl].

Anaui3 ocraHHix qocaigskeHs i myosikamii. [lorpioHo 3aspaunTH,
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II[0 HAa Cy4YacHOMY eTaml PO3BUTKY TEePMIHO3HABCTBA YKPaIHCHKHIMU
JIHTBICTAMHM HA MaTepiajl aHTJIIHACHKOI MOBH BiKe BCEOIYHO 1 KOMILIEKCHO
BHBYEHO, HAIIPUKJIAT, TaKl BAKJIMBI ¥ IIIKAB1 rajIy3eBl TePMIHOCUCTEMH AK:
aBTomo0O1eoyaysanuas (O. Ilasiosa), kidbepueturu (I Cumopyk), disuxn
(JI. Jammok), exomomikum (M. Bemoswopos, O. I'ztoba, C. Pubauox, B.
[Iymrap), mapkerunry (O. I'ytupsk), omogatkyBauas (0. KoucrauTinosa),
opucapygesiii (E. Jepm, I. I'ymoscwbka), exosorii (I. Poamapiris),
opuiTocayuu (A. OmexcieBa), miarsicruku (JI. Porau), mreparypo3uascTBa
(T. Bomarosa), :xypuamictuxum (O. Xapuenro), wmysuros3uasctBa (O.
ITaBsoBa), Teosorii (JI. 3akpenwuiibka) Ta 1HII. YYeHHMH BHBYEHO
CTPYKTYPHO-CEMaHTHUYHI 1 CJIOBOTBIPHI XapaKTePUCTUKH BHUIIEHA3BAHUX
TEePMIHOJIOTIM AaHIIIHACHKOI MOBM, 1HOMl BYe€Hl JOCILIKYIOTH IITMTAHHS
eTUMOJIOT1I TepMIHIB, aJjie MEHII0 MIPOI0 pPO3TJVIAIAIThL IIPOIIECH,
3aKOHOMIPHOCTI 1 TeHIEeHINl TepMIHOJIOTIYHOI HOMIHAINI, a TaKOXK,
HACKIJIBKM HAM B1JOMO, PO3BMHEHA 1 BEeJIMKA 3a 00CATOM TepMIHOCHCTEMA
aTOMHOI eHepPreTUKHN Cy4YacHOl aHTJIHUCHKOI MOBH J0Cl He Oyja 00 €KTOM
HayKOBOT'O BUBYEHH, 1110 1 CKJIaJae HAYKOBY HOBH3HY JOCJIiKEeHHI.

Buknan ocHoBHOro marepiainy. TepMiHO3HABCTBO — IIe HAyKa, KA
BHBYAa€E (PaxoBy JIEKCHUKY 3 TOYKH 30PYy Ii THIIOJIOTII, IIOXOMKEHHS, (POPMII,
3MICTy Ta (PYHKITIOHYBAHHS, a TAKOK BHKOPHCTAHHSI, BIOPSIIKYBAHHS Ta
tBopeuHsa (Bimosepchka, Boamenxo, Pamenbra, 2010, c.15). I'omoBHumu
MOHATTAMU Teoplli TEepMIHO3HABCTBA € «TEePMIH», «TePMIHOJIOTLI»,
«TePMIHOCHCTEMAa» 1 «TepMIHOJIOTIUHA HOMIHAaIS». PosrisHemo mediHIIni
ITUX TePMIHIB.

«TepMmiH — 1l MOBHHM 3HAK, IO PEIIPE3eHTYEe HAYKOBE ITOHITTSI
CIIeIlaJIbHOI, mpodeciiiHol rairysl Hayku ado Texmikm» (Kapabam, 2004, c.
315). OcHOBHUME O3HAKaMH TePMIHA € CHCTEMHICTh, 3B'I30K 3 HAYKOBUM
HOHATTSIM, HASBHICTH JedlHIIi, TOYHICTH, CTHCJICTh, HE3aJIeKHICTH Bl
KOHTEKCTY, BIIIIOBIIHICTH IIPaBUJIAM 1 HOpMAaM II€BHOI MOBHU, €KCIIpeCUBHA
HeHTpaJbHICTL Ta MuI03ByuHICTh (blmosepchka, Bosmenko, Panmerbka,
2004, c. 19-20). IIimx TepmiHoJIOTIEI0 3a3BHYAll PO3yMIIOTH: 1) daxoBy
JIEKCUKY B CKJIAJl yCIX CJIB IIEBHOI MOBHU; 2) CIIEI[laJIbHY JIEKCHUKY a0o0
rajiy3eBy T€PMIHOJIOTIIO, II[0 00CJIyIrOBY€E IIEBHY rajly3b HAYKH, TEXHIKK a00
JII0ACHKOI JlAabHOCTL. TepMiHOCHCTEeMA — ITe YIOPSAKOBaHAa 1 KoaudlKoBaHa
TEePMIHOJIOT1S PO3BUHEHOI TaJIy3l HayKH, TEXHIKKA a00 JII0ICHKOI JTISIJIHHOCTI.

3arajbHOBIZIOMO, III0 MOBHA HOMIHAINA (Bl JaT. nomination —
“HasuBaHHsA, IMEHyBaHHs ) — IIe TBOPEHHS 1 HAaJaBaHHA Ha3B (Ta 1HIIHX
MOBHHUX MO3HAYEHb) MIZHAHUM 1 BUYJIEHOBAHUM (pparMeHTaMm IIHCHOCTI,
TOOTO BCTAHOBJIEHHS BIJHOIIEHBb IT03HAUYBAJILHOIO 1 II03HAYYBAHOTO MIMK
II€BHOI0 MOBHOIO OAUHUIIEIO 1 BIAIOBIIHUM IPEeIMEeTOM (IBHUIIIEM, IIPOIIECOM,
03HAKOIO TOIII0); Pe3yJIbTATOM IILOI0 IIpoIiecy € cama Hassa. Ciria gogaTu, 1o
MOBHA HOMIHAIA — IIe He TIIbKM IPOIlec II03HAYEHH, ajie Pa3oM 3 TUM i
IIpoIlec HI3HAHHA ¥ Ipollec KOMYHIKAaIni.
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«TepmiHoMOTIUHA  HOMIHAINA, I SKOI  PO3YMIEMO  IIPOIIEC
HaMeHYBaHHS CHeINaJbHUX MOHATh HAYKM 1 TeXHIKH, 0e3IlocepegHbo
IIoB’sA3aHa 3 MOBHOI HoMIHAaIleo. J{/1s cTBoOpeHHsT HOBOrO TepMiHA MOYKYTH
OyTH BHKOPHCTAHI Pi3HI MOBHI 3aco0u, a BHOIp ONTHMAJBHOIO CIIOCO0Y
HOMIHAINI — CKJAIHHWK IIPOIleC, SKWHA BH3HAYAETHCSI 00 €KTUBHHUMH 1
Cy0’ €KTHBHMMH MOMEHTAMM, 30BHIIIHIMK Ta BHYTPIIIHIMH (PAKTOPAMID»
(ITaubro, Kouan, Mairor, 1994, c. 160).

Y cBoOiffi 0oCHOBI TEepMIHOJIOTIYHA HOMIHAIISA SBJISE€ CO00I0 JIHIIIE
P13HOBHU/I 3araJIbHOMOBHOI HOMIHAINI, 1 AKa 3J1HACHIOETHCS BIIIIOBIIHO 10 TUX
caMUX OCHOBHUMX IpHHIUINB. BogHouac y 3B’43Ky 13 crerindikon HayKOBO-
TeXHIYHOIO CIIJIKYBAHHS B TEePMIHOJIOTIYHOI HOMIHAINI BlI3HAYAIOTHCSI
IIeBH1 0COOJIMBOCTI.

ITo-mmepiite, BIAMIHHOIO PHCOI0 TEPMIHOJIOTIYHOI HOMIHAIII € 3HAYHO
BasKJIMBIIIA POJIb CyOeKTa HOMIHAINI y 3IIACHEHH] CcaMOTo IIPOIlecy
HaliMeHyBaHHA 1 BUOOP1 IJIs IIHOro BlAHoBlaHOTO MoBHOrO 3Haka (IIasioBa,
2024, c. 35). Bubip HeoOximHOl ¥ J0OCTATHBOI O3HAKH, IO BlIoOpaskae
CYTHICTH TEPMIHOBAHOI'O IIOHATTS, 3AJIeKUTE Bl 1HIUBIAYaIbHOI BOJI1 0COOH,
sIKa IMeHye Te UM 1HIIe HayKOBe IMOHATT. AKIo HOBHI TepMiH BIJIIOB1AAE
peasbHIM IOTpedaM IIHOr0 KOJEKTHBY HOCIIB MOBH, BiH HAOyBae BEJIMKOIO
IOIIUPEHHS 1 3aKpPIILIIOETHCS B IIPAKTHUIN CIIJIKYBAHHS. Y CIeIlaJbHII
chepl HaA3BH HEPIOKO [ae OOHA JIOAWHA, IOCJIIHUK, BUHAXITHUK a00
HeBeJIMKa TpyHa OJu3bKux ioMmy Jtomed. Ciin 3asHAYNUTH, IO HU3KA
TEePMIHIB y OKPEMUX MOBaX 3000B’d3aHa CBOIM ICHYBAHHSIM IIepeKJagavdaM,
BUKJIQJAYaM 1HO3EeMHOI MOBH JJIS CIEIlaJIbHUX ITJIeH, a TAKOX 0co0aM, AKI
mepenanTh 1H@opMaIliio 1 0e3rmocepeHHO B YTBOPEHH] TEPMIHIB He 0epyTh
yJacri.

IIo-gpyre, BaKJIMBOIO BIIMIHHOIO PHCOI0 TEPMIHOJIOTTYHO HOMIHAIIII €
Te, II[0 BOHA SIBJIsIE COOO0IO ITLIIECIIPSIMOBAHUM, TBOPUHI IIPOIEC, 3yMOBJICHI
B3a€MOJIIEI0 30BHINTHIX Ta BHyTpimrHIX ¢gakTopiB (Ilanbko, Kouan, Mairoxk,
1994, c. 161). byay4yu MOBHUM BHPAKEHHAM CIIEINAJbHUX IIOHSATH TePMIHI
YTBOPIOIOTHCS 3TITHO 13 CJOBOTBIPHMMM 3aKOHAMH BIAMIOBIIHOI MOBH.
[limecripamMoBaHMUiI XapaKTep TEPMIHOJOTIYHOI HOMIHAINI, KOHKPETHEe
TEePMIHOJIOTIUHE 3aBIAHHSI OUKTYIOTh BHOIP KOHKPETHUX, HAaMOLIbII
OIITUMAJIbHUX MOBHHUX 3acC001B [JIsI BUPAMKEHHS KOYKHOTO CIIEI1aJIbHOIO
OHATTSA. YTBOPEHHS TEPMIHIB 3yMOBJIEHO CIIEIHQPIYHUMU BHUMOIaMH 1
3acob0aMy BHUpPAMKEHHs, 1[0 IPHUBOIUTEH 3PEIITO0 10 (popMyBaAHHS BJIACHE
TePMIHOJIOTIYHOI0 CJI0BOTBIpHOro poHay. HatfixapakTepHIIIMM TPUHITUIIOM
TEePMIHOJIOTIYHOI HOMIHAINI CTa€e pPeryJspHICThH CJIOBOTBIPHUX MO/Ieset
IIeBHOI TePMI1HOJIOTII.

ITo-Tpere, 111e OnHIEI SICKPABOIO BIIMIHHOI PHCOI TEPMIHOJIOTTYHOI
HOMIHAINI B Tajly3sX HayKH, TeXHIKHM M JIOACBKOI MJISJBHOCTI € Ii
1IHTepHAIlOHAJbLHUHI xXapakTep, 3YMOBJICHHI MIKHAPOTHITMI
B32€MO3B SI3KaMM B IXHBOMY PO3BHTKY, AK1 0COOJIMBO YITKO BUSABJISIOTHCSI B
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HHUHIIIIHIO eII0Xy HayKoBo-TexHIuHoro mporpecy (Ilasmosa, 2024, c. 35).

Busuarouu TepMIHOJIOTIUYHY HOMIHAIO, CJIIT 0COOJIMBO BUOKPEMUTH I
BU3HAYUTH i1 00 €KTH, 3aC00M 1 CITIOCOOH.

IIig o0’exTOoM TepMIHOJIOTIYHOI HOMIHAIII MalOTh Ha yBasl Te, 10 MU
Ha3MBAEMO 3a JOIOMOIOI0 CJIB 1 CTIMKHX CJIOBOCIIOJIyYeHB. Y caMii
3arajbHIE opMl MOKHA CKa3aTH, 110 Iie pedl (30KpeMa IpeaMeTH 1 KIacu
IpeaMeTIB, KOHKPEeTH] ¥ a0CTpaKTHI IpeaMeTH), BJIACTHUBOCTIL i BIJHOCHHI
(3okpema mii Ta B3aemomii). Ilim 3acobamMu TepMIHOJIOTIUHOI HOMIHAIIII
MAalOTh Ha yBa3l Tl CJI0BA Ta CTIHKU CJIOBOCIOJIYUEHHS, 3a JOIOMOIOI0 SKUX
MM HAa3WBAeEMO peul, BjgacTUBOCTl ¥ BigHocmHH. Ilim cmocobammu
TEePMIHOJIOTIYHOI HOMIHAINI PO3yMIIOTH T1 CJOBOTBIPHI CIIOCOOH, 3a
JIOIIOMOI'0I0 SIKMX YTBOPIOIOTH TEPMIHOJIOTIYHI HaMenyBauuda. Jlo HuX, K
IIPaBUJIO, HAJEKAaTh MOP(QOJIOTIUYHUN, CEeMAHTHYHHN 1 CHHTAKCHYHUMI
CITOCOOM.

IIpoBemene mocaimKeHHS IIOKA3ajio, IO TEPMIHOCHCTEMAa AaTOMHOI
eHepreTUKH aHTJIHACHKOI MOBHU € PI3HOMAHITHOIO 32 TEMATUYHIMU IPYIIaMH,
BEJIMKOI0 3a 00CAroM, IHHAMIYHOKI TEPMIHOCHCTEMOI, $SIKa IIOCTIHHO
PO3BUBAETHCA 1 IIOIIOBHIOETHCS HOBUIMU TEePMIHOJIOTIYHIMU
HaNMeHYBaHHIMI.

HocmimxyBare HaMmu TepMiHoJoriuae mosie « Kputmune obsamHaHHsS
ATOMHUX €JIEKTPOCTAHIII, TKe BXOAUTH CKJIAI0BOI0 YaCTHHOIO B 3arajIbHY
TEPMIHOCHUCTEMY «ATOMHAsS eHepreTUKa», BKJHUYae B cebe 255 MOBHHX
OOUHUIH CYIACHOI aHTJIIHMCHKOI MOBH.

Ax  morkasaso  mocalmsKeHHsI, o0eKTaMM — HOMIHAINI  ITHOIO
TEPMIHOJIOTIYHOIO IIOJIS € TAKL: a) KPUTUYHE 0018 JHAHHS, SKe BasKINBe IJIs
Oe3mexr aTOMHOI €JIEKTPOCTAHINI; 0) CHCTEeMH, e€JIEMEHTH 1 BY3JIH I[bOTO
00JIaTHAHHS; B) PEKUMHU eKCILIyaTalli o0JagHaHHs; I) aBapli, moB’sa3aHl 3
KPUTHYHUM 00J1aTHAHHIM.

Cmoocrepe:xkeHHsS  3a  JIOCHIOKYBAHMM  MOBHUM  MaTepiajioM
MIATBEPIsKYye, IO 3aco0aMH TEPMIHOJIOTIYHOI HOMIHAINI B YKa3aHOMY
TEPMIHOJIOTIYHOMY II0JI1 € TEPMIHI-CJI0BA 1 TePMIHU-CJIOBOCIIOJIyYeHH.

AmnaJri3 mokaaye, o y HAIIIOMY KOPIIYyCl JOCJIIIKYyBAHUX OOHUHUIL B
rajgy3l aTOMHOI eHepreTWKW AaHIJIIHChKl TepMIHHU-CJIOBA 34 CBOEIO
MOP(OJIOTTUYHOIO CTPYKTYPOIO MOKYTh OYTH YOTUPHOX IT1ITHIIIB:

1) TepMIHK-IIPOCTI CJI0BA, AKl MICTITDH JIMIIIEe KOPEHl CJIB, HAIPHUKJIAI;
cable — «xabenp», bank — «bar», pump — «Hacoc», rod — «CTEPKEHL», SUMp
— KIPUAMOK», bUS — «CeKIIlsa» Ta 1HIII;

2) TepMIHU-TOXITHI CJIOBA, SAK1 CKJIAJAIOTHCA 3 KOpPeHIB 1 adilKcis,
HAIPUKJIAL. pressure — «TUCK», recombiner — «pekoMOIHAIIHA YCTAHOBKAY,
generator — «reHepatop», header — “rosexrtop», refueling —
«IIepeBaHTAKEHHI» 1T. 1H.

3) TepMIHM — CKJIAJHI CJIOBA, SKl CKJIAJAIOTHCSI 3 ABOX a00 Oljblie
KOpeHIB ab0 OCHOB, HampukJaam: sandblast — «mickoctpyi», blowdown —
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«IIpoayBEa», thermocouple — «repmoriapa» 1 T. 1H.

4) TepMiHH-1HIIIIAJABHI aOpeslarypu, Hanpuiriaad:. PORV (=pilot-
operated relief valve) — «IMILyJIBCHO-3AIIO0OLKHUEN IIpucTpii», SB (=small
break) — «masmit pospus (Masa Teua)», IB (=intermediate break) — «cepenuii
po3pus (cepenns Teda)» Ta iumm. Ciria 3a3HavYnTH, 10 TePMIHHI-a0peBlaTypu
3aBKIU (PYHKIIOHYIOTH B TEPMIHOCHCTEMAX IIapajieJIbHO 3 BIOIIOBIIHUMU
IIOBHUMH TO3HAYECHHSIMH.

JocmmxeHHsa CBIIUUTD, 110 aAHTJIOMOBHI T€PMIHM-CJIOBOIIOJIYIYEHHSI B
rajgy3l aTOMHOI €HEepPreTHKH 34 CBOEK CHHTAKCHYHOK CTPYKTYPOIO,
BKJIIOYAIOTH B ce0e OBl IATPYIM TEPMIHIB, a came:. IIPOCTI TepPMIHHU-
CJIOBOCIIOJIyYEHHS, SIK1 MICTATDH B cO01 BA KOMIIOHEHTH, 1 CKJIQIHI T€PMIHI-
CJIOBOCIIOJIyYE€HHS, AKl MICTATH B CBOIM CTPYKTYpPl TPH, YOTHPHU 1 IISATh
KOMIIOHEHTIB.

PosrnsreMo aB1 mMATrpyIIx aHTJIHACHKUX TEPMIHIB-CJIOBOCIIOJIYYEHD Y
HAIIIOMY T€PMIHOJIOTIYHOMY MaTeplaJsil:

a) IIPOCT1 TePMIHHU-CJIOBOCIOJIYUEHHS: coarse strainer — «plabTp rpyooi
OUYMCTKM», hermetic case — «repMomeHaJs», moisture separator — «BOJIOTO-
BIOOUIBHUEKY, reactor cavity — «Il1axTa peaxTopa» Ta 1HIII;

0) CKJIaIH1 TePMIHH-CJIOBOCIIOIyYEeHHS, HAIIPUKJIAI: reactor main joint
—«(TOJIOBHUM po3’eM pearTopa», steam generator blowdown system —
«cucTeMa IIPOAYBKM IaporeHeparopa», control rod drive mechanism —
«IIPHUBLI OPTaHIB PEryJII0BAHHSA CUCTEMHU YIPABJIIHHA Ta 3axXuUcTy», high head
safety injection pump — «Hacoc BIIOPCKYBAHHS 00Py BHCOKOTO THCKY» 1 T. 1H.

IIpoBenennit aHaJIl3 3aCBLIYUB, 10 T'OJIOBHL CIIOCOOM TEPMIHOJIOTTYHOI
gHomiHailli y  Tepmimomosi — «Kpurmume — obsiagHaHHS — ATOMHUIX
€JIEKTPOCTAHIIM», AK CKJIAJ0BOl YaCTHHU  3arajbHOI TepMIHOCHCTEMU
«ATOMHA €eHepreTUKa», y CyYacHId aHTJIINChKIA MOB1 BKJIIOYAIOTD:

1) CemanTwunmit crocid TepMIHOJIOTIYHOI HOMIHAINI  (ToOTO
3aI03UYEHHs CJI0BA 13 3arajIbHOJIITEPAaTypPHOI MOBU, a00 TepMiHa 13 1HIIOI
rajy3eBol TepMIHOJIOTII ¥ HAJAaHHSI HWOMY HOBOTO, TEPMIHOJIOTTUHOIO

3HAUeHHs), HaAIPUKJIAI: pipe — «Tpyodommposimy, field — «3oHa,
eKCIIJIyaTaIlliiHl yMOBW», grid — «eHeproMepe:ka», draught — «rarar,
breaker — «BuUMHEKAw», Sprayer — «3poiryBaw», follower — «aBapiiiHa

peryJriooua Kacera», meltdown — «IJiaBjieHHs (AKTHBHOI 30HU)» Ta 1H.

2) Mopdomoriuamii crmocid TepMIHOJIOTIYHOI HOMIHAIII, SKHHI BKJIIOYAE
Takl TPU I1ATHIIN:

a) adixcairns (To0To yTBOpeHHs TePMIHIB-IIOX1THUX CJI1B 34 JJOIIOMOTOI0
JTooaBaHHS aglKClB 10 KOPEH CJI0BA): arrester — «po3panuuxy, chlorination
— «XJIOPYBaHHS», containment — «repMOO0OJIOHKA», reactor — «peaxTop»,
heater — «migirpiBaw», moderator — «CHOOBLIBHIOBAW», reactivity -—
«PeaKTUBHICTLY, transformer — «rpaucdopmMaTop» 1 T.1H.;

0) caoBoCcKJIagaHHSA (TOOTO YTBOPEHHS CKJIAJTHUX 1 CKJIAIHO-IIOXITHIX
TEePMIHIB-CJIIB 34 JJOIOMOIOI0 CJIOBO- 1 OCHOBOCKJIAIAHHS): switchgear —
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«pO3MoIlaIbHA amapatypa», shutdown — «3ymuHKa», walkdown — «ob0X1my,
workaround — «olepaTUBHUI 00X11» Ta 1H.;

B) abOpesBiaiiis (ToOTO YyTBOpPEHHS 1HIITIAJILHUX a0peBlaTyp 13 TePMIHIB-
CTIHKUX caoBocmosyyuennb): ATWS (=anticipated transient without scram) —
«OUIKYBAHUN IEePexITHUN pe:KuM 0e3 CIIpallloBaHHS aBaplHOIO 3aXHCTY»,
ECCS =emergency core cooling system) — «cucTemMa aBaplHHOIO
OXOJIOMKEeHHA aKTUBHOI 3oHm», HPSI

(=high pressure safety injection system), LOCA (=loss of coolant accident)
— aBapisa 3 BTparoio Terionociss, LOOP (= loss of off-site power) — «BTpaTa
30BHIIIIHLOIO €JIEKTPOIIOCTAYAHHD 1 T.1H.

3) CunrakcuuHuii CII0cl0 TEepPMIHOJIOTIUHOI HomiHAINI  (TOOTO
YTBOPEHHS TePMIHIB-CTIMKNX CJIOBOCIIOJIYIEHD): gate valve — «3acyBKay», fuel
rod — «IaJUBHUN CTPUKEHDb, TEIIOBUILIAIOUNN ejeMeHT», high pressure
heater — «mairpiBad BHCOKOTO TUCKY», main control room — «0JOYHUI IITUT
KepyBaHHs», condensate storage tank — «bak 3amacy KoHaeHcaTy», makeup
water pumping station — «HacocHa CTAHIISA JOJATKOBOI BOMID, MINIMUM
controlled power level — «MIHIMAJIBHO KOHTPOJILOBAHUN PIBEHD IIOTYKHOCTI,
neutron flux control equipment — «amaparypa KOHTPOJIIO HEHTPOHHOTO
OTOKY», spent fuel pool cooling pump — «HacOC PO3XOJIOMMKEHHS 0aCeHHy
BUTPUMKN» Ta 1H.

Ax  cBlmumTh, TOpoBeleHe  OCTIIMKEHHSI, HAWIPOAYKTHUBHIIIIM
CIIOCOOOM TEePMIHOJIOTIUYHOI HOMIHAINI B AaHIJIOMOBHINM TEePMIHOCHCTEMI
ATOMHOI €eHePreTUKU BUSIBUBCS CHUHTAKCUYHUHI CII0C10 TEPMIHOTBOPEHHS, 1110
IIOSICHIOETHCS THM, III0 IIeH cIIoci0 3abe3ireuye 0qHO3HAYHICTD TA CUCTEMHICTD
TEePMIHOJIOTIYHUX PAIIB Y TEPMIHOCHCTEMAX.

Bucuosku mocaimskenns. [Iposemene mociimkeHHs IIOKa3aJsio, IO
AHTJIOMOBHA T€PMIHOCHCTEMA aTOMHOI eHepPreTUKH € JOBOJI1 YUCEJIbHOI0 3a
00CSaTOM, PI3HOMAHITHOIO 32 TEMATUYHHUMH I'PyIIaMU, JTUHAMIYHOIO 32 CBOIM
po3BuTKoM. O0’eKTaMu TepMIHOJIOTTYHOI HOMIHAIIIl € KpUTHYHE 00J1a THAHHS
ATOMHUX eJIEKTPOCTAHINH Ta IX eJIeMeHTH; PesKUMU eKCILIyaTallll Ta aBapii.
Cy0’ekTamMu TepMIHOJIOTTYHOI HOMIHAIII € BUeH], JOCTIIHUKY 1 BUHAX]THITKKI
B TaJiy3l aTOMHOI €HepreTHKH. 3acod0aMu TEepMIHOJOTIYHOI HOMIHAINI €
TePMIHH-CJIOBA 1 TEPMIHH-CJIOBOIOJIyUYeHHs. ['ooBHUMU cliocodamu
TEePMIHOJIOTIYHOI  HOMIHAINI € CeMaHTHYHHH, MOPQOJIOTIYHUKA Ta
CUHTAKCUYHUI, IIPUYOMY OCTAHHIN BUSIBHUBCSI HAUIIPOAYKTHUBHIIIAM ¥
TEepPMIHOCHCTEeM1 aTOMHOI eHepretuku. lle mosicHoeThbca TuM, IO came
TePMIHHU-CJIOBOCIOJIYUEHHS B1IOOPAKAIOTh B CBOIMl CTPYKTYPl POIO-BHUIOBI,
OAapTUTHUBHI Ta 1HIIN HOapagurMaTHUdHl BIJHOIIEHHS, BIIIOBLIAIOTH
HalaJeKBaTHIIIIe BUMOTraM TePMIHOJIOTTYHOI HOMIHAIIII B YMOBAX Cy4YaCHOI'0
HAyKOBO-T€XHIYHOI'O IIporpecy 1 IIepemaloTh  HANIIOBHIIIE  HU3KY
IH(PepPeHIIIHAX 03HAK ILJIICHOr0 YCKJIATHEHOTO HAYKOBOIO ITOHITTS.

IlepcrekTBU MmOZAJIBHIMX PO3BIJOK IIOJATal0Th Yy BHUBYEHHIL
CeMaHTUYHUX BIIHOIIEHD aHIVIIHACHKUX TEPMIHIB Y TEPMIHOCKCTEMI aTOMHOI
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€HEepreTUKHN Ta acIeKTIB IMepekKJIaay YEKpPaiHChKOK MOBOIO.
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CTPYRTYPHO-TEMATUYIHA XAPAKTEPUCTUKA
AHIVITMCBKOI TEPMIHOJIOTTI Y COEPI MOIN

AHoTanisa. Crarra IIpUCBSIYEHA IIOCJILTKEeHHIO OCHOBHIX
XapaKTepPUCTUK aHTJIMChKOI TePMIHOJIOTI v cdepl Moau. Y cTaTTl BUBYEHO
TOJIOBHI IIOHATTS TepMIHO3HABCTBA. KpiM TOro, po3ryIstHyTO CTPYKTYpPy Ta
TeMaTUYHY OPraH13alllio aHIIIHACLKUX TePMIHIB Y IIAPUHI MOJIH.

Kiaro4doBi ci1oBa: TepMiH, TepMIHOJIOTS, TEPMIHOCHCTEMA, CTPYKTypa
TepMiHA, TEeMATHUYHI TPYIIA TePMIHIB

Summary. The article deals with the research of the main
characteristics of English terminology in the sphere of fashion. The main
notions of terminology science have been studied in the article. Besides the
structure and thematic organization of English terms in the field of fashion
have been considered.

Key words: term, terminology, terminological system, term
structure, thematic groups of terms

IlocranoBka mnpoOsiemu. Y cydacHOMY CBITI MoJa € He JIHIIe
COITIOKYJIBTYPHHUM SBHUINEM, a ¥ TUHAMIYHOK KOMYHIKATUBHOKI CHCTEMOIO,
dKa aKTUBHO (opMye CIIeIlaji30oBaHy TepMIHOJIOr. AHIIIHCEKA MOBa
BIOITPa€ OPOBIOHY POJIb Y TJIO0AJHLHOMY IIPO(eciiHOMY CIIJIKYBAHHI, IIIO
3YMOBJIIOE HEOOXITHICTH IJIMOOKOro aHajldy 1i  TepMIHOJOTIYHOTO
IOTEHITIAJY.
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MeTo0 [oCHImKEeHHS € KOMIJIEKCHUM AaHaJl3 aHIUIIHCBHKOI
Tepmibdosorii y cdepl momu. I mocsarHeHHs Il€l MeTH IIepegdadveHo
BMKOHAHHS TAKUX 3aBAAaHb: CXapaKTepPHU3yBaTHU IIOHATTS TEPMIHA Ta HOro
OCHOBHUX O3HAK, BUBYUTH IOHATTS TEePMIHOJOTII I TepMIHOCHCTEMU;
BH3HAYUTU OCHOBHI CTPYKTYPHI Ta TEMAaTHUYH] I'PYIHU aHIJIIHCHKUX TePMIHIB
y cdhepl MOIH.

Marepian gocaim:xeHHsa — 142 aHTJIOMOBHI TEPMIHH Y IIAPHUHI MOIH,
B1I10paHUX METOIOM CYIIJIbHOI BHOIPKH 13 sKYPHAJIIB IIPO MOIY.

Bukiaan ocaoBHoro marepiamny. CrerrlajgprHa MOBA MOJIH € OTHIEIO
3 HaMOLIBIIT JUHAMIYHUX JIEKCUYHUX I1CHUCTEM, III0 IIOCTIHHO PO3BUBAETHCS
BIJIIOBIIHO 0 3MIH y caMlii MOSHIHM 1HIyCTPil. [i cemianbua mekcuka, sika
BUKOPHCTOBYETHCS B KypHAJIaX MOMOM, Mae€ CILUIbHI PUCH 3 PEKJIAMHIM
MOBJIEHHSAM, OCKILJIBKM 4YaCTO BHUKOPHUCTOBYEThCS  (PaxXIBIAMH  IOJIs
1H(OPpMYyBaHHA Ta IIEPEKOHAHHS IIMHUPOKOI ayamTopli, He 000B’SI3KOBO
o013HaHo1 y crerrudiinl raayal (Dyer, 1982, p. 98). Kpim Toro, K. ®ypiacci Ta
I'. I'empix (Furiassi, Henrik, 2015, p. 41) HarojomyimoTrb, III0 MOIa €
CKJIATHEM 1 0OaraToBUMIpHEM (EHOMEHOM, SAKHI [IPHUBEpPTaE yBary
IIPeICTaBHUKIB PISHUX aKageMIvHuX rajry3eii. J{o i BUBUEHHS J0JIyIai0ThC
SIK TYMaHITapHl HAyKH, TaK 1 COIlaJIbHI Ta MeIUYH] JUCIUILIIHY, IPITIOMY
KOKHA 3 HUX PO3TJIAIae MOIY Kpl3b IIPU3MYy BJIACHOI METOHO0JIOrI. Y Mesxax
npodeciinoro culikyBaHHS K. @ypiaccl ta I'. 'empik 3asHauamTb, IO
MOHATTS «MOJA» HAaWYaCTIIIE BUKOPUCTOBYETHCSI MJIs II03HAYEHHS
JTOMIHAHTHOTO CTHJIIO, IIPOTe 1HOAl Iefi TepMIH BiKHMBAETHCSI SIK CHHOHIM
3BUYKHU 200 Oyab-aKOI HMOIHpPeHol Ha meBHUIT MoMeHT mmpakTuku (Furiassi,
Henrik, 2015, p. 44). Ha ngymMkKy oocaiOgHHKIB, Momga € OaraTOBUMIPHHM
COITIOKYJIBTYPHUM SIBUIIEM, sIKE MOKe PO3TJIAIATHCS 3 PI3HUX IIEPCIEeKTHB,
OCKLJIBKM OXOILTIOE IIMMMPOKHH CHEeKTP cdep CYCOLIBHOIO KHTTSI Ta
(pyHKITIOHYe B MeKaxX PI3HUX COIIlaJbHHUX 1HCTHUTYIIIHA.

Tepwminu, 11oB’s13aHI1 31 cepoio MOIU, BIIITPAIOTh BU3HAYAIBHY POJIb Y
Cy4acHOMY MOBHOMY CHLJIKYBaHHI, OCKLJIBKM caMe BOHH pPeIIpPe3eHTYIOTh
KJI0Y0B1 peasii Ta HmOHATTA Iriel raiaysl. Jasg rambimoro po3ymMiHHS
(PYHKI[IOHYBaHHS TepPMIHIB y I[APHHI MOOU JOIMIJIBHO 3BEPHYTHCS [0
JIHTBICTUYHHUX IIOXOMIB  IIMOA0 BU3HAYECHHS OCHOBHHUX IIOHATDH
TePMIHO3HABCTBA, a caMe: TePMIH, TEPMIHOJIOIS 1 TepMIHOCHCTEMA.

Tax, B. IlIminT TpakTye TepMiH SAK CIIEIIAJI30BaHy JEKCUYHY
OOUHHUITIO, AKA Mae YITKO 3aKplILJIeHy OedlHIIlin. YUeHUH po3pl3Hse aBa
TUIHN TepMiHIB: yHIQiKoBaHl (standardisierte Termini) Ta He yHiikoBaHl
(nichtstandardisierte Termini). Kpim Toro, BIH BBOOUTH IIOHATTS
npodpeciiHux Hekomm@ikoBaHux caiB 1 BupasiB (halbtermini), 1o
OXOILTIOIOTEH IIMHPOKE KOJIO IIpodpecloHaII3MIB, a TaKOM¥K eKCIPEeCHBHO
3abapsienux oguHHUIL (fachjargonismen), skl cayryoTs 3aco00M HOMIHAIIII
IOHATH Y MesKax ImeBHOoI gpaxosoi rasysi (Schmidt, 1971, p. 20).

3a Busmavenusam B.I. Kapabama, Tepmin 11e MOBHUI 3HAK, IO
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pempe3eHTye IIOHATTS, XapaKTepHe [MJsg IIeBHOI CcHeIllajJbHoI a0o
mpodpecifiHol rajysl 3HaHb — HAYKH YU TexHIku. Ha #oro gyMKy, HayKoBl
TEPMIHH € HEBlJ] €éMHOI0 CKJIAJ0BOI0 CYYaCHHX (PAXOBUX TEKCTIB, OCKLIBKH
3a0€e3I1eUyI0Th TOYHICTL 1 OJHO3HAYHICTL BHUKJIAAY CIIEIlaJIl30BaHOl
1cpopmarni (Kapabdam, 1997, c. 54).

3a coocrepesxenaavu JI.M. TomisieHKO, TepMIHOIOTIA K CYKYIIHICTH
CIIeI[lajIl30BAHUX JIEKCUYHUX OJUHUIL CTAHOBUTH AOPO HIPodeciiiHol
KOMYHIKaIli Ta BHKOHYye (QYHKINI IiI KOMYHIKATUBHOIO OCEPEeIKYy.
JlocmmHuilg 3a3Havae, 1o IpodecioHaIl3MU K eJIeMeHTH YCHOT'0 (paXoBOro
MOBJIEHHS BHHHUKAIOTh CIOHTAHHO, 0e3 CyBOpHMX OOME:KeHb, 1 MOKYTHb
O3HAYATH K KOHKPETH] 00 €KTH IIPodeciiiHoI J1AIHOCT1, TaK 1 A0CTPaAKTHI
mouarTsa. Kpim Toro, BoHa BKa3ye Ha ICHYBaHHS IIPOQECIHHUX KapProH13MiB,
K1l BUKOHYIOTH POJIb 3aC00y CTBOpPEHHS BTOPWHHOI MOBHOI KAPTHUHU CBITY,
X04Ya BOHHM HPUTAMAHHI He BCIM TaJIy3sSM CHeI[laJIl30BAHOI0 CILIKYBaHHS
(Tomimenxro, 2015, c. 50). Hocmigauilg 3as3Hadae, III0 B OCHOB1 KOYKHOI'O
TepMiHA OOOB’SI3KOBO JIEKUTH BHU3HAUYeHHA (mediHIINS) peastii, Ky BIH
IIo3HAYae, 3aBOSIKKM YOMY TEPMIHH SBJISIIOTH COO0OI0 TOYHY 1 B TOH Ke Yac
CTHCJIy XapaKTePUCTUKY IIpeaMeTa Un SBUIIA.

OcHOBHMMH 03HAKAMHU TepMIHA BUE€Hl BU3HAIOTH 3B SI30K 3 IIOHSATTAM,
CHCTEMHICTh, HASBHICTEH JedIlHIIlll, TOYHICTh, OJHO3HAYHICTH, KOPOTKICTD,
MUJIO3BYYHICTD, BIAIOBIIHICTH HOPMAaM MOBH 1 T.H.

Ax B1imoMoO, KokHA Tayy3b 3HAHHS OIlepye BJIACHUMU TePMIHAMH, K1
M CKJamAioTh ii TepMIHOJIOTII0 ab0 TepMIHOCHCTeMy. TepMIHOJIOTIS — Iie
HeyIIOPSAIKOBAHA CYKYIIHICTh TEPMIHIB OfHIel Taly3l HAYKU 1 TeXHIKH, SKa
e po3BUBaeThbcsa. Ha BIAMIHY Big TepMIHOJIOTII TepMiHOCHCTEMA — IIe BiKe
VIIOPAJIKOBAaHA ¥ KOMI(PIKOBAHA CYKYITHICTH TEPMIHIB PO3BHMHEHOI TaJry3l
HayKH, TeXHIKH a00 JII0ICHKOI J1S/IbHOCTI.

TepMmiHosoria MomM — Iie MIIACUCTEMAa JIEKCHUKH JIITepaTypHOI
AHTJIIMCHKOI MOBH, STKA CITIBBITHOCHUTBHCA 3 IPOQECIHHOIO A1AJIbHICTIO Y cdepl
MOJY 1 BU3HAYAE KATETOpiio IPodeciiHuX IIpeIMeTIB, 03HAK, JT1¥, ABUIIL Y
IT1# TaJIy31 mpodeciiiHol J1AIBHOCTI.

Busuenusa rpaMaTHYHOI CTPYKTYPH AHTUIIMCHPKUX TEPMIHIB Y IIapPHHL
MOJH IIOKA3aJIo, IO y JOCJIIIKYBAHOMY MOBHOMY MAaTeplajl BUILISIOTHCS
JIBA OCHOBHI CTPYKTYPHI TUIIN T€PMIHIB:

I. IIpocti Tepminm (OOHOCIIIBHI), HAIIPUKJIAL: capri — BUJ IITAHIB,
Kampi, pantaloons — petity3u, poncho — moHYO0, coverall — poOoOUMIc
KoMO1He30H, dirndl — mmupoka cuolguuild B 301pKRy, bolero — 6osepo, cape —
HaKUIKa, camisole — kamM30J1b, hose — mmaHuoxu, bikini — O1kiH1, uniform —
yHi(popMa, shorts — mopTHu, overalls — koM01He30H, pantie — TpycHu, polo-shirt
— TeHICKa, shoes — B3yTTs, stilettos — Tyl Ha IIIINAJIBII, b0oots — YepeBUKH,
mule — mroii, sling—back — Tyl 3 BIZKPUTOIO II'ATOI0, headscarve — XycTKa,
helmet — 1momoM, veil — Byanb, balaclava — 6asmakiaasa, visor — KOBIAK, beany
— Oeanl (BoBHsIHA IIamnka); bandanna — 1os’sa3ka, sombrero — Kameaox 3
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IMAPOKUMU IIOJISIMH, Ooutfif — HMOBHHM KOMIIJIEKT OIATY, OXOILIIE B CO0l
akcecyapH, omsAr Ta HOpuKpacu, lookbook — 11e wrartasor cortorpadiii ¢
oOpas3aMu, CTBOPEHHUMHU 3 JHU3AMHEPCHKOro OOATY 1 aKcecyaplB OZHOTO abo
JIeK1JIbKOX OpeH/iB 1 T. 1H.

II. Crmameni TepMmiHu  (T€PMIHOJIOTIYHI  CJIOBOCIIOJIYYEHEHST),
Hanpukgan: high boots — wobotu, high heeled shoes — Tydl Ha BHCOKUX
migoopax, hiking boots — TypuCTUYH] YepeBUKHU, business suit — I1JIOBUI
KOCTIOM, casual suit — IIOBCAKIEHHNI KOoCTioM, tail coat — ppak, I0JTOBIUMHA
BeUIpHIHN KocTioM, dinner jacket — cMOKIHT, sheath dress — mnaTTsa-QpyTiisap,
cocktail dress — KokTeIbHE ILIATTS, Wrap dress — IJIATTs 3 3amaxoM, Aloha
Shirt — raBaiicbka pyoOarka, wedding dress — BeclIbHS CYKHS, pencil skirt
— CIIJTHUIIA-0JIIBEIlb 1 T. 1H.

XapakTepu3yldyu AaHIJIOMOBHY TEPMIHOJIOTII0 IIAPUHH  MOJIH,
HaBeaeMo il TeMaTUuHy KJaacudikainiio. Tak, Ha HaILy JyMKY, TePMIHOJIOT1
chepr MOIM OXOILIIOE TEPMIHH, SKI HOMIHYIOTH IIpeIMeTH OIATY Ta
aKcecyapH; MaTeplaju s MHOIIUTTS OLATrY; JoAel, 10 BIAHOCATHCS [0
cchepu Moy Ta 1HIIII.

Omxke, TeMaTHYHA KJIACK(IKAINA JOCTIIKYBAHHUX AHTJIOMOBHUX
TEePMIHIB y cpepl MOAU BKJIOYAE TaKl 4 TPYIIH:

a) Ha3BU IIPeIMETIB OJATY Ta aKcecyaplB, HAIPUKJIAL: dress — CyKHI,
cocktail dress — BeulpHs cyKHs, Slip dress — mIaTTa-KOMOIHAIISA, workwear
— poboumnii omar, little black dress — KopoTke YopHe ILIaTTH, vest — MaMKa,
cami-knickers — KoMOlHAIIIA 3 IIIOPTAMHU, tea dress — Oljie IJIATTs, ILJIATTS JI0
CepeauHM CTeTHAa, Sarong — CapoHr, kimono — KIMOHO, skirt — CIIIHUII, knife
pleat skirt — cuigHUI B CKRIAOKY, Jersey shirt — maiika s yTOoJa,
miniskirt — MiHI-I00Ka, trouser suit — OPIOYHHNN KoCTIOM, turban — TopoOaH,
sarafan — capadan, pleated skirt — mwricupoBaHa coigHuUIlg, mackintosh —
IJIaIl 3 TKAaHMHU MAKIHTOII, maxiskirt — nqosra coigHUIA, baggy jeans —
BLIIBHI, MIIIKYBATOrO BHUJY, CIIYIIEHl HA CLOHWILX JKHHCH, kaftan — BUL
IJIATTA, jewelry — npukpacu, rhinestones — crpaau, pearls — mepmau, bead —
oicep, ribbon — crpiuka, brooche — 6poika, necklace — Hamucro, earrings —
cepesxxku, handkerchief — HocoBuuoK, comb — rpebiHels, ring — KIIblle,
chain —naHIOXKOK, love bangle — Opacier Bixm Bimomoro Opeungy Cartier,
bracelet — Opaciyier, hoop — o0py4, eyeglasses — ORyJapu, sunglasses —
COHIIE3aXUCHI OKYJIAPH, cufflink — 3ammoHKa 1 T. 1H.

0) Ha3BHU MaTeplasiiB OJsd OOATY, HAIPUKJIAI: cotton — 6aBOBHA, Wool —
IIepcTh, silk — MIOBK, polyester — moJsriectep, nylon — HeJIOH, crepe de chine
— KpemmelnnH, satin — atjaac, velvet — bapxar, leather — mxkipa, chiffon —
mdoH, crinoline — KpiHOJIH, denim — JeHIM, TKaHUHA IJIs MKuHCIB, duffle
— mIepcTaHa baiika, batiste — baTucT, IIJIbHA 0ABOBHSIHA TKAaHUHA, bayadere
— cMmyracra TKaHuHa, orlon — opJioH, l[inen — JILOH, worsted — KaMBOJIbHA
1mepcrb, angora — auropa, baft — 6adra, corduroy — BenbBer, damask —
JaMacKoBa TKaHUHA, dungaree — 0aBOBHSIHA cap:ka, gabardine —radbapaus,

108



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

jacquard — skaxkKap, jersey — msxepcl, moleskin — MoJieckis, mohair — Mmoxep,
organza — opramsa Ta 1H.

B) HA3BU IpPeICTAaBHUKIB IIpodeciii B IHaycTpll moau: fashion designer
— nu3aiiHep, couturier — nusamHep, fashion stylist — crumict, personal stylist
— IepPCOHAJILHUU CTHIIICT, fashion illustrator — nusaiiHep B rajry3l MOIH,
fashion writer — aBTOp craTeil mmpo mony, tailor — Kpaselb, modeler —
Moneabep, model — Monmenb, furrier — XyTPOBHK, Scoul — JIIOOWHA, SKa
3afiMaeThCs IIOIIYKOM HOBUX IIEPCIIEKTUBHUX MoJesielt, Bayer — 1ie T0anHa,
110 3O1HCHIOE IIeperyisid, BiA0lp 1 3aKyIIIBJII0 aCOPTUMEHTY OJIs MarasuHiB,
embroider — maiicrep BUIIUBKU, shoemaker — maiicTep B3yTTEBOI CIpaBH,
hatter — KaIleJIIOIIHUK, seamstress — KpaBuUMHA, IIIBAYKAa, textile designer —
TEeKCTUJIBHUKM Ou3aiiHep, glover — pPyYKaBUYHUK. JIIOOW Ta MICIHA, IO
BIJHOCATHCS 10 cpepr MOJIH 1 T. 1H.

I') HA3BU CTUJIIB OOATY, HAIIPUKJIAL: street fashion — ByJIMYHUI CTHIIb,
unisex clothes — ogsr «yHicekc», youth fashion — MOJIOOIKHIN CTHIIL, modern
urban fashion — cyuacua micbka moma, utility style — HOBUE CTHUJIb, power
dressing — miyoBuii ctuiib, Bohemian fashion style — boreMcbKHE CTUIIB, chic
fashion style — mmkapHWil ctuab omary, casual fashion style — ctuiab
IIOBCAKIEHHOTO 0Ty, tomboy fashion style — XjIommaadmii CTUIIb OIATY, QrLSy
fashion style — XynoKHINM CTHUJIb MO Ta 1H.

Bucuosknu. Ilposenmene mocaiasxeHHSI AHIJIOMOBHOI TepPMIHOJIOTI
MOJH JIAJI0 3MOTY BHCBITJIMTH OCHOBHI IIOHATTS TePMIHO3HABCTBA 1 BUBUUTHU
CTPYKTYPHO-TEMATUYHI XapaKTePUCTUKMY ITiel TepMI1HOJIOT1i.

IlepcrexkTHBOO MOJAJIBIINX PO3BiJOK € BUBUEHHS CEMAHTHUYHHUX
Ta €TUMOJIOTIYHUX XapPaKTePHUCTHUK TePMIHOJOTII v cdepl MOIH B CydacHIH
AHTIIHACHKIA MOB1 Ta JOCIIIMKEHHS acleKTIB Il mepekaany.
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Yopuonuc X. I.
JIvsiscokuli deparcasHull yHisepcumem be3nexku #cummeoisibHOCmI

JIEKCUYIHI OCOB/INBOCTI TA CIIOCOBH HEPERJIAILY
BA'ATOKOMIIOHEHTHUX BINCHBKOBUX TEPMIHIB

AnoTania

Y crarTi pO3TIIAHYTO JIEKCHYHI OCOOJHMBOCTI 0AaraTOKOMIIOHEHTHOI
BIMICBKOBOI TEPMIHOJIOr] AaHIVIMChKOI MOBH Ta cHocoOM II IIeperJIaay
ykpaincbkoo.  JlocmimsxkeHo — CTPYKTYypHI Ta  CeMAHTUYHI  THUIIH
0araTOKOMIIOHEHTHHX TEPMIHIB, IIPOAHAJII30BAHO OCHOBHI IIepeKJIagallbKl
TpaHcdopMaliii, Skl 3aCTOCOBYIOThCS V BIMCHbKOBUX TEKCTAaX. 3aIPOIIOHOBAHO
IPaKTUYH] peKoMeHIaIni aJisd mepeKjagavlB BlIMChKOBOI JOKYMeHTAaInll.

KaroduoBi ciioBa: BIWCBKOBHUII IIepeKJjajZi, 0araToOKOMIIOHEHTHI
TepMIHU, KaJbKYBaHHS, eKCILIIKAIIl, IIepeKIagalbKl TpaHchopMalii.

Abstract

The article examines the lexical features of English multicomponent
military terminology and the methods of its translation into Ukrainian. The
structural and semantic types of multicomponent terms are analyzed, and
the main translation transformations used in military texts are identified.
Practical recommendations for translators of military documents are
suggested.

Keywords: military translation, multicomponent terms, calque,
explication, translation transformations.

IlocranoBka nmpoodemMu

CyuacHl MIXKHaApOOHI BIHACHKOBI BITHOCHMHH BHMAraiTh TOYHOIO
mepeKJanay JOKyMeHTAIlll, IeperoBopis 1 HakasiB. IloMuiakm B mepeksasl
MOKYThb IIPHU3BECTH J0 CTPATEeTIYHUX IIPOPAXYHKIB 1 3aTrpo3 HAITlOHAJIBHIHN
oesmerrl. Oco0/IMBO CKIAOIHUMH € 0araTOKOMIOHEHTH1 BIMCHKOB1 TEPMIHH
AHTJIIHACHKOI MOBH, SIK1 He 3aBKIH MAIOTh TOYH1 YKPAIHCHK] BIJIIOBIIHIKH,
10 HIAKPECIIIoe aKTyaJbHICTh JOCILIKEHHS JEKCHIHUX 0COOJIHMBOCTEH 1
IepeKJIagalbKUX CTPpATEerlH.

AHaui3 ocTaHHIX DOCIIIMKEeHb i myOo/ikarin

IIpobneMu TepMIHOTBOPEHHSI Ta MepeKJany BIMCHKOBOI JIEKCHUKU
mocmmrysau 10.B. Baitimo, B.B. Bbama6im, JI.II. Bimosepcbra, B.I.
Kapaban, a1l Bu3HaAvYaioTh 1 SIK JIEKCHYHHI IIPOIIAPOK 13 KOPCTKOIO
cemaHTHUHOIO peryiamenTainie. Cyuacul npain (3aiesa M.O., ymxox P.1.)
3ocepelskeHl Ha  TexHIUHIA  Tepmidosorii. Hartomicte meperisan
0araTOKOMIIOHEHTHHX BIMCHKOBHX TEPMIHIB BHUBUYEHO HEIOCTATHHO, IO M
00YMOBJIIOE€ AKTyaJIbHICTD IIHOT0 JOCILIKEHHSI.

@opmyIIOBaHHA 3aBOaHb CTATTI

Mera crarrli — BHU3HAUUTU JIEKCHYH1 OCOOJIMBOCTI AHIVIIMCHKUX
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0araTOKOMIIOHEHTHHX BIMCHKOBHUX TEPMIHIB 1 CIIOCOOM IiX IIepeKJIamzy
VKpalHChbKOK. 3aBIaHHs: OXapaKTepH3yBaTH IX CTPYKTYPHI MOIeI,
BM3HAYUTKA OCHOBHI CEeMaHTWYHI TPYyIH, IIPOaHAJII3yBaTH CIIOCOOH
IepeKrJIaay Ta HAaNIIPOaAyKTUBHIII TpaucdopMarlrii.

TepmiHoJIOris B cuCcTeMi JIEKCUKOJIOTi1

TepminoIOTisA — cIoci0 (hikcarrli cerriaJbHIX 3HAHL ¥ MOBI1. BificbkoBa
JIEKCUKA BKJIIOYAE:

. BIAICBKOBl TEPMIHH — CJIOBA/CJIOBOCIIOJIYUEHHS, IO II03HAYAIOTH
BlicbkoBl1 mToHATTA (IlambueBcbra, 2018);
. BIMICBKOBO-IIOOYTOBY  JIEKCUKY — IIPOMUIKHHEA IIap MLK

TEePMIHOJIOTIEI0 Ta 3arajJbHoBKUBaHUMH ciaoBamu (IlambueBcbka, 2018).
OsHaxu BICHKOBUX TE€PMIHIB:

. TOYHE IO3HAYEHHS ITOHATD,
. JITKA CEMAaHTHKA 1 0JJHO3HAYHICTD;
. BUHUKAIOThL Js IIepemadvl creriaabHol 1Hd(opmaini (baiio,

2013; banaobin, 2016; 3aiiesa, 2013).

BificbkoBa TepMIHOJIOTIS Mae BEJHMKY HACHYEHICTH TepPMIHAMH, IO
VCKJIATHIOE IIePeKJIal.

Cmocobu yTBOpeHHs BIMCHKOBUX TEPMIHIB:

. adikcarnsa (rocketeer);

. ocHoBocKJIanaHua (warhead);

. KoHBepcia (to mortar);

. abpesiamia (copter, ROAD);

. 3MIiHA 3HAYEeHHs, 3aII03WIYeHHs.

Bararosmaunl TepMiHu Ta celllaJgbHa BIACHKOBA PPas3eosioris:

. 3MIHHO-CTIHK] cmosryuenud (to lift fire);

. KozoBaHl Bupasu (mayday);

. cireur (no joy, my feet are dry).

Busuauenns Tepmina:

. TePMIH — CJIOBO/CJIOBOCIIOJIyYE€HHS, 110 ITO3HAYAE ITOHATTS TaJIy3l
(Bacuneuxko, 2018).

. BIACBKOBUM TEPMIH — CTIMKA HOMIHAIIS B1IICHKOBOIO IIOHATTS.

Oco01BOCTI BIACHKOBOTO TEPMIHOYTBOPEHHS aAHTJIIHCHKOI MOBH:

. aKTHUBHEe BUKOpucTaHHA  adikciB (69  adikciB, 45%
npedikcanbaux) (Baimo, 2013);

. JTOMIHYBaHHS IMEHHHUKIB 1 HoMmiHami mnouars (basabix,
2018).

Adikcr MOKYTH HPHETHYBATHUCI OO CJIOBOCIIOJYYEHL a00 CKJIAIHUX
ONUHUIIL (HATIPUKJIAL, one-striper).

IIigxomm Mo mmeperJIaay TeXHIYHUX TePMIHIB.

Teopisa mepekaany BKJIOYAE CYKYIIHICTD II0JIOKEHD TA KOHIIEIIIIIH, 1110
CTOCYIOThCS IIepeKJIagallbKol J1AJIbHOCTI, il CII0co01B Ta (paKTOpiB, K1 Ha Hel
BIJIMBAIOTH. BOHA € CMHOHIMOM HOHATTS «IIepekJiamo3uascTtBo» (bamabix,
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2018). OcHoBHI HAIPAME MePEKJIaI03HABCTBA: IICUXO0JIOTIUHE, JIITepaTypHe,
etHorpadiune, icropuute (Kpyrmiit, 2022).

JIIHTBICTHUYHE IEePEeKJIAT03HABCTBO € TOJIOBHUM HAIIPSIMOM, III0 BUBYAe
nepersang gk JiarsictuuHe sasuimie (bommap, 2019). Bomo BKimIOuUae
3arajibHy, OKpeMy Ta CIIeIllaJbHYy Teopiio.

OcHoOBHI 3aBOaHHS TeOpli mepeKrIamIy:

. OIIFIC KaTeroplil JIHTBICTHUYHOTO 0a3MUCy;

. BH3HAUYEHHS IIePeKJIaay JK 00'€KTa JOCTIIKeHHT,

. PO3po0Ka KiIacudlkalnil mepeKrIagalbKrol JisSJIbHOCTI,

. aHaJI13 IPArMaTUYHUX 1 COITIOIIHIBICTUYHNX YNHHUKIB;

. BH3HAYEHHS HOPM IIePeKJIaay Ta IPHUHIINIIIB OI[IHIOBAHHS IKOCT1

(Batirena, 2013).

JIiHrBicTHYHA Teoplsd IIepeKJIaay OIMCYye 3aKOHOMIPHOCTI IIepeKJIaIy
Ha OCHOB1 MOBHHUX 0COOJIMBOCTEM 1 pOPMYJIIOE peKOMeHIAIIll I/ IPaKTUKHN
(bimosepceka, 2010).

['pamaTuuHwMii acmekT IepekJaay, Xodya ¥ MEHII BUCBITJIEHUI, Mae
BUpIIIaJIbHEe 3HAYEHHS IJII 30epeskeHHS CTHUJII Ta TOYHOCTI IepeKJIaay.
ToMy mociakeHHs IpaMaTUYHUX TEXHIK IepeKJIaay € OOHUM 3 OCHOBHUX
3aBIaHb cydacHoro neperiagosHascrsa (['amamosa, 2006).

[TopiBHAIBH]I JOoCHIIKeHHs MOpP@OJorii Ta CHHTAKCHCY, 30KpeMa y
nparax  10.0. JHnykrenka, pos3risggapTh TIpaMaTUYHI ABHINA 0e3
BpaxXyBaHHS CTHUJIBOBUX BIAMIHHOCTEM, IO OOMEMKye IiX NPaKTHUUHY
3actocoBHICTh y meperaam (Kuak, 2005).

['pamaTudH1 0COOJIMBOCTI AHTJIO-YKPAIHCHKOIO IIepeKJIay BUCBITJIEH]
y mpaiggx Takux gnocaigaukis, axk B.B. bamxa6ia ta K.A. Orpimko (baza0im,
2018, Orpimko, 2019). Ilpobiiemu 1mepexaaay HAYKOBO-TEXHIYHOI Ta
IyOJIITMCTUYHOL JIITepaTypH Ile HeJOCTATHBO JOCJIIMKEeH], a IICHUXO0JIOTIUH]
ACIIEKTHU IIePeKJIaay 3aJuIIalThbesd mo3a ysaroio (3aiiesa, 2013).

CTpykTypHi 0COO0/JMBOCTI 0AraTOKOMIIOHEHTHUX BiMCHhKOBUX
TEPMiHIiB

KoMmriioHeHTHICTE  BIACHKOBHX TEPMIHIB BH3HAYAETHCA IXHBOIO
BHYTPIIIHBOK CTPYKTYpPoo. OIHOKOMIIOHEHTHI TEpMIHH CKJIaOAloThCA 3
onHlel JiexceMH, 0AraTOKOMIIOHEHTHI — 3 JBOX 1 OlIbime. YKpalHChbKUHA
BIANOBIOHUK AHTJIIACHKOIO OJHOKOMIIOHEHTHOTO TepMiHa MOKe OyTH
0araToOKOMIIOHEHTHHM, 30epirarouu CBOIO OJHOKOMIIOHEHTHICTD.

JIBOKOMIIOHEHTHI TepMIHU MAaIOTh JBAa KOMIIOHEHTH 1 HOOLIAIOTHCS HA:

1. N+N (iMmeHHUK+IMeHHUK): military police — BlIiCbKOBA IIOJIIITIS

2. AdjtN (upuxmeTHHK+tIMEHHUK): heavy artillery — Baxkka
apTuiepis

3. V+N (miecmoBotimMeHHUK). to conduct reconnaissance —
IPOBOIUTHU PO3BIIKY

4. Part I+N (uactuna moButiMeHHUK): combat mission — 0oioBe
3aBIaHHSI
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5. Phrasal Adj+N (dppasosuii mpurMeTHHUK+HIMEHHUK). air-to-
ground missile — pakera "moBITpA-3eMJIA"

6. Abr+N (abpesiarypatimensuk): NATO forces — cuimu HATO
TpPHUKOMIIOHEHTH] TEPMIHU CKJIAJAOTHCA 3 TPHOX €JIEMEHTIB:

1. Adj+Adj+N (IpUKEMEeTHHUKHIPUKMETHUK HIMEeHHUK): high-
altitude reconnaissance plane — JiTax OJIs PO3BIOKHK HA BEJIMKIHA BHCOTI

2. Adj+N+N (mpurMmerHHK+HIMeHHUKHMeHHUK): [ight infantry unit
— IIJIPO3I1LJI JIETKOI IIIXOTH

3.  N+Adj+N (imMeHHEUK+IpUKMeTHUKHIMeHHUK). military field
hospital —110/1b0BUI BIICEKOBHUI T'OCIIITAJIb

4, N+Prep+N (iMeHHHK+OpuUiMEeHHUKHIMEHHUK): firing range —
CTPLILOUIITE

YoTUpUKOMIIOHEHTH] TEPMIHU MaOTh YOTUPH €JIEMEHTH:

1. Adj+N+Adj+N
(IpUKMETHHUKHIMEeHHUKHIPUKMETHUKHIMEeHHUK): combat support unit —
H1APO3/1J1 00M0BOr0 3a0e3IIeUeHHS

2. N+N+Conj+N (IMeHHUK+HIMeHHUK+CIOJIyYHUK I MEeHHUK):
military police and security — BlficbKOBa IIOJIIISI Ta OXOPOHA

[I'aTukoMIIOHEHTHI TePMIHH CKJIQTAI0ThCS 3 IT ATH €JIeMEeHTIB:

1.  Adj+N+Prep+N+N
(IpuKMeTHUKHIMEeHHUKHIPUIMeHHIKHIMeHHUKHIMEeHHUK): strategic
defense initiative — cTpaTeriuia 000OpPOHHA 1HIIIATHBA

IIi crpykTypn HAgaoThL 0ATATOKOMIIOHEHTHUM TEPMIHAM TI'HYYKICTDH
JIJISI TOYHOT'O BUPAKEHHS CKIATHUX BIACHKOBUX IOHSTE.

CeMaHTH4YHI 0COOJIMBOCTI AHIVIIMCBKHUX 0AraTOKOMIIOHEHTHHUX
BifiIChKOBHX TEPMIiHIB

AHTIIHCEK] 0araTOKOMIIOHEHTH1 BIMCHKOBlI TePMIHH MOYKHA ITOILJIUTHU
Ha 8 OCHOBHHUX CEMAHTHUYHHUX KaTETrOPIi:

1. 3araapHI BliicbKOB1 TepMiuu (31,6%) — 111 TepMIHH OXOILTIOIOTH
3arajibHl IIOHATTS, SIK1 BHKOPHCTOBYIOTHCS B BIMCBKOBIH cdepl: full-time
service — miiicHa BiHicbKoBa ciay:k0a; army corps (AC) — apMifChKHI KOPILYC;
all-volunteer force (AVF) — maiimana apwmisa; combat readiness — 0oiioBa
TOTOBHICTE; military personnel — BIiCbKOBOCJIYKOOBII1.

2. CtpykTypa Bil¥icbKOBOI Ciy:kOm/pin BiiicbK (14%) — 111 TepMiHU
OIIMCYIOTH CTPYKTYPY Ta Pi3H1 poau Biiichbk: Armed Forces — 30poiiHl CHJIN;
Air Force (USAF) - BiticbkoBo-moBiTpsHl cuiu (BIIC); Regular Army (RA) —
perysapua apmisa; Corps of Engineers (CE) — 1im:xeHepH1 Biiicbka; Signal
Corps (Sig C) — Biiicbka 3B'sa3ry; Army Intelligence and Security — po3Bigka
Ta Oe3Iexa.

3. Bun misimsHOCTI BificbKoBOC Iy k00BIIB (11,8%) — 11e TepMiHHU, 1110
O3HAYAIOTh (PYHKIII Ta IoCcamgoBl 000B's3km Bi¥icbkoBux: Commander-in-
Chief (CINC) — romosBuokoMmauayBau;, Secretary of Defense (SECDEF) —
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MiHICTp obopouwm; Secretary of the Army (SA) — minictp CB; Secretary of the
Navy (SN) —minictp BMC; Secretary of the Air Force (SAF) — minictp BIIC.

4, Hassu sBificbkoBux opramisaimiii (11,8%) — 1e TepMiHM IJIs
IIO3HAYEHHS PI3HUX BIMCHKOBUX OpraHi3aliiii Ta ycrauos: Department of the
Navy (DN) — minicrepctBo BMC; Department of the Air Force (DAF) —
miuicrepcerBo BIIC; Army National Guard (ARNG) — HallloHAJIbHA TBapIid
CB; Joint Chiefs of Staff (JCS) — 00'emHanMit KOMITET HAYAJIbHUKIB IIITAOIB.

5. ITosrauenus 36poi (10,8%) — 11e TepMI1HM, 110 TO3HAYAIOTH P13HI
BUAM 30poi: nuclear weapon (nuc wpn) — saepHa 30posa; small arms (SA) —
cTpliaelbKa 30pos; sub-machine gun (smg) — aBromar; antiaircraft missile
(AA msl) — senitHa paxera; antitank missile — IPOTUTAHKOBA paKeTa;
grenade launcher (GL) —rpanatomert; hand grenade — py4yHa rpaHarta;
incendiary grenade — 3amnaJjioBajbHa IpaHaTa.

6. BiticekoBl 3Banua (7%) — TepMiHHU, II0 BU3HAYAIOTH BIACHKOBI
apauHasa: Brigadier General (BG) — opuraguuii reuepas; Chief Warrant
Officer (CW) — crapmuii yopent-oditiep; First Lieutenant (1 LT) — 1-i
netitenant; Lieutenant General (LTG) — renepaJi-netitenant; Lieutenant
Colonel (LTC) — mignonkosuuk; Major General (MG) — remepa-maiiop;
Sergeant Major (SMaj) — ronoBumii cep:xaut; Staff Sergeant (SSgt) —
mradHui cep:xadtT; Private First Class (Pfc) — pamoBuii 1-ro Kiacy.

7. BiticekoBa opma ogary (7%) — TepMIHHK A1 IIO3HAYEHHA PI3HUX
BUIB BIMICHKOBOIO OIATY: semi-dress uniform — mapagHO-BHXITHA dopma
OATY; service cap — TOBCAKIeHHUIN KairkeT; combat boots — I0JBOBI
YepeBUKH; service uniform —IoBCIKOeHHA opMa omary; dress uniform —

napagHa dQopMma oxary; shoulder sleeve insignia - HapykaBHUI
PO3MIi3HABAJILHII 3HAK.
8.  JIii BitickKoBUX cuJ (6%) — TepMIHH, III0 OIUCYIOTh BICHKOBI 11

Ta oneparini: fight on foot — Bectu 0111 y mirmomMmy mopsanky; inflict losses on the
enemy — 3aBIaBaTH BTpaT IPOTUBHUKY; mechanized infantry battalion
(mech inf bn) —moTOImXOTHUI OaTaJbMOH; overcome obstacles — momatu
neperkonu; repel the assault — BigousaTtu atakry; launch a counteroffensive
— PO3IIoYaTH KOHTPHACTYI; maneuver forces — MaHeBPyBATH BIACHKAMMU.

[11 TepMiHHU 1 CJIOBOCIIOIyYE€HHS YaCTO BUKOPUCTOBYIOTHCS JIJI TOUHOTO
BU3HAYEHHS PoJieii, 000B'sI3KIB, CTPYKTYPH Ta I B apMii.

Cnoco0u BiATBOPEHHS BiiICHBKOBHX TEPMiHIiB

% JTOCJILT3KeHH] IIepexaamgy B1MCHKOBOI TEePMIHOJIOT1I
BHKOPHCTOBYBAJIMCA P13HI TpaHcPopMaIlli, 30KpeMa KaJIbKyBaHHs, 3aMI1HA,
reHepaJsnsains, koHkpermsains, Mmonmyisdmisa. 1.B. Kopymens (Kopymeris,
2001) BualIge OCHOBHI TUIIM JIEKCUYHUX TPaHChOpMaIIlii:

1. TpanckpuOyBaHHS Ta TPaHCIITEPAITid.
2. KanpkyBanus.
3. Jlexkcuko-ceMaHTHYHI 3aMiHU (TeHepasIidalis, KOHKpPeTH3allld,

MOJIYJISINSA, eKCILIIKAIIST, KOMIICHCAITLS).
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4.  A"HTOHIMIYHUI IIepeKJIa.

HaitmomupesnimuMu TpaHcpopMAaIllIMI € KaJdbKyBaHHs Ta 3aMIiHa.

KanpkyBaumusa — 1ie mepekJsan 3a OykBaabHuM 3HaveHHaM (37,2%
TePMIHIB):

Rapid Deployment Force (RDF) — Cunu mIBUOKOTO pearyBaHHsA; infrared
trap —1H(ppavepBOHA IIACTKA; army group — apMiicbKa rpyIia.

3amMiza — IIcTaHOBKA OJHIEl MOBHOI OOMHMIN 3aMicTh 1HImol (13,8%):
Transportation Corps — TpaHCHOPTHa cJaysk0a; interference —
PamIoIIPeIKoai; warfare — BifiHa, 001081 a1i; duty roster — rpadik HAPSIOIB;
shock effect — ynapua mis.

Ilepexsan TepmiHIB 34  JOIIOMOIOI  eKCIIIKAINi  (OIICOBOIO
IepeKJaay) YacTo BUKOPHCTOBYETHCSA B IIepPeKJIaal BlIICHKOBOI TepMI1HOJION],
3aMIHIOIOYN TePMIH CJIOBOCIIOJIYYEHHSM, SKe TOUHIIIe IIepeae Moro 3MiCT.
OmnmcoBuil IepeKsIag BUMArae TOYHOCTI, IIOMIPKOBAHOCTI B JeTaJIdX 1
mpocToTH cuHTakcucy. [lum metomom mepernazmeno 63 tepminum (12,6%
3araJbHOI KliabkocTl). Ilpukiamm:

* man — YKOMILJIEKTOBYBATH OCOOOBHM CKJIAI0M;

* enlist — MOOPOBLIBHO IIOCTYHATH HA BIICHKOBY CJIy:KOY;

* combat support arm — pij BIACBK 00MOBOI IIITPHUMEKH.

I meTomu mepersIanay:

. Koukpermusairis: 3amiHa 3arajJbHUX TEPMIHIB Ha BY3bKIIIIL
HOHATTA (HanpurJjaan, "branch” — pia BIAChK).

. KommeHcalriss: mepegava BTpPAvyeHOro 3MICTY 1HIITHMH 3aco0aMM
(manpurian, "flag officer” — agmipau).

. JlommoBHeHHSA: 3MIHM [OJIsI TOYHIIIOTO IIepeJaBaHHS 3MICTY
(mampuriazn, "Army Reserve” — peseps ocoboBoro ckaamy CB).

. ['emepasmisalrisa: BUKOPUCTAHHSA TEPMIHIB 3 IITUPIITAM 3HAYESHHIM

(mampuriaan, "to disrupt the enemy" — nmepepuBaTu 00IOBI IIOPAIKH BOPOTa).

Iamm meromu BKIIOYAIOTH MOIYJIAINI0, AHTOHIMIUHII IIepeKJial,
IepPecTaHOBKY, TPAHCKPUIIIII Ta  TpaHCIITepailpo, XxXoda  IXHST
OPOAYKTUBHICTE  HeBHCOKa. (OCHOBHMMH  METOZAaMH  3AJIHAIIAIOTHCS
KaJIbKYBAaHHs, EKCILUIIKAIlld, 3aMlHa 1 KOHKpeTHu3allld IJId 30epeskeHHs
TEePMIHOJIOTIYHOI TOUYHOCTI.

Bucuosku
¥V miit craTTl moxasaHo, 110 BIMCHKOBHUI IIE€PEKJIa] BIMAarae TOYHOCTI,
0COOJINBO opu mepegadyl 0araToOKOMIIOHEHTHIX TEePMIHIB.

HainmpoaykTusHIIIMME MeTOgaMU € KaabKyBauHdA (37,2%), 3amina (13,8%),
excrnmkaiisg (12,6%) ta koakperusains (11,6%).

OcuoBHI Mogesl POPMYyBaAHHS TEPMIHIB:
* N+Prep+N (iMmemHHK + npuiiMeHHUK + iIMeHHUK): Rules of engagement —
npasuiaa BegeHHs 000, Chain of command — naHIor komauayBaHHs, Line
of sight — JH1g IPAMOI BUIUMOCTI.
* Adj+N+N (mpugmeTHUK + IMeHHUK + iIMeHHUK): High explosive grenade —

115



3b6iprur cmyodenmeovkux Hayrkosux npausb «STUDIA PHILOLOGICA» 2025 sun. 9

OCKOJIKOBA T'paHaTa IIJIBUINEHOI IIoTy:KHOCT1, Armored personnel carrier —
OpoHbOBaHA MalllMHA [JIA IIepeBe3eHHs 0coboBoro ckiany, Long-range
radar — pagap JajeKoro pamlycy Aii.

3arayibHl BIMCBKOBlI TEPMIHH CKJIATa0TH 31,6%, IO CBLIYUTH IIPO
CTaHIapPTHU3AaIIlI0 BIMCHKOBOIO AUCKypcy. MeHIle TepMiHIB AJ1a Ol BIMCHK,
1110 TIOB'SI3QHO 3 TAKTUYHUM 1 OIIePATHBHUM MOBJIEHHSIM.

Pesynpratt MoOKHA BHKOPHUCTATH [JId YKJIAZAHHS TJocapiiB Ta
BJIOCKOHAJIEHHS KyPClB BICHKOBOTO IIEepPEeKJIady.

IlepcrnekTnBHu NMogaJdbIINX HOCTIIKEHD

[loganbim gocalmkeHHS y cdepl BIACHKOBOIO IIEPEKJIaay BapTo
CIIPAMYBATU Ha: aHaJIl3 rpaMaTUYHUX TpaHcdopMaIii
0araTOKOMIIOHEHTHMX TepPMIHIB, IIepekjan alOpeBlaTyp 1 aKpPOHIMIB,
CTHJIICTUYHI 0COOJIMBOCT1 TEPMIHOJIOTII B OMIIMIAHUX TEeKCTaX, YKJaJaHHSI
rJI0caplio CyYacHUX BIMCHKOBHX TEPMIHIB, BUBUYEHHS TUIIOBUX IIOMHJIOK 1
MIOPIBHAHHS TEePMIHOJIOTII aHTJIOMOBHUX KpaiH. lle cipusaTtume po3BUTKY
Teopll BIACHKOBOIO IIEPEKJIaAy Ta MTIABUIIEHHI0 SAKOCTI IIepeKJIaIy
CTPATEriYHO BaKJINMBUX MATEeP1aIiB.
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