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CEKIIIA 1. CYYACHI NPOBJEMHU MIKKYJbTYPHOI KOMYHIKAIIT
TA KOTHITUBHOI JIHTBICTUKHU

Larysa Afanasieva
Maiia Smyrnova
(Dnipro, Ukraine)
FOREIGN LANGUAGE IN THE PROCESS OF SOLVING PROBLEMS

OF INTERCULTURAL COMMUNICATION

The successful entry of Ukraine into the global educational and economic
space is unthinkable without an effective system of training specialists for
intercultural communication. Modern global processes of globalization and
integration lead to a constant expansion of international contacts affecting all spheres
of human activity.

In the developing modern world, the pace of global integration of the spiritual
and material culture of different countries is increasing. This leads to an intensive
expansion of the spheres of intercultural communication among members of the
world community. The world is changing quickly and needs education to anticipate
the future.

Ukraine is gradually integrating into the European community. The task of
Ukrainian and European cultures is to comprehend the surrounding social reality, in
the context of a dialogue of cultures. Nowadays, the language of interhuman
communication is becoming the language of culture — the culture of international
cooperation, the culture of communication in general.

Intercultural communication includes not only knowledge of a foreign
language. First of all it means to know and understand the culture of the country of
the language being studied. This includes history, religion, traditions, the legal state
system, etc. To study the country of the language being studied perfectly, along with
the linguistic and cultural aspect, there must also be a value aspect, as well as
consideration of current problems of the modern world. These may be problems of
demography and ecology, problems of discrimination, national and military conflicts

etc.
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Nowadays, foreign language teachers are placed in strict limits, because
mostly the formation of basic skills in mastering a foreign language usually occurs in
the 1-2 year of study at the university, when students are not yet aware of their
professional affiliation. They have no idea what, where and when they will need as
future specialists. Therefore, teachers are forced to be proactive in terms of
professionally oriented training in a foreign language. Interest in studying English as
a specialty arises in senior years, after in-depth study of special subjects.

A university graduate is required to be able to communicate in a foreign
language, express opinions competently, maintain a conversation, negotiate in
English with business partners, work on joint projects, carry out joint scientific grant
research, etc. Intercultural competence is one of the most important components of
modern education.

Graduates of non-linguistic universities should be prepared to communicate
with colleagues from other countries. The purpose of this is to achieve mutual
understanding between different communicants, specialists in a particular field of
professional activity, in the process of their communication in a common language.

The low level of intercultural competence of university graduates makes it
difficult for future specialists to socially adapt and integrate into the professional
society of both their country and the world. The problem of developing intercultural
competence of a technical university student when studying a foreign language is the
need to ensure the effectiveness of the learning process and is determined by a
number of practical, pedagogical and social factors. In the process of research,
scientists and linguists became convinced that the effectiveness of the formation of
intercultural competence can be ensured in the conditions of immersing students in
the culture of the country of the language being studied.

When studying a foreign language, productive or educational and creative
activity is the most important condition for the development and self-development of
a linguistic personality in the professional training of a specialist at a university and is
aimed at creating a personal educational product in the field of foreign languages.

The combination of engineering training with language expands the tools for creative

8
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self-improvement of the individual through the development of imagination, which
allows the individual to open up more clearly and gain a higher degree of freedom of
expression.

Many years of experience in teaching German shows that the interest of future
specialists in a foreign language increases the efficiency of the educational process.
Of particular interest are phrases for cultural and everyday communication, and the
ethnocultural component. In the educational process, we make sure to take into
account not only special terminology, but also provide interesting information about
the economy, culture, and ethnocultural characteristics of countries where English is

the native language.

Dmytro Bihunov
(Rivne, Ukraine)
THE EVOLUTION OF CATEGORISATION IN COGNITIVE LINGUISTICS

In modern linguistics, a new understanding of language as a cognitive
phenomenon is becoming widespread, with a growing recognition of the cognitive
basis of language units and categories and the existence of pronounced correlations
between cognitive and linguistic structures.

The key concepts of the cognitive paradigm are categorisation and
conceptualisation, which are both classification activities, but differ in their final
result and purpose. The process of conceptualisation is aimed at identifying the
minimum meaningful units of human experience, structural types of knowledge,
while the process of categorisation is aimed at combining similar or identical
elements into larger categories. Since language is primarily a complex of categories,
and linguistic cognition is an integral part of the categorisation process, the theory of
categorisation plays an important role in cognitive linguistics. In cognitive linguistics,
a category is understood as one of the cognitive forms of human thinking that allows
generalising one’s experience and classifying it. In the narrow sense, categorisation
means bringing a phenomenon, object, process, etc. under a certain heading of a
category, and recognising it as a member of that category, and in the broader sense, it

9
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means creating and distinguishing categories themselves, dividing the external and
internal world of a person. It is the basis for the normal functioning of thinking,
perception, practical and spiritual activity of a person, and therefore, according to
G. Lakoff, requires a very serious attitude to itself (Lakoff, 1988).

In modern linguistics, there are three main approaches to the formation of
categories and the way they are represented in the human mind. The first, traditional
point of view, dates back to the times of Plato and Aristotle. The second one is
associated with the name of Ludwig Wittgenstein and is considered to be directly
opposite to the classical approach. The third one is based on the theory of prototypes
developed within the framework of cognitive psychology (B. Berlin, P. Kay,
E. Rosch, etc.) and is called the prototypical approach to category formation.

Categories of the Aristotelian type are characterised by clearly defined
boundaries, and the entry into the category of new members is determined by the
presence or absence of a set of equivalent criteria that are repeated for each unit in a
stable and unchanged form.

Ludwig Wittgenstein outlined the fallacy of the traditional vision of the
categorisation process in his work “Philosophical Investigations”. In particular, he
noted that members of the same category do not always demonstrate complete
identity of features: the similarity between them disappears and appears. As a result,
we get a system of similarities that intersect with each other in the same way as the
features of resemblance (body structure, eye colour, gait, temperament, etc.) are
combined in different ways in each member of the same family. This principle of
category formation is called “family resemblance” and has opened up new
perspectives on the process of categorisation in everyday life (Wittgenstein, 2009).

The experimental results of empirical research by psychologist E. Rosch
proved that the mental procedure of categorisation inherent in humans is largely
based on their experience: we assign an object to a certain category not based on
established theoretical rules, but on the basis of a prototype — the best example of the
category and its family resemblance. This theory is called the “prototype theory”.

Unlike the classical theory, in the prototype theory the boundaries of the category are

10



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
not clearly defined, and any concept can become a member of it if there are
appropriate grounds for this. The membership of elements is determined in
accordance with functional rules — preference rules that assign concepts to one class
or another. In other words, prototypical elements are complete, central members of a
category. They absorb the maximum number of characteristic features that reflect the
form, functions, various parameters, etc. inherent in members of the same category.
The remaining elements have only a certain number of characteristics in common
with members of the same category and a number of features inherent in other
categories, and form a gradation from the centre to the periphery, depending on how
much and how they differ from the prototype. As a rule, the use of prototypical
category members is not conscious, i.e. it is automatic, and native speakers do not
disagree about them (Rosch, 1978).

An important provision of the prototype theory is the recognition of two
aspects of categorisation: vertical and horizontal. The horizontal aspect involves
assigning an object to a certain category of the same level of generalisation. The
vertical aspect makes it possible to correlate this object with categories of different
levels of generalisation. That is, the existence of categories of different degrees of
abstraction is evidence that the categorisation of objects and phenomena of the
surrounding reality is carried out at different levels in the vertical aspect. At the same
time, one of the levels of categorisation is recognised as superordinate (in E. Rosch’s
terminology, a higher order, very general; for example, furniture), then there is the
basic level (middle; for example, table) and the third one is subordinate one (in the
same terminology, a lower order, the most specific; for example, coffee table). The
most important level in this taxonomic hierarchy is the basic or middle level, which is
based on everyday world perception, which does not always require theoretical
knowledge about the object. At this level the comprehension and categorisation of the
world around us is based on functional gestalts: we perceive objects and operate with
their concepts often subconsciously, without delving into the essence of their main
characteristics and components (Lakoff, 1988: 47). Conversely, to “work” at the

subordinate and superordinate levels, we need special knowledge: knowledge of the

11



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
distinctive features of the relevant objects (for lower-level categories) and knowledge
of the characteristics shared with other objects (for high-level categories of
abstraction). In other words, the perception and processing of basic-level concepts
require the least cognitive effort, which makes them easier to recognise and learn,
they are interacted with using a homogeneous, common system of actions, and they
have simple and common names that form the basis of the vocabulary of any
language and are the most common and context-neutral. The condition of having
special knowledge to operate with concepts of higher and lower levels of
generalisation, which not everyone has, indicates their ability to have a holistic
perception focused on the basic level.

However, despite all the weight and significance of the theory of prototypes
for revealing and explaining the fundamental principles of categorisation, it is
inherently limited. According to D. N. Osherson, E.E. Smith, A. Wierzbicka,
A. Lehrer and others it is unsuitable for describing many specific concepts, because
thought is not limited to prototypes, and therefore concepts in general can hardly be
represented by them (Osherson & Smith, 1981; Wierzbicka, 1985; Lehrer, 2014).
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Temana bonoap
Temana Camuyk
(/Iyyvk, Ykpaina)
MOBHE IIUTAHHS: YKPATHCBHKI BI)KEHIII Y ITOJIBIII

MoBHe nutaHHs B YKpaiHi HaOysa0 OCOOJHMBOTO 3aroCTPEHHS IICIS MOYaTKy
noBHOMAacIITaOHOI BifiHU pocii mpoTu Ykpainu. MoBa — 11e nmotyxHa 30posi, 1 BiiHY
MOTPiIOHO BUTPATH HE TIUIBKM Ha MMOJi 000, a ¥ B iHGOpMAIIMHOMY MPOCTOPi, Ha
MEHTaJIbHOMY piBHI. 3arajibHOB1IOMUM € (akxT, 1110 0€3 MOBH HE ICHY€ Hallli, ajie He
BC1 YKpaTHIIl 1€ YCBIIOMIIOIOTb.

MoBHy cuTyalil0 y Hallii KpaiHi B LUIOMYy Ta B OKpPEMHUX ii perioHax
JIOCIIJIKYBald 1 MPOJOBXKYIOTh BHUBYAaTH MOBO3HABIll, MUCbMEHHUKH, >KYPHAIICTH,
COI[I0JIOTH, TOJIITOJOTH TOWIO. 30Kpema, Iie nmutaHHs gociikyBanu M. Kouepran,
JI. Macenko, B. Kynuk, H. Tpau, IO. bectepc-inerep, H. MarseeBa, C. Jlens
Taynio, B. Baypinr, O. Bumnsk, B. Kynuk, I. ®apion ta 6araro in. Byno mposeneHo
YUMajao eKCIEPUMEHTAIbHUX JOCHIIHKEHb IS TOTO, 100 MPOCTIAKYBaTH MOBHY
IWHAMIKY B YKpaiHi. Pe3ynbraTi onmuTyBaHbh TPOMAJISIH HAIIO1 JEp)KaBHU TIOKA3yIOTh,
10 3 MOETAaHUM Ha0YTTAM YMHHOCTI 3akoHy «IIpo 3abe3neueHHs: QyHKIIIOHYBaHHS
yKpaiHChbKOi MOBHM SIK JIep>KaBHOI», Bce OLIbllIe YKpaiHIiB HaJlalTh IepeBary
Jep>KaBHI MOBI y IIOA€HHOMY CHLUJIKYBaHHI.

o npuknany, [llocte 3aranpHOHaIiOHATIBHE ONMHUTYBaHHS: MOBHE NMHUTAHHS B
Vkpaini (19.03.2022 p.) mnokasano, 10 KUIBKICTh MEIIKAHIIB, $KI BBa)KAIOTh
YKpaiHChKY MOBY pimHOI0, 3pocna 3 57% y 2012 p. mo 76% y 2022 p. o Toro x
BiIOYBa€THCS TEpeXill POCIHCPKOMOBHHX y CETMEHT «IBOMOBHHX» (3 15 mo 32%).
[Ipore KUIBKICTh THX, XTO IOCTIHHO KOPHUCTYETHCS JIUIIE YKPaiHCHKOI BJIOMA,
3pocia He3HauHo 3 44% no 48% (Illocte 3aranbHOHALIIOHAIBHE OMUTYBAHHS).

3 13 nmo 21 rpynua 2022 poxky Oyino HpOBENEHO ONMUTYBAHHA Yy YOTHUPHOX
makpoperionax Ykpainu (3axigHomy, llentpansnomy, IliBaenHomy Ta CxigHOMY)
®ougom  «JlemokparuyHi iHimiaTUBM» 1MeH1 Imbka KyuepiBa cninbHO 3
corioyioriuHoro ciyx6ot0 llentpy PaszymkoBa 3a miarpumku nporpamu MATRA.

Pe3ynpTaT ONMTYBAaHHS MOKAa3yOTh, IO KUIBKICTh I'POMAJSH, K1 MOCIYTOBYIOTHCS
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YKpaiHCHKOIO MOBOIO B MOBCAKJACHHOMY JKHUTTI, 3pocia 3 64% y 2021 p. mo 71% y
2022 p. PiBenb pociiicbkkoi MoBHu 3HM3uBCs Ha Maixke 10%. [Ipore pociiickka MoBa
MpEeBATIOE y TOBCAKACHHOMY crinkyBanHi y IliBmennomy Ta CXigHOMY
Mmakpoperionax (54,8% i 47,4% BianosinHo). IIpocCimiIKOBYETbCS BIAMIHHICTH Yy
B)KMBaHHI yKpPaiHChKOi MOBH JKUTEJSIMH THUIIIB HACEJICHUX ITYHKTIB. 30Kpema, y
mictax [liBauas Ta Cxoxy YkpaiHu pociiickka MOBA MOBCAKACHHOT'O CITUIKYBaHHS J10C1
€ TIOIIMPEHO, Y TOM Yac, SIK JKUTEJl CEJIMI Ta CUT 3AeOUIBIIOr0 YKPaiHChKOMOBHI
(HamionanpHa KynbTypa Ta MOBa B YKpaiHi).

4-27 tpynua 2022 p. Oyno Takox nposeneHo onutTyBaHHs KMIC mono
YKpaiHChKOi MOBH Ta 1ieHTU4YHOCTI. B. Kynuk gocnipkyBaB NUTaHHS, SKOK MOBOIO
PECTIOH/ICHTH TOBOPSATHh y TOBCAKICHHOMY HTTI, Ha poOOTI YW HaBYaHHI, SIKOIO
KOPUCTYIOTbCSI B 1HTepHeTI. OKpiM [bOTO, PECHOHACHTH BIANOBIAAIM HA TpHU
3alUTaHHA, SKI CTOCYBalWMCSI HE MOBH, a 1ACHTUYHOCTI. 3arajom, JOCIIJTHHK
BiJI3HAYMB MO3UTUBHY IMHAMIKY 3pOCTaHHS BUKOPUCTAHHS YKPaiHCHKOi MOBH Y
pi3HUX cdepax KUTTA. Pizko 30UIbIINMIACS YacTKa JIIOJIeH, IKi BBAXKAIOTh POCIMCHKY
MOBY B3arajii HeBakJnmBoI0: 58% pecnonaeHTiB, Toail sk Oyno nume 9% y 2014 p.
B. Kynuk 3a3Hauae, 10 «Tak yBa)karOTh HaBiTh 46% MelIkaHI[iB MIBAHSI Ta CXOIy U
35% umnronel, AKi cami CHUIKYIOTBCS MEPEBaXKHO POCIMCHKOIO, aje, BOYEBH]b, HE
BBa)XXAIOTh 1€ IPUYHUHOIO HE MIATPUMYBATH 3BYKEHHsI 11 cycmiibHOrO 00iry» (Kynuk,
2023). LixkaBum € dakt, mo 95% pecrnoHACHTIB 3a3HAYMIIU, 1110 OB’ SI3YIOTh cede 3
YKpaTHCHKOIO HAI[IOHATBbHICTIO, MeHIII sIK 2% — 3 pocilicbkoro, 1% — i 3 ykpaiHChKOTO,
13 pociiickkoto, a me 2% — 3 TKOICh THIIOK. 3ayBaXUMO, 1110 B ONMUTYBAaHHI WIILIOCS
HE TIPO HAJCXKHICTh 1O HAI[IOHAJIBHOCTI, a came mpo akT moB’si3yBaHHs (Kymnwk,
2023).

Y mHamiét po3Bimii MU CcOpoOyBalid JOCHIAWTH, YW 3MIHWIAcSd MOBa
MOBCSIKJICHHOTO CHUIKYBaHHS YKpaiHIIB, $fKI BUMYIIEH1 OyJld BHIXaTh 3 PIZHHUX
pErioHIB Haloi KpaiHu uepe3 BiiiHy pocii npotu Ykpainu ao [onbmi. [dns mporo y
ciuni 2024 p. Mu poBeNU ONUTYBaHHS yKpaiHChKuX OvkeHI1B y [lonbii. 3a naHumMu
MOJIbCHKOI TMPUKOPAOHHOI CIy*k0M cTaHoM Ha cborogHi y Ilombmii mnepeOyBae

OJIU3BKO MUIbIIOHA YKPATHCHKUX O13KEHIIIB.
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Mera Hamoro AOCHIIKEHHS — 3’SCyBaTH, AKIA MOBI HAJalOTh MEpeBary B
MOBCAKJIEHHOMY CHUIKYBaHH1 YKpaiHIli, siki nepeOyBatoTh y [loabm, 1 yn 3MiHMIacs
MOBA IXHBOT'O TMOBCAKACHHOTO CITUIKYBaHHS TICJISI Hamaay pocii Ha Ykpainy.

VY Hamomy OHJAWH ONMUTYBaHHI B3sUI0 ydacTh 60 pECOHIEHTIB 3 PI3HHUX
perioniB Ykpainu: 3axigHoi Ykpainu, llentpansHoi Ykpainu ta [liBHoui, [liBnenHo1
VYkpainu 1 Cxignoi Ykpainu. Kinpkicts onutyBanux — 20 oci0 y KOXHIA YacTHHI
VYkpainu. Pecrionientam 0ysio 3arpornoHOBaHO BIAMOBICTH Ha Taki muTaHHs: 1. koo
Mo6010  Bu cninkysanuca y noecsikOennomy ocummi 00 HOBHOMACUIMAOHO20
smopeHents. pocii 6 VKpainy: a) nepesancno YKpaiHcbKolo MO80I0, 0) Nepesadcho
POCIICbKOI0 MOB0I0, 8) cypacukom (3miuanoio Mosoro) 2) inwoio mosoio (6xazamu,
saKo010)? 2. Hkoto moeow Bu cninkyemecsi y NOBCAKOEHHOMY JHCUMMI 3apa3, NicC/s
NOBHOMACWMAOHO020 6MOpeHeH sl pocii 6 YKpainy: a) nepesajicHo YKpAaiHCbKOO
MOB0I0, 0) NepesadcHo POCIUCbKOI MOBOI, 8) CYPHCUKOM (3MIuanoio Mo8oio) 2)
iHwo10 Mosoio (6Kkazamiu, s1K010)?

Pesynbratn omuTyBaHHSA TOKa3amM, 1o OikeHIl 13 3axigHoi YKpaiHu 10
MOYATKy BIHU y MOBCAKJICHHOMY JKUTTI ITOCITYTOBYBaJIMCS 200 YKpaiHCHKOK MOBOIO
(85%), abo cyprxkukom (15%). ITicis moBHOMACHITAOHOIO BTOPTHEHHS POCii BC1 BOHU
nepeinum Ha ykpaiHcbky MoBy (100%).

Pi3k0 3MEHIIMBCS BIJCOTOK THX, IO MOCIYTOBYETHhCS POCIHCHKOIO MOBOIO,
cepen OvkenuiB 3 llenTpanbHoi Ykpainu ta IliBHOui. PecnonaeHTH 3 1i€i rpynu
BIIMOBUIM, IO JO MOYATKy IMOBHOMACIITAOHOTO BTOPTHEHHS arpecopa y Hally
Kpainn 55% 3 HHMX BHUKOPUCTOBYBAJIM POCIMCBKY MOBY B THOBCAKICHHOMY
cninkyBanHi, 30% — cypxwuk 1 yume 15% — ykpainceky moBy. 3apa3 90% 3 Hux
CHIIKYEThCS YKpaiHchkoro 1 ymire 10% pocifichKoro.

Cepen OixenniB 31 CximHoi YkpaiHM crnoctepiraeMo ciabKy AUHAMIKY
301IBIICHHS] BUKOPUCTaHHS yKpaiHcbkoi moBu: juine Ha 10%. 3a pesynbraramu
onutyBaHHd 60%  pecrnmoHJEHTIB  BHUKOPUCTOBYBAaJM  POCIHCBKY MOBY Yy
MOBCSKJICHHOMY CIUJIKYBaHHI J0 MOYaTKy BIMHM, a 3apa3 yacTKa pOCiiiCbKOMOBHUX
oixenIiB ckiagae 50%. KiabKiCTh THX, XTO BUKOPUCTOBYBAB CYPIKUK, 3aJIMIIUIACS

He3MiHHOT (30%). KinbKicTh ONUTYBaHMX, SIKi MTOCTYTOBYBAIHCS YKPATHCHKOI MOBOKO
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y TIOBCSKIEHHOMY CITUIKYBaHHS [0 TMOYaTKy BiliHM, ckiuagama 10%, micis
MOBHOMACIITAOHOTO BTOprHEHHS pocii — 20%. 3a3HaunmMo, 110 JesKi poCiiCHbKOMOBHI
ODKEHIIl TepednuIn Ha CYpXKUK, a Ti, XTO BHUKOPHUCTOBYBaB CYPXKHK, 3apa3s
HAMararoThCsl PO3MOBIISITH YKPAaiHCHKOIO MOBOIO.

[TpocninkoByeMO 3pocTaHHS KUTbKOCTI OixkeHmiB 3 IliBgHs, sKi oOMparOTh
YKpaiHChKYy MOBY JUIS IIOJCHHOTO CITUIKYBaHHS. MU OTpUMaau Taki pe3ysIbTaTH
ONMUTYBAHHS. JIO TIOYAaTKy IIOBHOMAacIITabHOro BTOprHeHHs arpecopa 40%
PECTIIOHJICHTIB 3 IIi€l TPy BUKOPUCTOBYBAIHM POCIHCHKY MOBY JIJISl TIOBCSKICHHOTO
cnuikyBanHs, 10% — ykpainceky Ta 50% chouikyBaducs CypKHKOM; 3apas
POCIMCHKOIO MPOIOBKYIOTh cnikyBatucsa 30% pecroHIEHTIB 3 L€l IPYIH, CYpKUK
BUKOPUCTOBYIOTH TeX 30%), ykpaincbky MoBy — 40%.

OToX, pe3yabTaTh OMHUTYBaHHS, MpoBeaeHoro y ciudi 2024 p., cBimuaTh mpo
MO3WTUBHY JWHAMIKy 30UIbIIEHHS BHKOPWUCTAHHA YKPAiHChKOI MOBU IS
MOBCAKIEHHOTO CIUIKyBaHHS ObkeHmsaMu y Ilompmni. Ilepecenenmi 13 3axigHOi
VYkpaiHu mocIyroByOThCSI BUKITFOYHO YKPAiHCHKOIO MOBOO, 13 LleHTpanpHOT yacTuHU
ta [liBHOYI mepeinun Ha ykpaiHcbKy MoBY (90%). IIpore yacTka pociiicCbKOMOBHUX
YKpaiHI[IB € JOCHTh BaroMoro cepei OikeHiiB 31 Cxomy Hamoi kpainu (50%) Ta
cepen OvkentiB 3 IliBaas (30%). 3a3HaunMo, 110 HIXTO i3 PECIOHICHTIB HE BKa3aB

IMOJIbCBKY YU AKYCh lHH_Iy MOBY, AK MOBY HIOACHHOT'O CHiJ’IKYBaHHSI.
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MULTILINGUALISM IN UKRAINIAN EDUCATION IN THE

CONTEXT OF EUROINTEGRATION

The relevance of the problem of multilingualism in Ukrainian education is
currently gaining special importance, taking into account the European integration
aspirations of the country. Firstly, it is historically determined that Ukraine is
multilingual with a multifaceted cultural heritage and ethnic diversity — in particular,
according to the latest population census, there are more than 130 nationalities and
ethnic groups in the country, of which Ukrainians make up 77.8%, the Russian
national minority — 17.3%, the remaining significant ethnolinguistic minorities —
4.9% of the population. Understanding and supporting different languages and
cultures has a significant impact on building a harmonious European-type society.
The development of multilingualism in education contributes to the preservation of
the linguistic heritage of all ethnic groups, promotes the development of cultural
diversity, and increases the communicative and intercultural skills of students, which
IS a requirement of today (Panasiuk, 2017).

It is also worth noting that the growing international exchange of knowledge and
technology requires the ability of the young generation to work and communicate in
different languages, making mastering the language a vital demand. Multilingualism
of Ukrainian students is a key factor in preparing for the challenges of the modern
world and successful integration into the EU international community. Learning
several languages contributes to a deeper understanding of foreign cultures, increases

the competitiveness of students in the labour market and contributes to the creation of
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an open and tolerant society. Thus, the development of multilingualism in Ukrainian
education is of strategic importance for the development of the country and the
formation of civic qualities of Ukrainian youth in the conditions of globalization.

Among modern researchers who study various aspects of multilingualism in the
context of the European integration movement of Ukraine, taking into account the
historically complex language situation inherent in it, it is worth mentioning O.
Byndas, I. Holubovska, P. Kravchenko, A. Kryshko, L. Masenko, Yu. Panasyuk, N.
Petrychenko, P. Selihei, and O. Yakovleva.

The problem of multilingualism is primarily attributed to the problem of the
relationship between language and thinking, one’s own culture and the culture of the
society in which the individual lives. In a multilingual society, the effectiveness of
learning foreign languages is related to the communicative, linguistic, and cultural
concept of linguistic education, the cornerstone of which is the idea of interconnected
learning of languages and cultures. The formation of not only speech, but also
communicative and cultural competence, the formation and development of
intercultural skills and multilingual thinking becomes the main goal in the process of
teaching foreign languages in educational institutions. This presents education with
the difficult task of preparing young people for life in a multinational and
multicultural environment, forming the skills to communicate and cooperate with
representatives of different nationalities, races, and religions. Integration into the
world community, the development of a global worldview also involves taking into
account national traditions in the education of schoolchildren; creation of conditions
for the formation of their cultural identity; formation of a diverse and complex
environment for personality development.

Thus, the social essence of modern multilingual education consists in the
formation of not just language but broad sociocultural competence and the
authenticity of the contextual interpretation of the meanings of intersubjective
communication of different cultures. Education solves the issue of the de-hierarchy of
ethnic statuses, critical awareness of the world with the development of

communicative abilities and a deeply reflective attitude to one’s culture and language

18



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
— which makes the process of socio-cultural transmission of ethnic values more
stable, more protected and manageable.

That is, multilingualism, in fact, does not cause the loss, but the expansion of
cultural identity, the growth of a reflective and valuable attitude to the assets of one’s
own culture, the growth of cultural wealth and the individual’s ability to participate in
intercultural dialogue. Social multilingualism of an individual in a multicultural
context is a necessary condition for achieving an adequate level of sociocultural
competence, which allows preserving cultural identity and increases the potential for
social mobility within the existing cultural environment. Polylingual adaptation to a
new sociocultural environment allows overcoming culture shock and marginal
sociocultural conditions. Therefore, a careful attitude to one’s own cultural heritage
and the perception of valuable elements of others through the dialogue of cultures is
the main way of development of human civilization in the era of globalization.

The proclaimed policy of the European Union (EU) regarding multilingualism in
education is marked by high support and promotion of multilingualism in the member
states, the declared goal of which is to encourage citizens to master their ‘native
language plus two foreign languages’. This is related to the EU’s mission to support
cultural diversity and ensure equal opportunities for all citizens in the linguistic
sphere. One of the main goals of the policy is to ensure linguistic equality and access
to education in different languages, although in general, within the European Union
each member state is responsible for its language policy (European Charter for
Plurilingualism, 2009).

The main agencies for language education of the European Union are the Unit
for Multilingualism Policy, subordinate to the General Directorate for Education and
Culture of the European Commission, and the Language Policy Division, subordinate
to the Directorate of Education of the Council of Europe (European Charter for
Plurilingualism, 2009).

The EU recognizes that language is a key factor for the acquisition of
knowledge and the development of identity; therefore, it supports the preservation

and development of different languages and linguistic cultures in its member states. If
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we talk about higher education, one of the EU initiatives in this direction is the
‘Erasmus+’ program. This program promotes student mobility and cooperation
between universities in different countries, thus supporting the rapprochement of
cultures and languages (European Charter for Plurilingualism, 2009).

To ensure multilingualism in education, the EU assists development of language
skills of pupils and students by providing financial support for learning foreign
languages, organizing language courses and other measures aimed at increasing the
level of multilingual competence (Petrychenko, 2017).

However, it is worth noting that the implementation of multilingual policy in the
EU also faces certain challenges. In particular, it is required to provide teachers and
other pedagogical workers with the necessary resources and skills for teaching in a
multilingual environment, and questions arise regarding the adaptation of curricula
and materials to ensure access to education in different languages (Kravchenko P.,
2017). There is also a preference for ‘promising’ languages - primarily English, as
well as French, German — by the EU residents themselves over other languages of
various ethnic groups of this economic and political association. Therefore, among all
the declared equal languages, it seems that, in fact, there are still ‘more equal’ ones in
the EU (European Multilingualism, 2016). Thus, a detailed review and analysis of the
EU policy in the field of multilingualism shows that there is still considerable
reluctance or resistance to further language learning — other than English. This view
is confirmed by Eurostat data for 2009, which show a significant increase in the
indicators of learning English but not other languages. Only one in five Europeans is
actively learning an additional language, and language skills are unevenly distributed
both geographically and culturally. However, the recently published results of the
next special Eurobarometer number 386, which was conducted under the auspices of
the EC (2012), show a growing support for the trilingual formula of the EC among
the population.

The implementation of a European-style multilingual policy in Ukrainian
education also involves a number of difficulties caused by the modern language

situation in Ukraine, the issue of which is an apparent part of the general sector of
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state security and not just an aspect of the humanitarian sphere, if we mention such
language as Russian (which in general acted as a means of aggressive geopolitical
influence by a neighboring country).

However, with the increasing accession to the European space, the first
important aspect is precisely the support of different languages, in particular, the
languages of national minorities, because, let’s recall, according to the declared
policy of the EU, multilingualism within its borders should ensure the equality of
languages and cultures — so Ukraine is forced to balance between requirements of the
European space and protection of its own security interests.

The second aspect is the development of language skills of pupils and students.
For successful multilingual education, it is necessary to provide quality training of
teachers who are able to teach in different languages and promote
bilingual/polylingual learning. This requires significant efforts and financial support,
because it is necessary to provide resources for the development of the infrastructure
of such multilingual education.

Therefore, achieving the successful implementation of multilingualism in the
educational process and ensuring a more diverse and open educational environment
in Ukraine requires a comprehensive approach, cooperation of all levels of
government, scientists, pedagogical workers and the public.
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COGNITIVE LINGUISTICS: OVERVIEW

Cognitive linguistics is a relatively new field in modern science. However,
numerous studies show the importance of cognitive linguistics in the globalized
world.

Cognitive approaches in semantics are represented by the following scholars:
A. Goldberg, R. Jackendoff, G. Lakoff, R. W. Langacker, Ch. J. Fillmore, L. Talmy,
G. Fauconnier, B. Rudzka-Ostyn, A. Cienci, and others.

Among Ukrainian scholars, the issues of cognitive linguistics are studied by
O. Vorobyova, S. Zhabotynska, O. Selivanova, V. Manakin, M. Poliuzhyn,
T. Radzievska, and others.

Cognitive linguistics stands apart from other cognitive sciences due to its
unique focus. It delves into the exploration of consciousness through the lens of
language. Cognitive linguistics views the functions of language as a form of
cognition.

Scholars have identified the major fundamental hypotheses of cognitive
linguistics. They are the following: 1. language is not an autonomous cognitive
faculty but a main part of cognition; 2. human languages are a list of symbolic units
in which forms are conventionally paired with meanings; 3. meaning is what
language is all about; 4. meaning is conceptualization; 5. knowledge of language

emerges from language use (Wen, Yang & Kuang, 2014).
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Within the realm of cognitive linguistics, investigations extend to the
examination of mental processes involved in perceiving, comprehending, and
cognizing reality. This encompasses the exploration of various types and forms of
mental representations. Key tenets within cognitive linguistics include the
examination of information, its processing, and its organization within the human
mind. Furthermore, cognitive linguistics explores the intricate relationship between
knowledge and its representation within an individual’s mind, along with the diverse
linguistic forms that play a role in these cognitive processes.

V. Evans states that cognitive linguistics is “a broad theoretical and
methodological enterprise, rather than a single, closely articulated theory. Its primary
commitments <...> are the Cognitive Commitment — a commitment to providing a
characterization of language that accords with what is known about the mind and
brain from other disciplines — and the Generalization Commitment — which represents
a dedication to characterizing general principles that apply to all aspects of human
language” (Evans, 2012).

Concept is the main notion of cognitive linguistics, which connects language
and mind. There are different approaches to the understanding of concept in
linguistics, yet all researchers agree on multi-layered nature of a concept.
Consequently, there are numerous interpretations of this term, and the classifications
of the concepts vary depending on the adopted approaches.

For the cognitive sciences, the study of language is of paramount importance.
Humans stand out as nearly exclusive beings who are capable of organizing this
particularly complex, highly structured system. Consequently, researchers across
various disciplines within cognitive studies are also interested in linguistics.
Psychologists, philosophers, anthropologists, neuroscientists, and artificial
intelligence experts are actively exploring the role of language in both natural and
artificial cognitive processes and studying the peculiarities of its functioning (Croft &
Cruse, 2004).

The capacity for generalization is a crucial cognitive skill in humans. In

cognitive linguistics, this skill gives rise to two interconnected processes:
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categorization and conceptualization, from larger structures to smaller ones and vice
versa (Makovska & Vakhotskyi, 2014).

The main methodological position of cognitive linguistics can be defined as
follows: speech activity is one of the types of cognitive activity of a person, and the
language form objectifies cognitive structures of human consciousness and thinking.
So, linguistics cognitive studies are characterized by the compatibility and
combination of various research methods — from traditional introspective analysis to
experimental evidence and corpus methods (ITamatoBcbka, 2021). Results of
linguistic research are coordinated with information obtained from other cognitive
sciences - anthropology, philosophy of cognition, cognitive psychology,
neuroscience, etc.

Thus, cognitive linguistics has undoubtedly become a new vector of
development in modern science. It has made it possible to explore the relationship
between language and thinking and to prove that lexical items name, express, reflect,
and accumulate experience and knowledge.
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Anacmacia Hepoouk,
Ipuna Camoopcovka
(Pisne, Ykpaina)
NESIKI BEPBAJIBHI TA HEBEPBAJIBHI XAPAKTEPUCTUKHA

AHIJIIACBKOI'O ETUKETY

OpHi€ro 3 BaKIUBUX CTOPIH JIFOACHKOTO CIIJIKYBaHHS € MOBJICHHEBUM €THKET —
CUCTEMAa CTaHJAPTHUX, CTEPEOTUITHUX CIOBECHUX (POPMYJI 3 IEBHOK CUHTAKCHUYHOIO
CTPYKTYpOIO 1 JIEKCHYHMM HAlOBHEHHSAM, SKI BXHBAIOThCS Yy CHUTYyallsX, U0
MOBTOPIOIOTHCSL TTOBCSAKACHHO. BITaHHS, TMPOIIAHHS, BHOAYEHHS, 3amlpOIICHHS,
nobakanHs Tomo (banesuu, 2004: 261).

ETukery cniKyBaHHS SIK SIBUIIY 3arajibHONIOACHKOMY BOJHOYAC MPUTAMaHHI
€THIYHI OCOOJIMBOCTI, SIKI YK€ BaXXJIMBO BPaxOBYBaTH Y MUDKKYJIbTYpHIM
KOMYHIKaIlii, OCKUIbKH II€ JOMOMAara€ 3MEHIIUTH KyJbTYypHI pPO30DKHOCTI Ta
noOyAyBaTH TMO3UTHBHI B3aEMUHM MIK JIIOABMH PI3HUX HAIIOHAJILHOCTEH Ta
KYJIbTYP.

HeBumankoBO MOBJIEHHEBUN €THKET AK 3acid MIKKYJIbTYPHOI KOMYHIKalii,
B1IOOpaKeHHSI HAI[IOHATBHUX KYJbTYPHUX TPAIuIlii MEBHOrO HApPOAY MpPHUBEPTAE
yBary BITUM3HSHUX Ta 3apyOikHux gochigaukiB (B. Amau, A. BexOwuipka,
I'. €nizaposa, B. Kapacuk, 0. Ky3smenkosa, P. Jlakopd, H. dopmanoBchka Ta iH.) i
€ aKTyaJbHUM MUTAHHSM Y CYy4aCHOMY MOBO3HABCTBI.

HaykoBii BUIIISIOTH ACKIIbKA CKJIAJIOBUX MOBJICHHEBOTO €THKETY
- cJIOBECH1 (pOpMYJIH BBIWIMBOCTI,

- (dopMyJIIOBaHHs 3alUTaHb Ta BIAMOBIAEH JJIS MIATPUMYBAHHS HAJICKHOTO DPIBHSA
CHUIKYBaHHS;
- pEryJjioBaHHS TEMIy Ta PUTMY MOBJICHHS, IHTOHAIIHOTO OQOPMIICHHS IS

JOHECEHHS J10 CIIBPO3MOBHHMKA BAKIMBOI 1H(MOpMarlii;
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- HeBepOabHi curHay (MiMiKa, )KECTH Ta MO3H TiJIa), sIKi MOXKYTh ITePEIaBaTH MIEBHY
iH(pOopMallio PO HACTPIM Ta CTABJIEHHS JIOJAUHU 10 CIIBPO3MOBHUKA,;
- TIoBara N0 KyJbTYpPHHUX TPaJuIliid 1 BUKOPUCTAHHS y 3B’SI3Ky 3 IIMM BIIMOBIIHUX
BHpa3iB Ta popm komyHikaTuBHOI moBeAinkH (I'punienko, 2003: 85-95).

BipHicTh TpamuIlisiM — OJlHa 3 HaWBIAOMINIMX PHUC aHrIIHAIIB. Bynyun moBosi
JOTMHUTIIMBOIO HAIIIEI0, aHTIIMIIT MOXYTh JOCTIIKYBAaTH OCOOJMBOCTI IHIIUX KYJIBTYD,
HaBITh 3aXOIUTIOBATHCS HHUMH, ajie MPHU LIbOMY 30epiraTd BJIACHY 1HIUBIYaJIbHICTb,
sKa BUSBISIETHCS 1 B €THKETI, 110 Ma€ JaBHI 1 Jy’Ke aBTOPUTETHI I KOHCEPBATHUBHI
Tpaaulii. BigXunaeHHs BiJl HOPM MOBJIEHHEBOTO €THUKETY CIPUUMAETbCS B AHIJIT SIK
BUSIB HEBUXOBAHOCT1, HEBBIWIMBOCTI 1 HABITh SIK IPYOICTh.

AHrmiiChKa KyIbTypa € TPHUKIAIOM BY3bKOKOHTEKCTHOI  KYJIBTYPH,
OCHOBHMMMU O3HaKaMH SKOI1 €:

- IpsiMa 1 BUpa3Ha MaHepa MOBJICHHS;

- parHeHHs J10 YITKUX (OPMYIIFOBaHb TYMOK;

- IpyTopsiIHa poJIb HeBepOaabHOT KOMYHIKaIIli, I'rHOPYBaHHS 1ay3 1 MOBYaHHS,
- BIIKpUTE BUCIIOBJICHHS MPOTUIC)KHUX TO3UITIN K MIIAX 10 ICTHHH.

KynapTypu BY3BKOrO KOHTEKCTY € OUIbII MPSAMOJIIHINHI, 1H(OOPMATUBHO
JIOCTAaTHI, BCE HEOOXITHE IMOBIAOMIAETHCS 3a JOIIOMOIOK0 MOBH.

VY nawiti po3sioyi cnipoOyeMO TPOUTIOCTPYBATH 1[I OCOOJMBOCTI aHTIIMCHKOI
KyJbTYpH Ha MPUKJIAA1 aHATI3y JAESKUX BepOaIbHUX Ta HEBEPOATBbHUX OCOOIMBOCTEM
aHTJIIMCHKOTO JIIHTBOETUKETY .

['onoBHE mNpU3HAYEHHS €TUKETYy, 30KpeMa W MOBJICHHEBOTO, TMOJSATAE Y
BCTAHOBJICHHI CHPUATIMBOTO KOHTAaKTy MK JIFOJAbMH, PEryJIOBaHHI iX B3a€MHUH Ha
OCHOBI TIPUHIIMITY BBIWIMBOCTI, QDK€ METOI CITUIKYBaHHS € BIUIMB OJIHOTO
KOMYHIKaHTa Ha 1HIIOTO.

3HaHHS MPUHHATHX Y CYCIIUIBCTBI MPaBU MOBJICHHEBOTO C€THKETY, BOJIOIIHHS
BepOaIbHUMU Ta HeBepOATbHUMHU (POpMaMU BUPAKEHHS BBIUIMBOCTI JIOMTOMOXYTh
BCTAHOBUTU KOHTAKTH 3 CIIBPO3MOBHHMKOM, TOOTO YCHIIIHO 3AIACHUTH MIPOIIEC

CHUIKYBaHHS.
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Ha nymky ®.C.baneBuua, HailioHaJIbHA CBOEPITHICTh MOBJIEHHEBOTO €THUKETY
CIIpUYMHEHA, «3 OJIHOr0 00Ky, CcHenu(ikow MNPUPOTHO-KIIMATUYHUX YMOB,
crocob0amMu TOCMOMAPIOBaHHS, KOHTAKTaMH 3 IHIIMMH HapOJiaMH, BIUIMBOM PEIIrii,
pPIBHEM KyJIbTYPHO-IIMBUTI3AIMHOTO PO3BUTKY TOIIO, a 3 IHIIOIO — BJAYCIO,
TEMIIEPAMEHTOM, MEHTAJIbHICTIO, HAI[lOHAJIBHUM XapaktepoMm Hapoay» (BareBuy,
2004: 261).

Tak, >xureni TymanHoro AnbOIOHY BUCOKO IIHYIOTH YMIHHS HE TOKa3yBaTu
CBOIX MOYYTTIB, COpUMaTH mopa3Ky 0e3 BHsSBY HeBAOBOJIEHHS Toumo. Lli sikocti
BBAKAIOTh TUIIOBUMM JJIsl Oyb-KOrO aHrmiiis. ToMy BigoOpaskeHHs MOYYTTIB Mae
crnenudiky B aHTTIMCHKIN MOBI: TYT HE AYyKe OaraTo JI€CiB, 110 HA3UBAIOTh €MOIIii,
HampuKiIam, WOrry (xeumosamucs), Qrieve (coprosamu), neski 3 HHUX MarOTh
HeratuBHI KoHotanii — Sulk (dymucs), fret (nepsysamu, opamysamucs), rave
(6icumucs), fume (kunimu, opamysamucs), a nesKi 3HAKAIOTh 3 YXKUTKY — rejoice
(padimu). 3aMmicTh Hi€CHiB JUISI BHUPaXCHHS €MOIil Ta TOYYTTIB MEPEeBaKHO
3aCTOCOBYIOTh MPUKMETHUKHU.

CXWJIBHICTh aHTJINLIB 10 CTPUMAHOCTI UTIOCTPYIOTH 1 Taki MOBHI (hakTH: JJis
BUPAXCHHS SK TO3WTHBHHUX, TaK 1 HETaTUBHUX EMOIIH BOHHM BUKOPHCTOBYIOTH
«IoM’SIKIITYBaJIbHI ciioBa» — quite, sort of, about, quite nice, quite awful; nagarots
nepeBary rinepoosiaM npu BUPKEHHI MO3UTUBHOT OI[IHKK 3BUYAHUX peder (osry,
NPEIMETIB), ajie He CEPHO3HUX MOPAJbHUX YECHOT.

AHrIidIl IHYIOTh HE0araTociiB’s SIK KUIBKICHY O3HaKy TOBOpiHHS. BoHu
OB’ I3YIOTh OaratociiB’s 3 HEBMIHHSIM CIILJIKYyBaTHCH, HEBUCOKHUMH
IHTEJNEKTYyalTbHUMHU 31I0HOCTSIMH MOBIIA. B aHTTiNCHKIN JTIHTBOKYIBTYpl BHpA3HIIIe
BepOasTizoBaHa JIOTIYHICTh Ta MOCTIOBHICTD.

PosrisitHemMo  meranpHImIE 11 HAIOHAJIBHI  OCOOJMBOCTI  aHIIIHCHKOTO
MOBJICHHEBOT'O €TUKETY Ha TIPHKIAJI1 ISIKUX €JICMEHTIB KOMYHIKATHBHUX CHUTYAITil.

YcraneHi ¢GopMynu MOBIEHHEBOTO €THUKETY, 3aKpiluieHi 3a TeBHUMHU
KOMYHIKATUBHHMHU CHUTyallisMu (3BEpTaHHs, MPHUBITAHHS, IMPOIIAHHS, BHOAYEHHS,
noJsika, moOakaHHs, MPOXaHHs, 3alpOIICHHS TOIIO), Y pe3yibTari 0araropazoBoi

HOBTOp}OBaHOCTi crajlin CTCpCOTHUIIaMU — THUIIOBMMH MOBHHUMH KOHCTPYKI_[iHMI/I, 1o
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BUKOPUCTOBYIOTHCSI B 0araThbOX CUTYaIlisIX CHIJIKYBAHHS 1 € TOTOBUMHU (OpMYyJIaMU HE
JUIIe 3 TOYKU 30py I1X MOpPQOJIOro-CUHTAKCUYHOI CTPYKTYpH, a U JIEKCUYHOI
HanoBHeHOCTI. [Ipy 1bOoMy Taki MOBHI (OpPMyIH BMOTHBOBAHI1 CTHIIICTUYHO,
(GyYHKIIIOHAIPHO, OCKUIBKM ~ MaloTh  3a0e3medyBaTd  IMO3UTHBHHM  pe3yJIbTaT
CIUTKYBaHHS.

B anrmiiicekiil KynbTypi, SIK 1 B OyAb-aKid 1HIIIN, MPUBITAHHS € BaKJIMBUM
CJIEMEHTOM KOMYHiKallii. J[Ji1 BHCIOBJIICHHS TPUBITAHb BHUKOPUCTOBYIOTHCSA SIK
BepOasbH1, Tak 1 HeBepOaIbH1 3aCOOM.

Cepen BepOanpHuX 3ac001B MOXKHA BUAUIMTH TaKi (POPMYIIH:

* Hello / Hi — npuBiTanHs, sike BUKOPUCTOBYETHCS B HE(POPMATbHUX CUTYAIIsX;

» Good morning / Good afternoon / Good evening — ¢gopmalibHI IPHUBITaHHS, SKi
BUKOPHUCTOBYIOTHCS BIAMOBIIHO JI0 Yacy J00W;

* How are you? — muTaHHs MPO CAMOIMOYYTTA, K€ € YacTO BXXHBAHOIO (POPMYIIOIO
MIPUBITAHHS,

* Nice to meet you — dopmyiia, sika BKHBAETHCS [IPH 3HAHOMCTBI 3 HOBOO JIFOAMHOIO;
» What's up? — HedopmanbHa popMa MpHUBITaHHS, [0 BXXKUBAETHCS MPHU CHUIKYBaHHI
OJTHOJIITKIB 200 Jpy3iB, 3a3BUYAli 3 METOIO PO3IIOYATH PO3MOBY;

» Good to see you — (pasa, 110 BXKHBAETHCS MiJ Yac 3yCTPidi 3 JIOJAUHOO, SIKY HE
Oauuiii TPUBAJIUM Yac;

* How are you? — us QopMyna BUKOPHUCTOBYETbCS HJisi 3alUTy MPO CTaH 1
camomouyTTs Jironuau. Hampurxman, “How are you today?” a6o “How have you
been?”

TakuM 4rHOM, B aHTIINACHKIN JIIHTBOKYJIBTYPI B 3aJ€KHOCTI BiJI CHUTYyaIlii Ta
KYJbTYPHOT'O KOHTEKCTY ICHYIOTbh PI3HI BUMOTH III0JI0 BUCIIOBJICHHS IMPUBITAHb.

3 MOYaTKOM CHIJKYBaHHSA IIOB’SI3aHMIA M€ OJWH €JIEMEHT MOBJICHHEBOTO
CTUKETy — 3BEepPTaHHs, Pi3HI QOPMHU SKOTO € CBOEPITHHUMH JICKCHUHUMH 3ac00aMU
BUPQXCHHS BBIWIMBOCTI. 3BEpHEHHS Mae Oe3MOCepeqHE BITHOIICHHS 10 HOPM
MOBJICHHEBOTO €THKETY, OCKUIbKM HEB1JI'€MHOIO BJIACTHUBICTIO MOBHM BHUCTyMHae€ ii
aJpeCHUN XapakTep. 3BEpTaHHS BHUKOHYIOTh BAXKIUBY POJb Y MIDKOCOOHCTICHOMY

CIIUIKyBaHHI, & caMe CIpHUSAIOTH B3a€MOJii MOBIS W angpecara | JONOMararTh

28



CYYACHI [IPOBJIEMUA TEPMAHCBKOI'O TA POMAHCBKOI'O MOBO3HABCTBA — 2024
CTBOPUTH OCOOJIMBUNA KOMYHIKATUBHUH MPOCTIp. Y CHCTEMY JIEKCHYHUX 3aco0iB
BUPQXCHHS BBIWIMBOCTI BXOJATH 3BEPHEHHS, SKI YacTille BXHBAIOTHCS TPH
CIIJIKYBaHHI 3 MaJO3HAHOMUMU JIFOJIbMU 800 MPH HASIBHOCTI 3HAYHOI TICHXOJIOTIYHOT
JUCTAHINT MDDK KOMYHiKaHTamMH. B aHriaificbkiii MOBI ICHYIOTh Taki BBiwIMBI (hopMHU
3BepTaHHs, sK. Sir, madam, miss, lady, gentleman, father, doctor, pisui ¢opmu
3BepHEeHb 10 ayxoBHHX 0ci0 (Your Holiness, your Beatitude, your Eminence, your
Excellency, Your Grace).

3BepHEHHSAMH, B IEpIIy 4epry, CiIyryooTth iMena mrozei (“Simon, go to the
public meeting™), Ha3Bu 0ci6 3a crtymeHem crnopingnenocti (“Daddy, look at the
dog!”’), monoxenusim y cycriabeti (“And it is important, ladies, to remove all the
cleanser, not to leave any on the skin” (BNC)), mpodeciero (“Good morning,
teacher!”), sansartam (““Carpenter, can you help me with this problem?’”), mocamoro
(“Mayor, we need to solve this problem!”” (BNC)), 3Bannsam (““Lieutenant Rojas, can
| ask you?””), narionanpHo0 200 BikoBOr O3Hakoro (“How do you do, Madam?”’),
B3aemoBinHocuHamu Joaci (“Dear old chap, I’ve missed you™).

JIOCIITHUKK aHTJIICHKOTO MOBJICHHEBOTO E€THUKETY CTBEP/KYIOTH, IO KOJO
E€TUKETHUX 3aCO0IB JOCUTh IIHPOKE, TOMY BHUKOPHUCTOBYIOTHCS Pi3HI CIOCOOH
HaiiMeHyBaHb. Tak, 3BepHEHHs 70 WieHIB poauHu (MaTepl, 6aTbka, 6aldycl, maimycs Ta
IHIITMX) aHTIIAI MOXKYTh 0OMpaTH y 3BHuaiiHii (hopmi a00 3k IHOAI B 3MEHIIYBAIBHO-
necTnuBid. Hampukman: HedTpanbHe 3BepHeHHs father moske OyTu 3amiHeHO Ha
outer po3moBHy (opmy — dad, daddy, pa, papa. Jlekcema mother mae Garato
PO3MOBHHUX BaplaHTiB: ma, mam, mum, mamma, mom, mummy, a grandmother —
grandma, gran, nanny, y toii udac sk Jiekcema grandfather BukopmctoByeTBHCS B
HACTYIMHUX po3MOBHUX (opmax — grandpa, granddaddy, grandad. Ilpore ciioBo
sister mae nuie oaHy po3MoBHY Gopmy — SIS i jgekcema brother — bro (BNC), mio y
CydacHIM aHTJIMChKI MOBI MOXE BXKHUBATUCA TaKOX 1 IO BIAHOIICHHIO [0
HAaMKpamoro aApyra.

B aHrnificekiii KyJbTypl BaKJIUBUM €JIEMEHTOM € MOOaKaHHS — CBOEPITHUM
NpPOSIB BBIWIMBOCTI, SIKHA MOXKE CYIPOBOJKYBaTH Pi3HI KOMYHIKATHBHI CHUTYallii,

nanp.. Best wishes! (Hauxpawi nobaxcanns!), Have a nice day! (I'apnoco ous'),
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Congratulations! (Bimarn!), Happy birthday! (3 owem napooorcenns!), Merry
Christmas! (Becenozo Pizosa'), Happy New Year! (3 Hosum Poxom!) (Foster, 2000:
56-67).

Mopdoioro-cuaTakcuuHi GOpMYJIM BUCIOBJICHHS TOOaKaHb B aHTJIHACHKIN
KYJbTYp1 MOXKYTb OyTH 1 OUIBIII PO3TOPHYTUMHM:

* |/welthey wish you... (SI/mu/eonu 6asxcaroms 6am...)

* | hope that... (4 cnooisarocs, wo...)

e | pray that... (Monrocs, wob...)

* May you have a prosperous year ahead. (Hexau eu mamumeme keimyuuil pixk
nonepeoy.)

* | hope you have a wonderful day filled with joy and happiness. (4 cnoodisarocs, wo
y 8ac 6yoe uy0osuil 0eHb, HANOBHEeHUIl PpadiCMIO Ma WACMAIM.)

» May your dreams come true. ( Hexaii sawi mpii 30iticHsamscsi).

» May you be blessed with happiness. (Faorcaro, wo6 mu 6ys oboaposanuii wacmsim)
(Chaney & Martin, 2007: 78-90).

J1yist BUCTIOBJICHHS 1TOOakaHb B aHTJIIMCHKIM MOBI ICHYIOTh # 17[10MH, 1110 MalOTh
(bikcoBaHE 3HAYEHHS, K€ YacCTO BIAPI3HAETHCA BIJ JIITEPAIBHOIO 3HAUYECHHS OKPEMHUX
ciiB. Hampukian:

» Break a leg — imioma, sika BXKUBAETHCS ISl MOOAKAHHS YCHIXY, 3a3BHYail mepes
BUCTYNIOM Ha clieHi. JliTepanbHO BOHA O3HAuYa€e «3jamMaTH HOTY», aje B KOHTEKCTI
noOakaHHs yCIiXy Ma€ 30BCiM iHIIe 3HaueHHS. ““YOU have an exam tomorrow?
Break a leg!”” (B mebe 3asmpa exzamen? Yoauil)

» Good luck — mpocTe i yacTo B)KMBaHE BUCIIOBJIICHHS MOOQKAHHS YCIIIXY, SKE MOXE
OyTH BXXHTE B OaraTb0X KOHTEKCTaX.

* All the best — igioma, sika BXKHBAETHCS Il BUCIOBICHHS MO0AXaHHS YCIIXY, IIACTs
Ta 370pOB's.

» May the odds be ever in your favor — Hexaii wancu 6yoymo 3a62cou Ha meoemy
ooyi. lleli BHpa3 craB Iyke MOMYJSApHUM Ticis Buxoxy ¢inemy “The Hunger

Games” 1 BUKOPHUCTOBYEThCS Ul MOOaXaHHS YCIIXy 1 BE3IHHA Yy OyIb-sSKHUX

sycwsax (Fox, 2018: 105-107).
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Sk AeMOHCTPYIOTh HaBEeACHI MPUKIATN, KOKHA 13 PO3TISIHYTUX CHUTYyaTHBHO-
TEeMaTUYHUX TPYI CTAHOBUTH CUHOHIMIYHUMN PSJT €TUKETHUX OJUHUIIB, K1 PI3HIATHCS
32 CEeMaHTUYHUMHU Ta CTWIICTUYHUMHU O3HaKamu. HasBHICTH JOCTATHBO BEIHKOT
KUIBKOCTI CHHOHIMIB 00YMOBITIOE MOXJIMBICTh iX BUOOPY, SIKUN 3aJICKHUTh BiJ PI3HUX
EKCTPAJIIHTBICTHYHHX (PAKTOPIB ITiJT1 Yac CIJIKyBaHHSI.

VY mporieci MDKKYJIBTYPHOI KOMYHIKallii MOTPIOHO 00OB’SI3KOBO BPaxOBYBATH
HalllOHAJIbHI OCOOJMBOCTI HE TUIbKKM BepOalbHOrO, aje W HeBepOaIbHOTO
CIUTKYBaHHS, 3aCO0M SKOTO JIOMOBHIOIOTH BepOalibHy KOMYHIKAI[IIO Ta IONOMararoTh
Kpalie 3pO3yMITH CIIBPO3MOBHMKA, a I1HOJAI ¥ YHUKHYTH HENOPO3YMIHb YH
KOH(JIIKTHUX CUTYaIIH.

3BepHEMO yBary Ha Jiesiki HeBepOaiabHI OCOOJHUBOCTI AHTJIMCHKOTO E€THKETY.
Ockinpku OpUTaHIl HE 3BUKJIM TOKAa3yBaTH CBOi €MOIlili BIIKPUTO, Y HHUX JOCHUTH
CTpUMaHa MiMiKa Ta BUKOPUCTOBYETHCS HEBEIMKA KUTBKICTh JKeCTiB. Tak, MigHATAMU
OpoBamu B AHTJIIi BHUCJIOBIIOIOTh CKENTHYHE CTaBJICHHS 10 mojii. [locTykyBaHHS
BKa31BHOTO MaJIbIl O HOCI O3HA4YalOTh OaKaHHS IIOCh CKa3aTH, ajpke repeOruBaTH
CHIBPO3MOBHUKA HENMPHUCTONHO. 300pakyloud JIAlKK PYXOM BKa3iBHUX 1 CEepeaHIX
najiabliB 000X PyK, OpUTaHIll 3BEPTAlOTh yBary Ha IpOHIYHICTh CKa3aHOTO. 3aMiCTh
3BUYHOTO Il YKPAiHIiB KMBKA T'OJIOBOIO BOHHM IPOCTO MOPTaloTh, BUCIOBIIOIOYH
3romy.

Sk BIIOMO, «BaXXKJIMBOIO CKJIAJIOBOIO HAIlIOHAJNBHOI €TUKETU3Allli CIUIKYBaHHS
€ KOMYHIKaTUBHI1 Ta0y — MOBHI, TEMaTU4YH1 Ta KOHTaKTHI1 3a00pOHH y CHIAKYBaHHI»
(baneBnu, 2004: 264), mo MoOXXEeMO CIOCTepiraTH SK y BepOaibHii, Tak i
HeBepOaIbHIM KOMYHIKAIIi aHTJTIHIIB.

Hampukiman, BaXXIMBOIO PHUCOI0 AHTIIHCBKOTO €TUKETYy NpPH 3HAHOMCTBI €
HEOoOXimHICTh OyTH mpeAcTaBieHUM. be3 mporo kureni BenukoOputaHii He
MOYMHAIOTh JPYKHI, JIJ0BI a00 Cyciachki BigHOCHHH. SIKIo B YKpaiHi JIOAH
MOXKYTh IMO3HAMOMUTHCH TPOCTO Ha BYJMII i PO3MOYATH PO3MOBY, OOMIHIOIOYHCH
MEBHOIO 1H(OopMali€ro, TO B AHIIIIT Take 3HaHOMCTBO HENPUITYCTUME, OCKIIIBKUA MOXKE
OyTH pPO3IIHEHE $K 3a31XaHHS Ha J>KUTTS, HaBITh SAKIIO JIOJUHA IMOCIYTOBYETHCS

€TUKETHUMU (HOpMYyJIaMU IPUBITAHb YU 3BEPTaHb.
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Bitatorbcsi OpuTaHIl MIBUAKUM PYKOCTUCKAHHSM, 1 3aTPUMYBAaTH YHUIOCH
JTIOJIOHIO B CBOil, CHJIBHO TUCHYTH HE BapTo. B3arajni TakTWibHI KOHTAKTH B AHIJIIT
3BEAICHO 10 MiHIMyMY. [IUJIbHO TUBHUTHCS B 0Ui, pO3IIISIaTH HE3HAHOMUX JIFOJCH TEK
HE PEKOMEHIYETHCS, OCKUIBKH 11€ BBAKAETHCS MOPYIICHHSIM OCOOUCTUX KOPAOHIB.

Ha crangaptae 3anurands “HOw are you?”” mpuitHATO BiANOBIZATH CTBEPIHO
a00 IIKaBUTHUCS CIIpaBaMH CIIIBPO3MOBHHKA, a HE PO3MOBIIATH MPO CBOI MPOOJIeMHU
(K 1€ YacTo pOoOJIATH EMOIiMHI Ta CHIBYYyTIWBI yKkpainii). [TinBuiryBatu TOH 3a
NpaBUIaMH TIOBEAIHKA BBAXAEThCS BIJAKPUTOIO TNPOBOKalli€o ckaHaany. CBoro
HE3TOJly 3 JYMKOI OMOHEHTAa MPUIHATO BUPAKATU TPAHUYHO CTPUMAHO, YHUKAIOUU
KOH(JIIKTY.

OdimiitHe COUIKYBaHHS JIJI aHTJIWINB — 1€ BMIHHS MiATPUMATH CTaHIAPTHY
CBITCbKY Oecimy. Bapro BuOupaTu HEHTpadbHI TeMU MJiE PO3MOBUM — TMOroja,
MUCTEITBO, HOBUHU. He pexomMeHayeThcsi 00roBOPIOBATH CBOE ab0 UyXKe 0coOmcTe
XKUTTS, (DIHAHCOBI CITPaBH, XBOPOOH.

3a erukeroM Oyab-sIKE CIUIKYBaHHS OOOB’S3KOBO  CYIPOBOJIKYETHCS
KOMIUTIMEHTaMU. BBaXa€TbCs XOpPOIIMM TOHOM IOXBaJUTH CITIBPO3MOBHHUKA,
3aXOIUTIOIOYUCH WOT0 JIOCSATHEHHSMU a00 MPOCTO CKAa3aTH KuIbKa MPUEMHUX CIIB.
[Ipore MoBHUI eTukeT AHIIIT 3a00pOHsE€ YAacTO 3rajyBaTd BJAcHI JOCSTHEHHS,
OCKUIbKH XBAacCTOIL1 MOKYTh BIIIUTOBXHYTHU CIIIBPO3MOBHHUKA.

Takum yrMHOM, HalllOHaNIbHA crienudiKa aHTIIIHCHKOTO MOBJIECHHEBOTO €TUKETY,
mo chopMmyBaBcsS MMiA  BINIUBOM  IICHUXOJIOTIYHHUX,  COI1aJbHO-TIOJITUYHHX,
KYyJbTYpOJOTTYHUX (DAKTOPIB, BUSIBISETHCS K Y BEpOaTbHOMY, TaK 1 HEBEpOATLHOMY
CHUIKyBaHHI. 3HaHHSA Mi€l crmermuiKd — «BaXJIWBAa CKIAJI0Ba KOMYHIKaTHUBHOT
KOMIIETEHIIT HOCIS 1HIIMX KyJIbTYPHO-MOBHHMX TpaJMIlid, HEOOXigHAa YyMOBa
YCIIIHOT MIKKYIBTYPHOI KoMyHikailii» (bamesuy, 2004: 265).
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CEKIIA 2. TPAJUIIHI TA HOBITHI ACIIEKTH
JIHI'BICTUYHHUX TA JUTEPATYPO3HABYHUX JOC/IAKEHD

Nataliia Mykhalchuk
Inna Nohachevska
(Rivne, Ukraine)
POETIC TEXT COMPREHENSION AS A PROBLEM OF

CONTEMPORARY LINGUISTICS

The problem of understanding in general is one of the most urgent in modern
science (Mykhalchuk & lIvashkevych Er., 2021), but this phenomenon still remains
understudied, despite its importance for increasing the efficiency of various forms of
human activity. The modern scientific paradigm of the professional training of the
future teacher-philologist is directly related to the problem of understanding the
artistic text, and the formation of the ability to quasi-dialogues with texts, in
particular, poetic ones, determines the understanding of the deep meanings of these
texts, and becomes one of the main tasks of philological education (IBamkeBnu &
Komapninpka, 2020). The need for a comprehensive study of this problem is
explained by the important role of fiction in the spiritual life of modern youth (Cui,
Wang & Zhong, 2021).

The theoretical and methodological basis of our research consists of: theories
of developmental learning (Makcumenko, Tkau, JIutBunuyk & Onydpiesa, 2019);
concepts of personality’s development (Dubovyk, Mytnyk, Mykhalchuk,
Ivashkevych Er. & Hupavtseva, 2020); general psychological concepts of the activity
(Mykhalchuk & Khupavsheva, 2020).

In the psychological theory of intellectual activity there are two views on
understanding. According to them the meaning of the term “understanding” is
interpreted: 1) understanding as a process; 2) understanding as a result of this
process. In this way, scientists distinguish procedural and substantive types of
understanding (Drigas & Karyotaki, 2017).

The dependence of the type of understanding on the content of the text and the
nature of the subject’s activity in the process of the text’s reception was theoretically
substantiated by scientists (Falé, Costa & Luegi, 2016; Hogan, Adlof & Alonzo,
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2014). They propose a conceptional typology of text understanding. The authors,
pointing out the similarities of all types of understanding, revealed their differences,
which made it possible to distinguish the following types of understanding the text.

The first level is semantic understanding of the text. It is related to the
decoding of text units that appear in their symbolic form (for example, unfamiliar
words), which occur under conditions of impaired semantic perception of the text.

The second level is cognitive understanding, which arises in the process of
overcoming difficulties when mastering the content of the cognizable information of
the text, which is presented in the form of the same text units with which semantic
understanding is tangential.

The third level is a semantic understanding built on de-objectification of ideal
realities that are presented outside the means of direct nomination, but they are
objectified in the means of the text. De-objectification means to restore certain
aspects of the text’s situation. This leads to the discovery of the multifacetedness of
the intelligible. This type of understanding most often occurs when it comes to
literary texts.

The proposed typology of text comprehension corresponds to modern ideas
about the direction of cognition from meaning to meaning or from meaning to sense.
Thus, from the point of view of semantics, meaning and sense often coincide, and by
cognitive and objectified understanding, meanings and sense are formed.

By the contrasting the understanding of meanings during the direct naming of
objects and the understanding of meanings it was determined the construction of
different typologies of understanding (Mykhalchuk & Bihunova, 2019). However,
they did not take into account that the differences between the types of understanding
depend on the differences between the experience of the linguistic individual in the
form of symbolic images, representations of real objectively and subjectively real
situations, and the experience that unites situations that have occurred before, with
the image of the situation presented in the text (EI-Zawawy, 2021). This experience is
a basis for building up not only a typology of understanding texts, but also a typology

of the texts themselves according to the criterion of their adaptability to different
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types of understanding (Hamedi & Pishghadam, 2021). Therefore, it is possible to
distinguish texts for different types of understanding. Such a typology of
understanding texts in a certain way correlates with the typology of texts and,
accordingly, with the typology of understanding proposed by scientists (Murphy,
Melandri & Bucci, 2021). The researchers define understanding as “the sixth sense”,
that is, intuition.

The conception of scientists (Mykhalchuk & Ivashkevych Er., 2019) is quite
complex and multifaceted. According to them, understanding is the ability to
understand meaning and significance and the result achieved due to this.

The realization of understanding, according to scientists (lvashkevych Er.,
Perishko, Kotsur & Chernyshova, 2020), can take place in three cognitive fields. The
first field directly and fragmentarily presents the natural conditions and social
situations in which an individual exists and acts. The dominant place is occupied by
objects and the relationships between them, the reality is presented fragmentarily, and
certain connections must be imagined and completed. In the second field, a sequence
of proven judgments unfolds, relationships between concepts dominate, sufficiently
stable logical constructions are actualized. The specificity of understanding in the
second field is a characteristic of various texts, among which scientific ones prevail.
Despite the fact that these texts do not reflect a surrounding reality directly, they are
oriented towards understanding the environment. In the third field, understanding of
texts about historical events, understanding of artistic works is taken a place. Here,
understanding takes a place according to the principle “What is said and what is
happened?”, and in some cases by the sense of a phrase: “For what it is said and what
it is as a result”. This field is dominated by different, even complicated relationships
between people. In such a way the text is understood as a sequence of signs, images
unfolding over time, which have a certain content and sense, accessible to
understanding (Greco, Canal, Bambini & Moro, 2020).

Therefore, understanding within three dominant fields is directed from
meaning to meaning, to objectification and subjectivation of what is understood in

the text, and, finally, to what is known through the text.
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In the researches of psychological features of the text’s comprehension by
university students, scientists (Ivashkevych, Ed. & Onufriieva, 2021) define integrity
as the important psychological characteristic of the text, provided by the unity of two
semantic plans: deep aspects (contains the basic concept of the message,
communicative intention of the author) and superficial ones (reveals the concept that
realizes communicative intention of the text).

According to the researchers (Ferdowsi & Razmi, 2022), the internal, semantic
structure of the text has three main levels: a factual level, a theoretical one and a
reflexive level. The most important for deep understanding of the text is the presence
in its semantic structure of the reflexive level and the distribution of information of
this level in the semantic space of the message. The presence of a reflective level
information in the text ensures its integrity, allows us to establish a connection
between individual fragments, helps to predict the continuation of the text. Reflective
information increases the reader’s interest because the content of the text, and
provides its distribution in the message which in a great degree allows to maintain
this interest.

Scientists (Ehri, Nunes, Willows, Schuster, Yaghoub-Zadeh & Shanahan,
2001) also note that the category of informativeness is realized in the cognitive,
reflexive and regulatory plans of information. The reflective plan of information
represents the author of the novel (a poem, a story, etc.) and is realized through
subjective modality or through the range of general information. The regulatory plan
of information represents the reader of the novel (a poem, a story, etc.) and is
embodied in regulatory-anticipatory and regulatory-recipient information, the main
function of which is to control the process of perception and understanding of the text
by the reader.

Thus, a deep understanding of the literary text involves determining its
semantic structure, supporting themes; the ratio of elements of external and internal
structure helps the reader to understand the direction of the author’s thoughts in the
process of disclosure the theme of the text; deep semantic analysis includes

consideration and correlation of ways of expressing reflexive (the analysis of stylistic
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and linguistic means) and regulatory plan of information (the correlation of the
author’s text with the reader’s own thoughts, knowledge, feelings, establishing
connections between them, providing deeper understanding of the text).

The comprehension of the text is a central link of reading and includes: the
restoration of the meaning of the original message, which is carried out through
reading operations and is manifested in the construction of the semantic structure of
the text; comprehension of the information or organizing the interpretation that
occurs according to the interpretive schemes of the recipient; rethinking the text,
which is possible under the condition of interaction of semantic positions of the
author and the reader. These main results show the generation of a new meaning, and
the main mechanism is the dialogical interaction of the reader with the text.

Also, understanding the text is a two-way process, which is determined, on the
one hand, the structure, the complexity, the volume of the text, its objective features,
and on the other hand - the individual characteristics of the reader, such as: his/her
knowledge, features of thought processes, the processes which imply memory,
attention, the degree of formation of skills of semantic perception of the message.
Thus, the reader’s mastery of a set of techniques for providing semantic analysis of
the text increases the effectiveness of its understanding. Understanding of the text, on
the one hand, is the subject to reach general purposes and motives of reading, and on
the other hand it determines the results of understanding: on the information-
cognitive level (the expansion and the replenishment of knowledge of the reader,
deepening of understanding by them in future professional activity); the motivational-
personal level (the formation of readers’ personal attitude to the problems having
been taught in the text, the formation of professional orientations of readers); a
practical level (provides the effective organization of educational and educational-
professional activities).

Exploring the understanding of contemporary newspaper texts, scientists
(Engle, 2002; Gathercole, Pickering, Ambridge & Wearing, 2004) define

understanding as a creative intellectual process, the success of which depends not
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only on the characteristics of the text, but also on the author, who proposes the
program of the possibility of understanding.

So, the purpose of the research was to assess the relevance of the research of
psychological features of understanding of contemporary poetry by future
philologists on the basis of questionnaires; to propose the levels of understanding the
text.

Methods of the research

The following theoretical methods of the research were used to solve the tasks
formulated in the article: a categorical method, structural and functional methods, the
methods of the analysis, systematization, modeling, generalization. The experimental
method was the method of organizing empirical research.

The research was carried out using a sample method (using the author’s
questionnaire). The research was organized on the basis of philological faculties of
Rivne State University of the Humanities and The International Economic-
Humanitarian University named after S. Demianchuk (Rivne, Ukraine) during 2022-
2023 years. The study involved students of 1-2 and 3-4 courses of philological
specialties of these educational institutions, a total number of students was 192
people (including 504 girls and 48 boys; among them there were 325 students of
Rivne State University and 227 students of The International Economic-
Humanitarian University named after S. Demianchuk).

Results and their discussion

The research was carried out using a sample method (using a questionnaire
developed by us). The purpose of the research was to assess the relevance of the
research of psychological features of understanding of contemporary poetry by future
philologists on the basis of questionnaires; to provide clarification of a general
picture of students’ awareness of contemporary poetry, their attitude to poetry as a
genre, to its individual types, to different poets, poetic means; determining the
personal position of the student in understanding poetry and establishing personal
interest in the reflection of their skills and abilities; finding out the reason for making

certain evaluative judgments.
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The questionnaire actually consisted of three parts. The first block of the
questionnaire included questions (1-11), which made it possible to find out readers’
preferences (questions Ne 1, 2), the specifics of independent preparation of students
for literature classes (questions Ne 3, 4), students’ inclination to poetic creativity
(questions Ne 5), age dynamics of interest in reading poetic works (questions Ne 6, 7),
students’ assessment of poetry, which is in the program of the university (question Ne
8), as well as the range of students’ reading preferences for prose and poetry
(questions 9, 10), the sphere of their communicative activity in the process of
exchanging impressions from the poetry having been read (question Ne 11).

The second part of the questionnaire (questions 12-23) made it possible to
assess students’ reading competence, in particular the criteria for individual selection
of poetic works for reading (questions Ne 12, 17), the reasons for difficulties in
understanding poetry (question Ne 13), the dependence of poetry on its subject matter,
the content and the form (questions Ne 14, 15), thematic preferences when choosing
poetry (question Ne 16). Much attention was paid to clarifying the essence of the
concept of “understanding a poetic text” (questions Ne 18-23).

The third block of questions (questions Ne 24-28) of the questionnaire revealed

the attitude of students to the problem of deepening their understanding of poetic

texts.
Exploratory survey questionnaire
A Form for students’ activity
1. A faculty
2. A specialty
3. A course 4. Age 5. Sex

Instruction. Choose the answer that suits your preferences in the best way, or give
your own answer to the questions having been proposed by us.

Ne Questions Answers
1. | What fiction do you like to read the most | - prose ones: detective stories, novels,
of all? historical stories, etc.
- poetic: classical, modern;
- dramatic;
- others

2. | Do you watch TV programs and magazines | - yes
dedicated to the activity of Ukrainian poets | - no

and novelists? - your own opinion
3. | What is your favorite way of working in | - | try to comprehend (understand) a fiction on
literature classes? my own and form my own impression of what
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I’ve read
- | am guided by the teacher’s interpretation

4. | How do you prepare for literature classes? | - | read the fiction having been studied in its
entirety
- I’ve read separate passages of the fiction
- I’ve read literary criticism
- My own answer
5. | Do you write poems? - yes
-Nno
- My own answer
6. | In what period of your life did you like to | - in Primary School
read poetry most of all? - in middle classes
- in senior classes
- always liked to read
- never liked to read
7. | Do you like to read poetry now? - yes
-Nno
- seldom

8. | Are you satisfied with the list of poetry | - quite satisfactory

having been intended for processing? - not quite satisfactory
- | do not limit myself to the suggested poetry,
I’ve read them independently

9. | Name your favorite  contemporary
novelists

10. | Name your favorite modern poets

11. | With whom do you most often share your | - nobody
impressions of the poetry you have read? - with the teacher

- with friends
- with parents, relatives
- your own answer

12. | What do you primarily focus on when | - on the relevance of the topic of the poetry
choosing a poetry to read? (specify several | - on the teachers’ positive feedback about the
items) poetry

- on the content of a poetry

- on the form of a poetry

- on the popularity of poetry among students
- on the volume of the fiction

- to something else (specify what exactly)

13. | What, in your opinion, is the reason that | - in oversaturation of some poetry with
many people experience certain difficulties | incomprehensible artistic means, comparisons,
in understanding poetry, or even are | innovations, etc.
generally indifferent to poetry? - in the reader’s small vocabulary

- in the low level of his/her general culture

- modern poetry is not interesting in terms of
content

- the subject of poetry does not move the
reader

- other options

14. | Does the understanding of a poetry depend | - yes
on its subject matter? - no

- My own answer
15. | Does the understanding of poetry depend | - yes
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on its form?

- no
- My own answer

16.

Poetry of which subject do you read with
greater interest?

- intimate lyrics

- landscape lyrics

- poetry of a patriotic direction

- stories of moral and ethical direction

- humorous, satirical stories

- stories about the historical past of Ukraine
- poetry of another subject (tell what)

17. | Is there any poetry that you like to re-read
repeatedly? Name it.
18. | In your opinion, the poetry of which
authors (of which period of time) is the
easiest to understand and perceive? Why?
19. | What is the complexity of understanding
poetry? How do you understand it?
20. | Do you like “complicated” modern poetry? | - yes
- No
21. | What do you put into the meaning of the
concept of “understanding a poetry”?
22. | Do you agree with the thesis: “The reader | - yes (why?)
can understand the idea of his/her fiction | - no (why?)
better than the poet himself/herself...” - My own option
23. | How do you understand this suggestion: | - I completely agree (why?)
«The same piece of art, the same artistic | - | completely disagree (why?)
image has different effects on different
people and on the same person at different
times, just as the same word is understood
differently by everyone»
24. | As a future teacher of Philology, does the | - yes (why?)
problem of students’ misunderstanding of | - no (why?)
poetry bother you?
25. | Should a greater number of special courses | - yes (why?)
and special seminars be included into the | - no (why?)
curriculum to improve the level of | - Myown option
understanding of poetry?
26. | Who should choose the subject of the | - a group of students based on personal
special course / special seminar? preferences
- teacher’s independently
- a joint decision of the teacher and students
- My own option
27. | Suggest a topic(s) for a special course on
contemporary poetry that would interest
you
28. | Would you like to learn more about the | - yes
psychological features of understanding | - no

poetry?

Selecting poems for annotated reading, we were guided by groups of poets by

the difficulty of understanding their poetry, which was selected by experts. For

analysis, students of philological faculty were offered one poem from each of the
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above groups (from the simplest to the most complex ones). Given the requirements
for students, the following poetry was commented on: 1. Lina Kostenko “My
madness, madness...” (Kocrenko, 1989: 303). 2. Mykola Zerov “Kyiv-tradition”
(3epos, 1990: 28). 3. Igor Kalynets “Ten” (Kamuneums, 2004: 288). 4. Emma
Andievska “Time and its twin” (AumieBceka, 1987: 7). Experts in details assessed the
features of the poetic style of Ukrainian authors of the XX-XXI centuries, selected by
us for analysis of the poetry.

To find out readers’ preferences and interests, students were asked the

following questions: “What poetry or novels do you like to read most of all?”
(question Ne 1), “Do you watch TV shows, read magazines about the content of the
pieces of art of Ukrainian poets, prose writers?” (question Ne 2). The results of the
analysis of the answers made us possible to state that the first place in reading
preferences of students of philological faculty of the 1% — 4™ courses was taken by
prose (60,4% — 59,7% of students). Only 18% of students (in all courses) preferred
poetry. Dramatic poetry is more popular among students of the 3 — 4™ courses
(20,8%) than those ones who are studying at the 1% and the 2% courses (16%). The
lowest percentage we had when students answered other questions (for students of
the 1 and the 2 courses: folk poetry — 0,9%, philosophical poetry — 1,3%, poetry of
various genres depending on the mood — 2,8%:; students of the 3% — 4™ courses
preferred the poetry of psychological orientation — 1,3%).

Future philologists of all courses show a significant level of interest (50% —
55%) according to the poetry of Ukrainian authors, prose writers through watching
TV shows and reading periodicals. However, 19% —20% of students gave negative
answers to proposed them question Ne 2. Some recipients (26% —28.3%) offered their
own answers, for example: “sometimes”, “I read when I can”, “rarely”, “sometimes
when | have free time”, “only when | am immediately interested in this poetry”, etc.

In the conditions of contemporary higher education the ability of students to
acquire knowledge independently in the connection with the introduction of the
competence approach provided in education plays a special role. We were interested

in the specifics of preparing future philologists for discussion in literature. Question:
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“What is your favorite way to provide tour own activity in the process of discussion
in literature?” (question Ne 3), “How do you prepare for discussion in literature?”
(question Ne 4) provided the study of the level of independence of students during
reading poetry. The results were such, as: 66%-70% of respondents tried to
comprehend a poetry of their own form and the form having been explicated their
own impression of what they have already read; 31% of students of the 1% and the 2°
courses and 28,6% of students of the 3° and the 4™ courses had a high level of the
interpretation of the teacher’s activity. Thus, a great number of students have the
awareness of the need to independently form the opinion about what they have read.

We’ll argue that the most number of students of philological faculty have a
desire to choose the method of preparation for literature classes. These data are
confirmed by their answers to the following question, which concerns the perception
and understanding of poetry and literary criticism according to it. More than 62,7% of
students of the 1% and the 2° courses and 58,9% of respondents of the 3 and the 4"
courses only have read the poetry having been fixed on the educational program for
secondary school. However, 30,9% —-36,4% of respondents limited themselves by
reading texts of literary criticism. This fact is clearly correlated with a high number of
students who are guided by the teacher’s interpretation in their educational and
literary activity. There are students who have read only some extracts from the poetry
(4,6% of the first-year students and 2,8% of the third-fourth year students).

A great interest for poetry in the young age, as we know, is usually formed not
only because of the desire to read, admire poetry, understand what the author tried to
convey from the reader, but also from different attempts and a great success in
writing their own poems (question Ne 5). Quantitative data having been obtained as
the results of a survey of students of philological faculty showed that out of 552
respondents only 34,3% of them write their own poems. There is also a certain
number of those respondents who write sometimes, but once have tried to write
something at school (there are such 5,7% — 13% of students who wanted and showed
a great will to write their own poems). Such results testified a high creative potential

and inclinations of contemporary youth, at least a significant part of them, to self-
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actualization of pupils’ individual creativity, and to deeper understanding of poetry.
At the same time, a large percentage of students (52% — 52,9%) have never written
poetry. We can also emphasize that one of the reasons of this or that difficulties of
students’ understanding actualized for students the form, the content of the poetic
text.

Conclusions

In the typology of text comprehension we find four levels. Each previous level
Is an indispensable condition for the existence of the next one.

At the first level only the substantive content of the text is conveyed, which
does not provide the necessary understanding of it. This is can be explained, firstly,
by the existence of a certain context within which the text exists; secondly, by the
presence of a semantic load having been contained in the structure of the text and its
composition; thirdly, by the emotional content of the text, the experience of which is
not mandatory in the process of understanding the text. The second level of
understanding is commentary one. Understanding the text at this level means not only
being able to retell the first text with other language units, but also to comment it
from the point of view of the context. The task of the commentary as a way of
demonstrating the depth of understanding, which clearly correlates the studied text
with other ones, to identify and record those layers of meaning that are revealed as a
result of this correlation.

The third level of understanding is the interpretation of the text (philosophical,
historical-literary, psychological, etc.). This task is to master deep meanings. To
penetrate them, you need to understand how they are built. Often the author creates
his/her own system of symbols, and in order to understand the text it is necessary to
restore “the author’s code”, and this often requires repeated reading. The fourth level
of understanding is a methodological one, at which contradictions that are arisen at
the previous level are resolved. In addition, at this level we are interested not only in
what the author wanted to say, but also about the techniques and means by which
he/she achieves the desired result. The main trend that can be traced at this level of

understanding is the consistent exclusion of subjectivism in the interpretation of the
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meaning of the text and in its evaluations, in the transformation of thoughts into
knowledge.
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Liudmyla Mialkovska
(Lutsk, Ukraine)
STRATEGIC COMMUNICATION IN THE INFORMATION SPACE

The term “strategic communications” was first used in the first half of the
twentieth century in the US government. Back in 2009, a report by the US Federal
Government outlined a number of strategies that consisted of synchronizing actions
and words, how different individual audiences, as well as a number of activities and
programs aimed at communicating with their audience through information
operations specialists in public diplomacy would perceive them.

According to the scientists, communications are a means of coordinating any
activity. The theory of communicative action focuses on communicative behaviour.
It, in turn, is probably the only way of self-realization of the individual and the basis
of understanding between people, i.e., communications play an integrative and
coordinating role in society. The famous American communication theorist W.
Schramm interprets communication as something that happens between people,
rather than communication between individuals. That is, it cannot exist without
people, by itself. Therefore, communication itself is an accelerated process of
information exchange.

Strategic communication is carried out in three main forms: public diplomacy,
public relations, and certain information operations. All components must act
synchronously. However, they have their own specific features. For example, public
relations are primarily focused on informing the public and should largely meet its
basic needs and attitudes.

Public diplomacy should become an essential complement to public relations.
After all, it indicates direct interaction with journalists and citizens. Strategic
communications are general social relations that develop in the process of interaction
and coordination of activities of various public authorities, institutions, and
enterprises. Strategic communication is a whole process based on ensuring the
security and appropriate informing of citizens, which involves not only strategic

communication actors, but also actors from other areas of activity.
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Strategic communication should make full use of the media, both traditional —
printed or online publications, audio and visual media, and social networks. In
addition, press officers are required to develop coordination mechanisms for strategic
communications to interpret and account for disinformation.

Strategic communication is an ongoing communication aimed at establishing
long-term cooperation between an organization, its internal and external stakeholders
that helps to achieve organizational goals.

Thus, given its main components and specifics, the essence of strategic
communications is to coordinate, combine, and use the capabilities and resources of
public administration, activism and marketing, journalism, advertising, and business.

Strategic communication is a complex of internal and external
communications. In my opinion, the key to effective strategic communication is a
successful communication strategy based on the main goals, mission, objectives and
development plan of the organization.

Internal communication should facilitate easier implementation of changes in
the organization, motivate employees, involve staff training programs, etc. Among
other things, the communication strategy should be based on the core values and
involve thematic communication campaigns that will inform the company's staff
about the principles of quality operations.

Most often, the external component of strategic communication is aimed at
creating a positive public image of the company, retaining, and attracting customers.
This helps to achieve the main goals of any organization or enterprise.

Thus, given its main components and specifics, the essence of strategic
communications is to coordinate, combine and use the capabilities and resources of
public administration, activism and marketing, journalism, advertising, and business.

Strategic communication is a complex of internal and external
communications. Moreover, public relations, in turn, are one of its components. In
my opinion, the key to effective strategic communication is a successful
communication strategy based on the main goals, mission, objectives and

development plan of the organization.

50



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024

Internal communication should facilitate easier implementation of changes in
the organization, motivate employees, involve staff training programs, etc. Among
other things, the communication strategy should be based on the core values and
involve thematic communication campaigns that will inform the company's staff
about the principles of quality operations.

Most often, the external component of strategic communication is aimed at
creating a positive public image of the company and retaining and attracting
customers. This helps to achieve the main goals of any organization or enterprise.

In general, a communication strategy should address the following main
objectives: raising public awareness of the institution's work by introducing
systematic communications improving the image of the enterprise through a single
official communication portal, introducing branding and a code of ethics, ensuring
active public awareness of relevant information, improving cooperation with
journalists and local media, optimizing information exchange within the institution
and internal communication.

An important component of the communication strategy is to ensure feedback
from the media, citizens, and public associations, namely, public accountability,
creation of secondary reliable channels of information about the enterprise’s
processes. The effectiveness of the updated communication processes should be
assessed through regular research of all target audiences, information needs of the
society, setting expectations for further improvement and determining the main
priorities of the company’s communications.
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EJEMEHTH TOIOCY TA iX HEOTOTUYHE BTIUIEHHS B JIITEPATYPI

HOCTMOJAEPHI3MY

Opni€ro 13 MPOAYKTUBHUX KAHPOBHUX (POPM CydacHOI JIITEpaTypu € TOTUUHUM
pomaH. be33anepeuHa clIylmHICTh AYMKU MpO T€, 1110 BUHUKHEHHS, aKTyali3alis Ta
aKTHBI3aIlis JAHOTO JIITEPATYpHOTO PI3HOBHUAY CHPUYMHEHA 3MIHAMH CBITOTJISIHHUX
napagurM Ha Mexi XVII-XIX, XIX-XX Tta XX-XXI cT., kKomu ¢QIKCy€eThCs
HECTaOLIbHICTh, HEE(EKTUBHICTh COIIAJIBHO-TIOMITUYHUX CHUCTEM Ta, BIJAMOBIIHO,
3 SBJISETHCA MOTpeda MEPEeOCMUCIICHHS W TepedopMaTyBaHHS MOPalbHO-ETUYHUX,
COLIIAJIbHO-TIONMITUYHUX LIHHICHUX OpieHTUPIB. [ligpuB 10BipU 10 palioOLEHTPUUYHUX
CUCTEM MHUCJIEHHS Ta TBOPEHHS Ha iX OCHOBI CYCHUIbHHUX IHCTUTYIIH, CIOHYyKae
JIOJCTBO 3MICTUTH CIEKTp YyBarh B OIK JAyXOBHOI NapajJurMd, B LApUHY
IppallioHaIbHOTO, HE30arHEHHOTO, IHTYITUBHOTO, MiACBIOMOTO, «IIOTOMOIYHOIO»,
1[0 ACOLIIOETHCSA 13 YMMOCHh MICTHYHHUM, 3araJKOBUM THUM, 110 BaOUTh Mi3HATU M
JSIKa€ BOJIHOYAC, TUM, IO MOXE NPUCITYXKUTUCS JIIOACTBY Ha MUISAXY BJIACHOTO
Mi3HAHHS Ta TBOPSCHHIO HOBOI, JOCKOHAJIIIOI, TyYMaHICTUYHINION, JTYXOBHIIIOT
PEeaIbHOCTI.

Tol ¢akt, MO0 TOTUYHI €IEMEHTH NPOAOBXKYIOTh AKTHMBHO «IyJbCyBaTHU» B
Cy4aCHOMY JIITEpaTypHOMY IIpOILIECi 3arajioM 1 B YKpaiHCBKIiil JliTepaTypi 30Kpema,
(B. LlleBuyk, I'. Iaryrsxk, 0. Buaanuyk, M. I'pumuy, A. Kokottoxa, B. Ilkmsp ta
iH..) AaKTyaJi3y€e BHBYCHHS OCOOJMBOCTEH 1X  JITEpaTypHOrO  BTUICHHSI.
JlocnimpKkeHHsIM 0COOIMBOCTEN FOTUKH Ta KaHPY TOTUYHOTO pOMaHy 3aliMaliucs Taki

BueHi sk O. Baxewnina, . Bacunumun, T. Jlenucona, 1. Jlenuctok, I. KauypoBcekuii,
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H. Jlobac, JI. Macenko, C. IlaBnyHik Ta iH., IpOTe, OUIBIIO MIPOIO IXHIN MOTJISA
OyB CKEpOBaHMM Ha BITYM3HSHUM KOHTEKCT IIi€i mpobiemu. Heorornunum
eJIeMEeHTaM Tomocy B TBopuocTi I. beHkca, MokH, yBaru MpUAUICHO HE JTOCTaTHBO.
[Ilo Takox poOUTH TaHYy PO3BIIKY AKTYaJbHOI0.

MeTo10 1aHOT pO3BIJIKY € aHAJI3 HETOTUYHUX €JIEMEHTIB TOTIOCY B poMaHi leHa
benkca «Ocuna pabpuka». J[ana MeTa KOHKPETU3YETHCS Y PAJll 3aBAAHD.

— 3’sCyBaTH TEOPETHKO-TITEPaTypO3HABYl OCHOBU TPAKTYBaHHS TOHSTH
«TOTIOC» Ta «JIOKYC»;

— 3’dcyBaTu O0COOJMBOCTI HETOTUYHUX €JIEMEHTIB Tornocy B pomani I. benkca

«Ocwuna (hadpuka».

BusznauansHoro cknagoBoro Jitepatypu Mexi XX-XXI cr. € cuHTe3 Ta
(hopManbHO-3MICTOBl €KCIIEPUMEHTH B I[apUHI CKJIAJHOT CIOJYKU JITEPATypHUX
HOPM PI3HUX ICTOPUYHUX €MOX Ta JITepaTypHUX HampsaMKiB. He nummmucs mosa
TBOPYOKD YBAarol MHTIIB I[bOTO TEPIOJy W EKCIEePUMEHTH 13 CHHTE30M
MOCTMOJIEPHUX €JIIEMEHTIB 13 €JIeMEHTaMH TOTHMYHOTO CTWII0. 30KpeMa B
XPOHOTOMHIN TIJIOMINHI.

Konu roBopuTH mpo TOTHYHY JIITEpaTypy, TO TOMOC Y HiM 3aBXIU 3aiimae
1IEMHO-JOMIHYIOUY TMO3ULII0 HAaJ YacCOBUMH XapaKTepUCTUKaMHU. TakuMH X €
NpiOpUTETH U y JiTepaTypl MOCTMOAEpPHY, 30KpeMa B pomadi l. benkca «Ocuna
(babpuka».

TepMiHU «TOMOC» 1 «JIOKYC» CEMAHTUYHO CXOXi1, 00 ()aKTUYHO MO3HAYAIOTh
KaTeropio «MICUA» Yy XYJOKHbOMY TBOpI Ta TOB’S3aHI 3 XPOHOTOIOM, MPOTE
3YMOBJIIOIOTH PI3HOMaHITHI MOHSTIHHI TIYMau€HHS 1 METOOJIOTIYHE BUKOPHUCTAHHS.
«Jocmigauku 1O. be3xyrpuii, I. Buxop, M. Kaymnsik, 1. Kosnuk, 1. Habutosuy, JI.
[Munumok, 1. Tkauenko, B. ®omenko, J[. Yuk, ®. [lTeitnOyk Ta iH. AU EPEHIIIOITH
TOIMOC 1 JOKYC y PO3YMIiHHI JIOTIYHHUX BIJIHOIIEHH IIJIOTO 1 YacTUHHU (TOMOC MiCTa,
JOKYC BYJMIN, Tearpy, npuMimieHas). M. JloBumHchbkuii, A. MuxaiinoBa
BUKOPUCTOBYIOTh TOHATTS TOMOC B IIMPOKOMY 3HAY€HHI, OKPEMO HE BHUIAIOYU
JIOKaJbHI CTPYKTYPH MICTa SIK KOMIIOHEHTH T'eorpadiqHoro npoctopy (Tomocu Micra,

TOINOC OYJAWHKY, IEPKBH, PaTyIii). Y JIITepaTypO3HABCTBI ICHYE TaKOX JyMKa PO Te,
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0 OJMH 1 TOM >X€ MPOCTOPOBHI 00pa3 MOXKE€ Ha3WBATHUCS SK TOMOCOM, TakK 1
JIOKYCOM, 3aJIe)KHO BIJI YCBIJIOMJIGHHS HOTO $K HAlllOHAJbHOTO CHUMBOIY 3
aKTyami3aIli€l0 Moro penpe3eHTallii OIMIHHUX CMHCIIB YH pPEaTbHOTO OIMHUCY 3
NPEBAIOIOYMMU B TEKCTI JCHOTaTHBHO-pedepentiitanmu  Bigcunanasmu  (C.
IrnateeBa, B. IIpokod’esa, T. Cy00oTiHa Ta iH.). <...> BpaxoByrOuH CKOHCTaTOBaHY
IUIIEMY pO3MEXyBaHHS Je(iHILIN MOHSATH TOMOCY 1 JOKYCY Yy JITEepaTypo3HaBCTBI,
HEJI0CTaTHHO JOCIIKEHOIO 3aJIMIIAETHCS MpodieMa KPUTEpIiB YITKOro po3pi3HEHHS
TOIOCY 1 JIOKYCIB sSIK KOMIIOHEHTiB Teorpadiunoro mnpocropy». (bokmax, 2012).
CaymHuM#, Ha Hamly AyMKY € MIpKyBaHHS BITYM3HSHOTO JiTepatypo3HaBus O.
[relinOyka, sikuil XapakTepu3yrouu crienniky BXKUBaHHS 1 pO3MEKYBaHHS TEPMIHIB
TOTIOC 1 JIOKYC, 3BE€pTa€ yBary Ha T€, IO «TOMOC 3aCTOCOBYETHCS IJISl MO3HAYCHHS
«MOBH TIPOCTOPOBHX BiJHOIICHBLY», SKI MPOXOAATH Kpi3h XYHOXKHIH TEKCT (TOmoc
cMepTi, OyTTEBUIA TOTOC, TOMOC HEOYTTS, TOMOC COIIaTbHOICTOPUIHOTO Yacy, TOTOC
CTaTyd, IO OXHUBAIOTh Ta 1H.), CEOTO MAOCTIAHMK HA3WBA€ TOMOCAMHU KMICIISI»
PO3rOpTaHHS TEPII 3a BCE « y3araJlbHEHOAOCTpaKTHUX CeHCiB. HaTomicTh Jokyc
TI03HAYa€ KOPEIALIO JIUIIE 3 KOHKPETHUMH IPOCTOPOBUMHU 00pa3amH, siki, BOYCBH/Ib,
Oinbime moB’si3aHi 3 mpidcHicTio» (IlITelinOyk, 2014: 289). Otxe, Ha aymKy «O.
[reitnOyka, TOMOC — 1€ TOJIMPOCTOPOBE TMOHATTS, IO TeHepye Yy cobi
XapaKTepUCTUKHU a0CTPAKTHOTO CBITY, TOJ1 SIK JIOKYC F'€HEepYy€e MPOCTOPOBI CKIaI0BI,
110 MalOTh AaTPUOYTUBHY KOHCTATAIlI0 Y 300paxkyBaHii aiiicHocTi» (bokiax, 2012).

XynoxHit Tonoc pomany «OcunHa (abpuka» lena benkca cuHTe3ye B coOi
CyMilll CHOBMJIHMX BI31H, cIHoraaiB, MmopuHaHb B JyMKH. [IpocTopoBa Mmonenb
TOTUYHOTO CBITY B TBOPI YHAOUHIOE PEIEMIliI0 TAaKUX PUC TOTUYHOTO POMaHy SK
XMMEPHICTh, aJIXIMIYHO-MICTHYHHIA OOpa3HUil acCOPTHMEHT (KOXOPOHHI» CTOBIH i3
gyepernamMu, TPYNHH, KOCTi, pUTyalbHUN «BIBTAp» Ha TOPHIII, KOHCTPYKIisA «OcHHOT
dabpuku», 3araakoBuil kabiHeT OaThbKa TOIO), HATHITAHHA CTpaxy (OYiKyBaHHS
MOBEpHEHHs Oparta, MO0 BTIK 3 OO0XEBUIbHI, MOCTiIHA «IIATOTOBKA 10 OOOPOHU»
octpoBa Ta iH.). He o6imoBcst beHkce i 0e3 mpuTaMaHHUX TOMOCAM TOTHYHUX TBOPIB
TaeMHULb. TBIp HUMU NMPOCAKHYTUH HACKPI3b 1 aBTOP HE MOCIIXOM iX «pO3ILIITAE» 3

MICTUYHOTO MepexxkuBa TBOpY. CTpallHUMU BUSBISIOTHCA TA€EMHUII BOUBCTB
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JTUTUHOIO CBOiX OpaTiB Ta CECTpHU, TAEMHHI «KajllITBa» CcaMOro OIoOBijada M
rojioBHOro reposi ®penka Konaxeiima, sikoro BUSIBISIEThCSA CKAIIUUB HE CTUIBKH IIEC,
SIK BJJACHUM 0aThKO, TAEMHHIIS» OATHKOBOT'O KaOIHETY Ta «KaJillTBa» MOTO BIACHOT
nymni. TaeMHUIIO TOMOCY BHYTPINIHBOTO CBITY ImiCHaAUATHUpidHOTO DdpeHka
yoCOOJII0€ B TBOP1 JIOKYC TOPHIIA, [0 € HE MPUCTYITHUM JIJIsl BCIX 1HIIMX 1 B MEPITY
qyepry s 0arbka. «3aKpHTICTH» BHYTPIIIHBOTO CBITY AHryca KomaxerimMa mepen
CUHOM, HOTO BIAYYKEHICTh CHMBOJII3Y€ Yy TBOP1 JIOKYC MOCTIMHO HaAiiiHO, MIIHO
3aMKHEHOT0 KaOlHEeTYy.

HeoroTuuni enemMeHTH MNpPOCTYNalOTh B TBOPI M y HAasIBHOCTI BiJBEPTO
HATYPATICTUYHUX KApTUHH >KaxXy (OCOONMBHM TYT € MOMEHT i3 IUTHHOIO, IO
«rmocMmixajacs», MO30K SKO1 TOilalid OMapuIl, €Mi30d 3 <«IIOMCTOI 3aMIsIM»,
cobakoro, 1mo mokycaita ®dpenka Tta iH.). [I[poMOBHCTOIO B pomaHi € ¥ TOTHYHA
aTMocdepa 3aragkoBOCTI Ta HANPYXKEHICTh, KA OPUHHUTH y MPOCTOPI TBOPY Uepes
KaxJIMBl, BUTOHYCHI Ta XOJIOJHOKPOBHI BOHMBCTBa, HEBIIOMICTh, OpEXHIO Ta
BITUY)KECHICTh MK OaTbKOM 1 CHHOM/IOHBKOIO, 11O HE IOCTAOIIOETHCS ax J10
3aKIHYEHHS TBOPY. TakuM camMuM € 1 Horo KiHellb, aJ’ke BiH TakK 1 HE JJa€ MOMXKJIHUBOCTI
YUTauy BUJIUXHYTH» CIOKIMHO, a, HABNAaKH, 30ypro€ MUIUH BUP JYMOK, YSBJICHb Ta
nepeavyTTIB 1100 MOAJIBIIOT J0JI1 FEPOIB TBOPY.

CaMOTHICTh Ta BIIUYKEHICTh T'OJIOBHUX T€pOiB TBOPY aBTOP BIATBOPIOE 3a
JIOTTIOMOT'O0 TOIIOCY OCTPOBY (XOCTPOBY CMEPTI») SIK CHMBOJIY BiIUY)KEHHS IUX JBOX
BiJI CyCNUILCTBA, TOMOCY JIOMY B SIKOMY BOHHU «IE€PECIKAIOTHCA», (PAKTUYHO, TUTbKU
Ha KyXHI 1 MaloTh 3MOT'y OyTH CaMMMHU COOOIO JIMIIIE HAPI3HO Yy JOKycax poOo4Yoro
kabiHeTy (06aTbko) ¥ ropuma (CHH/IOHBKA), IO CUMBOJI3YIOTh, K OyJIO CKa3aHO,
BHYTPIIIIHI CBITH IIMX JBOX HEIIACHUX, IITHOOKO CAMOTHIX, IYIIEBHO (M (i3UYHO TEXK)
CKaJIYEHUX JIFOIEH.

CaMOTHI{, TIOHypUH MA€TOK, SK 1 y TOTHYHMX TBOpax, Haraaye
HAMIB3PYHHOBAHMI 3aMOK B IKOMY Bi/ICYTHili JOMAIIHiif 3aTHIIOK Ta rapMoHist. Foro
nokuHysa Matu OpeHka, HOKUHYB Horo i Opart, 110 crepury noixaB BUUTHUCS, a MOTIM
OyB 3ampoTopeHuid y OoxkeBUIbHIO. «llokumHynu», mpaBaa, He 3 BIACHOI BOJII, JBa

Opara i1 cectpa OpeHka, AKX BiH yOUB.
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JliM, TocTiojapeM SIKOTO € IOBOJII O1THIIOUMIN IHTETITeHT-1HTeIeKTyal Jiikap (a
y TOTHYHHX POMaHax, SK MPaBUJIO, APUCTOKPATUYHUN 3JIOYHMHEIb, IO OMOBUTHH
aTMoc(eporo 3araJkoBOCTI) CTOSIB CAaMOTHBO Ha OCTPOBI 3a MexamH Micra. Tomoc
JIOMy, K 1 B TOTHYHHX pPOMaHax, MICTHUB «IIOXMYpi», 3arakoBi KIMHATH Ta OyB
MPOCIKHYTUH HENPUEMHUMH 3amaxamMu KyXHi, OaThbKOBUX pEaKTHBIB, 1HOI,
CMOpPOJIOM TIeperapy W CUraper, mopoxy, Mo MPOCOYyBaBCs 3 IMiJBaJy, ra3iB MOraHoO
nepeTpaBiIeHol 1K1 TOLIO.

O. B. JliBiHchka BKa3zye, Mo «J[iIM y CHCTEMiI CHUMBOJIYHO-CK3UCTEHIIMHUX
BUMIpIB OyTTsl JIIOAMHM B CBITI KOHLEHTPYE B cO0l BCE pO3MAirTs 3HAuYE€Hb,
OB’ SI3aHUX 13 CIMEHUM KUTTSAM, OJAPYKHIM KOXaHHSM, JIFOOOB 10 0aThKIB J10 AITEH
Ta AiTeld A0 OaThKIB, CIIUTLHOIO TpAICl0 Ta JKUTTAM y BCIX HOro OyJIeHHUX Ta
CBSITKOBUX BHSBaX 3a CTiHaMW, mo OepexyTth poamHHe Teruo» (Jlysan, 2012), sxi
el M, HaXKajib, KITOKUHYJTHY.

Jlim B cucteMi BeHKCOBOro TBOpPY € TOMOCOM Y CKJaji OUIBIIOrO TOMOCY —
OCTPOBY, IO 3’€JHAHUMN 13 30BHIIITHIM CBITOM, «9y>KUM>» I10 BIJTHOIICHHIO J0 T'€POiB,
aumie MocToM. «CBIid» CBIT — OCTpIB, JIM, «Ta€EMH1 KIMHATWU», TOJIOBHHH Tepou
pPETEIIbHO O00epirae, CTBOPIOKOYHM BCSIKOTO POAY 3axUCHI Oap’epu Ta TEpErOHH
(m1aMOM, pUTyaJIbHI CTOBIIM, 3aCiJIKM TOIIO) HAa BUIAJAO0K BTOPTHEHHS 30BHILITHBOTO,
«YY’KOTO CBITY», 110 CUMBOJII3y€ 3aMKHYTICTh OI'0 BIIaCHOTO, BHYTPILLIHBOI'O CBITY.

Tomoc ocTpoBa CHUMBOJIIZYIOUM 3aMKHEHICTb, BIJMEXKOBAHICTh BIJ COIlyMY,
[MBLII3aLl]l, epeOyBaHHSI Ha OJMHII 3 MPUPOJHUMHU CTUXISIMU Ta CaMUM COOOI0,
«I03BOJISIE  aBTOPY  CTBOPUTH  ileallbHE  €KCIIEpUMEHTaJIbHE  TOJe,  SKe
KOHIICHTPY€ETHCSI BUKIIOYHO HABKOJO OJHOTO Tepos (abo rpymu repoiB), TOMY IO
BIJIJIAJICHICTH Ta 130JIbOBAHICTh OCTPOBY MEPEIIKOKAIOTH OYIb-SIKOMY BIUITMBY 30BHI.
<...> B anrmiiicekiii jiTepaTypi 06pa3 ocTpoBa HaOyBae OCOOIMBOI 3HAUYIIOCTI HE
TUIBKK TOMY, WI0 € 1I€aJIbHUM TIPOCTOPOM IS MOpPadbHO-(UTOCOPCHKOTO
EKCIIEpUMEHTY, a U y 3B’S3Ky 13 CcHenu(]ikor HaIlOHAIBHOTO MEHTATITETy, MOro
0COOJIMBOTO CTABJCHHS 10 OCTPiBHOI TeMaTuku» (3akpenuipka, 2020).

TakuM YMHOM, TOTIOCH OCTPOBA W MA€TKy (3aMOK y TOTHYHHX TBOpaX) TaKOXK

BIJICWJIAIOTh HAC JI0 acoIlialiii 13 TOTHYHOI TPadUIll€l0 BIIOOpaKE€HHS TIUOWH
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BiIYy4YCHHS, 3arajgkoBOCTI, TAEMHUIb MOTOMOIYHOTO, HE30arHEHHOTO, HEMI3HAHOTO
BHYTPIIIHBOT'O CBITY BIUY>KE€HOT JIIOJIUHH.

OTOX, Taki TOTUYHI €IEMEHTH TOIOCY SK XUMEPHICTh, adXiIMIYHO-MICTUIHUIN
oOpa3HUil aCCOPTHMEHT, HATHITAHHS CTpaxy, TAEMHHUYICTh, KapTHHU IKaxy, TOIOC
«OCTpOBa CMEPTI», CTApPOBHHHOIO MA€TKY, JOKYCIB «TaEMHUX» KIMHAT TOIIIO,
MOAUPIKYIOUUCh Yy TPOCTIP MOCTMOAEPHOI JiTepaTypu. TUM caMHM 3acCBIIUYIOUH
MIPOJOBXKEHHS PO3BUTKY TOTUYHOI JIITEpaTypH 1 B HAIll 4ac, OPTaHIvHO BILTITAIOYHCH
y KaHBY IMOCTMOJIEPHUX TEKCTIB, CIPHUAIOYM MOKIMBOCTI BUpPA3HIIIE B1AOOPAa3UTH
cUTyallli JUCrapMoHii, BHYTpIIIHIX CTpaxiB, Oo0Jt0, mpodieM, Xaocy Ta

HEBHU3HAYEHOCTI Cy4acCHOT'O CBITY.
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Haoia Oneniu
Hamana Hicanozony
(Piene, Ykpaina)
®PA3SEOJIOI'TYHI OAVUHMUIII 3 YUCJIOBUM KOMIIOHEHTOM “ONE”

B AHI'JIIMCHKIN MOBI

®dpazeonorisMu IpeACTaBIAIOTh COO0I0 CBOEPIAHI CTIKI MOBHI 3BOPOTH, SIKi
«aKyMYJIIOIOTh KYJBTYpPHI MOTEHIIIT HApOAy», IEMOHCTPYIOUH YHIKAJIBHICTh CIIOCOOY
MUCJICHHSI TIeBHOi Hallli. BikuBaHHS (pa3eosioriyHUX 3BOPOTIB € PE3yJIbTaTOM
CJIOBECHOTO BHUPAXEHHS €MOIlIM JIOJUHM, SIKI «YTUIEHI B KOTHITMBHI MOJEI1
nyuieBHoro crany» (Yxuenko, 2005: 6). dpa3eosnoriuHi BUpa3u 4acTO BKIHOYAIOThH
MeTaQopUyHI €JIEMEHTH Ta TNepeAaroTh SCKpaBUl HAIIOHAJIbHUM BIATIHOK, IO
pOOUTH HEMOXXIIMBHM iX OYyKBaJbHUW TEpeKiaa. 3 ypaxyBaHHSIM IIhOTO YWHHHUKA
¢dpazeosoriaMu He MarOTh aOCOJMIOTHUX BIANOBIAHUKIB Yy IHIIMX MOBax
(Heuunopenxko, 2020).

3adikcoBaHi  «AHTIO-yKpaiHCBKUM  (pa3eoyIOTIYHUM  CIOBHHKOM» 1
«IIpakTHYHUM  aHTJIO-YKPAiHCBKUM  CIIOBHMKOM  (Ppa3eoioTiyHUX CHHOHIMIB»
¢dpaszeosioriaMu, MO MICTATh YHCIOBUH KOMIIOHEHT «ONE», MOXYTh BUPaKATH
YHIKaJIbHICTh a00 moaioHicTh — one in a thousand (pioxicuuit), one and only
(eounuit), one bone one flesh (oonoco nons seooa), birds of one feather (oownoco
2Hi30euka nmuyi); ONKCYBaTH HETraTUBHI OCOOHMCTICHI sikocTi — number one (csoe
«a»), one-track mind (o6meosrcena noouna), chat till one drop (cosopumu 6e3 xinys-
Kpaio); BKa3yBaTH Ha HEJOCTATHICTh OJIHIET pUCH/00’€kTa — one man, N0 man (oouw y
noxi e eoin), one swallow does not make a summer (oouna nacmiska ne pobums
6ecHu); BiJOOpaKaTH BILUIMB MaJIOi KIIBKOCTI YOrOCh Ha BEJIMKY KIIbKICTh M KiHIIEBHH
pesynbrat — one spoonful of tar spoils a barrel of honey (rooxcka ovoemio ncye scro
bouxy medy), one scabbed sheep is enough to spoil a flock (oona napwusa eieys scio
omapy no2anums);, BUpa)XxaTH OJHOYACHE AOCATHEHHsS aBox mimedt — Kill two birds
with one stone (youmu 0eox 3atiyie) ToIO.

OTtxe, 3aBAsiku (Gpa3eosioriaMaM BUCBITIIOIOTHCS (DEHOMEHHU NMEBHOI KyJIbTYpHU
Ta MEHTAJIBHICTH ii NpeacTaBHUKIB. [IpoBeaeHunil ananiz (ppazeoaoriyHuX OJAUHUILb 3

YUCJIOBUM KOMIIOHEHTOM “ONe” 1aB MOJIMBICTh JAINTH BUCHOBKY, IO BOHHU
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OXOIUTIOIOTh PI3HOMAHITHI ACHEKTH KUTTSA Ta JIOJCHKOI MPUPOIU U MOXYTh OyTH
OpraHi3oBaHl SIK 3a MOJIEJUII0 CJIOBOCIOJYYEHHS, TaK 1 3a MOJEJUII0 PEUYCHHS.
BusBneno, mo nepexiaan (pazeosori3amMiB aHTIIACEKOI MOBHU Yy JIEKCHUKOTpadiyHUX
JDKepelax 37e0UIbIIoro He € aOCOTIOTHIMHU €KBIBAJICHTAMHM B YKPAiHCHKIA MOBI, IO
CBIJTYUTH MPO IXHIO CAaMOOYTHICTb.

JIITEPATYPA:

1. Aurno-ykpaincekuit (paseosnoriunuii cnopuuk / ykmaa. K.T. bapanues. 2-re
Bu., Bunp. Kuis: T-Bo 3nanusa, KOO, 2005. 1056 c.

2. bepeza T. IlpakTu4uHMIl aHIJIO-yKpPaiHCbKUM  CIOBHUK  (Ppa3eosoriyHux
cuHoHiMiB / ABT.-ykian. bepeza T. A., Kook JI. M., Kymuncekuit O. C. JIbBiB:
baK, 2011. 400 c.

3. Heuunopenko b. O. JlekcuuHi Ta CTWIICTUYHI TPYJHOIIl MepeKiIamy
bpa3eosori3aMiB y cydacHid aHTIIHCHKINA MOB1. Haykosuii gicnux Mixchapoonozo
eymanimapnozo ynisepcumemy. Cep.. ®@inonoria. 2020, Ne 46. Tom 3. C. 155-
159.

4. VYxuenko B.JI., Yxuenko [I.B. ®@pazeosnoris cydacHoi yKpaiHCbKOI MOBH:
NOCIOHUK JJii  CTYACHTIB (UIONOTIUHUX (DaKyJdbTETIB BHIIUX HABYAIbHHUX

3aknajiB. Jlyrancek: Anbma-matep, 2005. 400 c.

Ceéimnana [lomanuyx
Ipuna Bempoesa
(Piene, Ykpaina)
KOMILIIMEHTAPHE BUCJIOBJIOBAHHS SIK NIOKYTUBHUM AKT

Y KOMILTIMEHTI, IO PO3TJISAAETHCS SK MOBJIEHHEBUH aKT, CIiJ BUAUISITH TPU
OCHOBHHUX AacCIIEKTH. MOBJIEHHEBA i, ICHUXOJOriYyHA B3a€EMOJIIA 1 CIOCi0 MOBHOI
peamizanii MoBHOI 1ii. Monaenbs MOBHOI [ii 1HTErpye B c00l TOJOXEHHS Teopii
MOBJIEHHEBUX aKTiB, TE€Opli MOBJIEHHEBOI MISUTBHOCTI 1 KOHIEMI[i BBIWIMBOCTI.
KoMrumiMeHTapHe BHCIIOBIIOBAHHS MM PO3YMIEMO SIK MOBHUU 3aci0 JOCATHEHHS

SKICHO pi3HUX (MOBJICHHEBHX | HEMOBHMX) KOMYHIKaTHBHHX IUICH, SIK peaiizalfis
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MOBHOI [lii, 110 € CKJIAJIHOIO €JHICTIO UIOKYTIBHOTO aKTy, MEPJIOKYTUBHOIO aKTy 1
COLIIAJIBHOT Aii.

3a @.C. baneBuyem, UTOKyTUBHUW aKT — I BTUICHHS Y BHCJIOBIIIOBaHHI,
MOPOKYBAHOMY B IIPOIIECi MOBJICHHEBOTO aKTy, NMEBHOT KOMYHIKAQTUBHOI 1HTEHIIII,
KOMYHIKaTUBHOI METH, IO HaJa€ BHUCIOBIIOBAHHIO KOHKPETHOI CIPSMOBAHOCTI
(bameBny, 2004: 171). YV XapakTepUCTHUIlI KOMIUTIMEHTY SIK UIOKYTHBHOTO aKTy
HaWCYTTEBIIIMMHU MOMEHTAMHU € LJIOKYTUBHI IUT1 KOMIUTIMEHTY, HOT0 MiCIle B CUCTEMI
MOBJIEHHEBHUX aKTIB Ta BIIMIHHOCT1 KOMIUTIMEHTY BiJl MOJI0HUX 10 HHOTO 32 (POPMOIO
UJIOKYTUBHHX aKTIB.

KoxeH KOMIUIIMEHT OOOB’SI3KOBO IOBUHEH MICTUTH TMO3UTHBHY OI[IHKY.
OCHOBHOIO UIOKYTHUBHOIO IULTI0 KOMIUTIMEHTY € MOBIJIOMJIGHHS HE MpO Te, SK
MOBEIIb OIIHIOE ajipecaTa, a mpo Te, AKI MOYyTTS Ta eMOIlii BiH BIIYyBa€ y 3B'SI3KY 3
MO3UTUBHOIO OIIHKOIO, TOOTO M1 MUIb TMOJSATaE y BUPAKEHHI MO3UTUBHOTO
NICUXOJIOTIYHOTO, YW Tak 3BaHoro iHTeHIiitHoro (3a [Dk. Cepnem (Searle, &
Vanderveken, 1985)) craHy MOBII, PEHNPE3CHTATUBHUN 3MICT SIKOTO CKJajaae
MO3WTHUBHA OIliHKa. Tak, BUMOBJISIOYM pEUCHHS Bu eapno euensdaeme 3
UIOKYTHBHOIO CHJIOI0 KOMIUIIMEHTY, MOBEIlb Ma€ Ha yBa3i MpHUOJIMU3HO HAcTymHe: A
paouii | meni npuemno | s 6i0uysaro 3a0080.1enHs 810 MO20, WO BU 2APHO BUTAOAEME.

Takum 4uHOM, KOJIM MOBEIb 31MCHIOE JTIOKYTUBHHUM aKT KOMIUTIMEHTY, HOro
LIl € BIAKPUTUMU JJIsI PO3II3HAHHS aJpecaToM, 1 BOHM MarOTh Ha METI HACTYIHE:
BUPA3UTH TO3UTUBHUM IHTEHI[IWHUNA CTaH, pENpPE3E€HTATUBHUI 3MICT SIKOTO
CTaHOBUTH IO3UTUBHE OIlIHHE CY/DKCHHS; BHpa3uTH HaMmip / mparHeHHs / OakaHHS
MIPUHECTH 33JI0BOJICHHS aJpecaTry; BUPa3UTH MMO3UTUBHE CTABIICHHSA JI0 aJipecara.

TunoBuMHM JIEGKCUYHUMHM 3aC00aMH  BUPAKEHHS TIO3UTHUBHOI OIIIHKU €
JIEKCUYH1 OJIMHUII], B CEMAaHTUYHY CTPYKTYPY SIKUX BXOJUTH 3HAUECHHS TTO3UTUBHOCTI.
Taki oguHMIN HaJeKaTh 10 PI3HUX YaCTHH MOBH. iMeHHUKIB (angel, beauty, genious),
npukmeTHHKiB (good, nice, wonderful, lovely), miecnis (to like, to love, to admire),
npuciisaukis (well, nicely, wonderfully). V xommiiMeHTapHUX BHUCIIOBIIOBAHHIX
IIMPOKO BHUKOPUCTOBYIOTHCS IHTEHCHU(PIKATOPU — CJIOBA JUIsl MIACHIEHHS 3MICTY

(quite, such, very, so, really, awfully, terribly).
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Jo mpsMHUX UIOKYTHUBHUX aKTIB BIJHOCSATHCA Ti UIOKYTUBHI aKTH
KOMIUTIMEHTY, B SKHX OIlIHHE CY/UKCHHS BHpaXXeHe eKcrunnutHo. Jlms Hux
XapaKTepHI Taki O3HAKU: a) O0’€KT TMO3WUTHBHOI OI[IHKK Ta OIIHHUN TpeIuKar
BUPaXEH1 EeKCIUTIIUTHO 1 YTBOPIOIOTH OIlIHHE CY/DKeHHS, 1o Mae (opmy
JBOCKJIAZIHOTO CTBEP/KYBAJIBHOIO (YU OKJIHMYHOTO) pPeuYeHHsS; 0) aBTOPOM OI[IHHOI'O
CYJIKEHHS € MOBEIIb, a 00'€EKT MMO3UTHUBHOI OIIIHKK Ma€ 0e3MoCepeIHE BiTHOIICHHS 10
ajpecara.

Jlo HenmpsMHX BIJHOCATHCS UIOKYTHBHI aKTH KOMIUIIMEHTY, peajli3oBaHi 3a
JIOTIOMOT'OI0 BUCJIOBIIIOBaHb, B SIKMX 1 00'€KT MO3UTUBHOI OLIIHKH, 1 OI[IHHUM MPEeIUKaT
BUPaXEHI eKCIUTIIUTHO, aji¢ TIPH IIbOMY: a) BUCJIOBIIOBAHHS Ma€e (pOpMY MHUTATHHOTO
peuenns: Your friend, hasn’t he got a lovely smile?; 6) ominHe cymkeHHS He
BUYEPITY€E MPOIO3HIIHHOTO 3MicTy BucioBmoBanus: “Would you think™, | said, “it’s
just another example of male chauvinism if | tell you you look very youthful?”

Jlo IMIUTIMMTHUX LJIOKYTHBHUX aKTiB KOMIUTIMGHTY HAJIC)KaTh. a) LIOKYTHUBHI
aKTH, TPOTO3UIIMHUNA 3MICT SAKUX IMIUTIIIUTHO BHpPaKae€ Xo4ya O OJHY 13 CKJIQJIOBUX
MO3UTHUBHOTO OIIHHOTO CY/KeHHsS (00’€KT MO3UTHUBHOI OI[IHKH, OI[IHHHUH MpeanKar,
OILlIHHE CY/DKEHHS SK Take, O) BHCIIOBIIOBAHHS, B SKHX 3B'SI30K MDK 00’ €KTOM
MO3UTUBHOI OI[IHKKM 1 OIIIHHUM TpPEJUKAaTOM HE € MPEIUKATUBHUM; B)
BHCJIOBJIFOBAaHHS, B SIKMX MOBEIb HE € aBTOPOM IMO3UTUBHO-OIIHHOTO CYPKCHHS, IO
CTAHOBUTD MPOMO3ULIIITHUHN 3MICT.

[Ipu po3MexxyBaHHI MPSIMHUX 1 HEMPSIMUX UIOKYTUBHUX aKTiB KOMIUIIMEHTY
BUHHUKAIOTh MPOOJEMHI BUIAJKH, KOJHM BHUCJIOBIIOBAHHI-()OPMYIH 3 LTOKYTUBHOIO
CHWJIOK KOMIUTIMEHTY MalOTh MPOIMO3MIIIHHUKA 3MICT, M0 HE BIANOBigae
[MOBIJIOMJIEHHIO MOBII, a caMme. 00’ €KT NO3UTUBHOI OI[HK{, M0 CTAaHOBUTH
OyKkBaJibHE, BJAaCHE CEMaHTHYHE 3HAYEHHS BUCIOBIIOBAaHHS, HE BIATOBIZAE TOMY
KOHKpPETHOMY 00'eKkTy, 1m0 OyB B MAIMCHOCTI MO3WTHUBHO OLIHEHWH MOBIEM Ta
BUKJIMKAB y HbOTO MO3UTUBHUIN eMolliiiHui ctan: Trish came in carrying the souffle
and we all exclaimed. “Trish, you’re marvellous,” said Mollie, watching her serve it

out. I'octsa BHpaxae CBO€ 3aXOIINICHHA JaCTyYBaHHAM 3a JOIIOMOT' OO
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KOMITTIMEHTApPHOTO BUCJIOBIIOBAHHS, B SKOMY OIlIHHUN TMPEANKAT CTOCYETHCS HE
YaCTyBaHHs, a Xa34MKH, 1110 HOr0 NPUTOTyBaJIa.

XapakTepucTHKa KOMIUTIMEHTY SIK LJIOKyTHBHOTO akTy Oyia 0 HEemoBHOIO 0e3
BU3HAUCHHS MICIsSI, K€ BiH 3aliMae B CHCTEeMl UIOKyTUBHHMX akTiB. OnHi€0 3
HaWOLIBIT TMOMYJSIPHUX Kiacudikamii MOBJIICHHEBUX akTiB € kiacudikamis JIx.
Cepinst, 3rimHO $KOi UIOKyTUBHUM aKT KOMIUIIMEHTY CJiJ BIAHECTH 10 KJacy
EKCIIPECUBIB. LIOKyTHUBHA IIiJIb KJacy €KCIPECUBIB IOJISITA€ B TOMY, 1100 BHPA3UTH
MICUXOJIOTIYHUI CTaH, 10 33Ja€EThCSI YMOBOIO LIUPOCTI BIJIHOCHO TOJOKEHHS pedei,
BU3HAYEHOI'O B paMKax MpONno3uLiiHOro 3micty. OCHOBHY UIOKYTHBHY I[UIb
KOMILTIMEHTY MOYKHa C(OPMYJIFOBATH SIK BHPAXKEHHS MMO3UTUBHOTO TICUXOJIOTIYHOTO
CTaHy MOBIIS, BUKJIMKAHOTO TO3UTHUBHOIO OIIIHKOIO, IO CTAHOBUTH MPOMO3UIIHHAN
3micT. 3a JIx. CepiieM, BaXJIMBOI O3HAaKOK EKCIPECHBIB € T, IO iXHIN
MPOIO3UIIIMHANA 3MICT TIPUIMCYE TIEBHY BIIACTUBICTH MOBII0O abo ciyxady.
KomrmurimeHnT, Sk yXe 3a3Hadaliocs, XapaKTepU3Ye€ThCS THUM, IO B HOro
MPONO3HINIHHUIA 3MICT MOBHHHA BXOJUTH IIO3WTHBHA OIiHKA (EKCIUNIKUTHA YH
IMIUTIIIATHA) ajgpecata abdo MPEeaMETIB YM OcCi0, 110 MalTh JI0 HHOTO Oe3mocepeHe
BITHOIIIEHHS.

Ta oOcraBuHa, 10 MNPOMO3UILIMHUN 3MICT KOMIUIIMEHTY, K MpaBWIO, €
OLIIHHUM CY/KEHHSM, POOUTh JaHUN UIOKYTUBHUN aKT MOAIOHMM 3a (hOPMOIO 0
UTOKYTUBHHX aKTiB TOXBaJld, CXBaJIeHHs, 3aXxoIuieHHs. OHaK KOMIIOHEHTH, 3 SKUX
CKJIaJIAIOThCS 111 PI3HOBUIN UIOKYTUBHUX CHJI, HEOIHaKOBI1. [IpuHIIMIIOBA BIAMIHHICTh
UIOKYTHBHOI CHJIM KOMIUTIMEHTY TIOJISiTa€ B TOMYy, IO 1ii OOOB’SI3KOBUMU
KOMIIOHCHTAaMH € JOJIaATKOBI UIOKYTHBHI WUIi: a) BHUpasuTth Hamip /[OaxanHs/
NparHeHHs IPUHECTH 3aJI0BOJICHHS ajpecary; 0) BUPA3UTH MO3UTUBHE CTABICHHS 10
ajpecara.

HasBHiCTP 1IMX UIOKYTHBHHX IIUIEH OOYMOBIIOE IIe OJHY OOOB’SI3KOBY
O3HaKy UIOKYTUBHO1 CWJIM KOMIUTIMEHTY, a came Oe3nocepeqHid 3B 30K 00’€kTa
MO3UTHBHOI OIIIHKK 3 ajapecaToM. lle o3Hauae, 10 MOYKHA XBaJIUTH KOTOCh / IIOCH,

CXBaJIIOBATH ITOCH, 3aXOINIIOBATHCHh KHMOCH / YuMOCH, IO HISIK HE CTOCYETBCA
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ajgpecara, aje HE MOXHA CKa3aTH KOMIUIIMEHT JIOJIUHI, SKa HE MPUCYTHS TIpH
PO3MOBI.

JIITEPATYPA:
1. bamesnu @.C. OcHOBM KOMYHIKATHBHOI JIIHTBICTHKH: MiApYy4YHUK. KuiB:
Bumasanunii nentp “Axagemis’. 2004. 344 c.
2. Searle, J. & Vanderveken, D. Foundations of Illocutionary Logic. Cambridge:
Cambridge University Press, 1985. 240 p.

Bikmopia Ilpuxoovko
_ (/Iyuyvk, Ykpaina)
XYAOXKHIU ITEPEKJIAZ B KOHTEKCTI METOJAOJIOT'TYHUX

CTPATETIN JITEPATYPHOI KOMIIAPATUBICTUKHU

CyyacHe TOPIBHSJIBHE JIITEPATypO3HABCTBO TPHIUILE OCOOJHUBY yBary
BUBYCHHIO XYJ0KHBOTO IEpPEKIaay B KOMIapaTHBHOMY BuMipi (M. IIbHUIBKHIA,
3. JlanoBuk, M. JlanoBuk, O. IlaBnenko, O. Terepina, H. Xauwatypsa ta in.).
PenenTMBHO-KOMYHIKaTUBHA Teopis JiTepatypHoro mpouecy (VY. Baiicirraiin,
P. Bapuinr, P. EteemOnp, B.I3ep, T.Xepmanc, I fycc) 30impmmna ysary
JOOCTIHUKIB 10 MEpeKyIany 3 OrjsAy KOMIIapaTUBICTHUKH, 30KpeMa, PO3TJIsIarouu
XYJOXKHIA — mepekian K «HAWBaXJIMBIIIMKA  HANpPsSMOK  IMOPIBHSUIBHO-
JiTepaTypo3HaBuMXx jgocihimkensb» (Hermans, 1985). Tomy Horo ocMHCICHHS B
HOBOMY JIT€paTypHOMY JUCKYpci TpaHchOpMye AOCHIAHULIBKY CTpaTerilo Ta
METOJIOJIOT1I0: HE JIUIIE 3pO3YMITH MEPEKIIaICHUI TBIp HA PiBHI MOro 3arajibHUX 1
THTIOJIOTIYHUX XapaKTePHCTUK, aJie, M0 HaWBaXIIUBIIIE, 3PO3YMITH Yy KHOTO
«cytHicHuX ceHcax» (bapabam, 2016) kpi3p peneniiito Ta iHTeprpeTanito. [IoHATTs
PELENTUBHOT ©CTETUKH UYuUmay-sK-CniGagmop BHUPAKAETHCS caMe Yy IOCTaTi
nepexiaiaya.

CyyacHa JiTepaTypHa KOMIIApaTUBICTUKA JOCTIIKYE PsSJ  acIeKTIB
XYIOKHbOTO nmepeknany. Ilepmuii — TOpIBHAHHS OpUIiHANY 3 MEpPeKIaioM:
HACKUIbKM TOYHO B TEpeKyaJl BIATBOPEHO HAaLIOHAIbHO-KYJIBTYpHY cHenu(iky,

HACKUIbKH 30€pEKEHO HE OKpeMI peaiii, a MCUXOJOrii0 1 MOBEAIHKY T'epoiB TBOPY,
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iXHIO MOBHY MEHTQJIBHICTH TOmIO. Jlpyruii — pereniis Xym0XHOTO TBOPY B
IHIIOMOBHOMY JHCKYpcCl. TpeTii — TOYHICTh BIJOOpPa)K€HHS XYI0XKHBO-00pa3HOI
CTPYKTYpH TEKCTYy, TOOTO HACKIIBKH BIYYHO IIepeKiagad 3yMiB BIATBOPHTH B
nepekIiali Te, Mo BiH 3pO3yMIB i3 MEPIIOTBOPY, a came aJeKBATHICTh pelerii Ta
inTepnperartii (Jlanosuk, 2002).

[IpenMeTroM XyIOKHBOTO TEPEKIaay B MOPIBHAIBHOMY JIITEpaTypO3HABCTBI
€ XyIO0XXHbO-OOpa3Ha CTPYKTypa OpPHUTIHAJIBHOTO TBOPY Ta WOro IUIICHICTb.
«OCHOBHUM METOJOM aHali3y XYJIOXHBOTO TMepeKiany, sKud 3abesneuye
00’ €KTUBHMM MIAXIJ 10 HbOTO, CIiJ] BBAXKATH METOJ HaKJIaJlaHHs HOro CTPYKTYpH Ha
CTPYKTYpy opuriHairy. TyT BaXKJIMBO 3BEpHYTH yBary Ha Te€, IO CYKYITHICTh MOBHUX
CTPYKTYp TEKCTy Ha PI3HHMX PIBHIX JAa€ y CBOIM B3a€MOJii SBHIIE HOBOi SKOCTI —
1IeITHO-XYI0’KHIO CTPYKTYPY XyAOKHbOro TBOpy. Came B 11l B3aeMOOOYMOBIIEHOCT1
MOBHHX CTPYKTYp (SK SBHII MiJMOPSIKOBAHUX) Ta 11eliHO-00pa3HOT CTPYKTYypH (SK
SBHINA  IIAMOPAIKOBYIOYOr0) —  KIOY JIO  YCBIJOMIIGHHS  TPaBHIBHOTO
CIIBBIIHOIICHHS JIITEPATYPO3HABYMX 1 JTIHIBICTUYHHUX TMOHATH 1 METOIB MPH aHATi3i
xynoxxHboro mnepexnany» (Komrinos, 1972: 197). Tak ckiamoch iCTOPUYHO, IO
XyJIOXKHIA TIepeKsiajl € TMPeIMEeTOM JOCIIKCHHS SK MOBO3HABCTBA, TaK 1
JiTepaTypo3HaBcTBa. | SKIIO 3 TOUKM 30pYy NEPIIOro Mepekyiaa — I 3aBXIu
CTWJIICTUYHE 3iCTaBJICHHS MOB, TO 3 TOTJISAY APYroro — Ii¢ TOPIBHSHHS IMOCTHUKU
JIBOX Yd OUIpIIE MOB, a caMmMe iX O0Opa3HOCTI, EKCIPECHBHOCTI, E€MOIIIHHOCTI,
BHUPA3HOCTI.

JITEPATYPA:
1. Bapa6am FO. «JlaBunosi ncaamu» Tapaca IllleBueHka SIK MOSTUYHHMA KTEKCT»
(crpoba CcTpyKTYpHO-CEMaHTHYHOTO Miaxony). Crogo i uac. 2016. Ne 2 (662). 128 c.
2. KonrinoB B.B. Ilepwomsip i nepexnao. Po3dymu i cnocmepedsicenns. KHiB:
Huinpo, 1972. 215 c.
3. JlanoBuk 3. XymoxHId mepeknan sAK podiieMa KOMITAPATUBICTUKH.
JlitepaTtypo3HaBya  KoMmapartuBicThka. HaBuanpHuii mociOHMK.  TepHOMUIB!

Penmakmiitno-sumasanumii By TITY, 2002, C. 251-267.
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4. Hermans Th. The Manipulation of Literature: Studies in Literary Translation.
L.; Sydney : Croom Helm, 1985. 249 p.

Ipuna Camoopcoka
Hamania Bosuyk
(Piene, Ykpaina)
IMPATMAJIIHTBICTUKA ¥ KOHTEKCTI CYYACHOI

MOBO3HABYOI NAPAJIUTMHA

MOoOBO3HAaBCTBO SIK HayKa 3aliMaeTbCsl JOCHIUKEHHSM TMPUPOIM MOBH, ii
CTPYKTYpH, (YHKIIOHYBaHHS Ta pO3BUTKY. OO’€KT 1 mpeamMeT MOBO3HABCTBA
CTaHOBJIATH Cepilo3Hy (Pinocodchbky Ta METOOJIOTTYHY MPOOJIEMY, CKIAIHICTh SKOT
00yMOBJIEHa CaMOI0 CYTHICTIO MOBHM — 0araTOTpaHHOTO SBHINA, IO JWHAMIYHO
PO3BUBAETHCS. AJKE y KOXKHINM MOBI, [0 € HAAOAHHIM TIEBHOTO HApody, 3a(ikcoOBaHO
ICTOpMYHHIA JTOCBi/ MOMEPEAHIX TMOKOJIHB, HEMMOBTOPHUN MEHTAJITET €THOCY, MOTo
TyXOBHI1 Ha10aHHS.

Jlinreictuka XXI cT. BH3HA4YaeThCsd  OJHOYACHHM  CITIBICHYBaHHSIM
PI3HOMAHITHUX MIIXO/IIB 10 BUBYEHHS YCIX aCMEKTIB JIOJChKOI MOBU. HeBumnaakoBo
3HauyHa KigbKicTh JHHrBicTiB (®.C.Banesuy, O.0.CemiBanoBa, 0.C.CremnaHos,
L.I1.CycoB, JLM.MiHKiH Ta iH.) HAroJIONIye HA TOMY, IO MapaJUrMaJIbHUN MPOCTIpP
JOCTIPKEHHS] B Cy4aCHOMY MOBO3HABCTBI OTPUMaB HOB1 OPIEHTUPHU, TOMY HEOOXITHO
BUOKPEMIIIOBATH TaKi HaNpsIMU, SKI MOEJHYIOTH B COO1 JOCHIIIKEHHSI CYMIXHHUX
oOnacrel HayKH.

OnHuM 13 TaKUX HaMpsAMIB € MParMajiHIBICTUKA — «KMIKHAayKOBa rajiy3b 3HaHb,
[0 BHUBYAE COIIOKYJbTYpPHI, CHUTYaTUBHO-TIOBEIHKOBI, CTaTyCHI, IICUXOJIOT14YHI,
KOTHITMBHI ¥ MOBHI YMHHUKH KOMYHIKaTHMBHOI B3aeMojii cy0’extiB» (CeniBaHOBa,
2006: 484). Ilpu mpoMy KOJIO AOCTIIPKYBaHMX MPOOJEM TIOB’s3aHe 3 OararbMa
aCreKTaMy MOBJICHHEBOI MISUTBHOCTI, IO MNOTPAIUISAIOTh Yy TIOJIE 30py CydacHOi
AHTPOIOIEHTPUYHOT HAYKOBOI MMapaurMu.

Memoro cmammi € po3KpuUTU crnenu@iky MparMagiHrBICTUKH SK Cy4acHOTO

HAyKOBOI'0 HaNpsIMy B aHTPONMOLEHTPUYHIN apagurMi MOBO3HABCTBA.
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Bnponosx 6araTbox poKiB MOBO3HABIllI HAMAararOThCsi BAOKPEMUTH HANUOLIbIIT
BaroMi Ta HaMOLIBII MOIIUPEH] MApaJUTrMHU JIHTBICTUHYHUX JOCIIKEHBb, (OPMYIOUH
OpUTIHAJBHI METONOJIOTiT Ta METOAWKMA aHali3y, a TaKoX CHeHuQIKyroun
JOCTIAHUIIBKUI BEKTOP HAYKOBOTO TIOIIYKY.

[lonsiTTs «HaykoBa mapagurma» Oylo BBEIGHO y HAyKOBHM  00Ir
aMepuKaHChKHM icTropukoM Tomacom KyHow, sikuii Bu3Ha4aB 11 sIK BU3HaHI BciMa
HAyKOBl JIOCSITHEHHs, 110 BIOPOJOBXK IIE€BHOTO 4Yacy JlaloTb HAyKOBOMY
CIIBTOBapUCTBY MOJIEIb MOCTAaHOBKH Tpobiem Ta ix pimens (Kyn, 2001: 57-58). Ilo
CyTi, MapagurMa € MaTpulel0, MOJEIUTIO JTOCTIIKEHHS, CTUJIEM MUCJIEHHS B HayIll
CTOCOBHO 00’ €KTa IMI3HAHHS.

TpamuiiitHo y Hayll NOpo MOBY pO3pI3HAIOTH TPU HAYKOBI MapaJUrMH:
MOPIBHSUTBHO-ICTOPUYHY, CUCTEMHO-CTPYKTYpPHY Ta aHTPOTIOLEHTPUYHY.

[opiBHstTbHO-icTOpUYHAa  (T€HETHYHA)  MapagurmMa  IPYHTYEThCS  Ha
MOPIBHSJILHO-ICTOPUYHOMY METO/[i, OCHOBOTIOJIOKHUKAMU sikoro Oynu ®pann bom,
Axo6 I'pimm, Pacmyc Pack, 1 BmacTuBa JIHTBICTUYHUM JOCHipKeHHSIM XIX cT.
HayxoBi po3BiiKM KOMIapaTUBICTIB IPYHTYBAIKMCS HA BUBUYEHHI CIIOPITHEHOCT! MOB,
J1aXpOHIYHMX MPOLECIB B iX 1CTOPil, pEKOHCTPYKIi MpaMoB, 3’sICyBaHHI €TUMOJIOT1i
CJIiB, CTBOPEHHI MOPIBHSUIBHO-ICTOPUYHUX IPaAMaTHK Ta CIOBHHUKIB.

[IpencraBHUKK CUCTEMHO-CTPYKTYPHOT (TaKCOHOMIYHOT) MapaaurMu o0paiu
HOBUI 00’€KT JOCHIDKEHHS — MOBY SIK IIUIICHY CHCTEMY, CYKYIIHICTb
B3a€MONOB’sI3aHUX eleMeHTIB. OCHOBM 1li€1 mapaaurMu Ha modatky XX cT. Oylo
3aknaneHo 1.0. bonxyenom ne Kyprene ta ®. ne Coccropom, 4ui 1€i oTpuMalu
PO3BUTOK y TMPEACTaBHUKIB TPbOX CTPYKTypaidbHuUX KT — Ilpa3pkoi mikonu
(GyHKIIIOHATBHOT JIHT'BICTHUKH, Komenrareucexoi JIHTBICTUYHOIL [IKOJIH
(rmocemaTHKU) Ta AMEPHUKAHCHKOIO CTPYKTYpai3My (IeCKPHUITHBHOI JIHIBICTHKH).
['acmom crpykrypamictiB ctama te3a @. nge Coccopa npo Te, mo 00 €KTOM
JIHTBICTUKU Mae OyTH MoBa «y camiil co0i1 1 /uist cebe». Y LEeHTp HayKOBUX MOIIYKIB
OyJI0 MOMIIIEHO CIOBO 3 yciMa HOro acnekTaMHu y MeXaxX MOBHOI CUCTEMH, TOMY
MOBa Oyja >KOPCTKO IMCTaHLIMOBaHA BiJl CYMDXHUX COLIaJbHUX SBHI. KYJIbTYpPH,

¢binocodii, cycnuibcTBa, MCUXoJorii Tomo. OCHOBHMM MiIXOJAOM O BHUBYCHHS
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MOBHHUX $IBUIIl OyJIO BU3HAHO CUHXPOHIYHUH, OCKUIbKH caM€ B CUHXPOHIi, HA JYMKY
CTPYKTYpAJICTIiB, MOKHA MI3HATH BHYTPIIIHIO CYTHICTh MOBH.

Jo kinmsg XX CTONITTS cTaja OYEBHIHOIO HEOOXIMHICTh 3MIHM HAyKOBOI
napajurMu Ta BiJIXiJ BiJ HAJIMIPHOTO 3aXOIUICHHS (popMasibHOIO CTOPOHOIO MOBH. Ha
MIePIINH JIaH BUCYHYJIACs MpobieMa BpaxyBaHH JIOJICHKOTO (pakTopa Y MOBI, TOMY
JIOMIHYIOYOI0  CTajla  aHTPONOICHTpUYHA  (KOMYHIKaTHBHO-(YHKI[IOHAIbHA)
napajurma, sika mepekiirovae JOCIITHUIIBKI IHTepecH 3 00’ €KTa Ha Cy0’ €KT IMi3HAHHS
1 TPYHTY€ThCS Ha TOJIOKEHHI MPO Te, 10 aHANI3YEThCs «IIOJUHA B MOBI 1 MOBa B
JIFOAHIY.

BuToku aHTpONMOIEHTPUYHOI TNapagurMu CcAraiTh iaei Binerensma Qo
I'ymbonbaTa Ta Eming bensenicta. Came B. gon ['ymOonbar Boepiiie 3a3HavuuB, 10
JIOJMHA CTa€ JIIOJMHOKIO JIMIIIE 4Yepe3 MOBY, BIH PO3MISiAA€ MOBY SK “myx,
MPUTAMaHHUK JIOUHI Yyepe3 11 0coOauBy npupoay. MoBa Haposy, Hallii — TBOPEHHS
OyXy Hapony, Horo ¢opma i 3aci6 crminkyBanHs (Kupuuenko, Kupuaenko, CynpyH,
2008: 60). A E. benBeHicT 0HY 3 YaCTHH «3arajbHOI JIHIBICTHKH» TaK 1 Ha3BaB:
«JIronmHa B MOBI», Jie¢ PO3BUBAE JYMKY MpPO T€, IO Yy CBITI ICHY€E TUIHKU JIFOAUHA 3
MOBOIO, JIFOJIMHA, SIKA PO3MOBJISIE 3 IHIIOK JIFOJWHOIO, 1 MOBa, TaKUM YHHOM,
HAJICXKUTH caMoMy Bu3HaueHHI0 joaunu (banesuy, 2008: 42).

TakuM 4MHOM, HOBUH MIAXIJ BPaxOBY€ DPOJb JIIOACBKOro (pakropa B MOBI,
3aMICTh onopu Ha (opMy 3’ SBIISIETHCS ONOPA HA 3MICT, HE HA MEXaH13M, 110 JIEKHUTh B
OCHOBI MOBH, a Ha MOro 3acTOCYBaHHS. AHTPONOIEHTPU3M YCBIJOMIIIOETHCS
TOJIOBHUM TIPUHIIMIIOM MOBO3HaBCTBa Mexi XX-XXI cT., a MOBHAa OCOOHCTICTh CTa€
IIEHTPOM CYYaCHHX JIIHTBICTUYHHUX JTOCITIAKCHb.

3 aHTPOIOLEHTPU3MOM TICHO TOB’S3aHI IHINI JIIHTBICTAYHI NMPUHIUIH, IO
BU3HAYAIOTh PO3BUTOK CYYaCHOrO MOBO3HABCTBA. CKCIUIAHATOPHICThH (MIparHEHHS
JOCTIIHAKA HE OOMEXYyBAaTHCS JIMIIEe OIMCOM, a IIOSICHIOBAaTH MOBHI SIBHIIA),
CKCMAHCIOHI3M (PO3IIMPEHHS MEX JOCIIKCHHS, MEePEryisil TPaAUuIiiHUX TpodieM 3
HOBHMX ITO3HUIIiH, CTBOPEHHS HOBHUX HANpPSIMKIB Ta METOJWK BHBUYCHHS MOBH),
dyHKIIOHATI3M (BUBYCHHS BCHOTO PI3HOMAaHITTS (QyHKHiIA MoBm). Lle posmmproe

MEK1 JIIHTBICTUKH Ta MPU3BOJUTH 10 BUHUKHEHHSI HOBUX MIXKIUCIUILUIIHAPHUX HAYK,
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TaKWX SK JIHTBOKYJbTYPOJIOTis, TICMXOJIHTBICTHKA, KOTHITMBHA JIHTBICTHKA,
€THOJIIHIBICTHKA, ITparMaJiiHI BICTHKA.

Ax Bigznauae @. C. bareBu4, «y CTpyKTypi cy4dacHOi (yHKIIIOHAJIbHO-
KOMYHIKATHBHOI, aHTPOINO- 1 KOTHITUBHO 30pIEHTOBAaHOI HAyKH IIPO MOBY
JIHrBiCTMYHA mparmarvka (JIIHCBONparMaThka, MparMajiHrBICTHKA) IOCIIa€
oco0OsiuBe Miclie, OyJyud OJTHUM 13 HAaWJUHAMIYHIIIMX HANPSIMIB ii pO3BUTKY», aJKe
B 11 MEXaX PO3IIISAAEThCS KIMHPOKE KOJIO MPOOIeM, OB’ I3aHUX, PaKTUYIHO, 3 yciMa
Moycamu icHyBaHHs MoBu» (Banesuu, 2010: 6).

[le 0O0yMOBJIEHO BaXXJIMBOK CHELHU(PIKOIO MNParMaliHIBICTUKA — Ii TICHUMU
3B’SI3KaMU 3 HHM3KOIO T'yMaHITapHHX cdep 3HaHHSA, MepeayciM 3 KOMYHIKATUBHOIO
JIHTBICTUKOIO, CEMAHTUKOIO W CHHTAKCUCOM MPUPOJHOI MOBH, COI[IOJIHI'BICTHKOIO,
TICUXOJIHTBICTUKOIO, €THOJIHTBICTUKOIO, JIHTBOCEMIOTUKOIO Ta 1H., 110, HA TYMKY
®. C. baneBnuya, Mpu3BOIUTH IO HEOJHOPITHOCTI 11 TEPMIHOMIONS, SIKE IEPETUHAETHCSA
13 TEPMIHOIIOJISIMU PI3HUX HAYK. A 3BIJICM — «CKJIQJIHICTh BU3HAYCHHS MPOOJIEMHOTO
oJisi Ta HaWBakauBimioi mocmiguuibekoi oguaumi» (bamesuu, 2010: 30). Tomy 3
KO)KHMM POKOM 3pOCTa€ KUIBKICTh HAyKOBHX IIpallb, MPUCBIYCHHUX MpoOIeMaM
MparMaTKd MOBH, MOBJICHHSI 1 CIUIKYBaHHS, YC€ YacTillle 3’ IBSIOTHCS ITiIPyYHUKH
1 XpecToMarii, creniajibHi CIOBHUKUA TEPMIHIB JIHIBICTUYHOI IPArMaTHKHU.

CporojHi nparMaiaiHIBICTUKA PO3YMIETHCSA JAOCUThH IIMPOKO: SIK 3aKpiIJIeHE B
MOBHi# ofuHHMII (JIEKCeMi, TpaMeMi, CHHTAaKCUYHIH KOHCTPYKIIT) CTABJICHHS MOBIIS:
1) no giicHOCTI, 2) 10 3MICTY MOBIIOMIICHHS, 3) 0 aapecara.

3a HasIBHOCTI PI3HOMAHITTS TYMOK PO 00'€KT Ta MpeIMET JOCHIIKEHHS MOBU
y paMKax MparMajiHrBiCTUKU MOKHA BUJIUTUTH JICSIKI 3araibH1 ySIBICHHS.
1. Kiro4oBUM TOHSTTSAM JIJIsE OMKCY MOBHOI KOMYHIKAaIii y TparMaJiHTBICTHII €
MOHSTTA AISUIBHOCTI.
2. MoBa € 3ac000M TUHAMIYHOT B3a€MO/I1i KOMYHIKAHTIB.
3. DyHKIIOHYBaHHS MOBH HEPO3PHUBHO IIOB’SI3aHE 13 CHUTyaTMBHUM Ta COIlIO-
TICUXOJIOTTYHUM KOHTEKCTOM ii BYKMBAHHS.

JtomuHa BUKOPUCTOBYE MOBY SIK HaWBaXJIMBIIIMKA 3aci0 CHUIKyBaHHS,

MEepecIiiyloun pi3Hl IIJIl: MOBIJIOMUTH HOBHHY, CIIOHYKaTH ajJpecata A0 SKOICh
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MEBHOI Jii, 3aMUTATH MPO IIOCh, BUCTOBUTHU CBOi MOYYTTS, OIIHUTH BYMHKU 1HIIUX.
MoBa BUSBIAETHCS TUM IHCTPYMEHTOM, SIKHM JIIOJIMHA PETYJIIO€ B3aEMUHU 3 1HIITUMH,
BIUIMBAIOYM HA HUX TIEI0 YW 1HIIOK Miporo. MoKHa CKa3aTH, 1110, BUKOPHCTOBYIOUYH
MOBY, JIOJIMHA BIUIMBAE 1 HA CBIT 3arajioM, 3MIHIO€ COILIAIBHY PEaIbHICTh. BHHOCHTH
KOMYCh BUPOK, BEJ€ IEPEroBOPH, BCTAHOBIIOE 1 CKACOBYE 3aKOHHM TOLIO. TakuMm
YIHOM, OCHOBHUM 3aBJIaHHSIM MPArMajliHTBICTHKU € BUBUYECHHS MOBH Y JiSUTbHICHOMY
acmeKTi, ii mparMatuyHoi (QyHKIIi, TOOTO MOBa BHUBYAETHCS SK 3aci0 BIUIMBY Ha
MOBEAIHKY Ta CBIIOMICTb JIIOJEH y MPOIleCi CIUIKYBaHHS.

Ak BXe 3a3HavaANOCs, MpPArMaJIHIBICTUKA € IHTErpajbHUM HAyKOBUM
HaIpsSIMOM, 1[0 CUHTE3Y€ JOCSTHEHHS PI3HUX Tally3el 3HAHHS Ta BUPIUIYE CHUIbHI
npobnemu. Tak, HanpukiIaj, nepes MNparMaliHrBICTUKOIO, SIK 1 ICUXOJIHTBICTHUKOIO,
MOCTAlOTh MPOOJEMH BHUBUEHHS TEKCTY SIK TMPOAYKTY TMpOILECY TMOPOIKEHHS
MOBJICHHS, JIOCTi/PKCHHS 3aJie’)KHOCTI MOBHHMX BHpa3iB BiJI CBIJIOMOCTI Ta
MICUXOJIOTIYHOTO CTaHy cy0’ekTa. A pa3oM 13 COIIOJIHTBICTUKOIO JIIHTBICTHYHA
rparMaTuKa BUPINITY€E MTUTAHHS MO0 B3a€EMO/I1i MOBHUX OAMHUIlb, TXHBOT 3aJI€KHOCTI
Bijl comiaibHUX (pakTopiB (CTaTycy ydyaCHHMKIB KOMYHIKaIlii, iX POJBOBUX BiJIHOCHH
TOIIIO).

B y3aranpHeHOMYy BUIIISIAI  TPOOJEMATHKYy NPArMajiHIBICTUKH MOKHA
copMyITIOBaTH HACTYITHUM YUHOM:
* MOBJICHHEBA JIISUTBHICTH Ta i1 €(peKTHBHE HAIIOBHEHHS,
* YMOBH YCHIIIHOCTI, TOPEYHOCTI, MPUUHATHOCTI Ta €(DEKTUBHOCTI BUCTOBIIOBAHb;
* 3aNIEKHICTh CTPYKTYPHM MOBJIEHHEBOTO aKTy BIJI MOro KOMYHIKaTUBHOT
CTIPSIMOBAaHOCTI  (CTBep/DKEHHsI, THMTaHHS, Haka3, MPOXaHHS TOMIO) Ta BiA
KOMYHIKATUBHOT CHTYaIIii;
* MOBHA OpraHi3allis CIiJIKyBaHHS,
* iHTEpIIpeTAaIlisi BUCIIOBIIOBAHb y PI3HUX KOHTEKCTAX;
* (pyHKIIOHAJIbHA KJIacu(]iKallisi KOHCTPYKLIA Ha OCHOBI CEMaHTHKO-MPAarMaTUYHOIO
OINKCY MOBJICHHEBHUX aKTiB, X BUJIIB Ta CIIOCOOIB BUPAKEHHS.

Takum YUHOM, nparMaixiHrBICTHKA € IHTErpabHOIO HayKOIO

MDKIUCUMIUTIHAPHOTO ~ XapakTepy,  fKa  pPO3BUBAETHCS  BIAMOBITHO O
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OCHOBOIIOJIO)KHMX ~ TPHHIIMIIIB ~CYYacHOTO MOBO3HaBCTBa (€KCILIAaHATOPHICTB,
eKCIaHCIOHI3M, (DYHKITIOHAIII3M), PO3pO0JIsie B PYCIIi aHTPOIIOIICHTPUIHOT ITapaIur MU
3araJibHy TpoOJIEMaTHKy 3 IHITUMH HayYKOBHMH HarpsiMaMu (CEMIOTHKOIO, COIIiO-,
€THO-, TICHXOJIIHTBICTHMKOIO Ta iH.) 1, sk ciuymHo 3ayBaxye @.C.bameBuu, «mae
3HAYHWM EBPUCTUYHHMKA TOTEHIlIAJ; BOHA CTAa€ CHHTE3aTOPOM BEIMKOI KIUJIBKOCTI
npoOjeM Ccy4JacHOi OaratompeaMeTHOI HAyKd TIPO MOBY», a YTOYHCHHS
METOJIOJIOT1YHUX 3acaj] JIHTBICTUYHOI TMparMaTUKU — «OJUH 13 HaWBaXJTUBIIIUX
NPIOPUTETIB CyYaCHOI JIIHTBICTUYHOT emicTemodorii» » (bauesuy, 2010: 34-35).
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BiTta CtepHiuyk
(JIyubk,YkpaiHa)
WICHTIGE ASPEKTE IN DER ENTWICKLUNG DER

LINGUSTISCHEN POETIK
Die linguistische Poetik war einer der produktivsten Versuche, alte
philologische  Konzepte durch eine interdisziplindre  Annd&herung von
Literaturwissenschaft und Linguistik zu Uberwinden. Literarische Texte wurden mit

linguistischen Kategorien analysiert. Eine wichtige Rolle spielte (berdies die
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kybernetische Informationstheorie, die auch auf stilistische und d&sthetische
Ph&nomene angewandt wurde.

In der Mitte des 20. Jahrhunderts spielten eine wichtige Rolle formalisierte
Notierungen, die vor allem aus der Logik und der Semantik tibernommen wurden. In
diesem Sinne wollte die linguistische Poetik die Literaturwissenschaft als Teilbereich
einer linguistischen Textwissenschaft verstehen. Programmatisch formulierte Roman
Jakobson 1960: «Denn wir alle begreifen jetzt, dass ein Linguist, der sich gegeniber
der poetischen Funktion der Sprache verschliet, und ein Literaturwissenschaftler,
der sich Uber linguistische Fragen und Methoden hinwegsetzt, gleicherweise krasse
Anachronismen sind»(Jakobson,1979:119).

Fur Jakobson steht die Frage nach der Differenzqualitat eines literarischen
Kunstwerks im Vordergrund. Voraussetzung fur dieses Erkenntnisinteresse ist eine
weite Auffassung des Gegenstandes der Linguistik: keinesfalls durfe sich die
Linguistik auf den Satz als grofite Analyseeinheit beschréanken. Jakobson ordnet den
literarischen Text in ein Kommunikationsmodell ein, bei dem der Text als Botschaft
zwischen Sender und Empfanger verschiedene Funktionen ausiben kann. Dabei
unterscheidet er sechs verschiedene Spielarten: Die referentielle, die emotive, die
konative, die phatische, die metasprachliche und die poetische Funktion: «Die
poetische Funktion projiziert das Prinzip der Aquivalenz von der Achse der Selektion
auf die Achse der Kombination* » (Jakobson, 1979: 94).

Im literarischen Sprachgebrauch werden nun Syntagmen gebildet, in denen
die einzelnen Elemente aquivalent sind. Dabei gibt es unterschiedliche Aspekte: Die
Worter konnen die gleiche Silbenzahl, eine ahnliche Lautstruktur (Alliteration,
Assonanz, Reim) oder dieselbe Metaphorik aufweisen. Als Beispiel fir ein
aquivalentes Kombinationsprinzip fiihrt Jakobson etwa Césars Diktum «Veni, vidi,
vici» an, dessen einzelne Elemente bei minimaler Varianz Uber eine maximale
lautliche Ahnlichkeit verfligen (Jakobson, 1979).

Linguistische Poetik verzichtet in ihren Textanalysen auf die Untersuchung
ideologischer Aspekte. Das Kunstwerk ist fiir sie in erster Linie eine sprachliche

Struktur, deren spezifisches Funktionieren beschrieben werden muss. Ideelle
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Aussagen treten erst dann in die Betrachtung ein, wenn sie eine beschreibbare
linguistische Organisation aufweisen oder mit der sprachlichen Verfasstheit des
Textes korrespondieren (Barsch, Achim, 1979).

Die linguistische Poetik spielt in der aktuellen Literaturtheorie eine
untergeordnete Rolle. Das Erkenntnisinteresse der Linguistik hat sich im
ausgehenden zwanzigsten Jahrhundert stark ausdifferenziert und beschéftigt sich
kaum mehr mit der Deutung literarischer Texte. Zu konstatieren ist einerseits eine
intensive Entwicklung von Grammatiktheorien und andererseits eine verstéarkte
Auseinandersetzung mit soziologischen und interkulturellen Fragestellungen.
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I'anna IOpiiiuyk,

Hamania Bosuyk

(Piene, Ykpaina)
CIIPUMHATTS TA PO3INOALI YACY B PI3HUX

JIIHI'BOKYJIbBTYPAX
CydacHmii CBIT, 3 #Oro MUKHApPOAHUMHU 3B’SI3KAMU Ta KYJIBTypHUM
PO3MAITTSIM, CTBOPIOE YHIKAJIbHI YMOBH JIJIS BUBUCHHS Ta PO3YMiHHS PI3HUX aCIICKTiB
MDKKYJBTYpHOT B3aemojaii. | OIMH 3 HaWBaXIMBIMIUX AacIeKTiB, IO BH3HAYAE
cnenudiky KyJabTyp Ta CyCHUIBCTB, — II€ CIPUHHATTA Yacy. KoxkHa KyaeTypa hopmye
CBOI BJIACHI CTEPEOTHIIH IIOJ0 Yacy, BU3HAYAIOYH HOTO PO3IMOij, BUKOPHCTAHHS Ta

Ba)KJIMBICTh Y NOBCAKACHHOMY JKUTTL.
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[IpoananizyBaBmm psii HAYKOBUX PO3BIJIOK, 3BEPHEMO yBary Ha CIPHHHITTS
Ta pO3MOJALUT 4Yacy B PI3HHX KyJbTypaxX Ta 3’4CY€MO, SIK II€ BIUIMBAa€ Ha iXHI
COITIOKYJIBTYPHI aCTIEKTH Ta CIIOCIO KHUTT.

PosrasiHeMo cripuiiHATTS 9acy B YKpaiHCHKiH KyJIbTypi.

VYkpaiHa BITHOCUTBCS 70 TOJIaKTUBHOI KYJIbTYpHU. YKpAiHIl — 1€ PYXJIHBHUH,
TOBApUCHKUN HApOJ, SIKMM 3BUK POOMTH OaraTo crpaB Biapa3y. YKpaiHIll TUIaHYIOTb
MOCJTIIOBHICTh CIIPaB HE 3a PO3KJIAJIOM, a 3a CTYNEHEM BIAHOCHOI MPUBAOJIMBOCTI,
3HAYYIIOCTI TOTO YW IHIIOTO 3aXOAy B JaHUW MOMEHT. Takoxx Hamiid KyJbTypi
XapaKTepHO POOUTH OJHOYACHO JEKUIbKa CIpaB, MpaloBaTH B OyAb-SIKUH dac.
VkpaiHui 1HOAlI MOXYTh OyTHM HE NYyHKTyaJlbHI Ta JalOTh 3MOrY I[POEKTaM
Haks1agatucs oauH Ha ogHoro (CTaBiieHHs 10 Jacy).

AHani3ylouu MOJENb PO3MOAULY Yacy B YKPalHCHKIA KyJbTypl, 3a3Ha4YHUMO,
10 YKpaiHCHbKUM MEHEKepaM HeoOX1THO BUKOPHCTOBYBATU OLNBII THYYKY CUCTEMY
VIOPaBIiHHS YacOM, BUKOPHCTOBYBAaTH IUUIAaHYBAHHS 32 KOHTEKCTaMU 1 <«JIOBUTH»
3py4YHMId Yac il BUKOHAHHA clpaB. Taka cuctema Oyje aJanToBaHa J0 KyJIbTYypH
yKpaiHIiB 1, Ha BIAMIHY BiJ 3axigHOI Mojeni, Oyae NiABUIIYBaTH e()EKTUBHE
BUKOpHcTaHHs dyacy (CTaBlieHHS 10 Yacy).

B aHrnomoBHil KyJnbTypli 4ac CHpPUMMAETbCSA JIHIAHO, SK OOMEXEHHUH
pecypc. AMEpHUKaHIIM Ta OpPUTAHIIM XapaKTepHE IJIaHYBaHHS XUTTS, CKIaIaHHS
pO3KJIajly, Oprasi3auisi JISJILHOCTI Y MEBHIM MOCIiIOBHOCTI. BOHU JIIOOJSTH YiTKO
BU3HAYECHUN JIEHHUM MOPSAIOK, MOXKYTh 3aliMaTUCS TUTbKU OJIHIEIO CIIPaBOIO B IEBHUIL
MOMEHT, MiANOPSAIKOBYIOThCS Tpadikam Ta po3Kiaay, 1, 0 HE MEHII Ba)KJIUBO,
3aBXIM € TYHKTyaJbHUMHU. AMEpUKaHII TaK caMoO, K 1 OUIBIIICTh €BPOICHUIIIB,
MIaHYIOTh dYac 1 3a3jgaierigp (3a pik, a TO 1 OUIbINe) YKJIAJalTh PO3KJIAIH
KoH(epeHIriil, 1HIMMUX 3axoMdiB 1, SK MPaBWIO, yCe€ JIMIIAIOTh 0€3 CyTTEBUX 3MiH
(CraBiieHHs 70 4acy).

[Ipo ue cBiyaTh, HANPUKIIAJ, TakKli KOHUIENTyallbH1 MeTaopHu:

* Time is money ( «Yac — 1ie rpomri») — Do not waste your time ( «He

BUTpavaiTe cBiii yac»), | have invested a lot of time in them ( «fl BuTpatuB Gararo

73



CYYACHI TTPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOT'O MOBO3HABCTBA — 2024
yacy Ha Hux»), Budget your time ( «ButpatbTe cBiit wac»), It cost me five hours («Lle
KOIITYBAJIO MCHI IT’ITH TOJHHY).

*Time is a resource («Yac — me pecypc») — Run out of time («Yac
BUHIIOB»), Use up time («BukopucroByiiTe CBiii uac»);

 Time is a valuable commodity («Hac — ue minnicTs») — Thank you for
your time («Cmacu6i 3a BuTpaueHuit yac») (Crerudika COpuiHATTS).

Pobora acouitoeTbcsl 3 BUTpau€HUM Ha Hel yacoM. BiAmoBigHO, omiayyeTbes
4ac, a He pe3yJIbTar.

Posmonin wacy B  yKpaiHcbKili Ta  aQHeAUCLKIUL — KYylbmypax  MOXe
MPOCTEXKYBATUCS uepe3 IMEeBHI KyJIbTypHI BIAMIHHOCTI: HampuUKIaJ, YKpaiHili
NPUAUSIIOTh 3HAYHUM Yac pOJIMHI Ta colllalbHUM MOJisAM. Beueps B ko1 poanHu abo
3yCTpidi 3 APY3sIMH MOXYTh TPUBATH JIOBIIE Ta OyTH BAXKJIMBOIO YACTHHOIO >KUTTS.
Kommasii Texx MOKyTh OyTH OLTBIN THYYKMMH IO BiIHOIICHHIO 70 TpadikiB podoTH,
0co0uBO y cdepax, ae 1e 103BoisieThesl. OCOOMCTHI Yac I BIAMOYMHKY Ta pO3Bar
€ BOXJIMBUM acCIleKTOM YKpaiHChKOTO pO3MOJUTy 4Yacy. B Toil "ac sk B aHTIIMCHKIM
KyJbTypl Ba)JiMBa TOYHICTh Yy JOTpUMaHHI TrpadikiB poOOTH, OCOOIMBO B
KOPIHOPAaTUBHOMY cepeAoBHILi. 3yCcTpiyl YacTillle MOXYTh OyTH OpraHizoBaHl TaKuM
YUHOM, 1100 BOHU TPUBAJIM MEHIIE Yacy, 0cOOJMBO 3a 00110M ab0o MO 3aKIHYEHHIO
poGouoro gHs. TakoX aHIIINCBKIM — KyJbTypil BXJIMBO MIATPUMYBATU
MPOAYKTUBHICTh Ta €(EKTUBHICTh y pobouux crpaBax. Po3monin yacy mepeBa)HO
3aJIEKHUTh B1J camoi ocobuctocti. KpiM TOro, 3 MDKKYIbTYPHOIO B3aEMOIIEI0 MOXKE
B110yBaTHCS 3MIIIYBAHHS PI3HUX MIJIXOA1B O PO3MOLIY Yacy B 000X KyJIbTypax.

[likaBuMm, Ha HaIly IyMKy, € BIJEO MPO PI3HUIIO PO3MOAULY dYacy Yy
Cnonyyenux Illtatax Ta JlatmHoamepukaHChKid KyibTypi. Tak, y CromyueHux
[IItaTax yac BBa)KA€ThCS JOPOTOI[IHHUM TOBApPOM, KM MOTPIOHO BUKOPHUCTOBYBATH
e(eKTHUBHO, a MyHKTYaJIbHICTh BHCOKO I[IHye€TbCs. 3yCTpidl 3aruilaHOBaHi 3
KOHKPETHUM YacOM IOYATKy Ta 3aKiHYCHHS, 1 OYIKYETHCS, 10 YYACHUKH MPUNTYTh
BUACHO 1 3ajgumaThCsd Ha 3aruiaHoBaHuii 4ac. Ha Biaminy Big CIIIA,
JATUHOAMEPUKAHChKA KyJbTypa Ma€ OUIbII THYYKE CTaBJIEHHA 1O 4acy. 3ycTpidi

MOXYTh TOYMHATHUCS 13 3alI3HEHHSAM, @ YYaCHUKHU MPUXOJATH y pi3HUM Yac; poOouuit
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gac MOXKE TaKOX BKJIIOYATH JOBII TEPEPBU Ui CHUIKYBaHHS, IO BBAXKAETHCS
BOXJIMBUM JUIl TIATPUMAHHA CTOCYHKIB. Ili BiAMIHHOCTI MOJKHA TMOSCHUTH
KyJIbTYPHUMHU IIHHOCTSIMHA Ta CTaBICHHSAM JI0 4Yacy, KOJM aMEPHKaHIll BiJIalOTh
nepeBary e(EKTHBHOCTI, a JAaTHHOAMEPUKaHIIl CTaBIsATh Ha TepIie Micie
pe3yibTaTUBHICTG. JlaTHHOAMepHKaHIll HaJalTh MEepeBary ColiajlbHIN rapMoHii Ta
rHy4ykocTi. KoHTpacTHI Migxoau A0 Yacy Ta MyHKTyajdbHOCTI MK CHogydeHUMH
ratamu Ta JlaTUHCHKOIO AMEPHUKOIO CBIIYaTh MPO KYJIbTYPHI1 BIAMIHHOCTI MIX
UMH J1BoMa perionamu (Bizeomarepianu).

He3Bu4HUM € CHpPUIHATTSA 4Yacy, BJIACTUBE IHAIAISM aiimapa (TuM, sKi
KUBYTh Ha 3axomi [liBgeHHOI AMEpHKH): TYT yce YSBISETbCS y JA3EpPKAIBHO-
3BOPOTHOMY BUTJISiA1I. MuHYIE BXKEe BijoMe, MOr0 MOXHA BIJHOBUTH B TaMm’ ST 1
«mmobayutu» T€, MmO Oyae mnomepeny. [oBopsiuM mMpo MOAII MHUHYJIOrO, IHIINII
BUTATYIOTh PYKy Tepea coboro. MaiibyTHe HEBioMe, TaEMHHYE, MOTO HE MOXKHA
noGaynut. BOHO ySBISETHCA TaKUM, IO 3HAXOIUTHCA TO33My JIOJAWHH, TOOTO Yy
HeBuauMiii 301 (Cremnudika COpURHATTS).

BaxxnuBuM € po3yMiHHS TOTO, SIK T1 YU 1HII KyJIbTYpPH PO3MOAUIAIOTH Yac. Y
crarti Forbes «VY iHo3eMiIliB cBOE po3yMiHHsI poOOYOr0 Yacy, JeJIAiHIB Ta KPUTHKU»
TOBOPUTHCS MPO €Kl HIOAHCH Y CHIBMpall YKPAiHIIB 3 1HIIMMH KYJbTYPaMH.
Xopoumm NpHUKIagAoM € poOoTa YKpaiHChKOi MI>KHAPOJIHOI KOMIIaHil 3 1HO3€MHUMHU
koneramu. KoMannai ykpaiHiiB Oyno CKJIagHO 3BUKHYTH JI0 TOro, IO Y KOJEr i3
®pannii Ta Hinepimanais podora npunuasiiacs 4itko o 18:00 (3a TamTentHimM yacom),
a y4acThb y pO3B’si3aHHI MHUTAaHb Ta BIJIMOBi1 Ha MEPENHCKY — MPHUOIMU3HO 3a TIB
TOJIMHA A0 KIiHIM poOodYoro aHsS. AHAJIOTiYHA MpoOiieMa BUHHUKAJA y B3aEMOJIl 3
1TaTIACHKUM Ta MOPTYTAIbCHKUM O(icaMu, y IKUX PO3YMIHHS «TEPMIHOBOCTI» 3a7a4i
ICTOTHO BIJIPI3HAIOCS BiJl YKpaiHChKOro. YKpaiHChKa KOMIIaHis Iepe0dyBaja B
NOCTIHHUX (dopc-Maxkopax, OCKUIbKK 3BUYHI ACJIAMHU TOCTIHHO 3pUBAIUCS YH
nepenocuucs (Craponyocbka, 2021).

@paHly3pKka KyJIbTypa, BKIIOYAKOYM 11 CHOPUMHATTA 4Yacy, BU3HAYAETHCS
VHIKQJIBHUM TIAX0J0M JI0 KUTTS Ta po0oTu. OAHIEI0 3 KIIOUYOBUX PUC € OallaHC MIXK

npanero Ta BiANoYMHKOM. DpaHIly3u HIHYIOTh SIKICTh 4Yacy, NPUIUISIOUM yBary He
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aume  pobounM  oOoB's3kam, a W ocobuctomy xkurTio  ([TopiBHsIBHA
XapaKTEPUCTHKA).

VY (dpanHIy3pKiid KyJabTypi MOHATTS “pause” (mepepsa) € He MCHII BaKIIUBUM,
Hixx “travail” (poGota). JloBruii 00im, SKHH MOXKE TPUBATH 10 JBOX TOJMH,
BBXKAETHCA YacoM ISl BiamounHky. lle BimoOpaxkae BaXJIMBICTH 3aJ0BOJICHHS
KUTTSAM 1 € BIAMIHHMM CIIOCOOOM 3HSITH CTpec IMiJ 4ac pobodyoro AHS. AKTUBHHUI
TEMIIEpAaMEHT BIUIMBAE Ha PIi3HI aCMeKTH JKUTTA (paHIy3iB, BKIIOYAIOYH IXHE
CTaBJICHHsI O pOOOTH, MOJITHKH, BIIICBKOBOI CIIpaBU Ta HayKH. 3OBHIIIHIN OJIKCK,
Jesika po3ryOJIeHICTh, JIETKOBAXKHICTh Ta BUOIP MPUEMHOIO 3aMiCThb KOPUCHOIO —
OCh XapaKTEPUCTUKHU i Ta BUMHKIB paHIy31B.

@paHily3u BUPIIIYIOTH TPOOJIEMH, KEPYIOUUCh JIOTIKOIO Ta pPO3yMOM, 1
BUSIBJITIOTh HETPHSI3HE CTAaBJICHHS JIO TOTO, IO HE Y3TOMXKYEThCA 3 IXHIMH
MEPEKOHAHHAMU YU KyJIbTYPHUMH cTaHgapTamu. OJHaK BOHM MOXKYTh 3MIHUTU CBOE
pIIICHHS, OTPUMABIIIM KOHKPETHI Ta TIEPEKOHIUBI apryMeHTH. DpaHITy3u CIaBISIThCS
HECITIIHICTIO Y NPUUHATTI pillleHh Ta BIJACYTHICTIO MiAAATIMBOCTI arpeCUBHUM
METOJIaM  TEepPEeKOHAHHS YW TUCKY. [lpuBiTaHHAs 3  KoJeramMu 3a3BHYail
CYNPOBOJIKYETHCSI TOIUTYHKOM Yy TIOKY. TakoX (QpaHIy3u OTPUMYIOTH BEIHKE
3aJI0BOJICHHS, KOJHM XBaJIsATh IIOCH ()paHITy3bKe, HE3aJICKHO BiJl TOTO YU 1€ KyXHS
a0o0 Haroi, Mmy3uka abo jitepatypa (Benukoscoka, 2024).

3aranioM, ¢paHIly3bKe COPUIHATTSA Yacy BU3HAYAETHCS THYUKICTIO, OallaHCOM
Ta MIATPUMKOIO SKOCTI KHUTTS B ycix cdepax. Lle poOuth (paHiy3bKy KyJIbTypy
VHIKQJIBHOIO Ta MNPUBAOIMUBOIO JUISI TUX, XTO IIHY€ TapMOHIIO MDK IMpaler Ta
HACOJIOJI00 B JKUTTI.

I3 kymbrypamu CepeazeMHOMOP’si KJIHOY [0 CTUMYJIOBAaHHS €(QEKTUBHOI
pobOTH — 1€ PO3BUTOK OCOOMCTUX CTOCYHKIB. BaxnuBicTh 3aBiaaHHs Oyne OUIbII
OYCBUJHOIO TaMTEIIHIM KoJieraM, SKIIO0 HaJlaroJ)keHa peryyisipHa ocoOucTa
B3aeMois, a He nuire email (Crapoayocbka, 2021).

B neskux KyabTypax BETUKHHA aKIEHT POOUTHCA Ha MPaIe3qaTHOCTI Ta
TOYHOCTI y BHMKOHAHHI 3aBJaHb (QHIUIININ, aMEepUKaHIN), TOAl SK IHIII MOXYTh

BU3HAYaTH BOKJIMBICTh peJIakcallii Ta 0COOMCTOro BiANOYuHKY ((hpaHIy3H).
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[I{o6 3poOuTH €PEKTUBHUMHU CTOCYHKH MK PI3HHUMHU KyJIbTypamH, NOTpiOHO
BIJINOBIIHO MJIAaHYBATH BPETyJIIOBAaHHSA CHUIBHUX MUTAaHb, B paMKax poOOYOro JHs
BiJIBOJAUTH MOTPIOHMI poOOYMii yac Ha OOTOBOPEHHS Ta 3yCTPidi.

OTxe, MOXHa 3p0OUTH BUCHOBOK, IIO PO3MOJILT Yacy B PI3HUX KyJIbTypax €
BOXJIMBHUM aCIIEKTOM, SKUH BHU3HAYA€ CTWIb JKATTS 1 MIAXOAM JI0 POOOTH Ta
BIJIMOYMHKY. YKpaiHCbKa, (paHIly3bKa, aHTJIHChKAa Ta IHII KYJbTYPH BHSBISIOTH
PI3HOMAHITHICTh Y CIPUHHATTI Ta BUKOPUCTAHHI Yacy 4yepe3 KyJbTYypHi, COIllaNbHI Ta
ictopuyHi BIiMBH. KoXHa 3 HUX Mae CBO1 YHIKAJIbHI PUCH, BaXKIUBICTh POIUHHUX
3B’SI3KIB YM CTPOricThb poOoyoro rpadiky, IO BU3HAYAE MIAXOAU 10 PO3BUTKY 1
30€epeXKEHHS CIUIbHUX IIIHHOCTEH.

Po3yMinHs Ta moBara 10 KyJIbTYpHUX OCOOJMBOCTEH y PO3MOALIL Hacy €
KJIFOYEM JI0 YCHINIHOT MDKKYJBTYPHOI B3a€EMOJIl Ta crpusie moOyn0BI ePEeKTUBHUX
MDKHApOJAHUX BIJHOCHMH. 3 IUIMHOM 4Yacy Ta 3pOCTaHHSAM TIioOaiizamii MoXHa
CIIOCTEPIraTH B3a€EMHHUH BIUIMB KYyJBTYp Ta IXHIO aalTalliio 0 HOBHX peaii.
BaxxnuBo BpaxoByBaTHu 10 JTUHAMIKY TP BUBUYEHHI Ta PO3YyMIHHI PO3MOALTY Yacy B
PI3HUX KYJIbTYypax JJIsl HOKPAIEHHS! MIXXHAPOIHUX BIIHOCHH Ta CIIBIIpAIll.
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CEKLIA 3. AKTYAJIBHI IPOBJIEMU METOJAUKHA BUKJIAJIAHHSA
IHO3EMHUX MOB

Mapia baoiu
(c.Hosa Ykpainka, Ykpaina)
«PAHKOBI 3YCTPIYI» HA YPOKAX AHTVIIMCBKOI MOBH

B IIOYATKOBIH HIKOJII (3 JOCBITY POBOTH)

Ha cyuyacHomy eram pedopMyBaHHS OCBITH aKTyaJlbHUM € PO3BUTOK
eMoIriitHoro inTenekty B yuHiB HoBoi ykpaincekoi mkomu (HYI) ans dopmyBanus
MO3UTUBHOI MOTHUBALI{ 10 BUBYEHHSI IHO3€MHOI MOBH 3aCO0aMHU IrpOBUX 1 MPOEKTHUX
TEXHOJIOT1M, PAaHKOBHX 3yCTpIUed Ta HECTAHJAPTHUX YPOKIB 3 METOI PO3KPUTTS
JUTUHUA  SIK  OCOOMCTOCTI, 1100 BOHAa MOIJIa MPaKTHYHO 3aCTOCOBYBAaTH
KOMIIETEHTHOCTI B PI3HUX KUTTEBUX CUTYaIIisIX.

OaHuM 13 BaXJIMBUX AaCIEKTIB € BUKOPHCTAHHS PAHKOBHUX 3yCTpiued Ha
ypOKax aHTJIIHCBhKOT MOBH y TTOYATKOBIM IIKOJI1, OCKUTBKH MTO3UTUBHE HAJIAIITYBAHHS
Ha TI0OYATKy YPOKY € 3alOpyKOK HOTO YCHIITHOCTI. Y4HI 30HparoThCs y KOJIO,
BITAIOTHCS, OOMIHIOIOThCS 1H(OpMaIli€lo, cHiBOpaloloTh y rpymi. [lin yac mux
3yCTpiued JITH BUAThCS KOMYHIKYBAaTH MIX COOOO, CIyXaTH 1HIIMX, MOMOBHIOIOYH
CBI/ CJIOBHUKOBUH 3amac, yJJOCKOHAIIOIOTh MPAaKTHYHI HABUYKHU BUCJIOBIIIOBATU CBOIO
TYMKY.

PaHkoBa 3ycTpid CKIa1a€ThCsl 3 HOTUPHOX OCHOBHUX KOMITIOHEHTIB!

1. Bitanns.
2. OO6MiH iHpOpMATTIETO.
3. I'pynoBe 3aHATTS.
4. IlloneHH1 HOBUHH.
BITAHHA

PankoBa 3ycTpid mo4yMHAEeThCS 13 (QOpMyBaHHS KojJa, SIKE€ MOMKHA
CKOMOIHYBaTH pi3HUMHU crocobaMu: 3a aindaBiTOM, TMOpaMU pPOKY, JIHAMH
HapoJUKEeHHs, KoJbopaMu. Ha ypokax BUKOPHCTOBYIO pi3HI JOPMU Ta CTHIII BITAaHHS.
Ocpb aekinbpka npukianie: Game “Name and ask” (My name is Mary. Her/ His name

Is...What is your name?). YuHi crioyaTKy Ha3UBaIOTh CBO€E 1M s, naii cycina (cyciis)
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311iBa, a CyCIy CIpaBa CTaBJATh 3alUTaHHS, BUKOPUCTOBYIOUH JIOJOHBKY, a00 M A4,
a00 KIyOOK 3 HUTOK, a00 300paxkeHHs Cwmaitnnka Cema, IO CHPUSATUME PO3BUTKY
nmam’siITi Ta yBard; pi3HOMaHITHI ITiceHHI pyxaHku, Hampukian “Hello. How are
you?”; BiTaHHS Ha IHIIMX MOBaX, NMaHToMiMHu, Hanpukian “How do you feel?”, min
gac SKOi y4YHI MMOKa3ylTh CBO1 €MOIIii, a 1HII BiAraayl0Th, BXKUBAIOYN KOHCTPYKIIIO
“You feel...”.
OBMIH IH®OPMAI[II
HaiiontumanpHimuM cnocoOoM oOMiHy iH(pOpMallii Ha ypoKax aHIIIHCHKOI
MOBU € BHUKOPHCTaHHS PI3HOIO POAY Irop, Kl CIOPUATUMYThH 3aKpIJICHHIO Ta
MOTIOBHEHHIO CJIOBHMKOBOI'O 3amacy, pO3BUBAaTUMYThb HABUYKH KOMYHIKaLli MIX
YYaCHUKAMU, JAl0Th MOXIIMUBICTH PO3CIA0UTHUCS, BIAMOYUTH 1 BOJHOYAC OTPUMATHU
KopucHy iH(opmariiro. Hanpukian, Hanucatu HaWOUIBITY KUJIBKICThH CJIB 32 TEMaMHU
(B 3aJICXKHOCTI BiJ] KUTPKOCTI KOMaH/), HA TICBHY JIiITEPY, 3HAWTH 3aiiBe 1 T.II.
I'PYIIOBE 3AHATTA
[Ile omHUM 13 BaXIIMBUX €JIEMEHTIB PAHKOBOI 3yCTpPidi € TPYIHOBE 3aHATTS, €
yUYH1 BUaThCS CIIBIPAIIOBATH, aHANII3yBaTH, KPUTUIHO MUCITUTH, BUOMPATH OCHOBHE,
00 JOCSTTH MEBHOTO pe3yibTary pa3oMm. g 1boro Halkpaiie MigxoasTh TBOpYI
KOMaH/IH1 3aBJaHHs, MPOCKTH, IBUIKI Ta KOPOTKI 3aBAaHHS (MOKHA B3ATH TEMY, sKa
BHUBYAETHhCS B JaHW MOMEHT). Hampukiaj, ydHi AUIATBCA Ha YOTHPH IPYIH, Jai
0oOMparOThCS KaIMiTaHH, SIKUM PO3JIal0ThCS KOHBEPTH 13 3aBJAHHSIM. CKJIACTH Ma3iy,
o0 BiAraJaTH MOPY POKY Ta CKJIACTHU MPO HEl pO3MOBiAbL, JOAABIIM IIOCH CBOE. Lle
TBOpYE 3aBAAHHS JAaCThb 3MOIY OIIIHUTH 1 BUABUTU CUJIbHI Ta CjlaOKi CTOPOHU
KOXHOTO 3 yYaCHUKIB.
H]OJEHHI HOBHHH
["'onoBHOIO METOIO IMIOJACHHUX HOBHMH € HaJaHHs iH(opmalii B ycHii dopmi,
napayieJIbHO 3aMMCYIOYU MUChMO Ha CHEIalbHIN IOl 32 TAKUM ONUTYBATBHUKOM
“What season is it today? What’s the weather like today? What month is it today?
What day is it today? What number is it today?” Lle nae 3Mory y4HsiM po3BHBaTH CBOT

HaBUYKHW YCHOI'O MOBJICHH:, IMMCbMa Ta YWTAHHA, a TaKOXK SaKpiHI/ITI/I BUBYCHI
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JeKCUYHI Ta TpamMaTtudHi oauHuii. lle#t eram momomMarae IIJIaBHO TMEPEHTH Bij
PAHKOBOI 3yCTpidil 10 OCHOBHO1 TEMHU YPOKY.

Buurens Moxe caM BHOMpATH MOCITIIOBHOCTI MPOBEICHHS KOXXHOTO 3 €TaITiB
paHkoBoi 3yctpiui. Lle mae 3Mory cupoekTyBaTH 3aHATTS Tak, M0 OyayTh BpaxoBaHi
IHAMBIyadbHI OCOOJIMBOCTI yUHIB, @ caMe 3aHATTs OyJe CIpsMOBaHE Ha CTBOPEHHS

MO3UTUBHOT aTMOc(epu Ta IPOAYKTUBHOT CIIBIIPAIll TPOTATOM YPOKY.

Svitozara Bihunova
Oksana Zalevska
(Rivne, Ukraine)
FOREIGN LANGUAGE PRACTICE THROUGH

TEXT INTERPRETATION

There is no doubt that in reading both the reader and the author are
interdependent. First of all, the author must structure his message in such a way that
the reader can go all the way back from the extended external speech to the inner
meaning of the message (Mykhalchuk & Koval, 2021). Even though the author is
physically absent, his words must be analysed and interpreted, because reading is not
just decoding. In turn, the reader must interpret the author’s words in such a way as to
understand not only the surface meaning, but also what is implicit in the text, in other
words, what the author meant creating this text. The reader’s tone of voice contains
much less information, since he or she cannot reproduce the author’s tone of voice,
Thus, there is a possibility of partial loss of information. To prevent this, the reader
must step into the author’s shoes, and the situation of reading must turn into a
situation of “real live” communication (IBamkeBnu & Horauescbka, 2020). Thus,
reading requires internal interpretation, and an active reader enters into a kind of
silent dialogue with the author. In order to understand more accurately what he / she
has read, the reader must learn to see connections between ideas, determine the
author’s purpose and style, draw correct conclusions, distinguish between facts and

opinions, find assumptions, etc.
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Thus, text comprehension consists of acquiring factual information and then
comprehending it. There are two levels of text comprehension: the level of meaning
and the level of content/sense. The first is associated with establishing the meanings
of the perceived linguistic units and their direct connections, the second deals with
understanding the content of the text as an integral linguistic unit (Milan, 1994).
Psychologists and psycholinguists distinguish between such categories as “meaning”
and “content”. “Meaning” is a set of all psychological factors that arise in our minds
due to the word. “Content” is only one of the components of meaning. A word
acquires its meaning in a phrase, but the phrase itself acquires meaning only in the
context of a paragraph, a paragraph in the context of a book, a book in the context of
the author’s entire work (Muxanpuyk & HaGouyk, 2021). At the level of meaning, the
recipient understands the thought when, with the help of established connections and
relations between objects, facts, and phenomena, he/she reveals the meaning laid
down by the author in a sentence, paragraph, or subtext. As a result of semantic
understanding, the reader’s mind manages to reconstruct the author’s opinion. This is
possible only because the reader has the same mechanisms of semantic synthesis that
the author uses to realise his/her intention in the text.

In turn, the text is expanded through the rhematisation of sentences, i.e. by
attaching components that carry new information to an already implemented part of
the text: the rheme follows the theme. But for some readers, something that acts as a
rheme in the text is already a known fact. In this case, the text does not carry
information and, therefore, is not informative for the reader. Such a discrepancy
between the known and the unknown for different readers is explained by their
thesauri, i.e., their different ideas about the world, a certain set of knowledge. For
adequate understanding a message, a reader must have a relevant thesaurus in his or
her memory, which is activated during the reading process. This is not only the
knowledge of the subject matter, but also the knowledge of the genre of the text, era,
culture, and life. If the reader’s general outlook is broader and his / her individual
experience is richer, he / she will read and understand the text better and faster. It is

essential that both the reader and the author should have common understanding of
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the world. After all, problems in reading arise when there is a mismatch between the
assumptions of the author and the reader. This phenomenon is constantly observed
because no two people have the same thesaurus. Thus, the author always leaves
something unproven, which is incomprehensible to the reader (Nunan, 1999).

Among the skills related to understanding the content of the text, the ability to
summarise and synthesise the facts obtained by formal (linguistic) features and on the
basis of the logic of presentation is important. Also, a special role is played by the
ability to predict at the level of meaning — to predict the continuation and end of the
text (Lagrou, Hartsuiker & Duyck, 2013).

Processing the received information requires the reader to be able to make a
judgement based on this information (draw a conclusion, make a generalisation),
determine the idea or the intention of the text, which may not be verbally formulated
in it, evaluate the facts/content as a whole, relate them to their experience/knowledge
and interpret the readings, including understanding the subtext.
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Ipuna Boumenko
_ (Iyyvk, Ykpaina)
OCOBJIMBOCTI JUCTAHIINHOT'O BUKJIAJAHHA MMOJIbCBKOI

MOBH SIK JIPYT'OI IHO3EMHOI

O3Hakol HAIIOTO Yacy € IIMPOKE BHUKOpUCTaHHS [HTepHeTy Ta mocTiiiHa
NPUCYTHICTh HOBUX MeJia Yy TNpuBaTHIA Ta mnpodeciiiHii cdepax. Mu
BUKOPUCTOBYEMO 1H(QOpPMAIIIHI TEXHOJIOTIi MPUPOJHO, MailkKe aBTOMATUYHO, Y
MOBCAKIEHHUX >KUTTEBUX CUTYaIllsiX. 3JaTHICTh €)EKTUBHO BUKOPHUCTOBYBATH HOBI
TEXHOJIOTIi TaKoXX € OJHUM 3 (haKTOPiB, IO BiIPI3HIE TOMEPEAHIX MPEACTABHUKIB
nokoninasg Y Big mokomiaHs X. Hapasi ansg mo3HadyeHHS HOBOTO THUITY IHTEpPHET-
KOPHUCTYBauiB BUKOPHCTOBYETHCS TAKOX TepMiH «mokomiHHsS C» (Big aHria. connect,
communicate, change - maKIOYaTHCh, CIUIKYBATHUCh, 3MIHIOBATHCH). Moro
MPEICTaBHUKU — 1I€ JIFOJH, SIKI TIOCTIMHO MiJIKJIIOUEH] 10 MEpeKi, BAKOPUCTOBYIOTh
pi3HI BUAM KOMYHIKaTopiB (OJ0TH, TUCKYCiiHI (OpyMH, MOpTaIN) Ui B3aEMOJIT 3
IHITMMY KOPUCTyBaYaMH.

CyyacHl BUMTEN 1HO3EMHHMX MOB MalOTh YHCJICHHI MOMJIMBOCTI JOCTYIY IO
BEO-KOHTEHTY Ta BEO-IHCTPYMEHTIB JUIsl CTBOPEHHS IHTEPAKTUBHUX 3aBJaHb, Kl
PO3BHUBAIOTh YC1 MOBHI HABUYKHU Ta (DOPMYIOTH 3HAHHSI IPO MOBHI1 M1JCUCTEMH.

BuB4YeHHS TTOJIBCHKOT MOBH CTaJIO0 OCOOJTMBO aKTyaJIbHUM IS YKPATHIIIB TICIIS
nmovatky BiHM 3 Pocieto. bixkenri B Ilomeini akTuBizyBamwcs, OO0 IIBHIIIE
MIPOJIOBXKUTH HAaBYAHHS Ta COIaTI3yBaTHCSA. YUHI Ta CTYJASHTH B YKpaiHI TaKOX
AKTUBHO HAaBYAIOTHCS 3aBJSKH 3MIITHEHHIO 3B’ S3KiB Ta CITIBIpaIll MK KpaiHaMHu.

SlckpaBUM NPUKIIAIOM OH-JIAaH BUBYCHHSI MOJIBCHKOT MOBH € Language Supp
Ukraina — mnpoekT, skuii MacoBo 3a0e3rneuye OE3KOMITOBHE OHJIAMH-BUBYCHHS
MOJIbCbKOI MOBHU JUIsl JiTed ODKEHUIB 3 YKpaiHu. Micis NpoekTy — HajaaBaTH
e(dexTuBHY Ta MaciTaboBaHy qonomory. @ipma JOBOJIUTH, 110 COIIaTbHA JISIIbHICTh
MOke OyTH peanizoBaHa 3 THUM K€ piBHEM mIpodecioHani3My, KM MU 3HAEMO 31
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cBiTy Oi3Hecy. ®onn Nativated, sikuii peamizye HpOEKT — € oOpraHizaiji€r, Mo
3aiiMa€eThCA BOPOBAKEHHSIM OCBITHIX TEXHOJIOTIM y colianbHl 1HIIIaTUBU. [IpoexT
crapryBaB 1 munus 2022 poky. Ilonan 4000 miteit Bke OTpUMaiM JIHTBICTUYHY
ninTpuMmky. Ilmardpopma nns HaBYaHHS NOJBCBKOT MOBHM Language Supp Hanmae
MOXUIMBICTh JUCTAHIIMHO BWBYATHU TMOJBCHKY MOBY uepe3 TPYIOBI 3aHATTS 3
BUKJIaIadaMH 32 TOTIePEAHbO MPUTOTOBAaHUMHU Matepianamu. [lnatdopma moBHICTIO
¢dyHKILIOHATbHA Ha KOMITIOTEpax Ta MOOUIBHUX NPHUCTPOsX 1 Oyja MOBHICTIO
po3pobaeHa komangoo Ponay Nativated. Language Supp mo3Bosisie, cepell HIIOoro,
OpraHi3oByBaTH O€3KOLITOBHI IPYMOBI 3aHATTS 3 MOJIbCHKOT MOBH, a TAKOX:

- pEeECTpaIliio YUHIB, a TaKOX OaThKIB JJIs AiTel BikoM 10 13 pokiB

- MPOUTH PIBHEBUM TECT JIJI1 BU3HAYEHHSI CBOTO PIBHS

- o0paTu Kypc JUIs IeBHOT BIKOBO1 rpynu Ta piBHs (Hampukiam, Al)

- 3'€eqHATUCS 3 BUKIAJAa4eM Ta IHIIUMHU CTYJIEHTAMU JJIS TPOBEICHHS
YPOKIB,

- MeperyisiiaTd  ICTOPiF0  BCIX YPOKIB Ta OTPUMYBATH JOCTYIl [0
HaBYAJIbHUX MaTepialliB.

CTyneHTH MOAUIEHI HA TPYNH 32 BIKOM Ta 30MpAIOTHCS B TPYNH HA 3aHATTS 3
BUKJIaJaueM Tpudi Ha TwxAeHb 1Mo 90 xBunmuH. KoxkHe 3aHATTS CKIIATaeThes 3 IBOX
YPOKIiB, MiJ Yac SIKUX Peani3yeTbcs MporpaMa BiIMOBIAHO A0 0OpaHOrO CTYIAEHTOM
kypey (Al, A2, B1l). CtyneHtu migOuparoThCs 0 KypCcy Ha OCHOBI KOHTPOJIBHOTO
TECTY, a IXHI! mporpec NepeBIpsSeThCs B CEPEAUHI KYpCy Ta B KIHIIL.

JIist mepeBipky omaHyBaHHS MaTepiany Ha miaTtdopMi nependayeHi 3aBIaHHS
Ha KINTaIT BeO-KBeCcTy a00 3aBAaHHS, OPIEHTOBAHI HA MisIbHICTh, BUKOPUCTOBYIOUH
pi3HOMaHITHI MOBHI Martepianu, aocTymHi B Intepneri. Ilepenmik meTomiB Ta
IHCTPYMEHTIB, III0 BHKOPUCTOBYIOTHCA JJIi CTBOPEHHS IHTEPAKTHUBHUX MOBHHX
BIIPAB, 3HAYHO PO3IINPHUBCS.

3 TOYKM 30py 3MICTy, Kypc Language Supp BiAmoBijae OUIbIIOCTI HEOOX1THUX
KpUTEPiiB — MNOJAHUN JIEKCUYHUI Marepian, pa3oM 3 BHUYEPIHOK TpaMaTUYHOIO
JeKIiero, Bianosigae nporpami pieas (Al, A2, B1, B2). Bxke cama cTpykTypa 3micTy

BKa3ye Ha Te, 0 OyAyTh OXOIUICHI BC1 HABUYKHU Ta MiJICUCTEMHU MOBH.
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Olena Halytska
(Lutsk, Ukraine)
WIE SCHAFFT MAN EIN INKLUSIVES BILDUNGSUMFELD?

Im Dezember 2023 hatte ich die Ehre, an dem Programm «Wie schafft man
ein inklusives Bildungsumfeld?» im Rahmen des gemeinsamen Projekts «Lernbriicke
Chemnitz-Lwiw 2.0» (Technische Universitdt Chemnitz und Ivan Franko
Nationaluniversitat Lwiw) teilzunehnmen und es erfolgreich abzuschlielen. Die
Fortbildung fand vom 16. bis 21. Dezember 2023 statt und dauerte 30
Unterrichtsstunden. Der Zweck dieser Zusammenfassungen besteht darin, die
wichtigsten Konzepte und Ideen, die wéhrend des Programms diskutiert und
reflektiert wurden, klar und pragnant hervorzuheben.

Die Schaffung eines inklusiven Bildungsumfelds erfordert einen
ganzheitlichen Ansatz, der darauf abzielt, die Vielfalt der Studierenden
anzuerkennen, ihre Bedrfnisse zu berilcksichtigen und sicherzustellen, dass alle die
gleichen Chancen auf Bildung und soziale Teilhabe haben. Alle Teilnehmenden des
Bildungsprozesses, unabhéngig von ihrer ethnischen Zugehorigkeit, Religion,
Geschlecht, sozialen Hintergrund, korperlichen Fahigkeiten oder anderen
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Merkmalen, werden als wertvolle Mitglieder der akademischen Gemeinschaft
anerkannt. Universitatsgebaude, Klassenzimmer (bauliche Anpassungen, spezielle
Ausristung) und barrierefreie Materialien sind fur alle zugéanglich, einschlief3lich
solcher mit besonderen Bedirfnissen. Ich sollte individuelle FOrderung,
Unterstlitzung und Ressourcen fir Studierende mit besonderen Bedirfnissen bieten.

Ein partnerschaftlicher Ansatz starkt die akademische Gemeinschaft und tragt
dazu bei, die Bedirfnisse der Studierenden besser zu verstehen. Eine offene
Kommunikation und Zusammenarbeit zwischen Lehrkraften, Eltern, Studierenden
und anderen Beteiligten ist sehr hilfreich.

Die Schaffung eines inklusiven Bildungsumfelds erfordert kontinuierliche
Anstrengungen und Engagement aller Beteiligten.

LITERATUR:

1. Bender C., Drolshagen B. Inklusion inklusiv lehren. Zeitschrift fir Inklusion.

2018. 1. Verfugbar unter https://www.inklusion-online.net/index.php/inklusion-
online/article/view/460 (20.12.2023).

2. Leonhardt N. Inklusive Bildung trotz Lehrer*innenmangel — Erfahrungen aus

der  Seiteneinstiegsqualifizierung im  Hinblick auf inklusionsorientierte
Lehrer*innenbildung. Qfl — Qualifizierung fir Inklusion. 2020. 2(3). 16 S. doi:
10.21248/Qf1.38.

Ernest lvashkevych
(Rivne, Ukraine)
COMPARATIVE RESULTS OF THE RESEARCH OF STUDENTS’
ATTITUDE TO LEARN A FOREIGN LANGUAGE AS A WAY OF
MASTERING INTERCULTURAL COMPETENCE BY THEM
The problem of mastering intercultural competence is known to involve the

acquisition of the necessary minimum of socio-cultural knowledge, as well as the
skills and abilities of the system to coordinate peoples’ behaviour in accordance with
these knowledge and skills. Since the foundation of a new European curriculum
should be laid at high educational institutions, we will consider the content of the
socio-cultural aspect of teaching English and developing intercultural competence of
future translators.
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Let us turn to special scientific researches. Their data, as well as the results of
our own experimental activities, suggest that the extra-linguistics is the content basis
for the formation of foreign-language intercultural competence of students, and
intercultural competence should be a certain minimum of background knowledge
(Caramazza, Laudanna & Romani, 1988). Background knowledge is understood by us
as knowledge, that is characteristic of the inhabitants of a particular country. It is
mostly unknown to foreigners, who usually complicate the process of real, natural
communication, since mutual understanding is impossible without the principle of
identity in the awareness of partners of communication with the reality, which
surrounds them (Ivashkevych Ed. & Koval, 2020).

For example, each British person, including a child of junior school age,
knows what the abbreviation UK means, what the British flag looks like (they call
this flag Union Jack), what the national dress of the Scots, the Wallis is, as well as
the official symbol of each part of the United Kingdom (the symbol of England is a
red rose. The symbol of Scotland is a thistle. The symbol of Wales is a daffodil. The
symbol of Northern Ireland is a shamrock and a red hand). The British know how to
use this kind of transport like double decker, what cross buns are and when they
consume them. Little Britons are captivated by a ball game in a closed room — it’s a
squash. They are aware of the rules of this game (Brédart, 1991).

In the UK there are some traditions in baby food. For breakfast British eat:
cornflakes with milk, rice crisps with semi-skimmed milk, muesli, toast with
marmalade, fresh orange juice, a cup of tea or a glass of milk. The second breakfast
(lunch) usually consists of: lunch crisps, cheeseburger, ham salad, biscuits, orange
squash or tea or fruit cocktail with cream. It is quite common to eat the food that
children bring from home at school — packed lunch. It may be: cheese spread
sandwiches, a packet of bacon crisps, fruit, juice in a flask, an apple or a banana.

Characteristic for the modern UK is the tradition of sending postcards to
relatives, friends and acquaintances. An opportunity to send postcards (to send cards)
for British pupils there may be such events, as: birthdays, Christmas, Easter,

Valentine’s Day, Mother’s Day, to say “Thank you” to someone, etc. It is strange that
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in modern Britain thrives so-called *““card industry” — a postcard manufacturing
industry.

By the way, the young Britons are raised courtesy as a norm of behaviour,
restraint the assessment and general speech behaviour (“understatement” in terms of
the British). The expression of this it is the widespread use of euphemisms of the type
“This is not the best job™”, when it is used in a tactful form, for example, they want to
tell the person that he/she does not make the necessary efforts in doing the tasks
(Bates, Maechler, Bolker & Walker, 2014). These are some background knowledge,
understood by young Britons. They determine their particular speech behaviour,
which may not be clear to their peers-representatives of another culture because of
lack of relevant background knowledge (Booth, MacWhinney & Harasaki, 2000).

For the formation of a certain minimum of regional knowledge of Ukrainian
students, it is important the selection of material from various branches of the British
(American) culture (children’s literature, folklore, animation, school life,
environment, etc.). It must be carried out not only according to the criterion of speech
support, but, first of all, taking into account socio-cultural interests of students. A
range of such interests, according to the survey of 511 students — future translators, is
quite broad. The children of this age are mainly interested in the following questions:
1. What games are played by my English-speaking peers? 2. What cartoons and
movies does he/she like? 3. What kind of pets does he/she have? 4. What does he/she
do in his/her spare time? 5. What subjects are taught at school? 6. What books are
read? 7. What holidays are celebrated?

In this case indicative are the following examples of the text for reading, the
activity of which contributes to the formation of background knowledge associated
with the facts of the British and American students’ subculture (Mykhalchuk &
Onufriieva, 2020). Background knowledge, as it is seen from the examples above, is
realized by means of certain linguistic means (Makcumenko, Tka4, JInTBUHYYK &
OnydpieBa, 2019). First of all, they are national realities, as well as background
vocabulary, which constitute the linguistic component of a socio-cultural aspect of
teaching English (Aleksandrov, Memetova & Stankevich, 2020).
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By the definition of scientists (Alexandrov, Boricheva, Pulvermiller &
Shtyrov, 2011), realities are the names inherent to certain nations and peoples of
subjects of material culture, facts of history, state institutes, names of national and
folk heroes, mythological beings and others like that. In comparison with other
words, the language is a characteristic, the feature of the reality, which is in the close
connection of the object. Intercultural competence is the concept, the phenomenon
that is determined by the reality, by the people (or the country), on the one hand, and
historical time — on the other one (Beauvillain, 1994). Therefore, realities usually
have a national, as well as historical coloring.

So, the lexical minimum of students should be saturated with different types
of national realities:

1) realities-anthroponomisms, the overwhelming majority of which are the
names of children, adults, their nicknames;

2) ethnographic realities, which include: names of toys, animals, children’s
and sports games, which are taken by younger schoolchildren, clothing and footwear,
food and beverages, monetary units, holidays, environmental elements, etc.;

3) the realities of culture and education, which include: characters of famous
literary tales and texts for children, cartoons and films, names of outstanding cultural
figures: writers, actors, musicians;

4) the realities of school life;

5) the realities-toponyms that make up the names of continents, countries,
cities, oceans, seas, rivers, streets and so on (Blagovechtchenski, Gnedykh,
Kurmakaeva, Mkrtychian, Kostromina & Shtyrov, 2019).

Here are the examples of some national realities. We have to notice, that
students are always interested in the names of their British (American) peers.
Therefore, giving examples of realities-anthroponyms, we’ve to denote the names of
children: full and some derivatives from them (in parentheses).

Female names: Alice, Amanda (Amy, Mandy), Ann(e) (Nancy), Charlotte,
Elisabeth (Bess, Betty, Liz, Lisa), Eleanor (Ellie), Emily (Emm), Jane (Jenny),
Jessica (Jess, Jessy), Lucy, Margaret (Mag, Megan, Peg, Peggy), Mary (Molly, Polly,
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Sally), Olivia, Rebecca (Becky), Pamela (Pam), Patricia (Pat), Sophie, Victoria
(Vicki).

Masculine names: Alfred (Fred), Andrew (Andy), Benjamin (Ben), Clifford
(CIiff), Daniel (Dan), Donald (Don), Henry (Harry), James (Jim), Joseph (Jo), Joshua
(Josh), John (Jack), Lewis (Lew), Luke, Mathew (Matt), Michael (Mike), Oliver,
Patrick (Pat), Richard (Dick), Robert (Bob), Ronald (Ron), Ryan, Samuel (Sam),
Thomas (Ted, Tom), William (Bill).

According to official statistics, the most common names in England and
Wales are the following names of children.

Female names: Amy, Charlotte, Cloe, Ellie, Emily, Hannah, Jessica,
Lucy, Megan, Olivia, Rebecca, Sophie.

Masculine names: Daniel, Harry, James, Joseph, Joshua, Jack, Lewis, Luke,
Mathew, Oliver, Ryan, Samuel, Thomas, William.

Here are the examples of some ethnographic realities.

The names of toys: Barbie, Cindy, Jack-in-the box, Teddy-Bear, set of
ABC blocks, top, toy-computer, etc.

Names of games (children’s and sports): “Bingo”, “I am a Spy”, “Hide and
seek”, “Orange and Lemons”, baseball, climbing the monkey bars, cricket, flying a
Kite, football, golf, playing hopscotch, roller skating, squash, skipping the rope, etc.

So, the purpose of our research is to show the context of the definition
“intercultural competence”; to explain the connection between the structural
components of intercultural competence and necessary skills and abilities of future
translators with the purpose to do effective translational activity; to determine
psychology of mastering intercultural competence of future translators.

Methods of the research

The following theoretical methods of the research were used to solve the tasks
formulated in the article: a categorical method, structural and functional methods, the
methods of the analysis, systematization, modeling, generalization. The empirical

method is ascertaining research.
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To receive the results of students of the experimental and control groups
according to the indicator of “communicative and speech activity” we used the
author’s test “My attitude to learn a foreign language” (Muxanpuyk & IBamkeBud
Ep., 2023). Also, to increase the reliability of the results we’ve obtained, we offered
students to write the essay “My attitude to learn a foreign language”.

Results and their discussion

In order to disclose the concept of “background vocabulary”, we turn to the
language-linguistic theory of the word. According to it, the content of the word
consists of several semantic components. Part of them, which contains the most
significant information about the subject, is a part of the lexical concept and provides
the classification of the subject. The other part, which includes additional information
about the subject, creates so-called lexical background of the word (Mykhalchuk &
Bihunova, 2019).

A vocabulary with different backgrounds (the level of the lexical notion is
retained) is called the background. So, if you compare such words, as “a letter”, “a
letter-box” with Ukrainian — a letter, a mailbox, then conceptually there is a complete
identity. However, there are some discrepancies regarding the lexical background,
such as: English and Ukrainian letters, English and Ukrainian representations about
the mailbox, its color, size, location, etc. Therefore, these words are examples of the
background vocabulary (Cilibrasi, Stojanovik, Riddell & Saddy, 2019).

A separate group of background knowledge is speech etiquette and small
forms of child folklore, which are also implemented by certain psycholinguistic
means (Mykhalchuk & lvashkevych Er., 2019). Thus, under the speech etiquette, the
microsystem of nationally specific verbal and non-verbal units (kinetics, proxemic,
phonation) are understood and accepted by the society with the purpose to establish a
contact of the partners of communication in the desired tone in accordance with the
established rules (Arbuthnott & Frank, 2000). The etiquette is manifested in the most
frequent natural, home situations, from the early stages of communication. It is from

the assimilation of speech etiquette that a foreign language learner begins to study
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who is expected to communicate with the native speaker of a corresponding foreign
language culture (Batel, 2020).

For students, normative materials (a program, a State standard) shows the
differences between mastering students and people with a certain minimum of
etiquette-visual formulas of communication as a prerequisite for the observance of
elementary norms of speech etiquette adopted in this or that country (Onydpiesa,
2020). The selection of these units should be conditioned by the actual language
skills of students. At the same time, the teacher should take into account both didactic
factors, in particular, the potential possibilities of sociocultural speech material for
students’ upbringing by means: to teach them to be polite, tolerant, restrained in
assessments; to give them the opportunities to use the necessary minimum of speech
etiquette formulas to express some of the sociolinguistic nuances of speech in the
situations simulated at the lessons; to teach students to implement speech intentions
adequately (Chen, 2022). For example:

Greeting: Good morning. Good afternoon. Good evening. Hello. Hi. How
do you do? How are you?

Farewell: Good-bye. See you tomorrow. Bye-bye. So long. Bye for now.
See you soon.

Acquaintance: My name is... What’s your name? This is... (acquaintance
through the intermediary). Meet ... Nice to meet you. I’m so glad to meet you.

Appreciation: Thank you. Thank you very much. Thanks. You are
welcome. Not at all. Don’t mention it.

Apology: Sorry. Are you OK? I’m sorry. I’m really sorry. That’s all right.
Never mind.

Approval: Well-done. Good. Great Wonderful. Fine. Nice. Lovely.

Non-verbal aspects of etiquette are also known as such ones, which can be
perceived as elements of kinesics (in some a way, nationally-defined gestures),
proxemics (a distance between partners of communications), phonations (speech
acoustic characteristics, exclamations and volumes). Attention to them should be

drawn from the first steps of learning a foreign language. However, to master them, it
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IS necessary advisable receptive. Practice, however, proves us the possibility and
reproductive performance of students’ activities during situational interaction most
commonly used nationally-determined gestures (cinemas) of English-speaking peers,
such as:

- a gesture that accompanies greetings No! Hello! The hand thus was
raised at the level of the head palm from itself;

- a gesture that accompanies the words of farewell: a swing from side to
side having been raised at the level of the head (a hand by hand from the hand);

- by a gesture, which means ““everything is OK”’, which accompanies the
cliche OK, I’'m fine.

- typical for the Americans and Britons are the actions done by the
fingers.

Even small children and teens know the meaning of exclamations through
television and cinema: Wow! (a surprise), Oops (annoyance)? Auch (a pain). They
like to use them while dramatizing some scenes that simulate a real process of
communication.

Particularly interesting for students is the information on onomatopoeia of
animals. Surprisingly and with interest they perceive the fact that English speakers
are completely different in their ability to hear and follow the voices of animals that
they have:

the bees are buzzing — buz-buz-buz,

the cocks are singing — cock-a-doodle-doo,
chickens chew — chick-chick-chick,

ducks are crying — quack-quack-quack,
dogs are barking — bow-wow-wow,

the cats mutter — meaw-meaw-meaw,
sheep are beaten — bea-bea-baa.

The component of the content of intercultural competence are the elements of
English children’s folklore in the form of its small forms: rhyming, lychelles, verses,

songs, etc. Their methodical possibilities are practically inexhaustible. First of all,
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small forms of child folklore are a significant source of background knowledge,
which are of interest to children of junior high school age. Rather indicative in this
case is the popular children’s song “Hot Cross Buns™, which was once sung street
shopkeepers on the eve of Easter, selling buns with a cross of cream (cross buns).

So, intercultural content is marked by the text of the verse “One | Love, Two |
Love™:

One | love, two | love,
Three | love, | say.

Four I love with all my heart.
Five I cast away.

Historically, the text of this verse is associated with the ancient tradition of
divination, which help people to find out the name of the judge, the groom.
Nowadays students sing these lines as a song when they “divert”, picking up petals of
flowers or apple pods. Students also sing it, jumping through the rope or approving
the alphabet. In this case, the first letter of the name of the judge is identified by the
name of the child in which the child stumbles. Thus, the text of the verse reflects one
of the ancient attributes and customs of the British, preserved to nowadays
(Tonuapyk & Onydpiera, 2018).

A remarkable sign of small forms of children’s folklore is also the imagery of
some situation. Thus, figurativeness, a clear rhythm, a melody, inherent in these
forms of the activities, form the mechanisms that define speech and contribute to its
involuntary memorization. They stimulate the imagination of children and encourage
them to engage in creative activity, in some a way to dramatize these activities,
implement to the improvisation of roles, to indicate to such verbal creativity, which is
the most understandable and necessary for each person.

Also, to form intercultural competence of students the teacher has to use the
units with socio-cultural information: the background vocabulary, the realities of
national culture and small forms of children’s folklore, which is required the use of
linguistic and ethnographic comments as means of providing adequate explanations.

There are different approaches to the development of the abilities to linguistic and
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national commentary as the components of intercultural competence. The specifics of
socio-cultural information of an initial degree requires the use of the following
linguistic-national commentary:

- meaningful comments of the background vocabulary, understanding national
realities;

- historical commentary, especially characteristic of activities with small
forms of childish English folklore;

- visual-behavioral comments, the purpose of which is to give an idea of
communicative actions in the most typical situations of communication with native
speakers: during acquaintance, during a telephone conversation, at school (during a
recall, a teacher’s greetings, address to him/her, etc.), during compilation letter
carriers, etc.;

- combined comments, which include different variations of the above
actions.

The experiment was organized by us during 2022-2023 academic year. At this
stage of the research, we formed two experimental and two control groups (106
students of the faculty of Foreign Philology):

- experimental groups:

a) E1 — 26 students of the 1st year of studying in Rivne State University of the
Humanities;

b) E2 — 25 students of the 2nd year of studying in Kamianets-Podilskyi
National Ivan Ohiienko University;

- control groups:

a) C1 — 26 students of the 1st year of studying in Rivne State University of
the Humanities;

b) C2 — 29 students of the 2nd year of studying in Kamianets-Podilskyi
National Ivan Ohiienko University.

Low results of students of the experimental and control groups according to
the indicator of “communicative and speech activity” are also confirmed by low data

having been obtained by the scale of students’ attitudes towards learning a foreign
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language according to our author’s test (Muxanpuyk & IBamkesuu Ep., 2023) (Table
1). Also, to increase the reliability of the results we’ve obtained, we offered students

to write the essay «My attitude to learn a foreign language» (the results are also in

Table 1).

Table 1

Comparative results of the research of students’ attitude to learn a

foreign language (in %, confirmatory stage of the research)

Students’ attitude to El El Cl C2
learn a foreign language group group group group
(by the author’s test
(Muxanpuyk & IBamrkeBud
Ep., 2023)
Positive 28,14 29,31 25,17 26,82
Neutral 67,51 67,65 68,96 68,00
Negative 4,35 3,04 5,87 5,18
Students’ attitude to
learn a foreign language
(by writing the
essay)
Positive 37,01 34,15 30,98 35,92
Neutral 62,99 65,85 69,02 64,08
Negative 0 0 0 0

According to our results, a positive emotional attitude towards the object is a
mandatory sign of personal interest of students to learn a foreign language. According
to the results of the author’s test (Muxanpuyk & IBamkeBuu Ep., 2023), positive
attitude towards the process of learning English, the methods and techniques,
which the teacher uses, was expressed by 18,34% of the respondents of E1 group,
28,17% — in group E2, 25,16% — in C1 and 27,01% — in C2 (“English is a very good
subject”, “It’s my best subject”, “I would like to learn English as much as it is
possible”, etc.). 17,34% of students of group E1, 16,91% — in E2, 8,54% — in C1 and
17,46% — in C2 showed a negative attitude towards the process of learning English,
the methods and techniques, which the teacher uses, considering it the most boring
activity and even a waste of time (“I am not sufficiently sure, that I love the English
language, but my parents wanted me to be a translator”, “l would rather spend my
free time on studying other subjects than on the English language, but unfortunately it
turned out that | passed the exam to enter this department”)
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We included 1,45% of respondents of group E1, 2,16% — in E2, 1,45% — in
C1, 2,02% - in C2, who chose the answer “l don’t know, which attitude | have
according to studying English”, to the group of respondents with negative attitude. In
our opinion, this is a rather high negative result, because students should consciously
choose the specialty for which they enter the university, so their attitude to studying a
future profession should be positive from the very beginning. According to the
analysis of students’ essays, identical results we have obtained, comparing them with
the results of the in the author’s test (Muxanpuyk & IBamkesud Ep., 2023).

The distribution of students by the factor of attitude towards learning a
foreign language shows:

e a positive attitude, which is caused by the awareness of the vital
importance of knowledge of the English language;

* positive attitude as a result of emotional attraction;

* neutral attitude;

* negative attitude.

According to these results, we can conclude that the majority of students of
the experimental and control groups have a neutral (undefined) attitude towards
learning English.

However, in the process of oral translation a real process of thought
generation, the path from meaning to finding meaning (and vice versa — from
meaning to meaning) is much more difficult. It is not limited to certain structural
models, because in translation, as well as in the process of intercultural
communication, the most difficult thing can be the definition of not even individual
signs, realities, but the peculiarities of their relationships in the minds of
representatives of different cultures, in which there is a functional coincidence of the
main and secondary characteristics, figures and backgrounds, which, in turn, facilitate
the development of intercultural competence.

It is sometimes quite difficult for the translator to explain the phenomena of a
foreign culture, such as to find a suitable and adequate term for it. More often

specialists themselves cannot get rid of their own stereotypes, which, superimposed
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on other cultural phenomena, level or even distort certain meanings. An example of a
pseudo-etic comparison is given by the association that has been arisen by many
European translators for the Japanese word “geisha”. Translators think that she is “a
woman of easy (or light) behavior”. However, such a comparison is illegitimate, and
a true etic meaning of this concept can only be found by analyzing the culturally
specific emic role of geisha in Japanese culture. So, a geisha is a creative person who
is able to entertain men not only with singing, dancing, board games, but also with
her erudition, education, jokes and ability to appreciate men’s intelligence. The best
one is not young and beautiful, but more experienced and talented geisha. All this
allows us to find a more accurate analogy to the Japanese concept of “geisha” in
European culture. For example, in the courts of European feudal lords in the Middle
Ages, clowns performed a similar function, such as entertaining guests and hosts. As
a result, it would be adequately etic to compare a geisha not with a woman of
frivolous behavior, but with a clown (Who is geisha, 2023).

So, if we consider the translation activity as a mediating process, then the
successive movement of emic — etic — emic as strategic components of the
translator’s activity turn out to be quite convincing. Let’s give one more example. In
the resume of an employee of a Ukrainian state educational institution, which will
need to be translated into English for the purpose of receiving a national grant, as a
special recognition of his professional skill and high official position an argument,
related to the fact that he was assigned a personal company car, has been given. We
evaluate this fact as something that is valuable under the conditions of looking at it
“from the inside”, taking into account the living conditions of citizens in Ukrainian
society (emic). However, for the most American firms, providing an employee with a
car for official use is a widespread practice that is not considered a special social or
professional distinction for this specialist. Therefore, in the case of etic-comparison,
similar facts are marked differently on the scale of values of two cultures. Taking into
account this fact as one of the strategies for translating the resume in questions, the
strategy of changing the dominant status of the original frame, clarifying it,

metonymizing it, shifting the communicative focus from information about a personal
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car to something more adequate for the American citizen in the relevant situation can
be chosen as one of the strategies for translating the resume in questions with emic
information, for example, about a personal driver having been represented by a
company.

Conclusions

So, the most effective implementation of the intermediary role of the
translator can only perceive by us as a result of his/her consistent appeal to culture-
specific and universal aspects of the phenomena having been studied, which is
achieved by consistent movement in the space of comparative cultures in the
direction of emic — etic — emic. By this way it is also the process of the development
of intercultural competence of students — future translators. Cognitive structures,
having been formed in the course of such a reflexive movement, must be combined in
cognitive models with language signs that correspond to the world image. The
dominant role in the process of forming the intercultural competence of students —
future translators display to the greatest extent by the thinking scheme of
representatives of a certain linguistic and cultural community. These processes testify
to the considerable role of the basic components of translation activity: psychological
and linguistic elements, verbal methods of performing oral translation. These
questions will be shown by us in our further researches.
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Hamania Keacneuvka
(Piene, Ykpaina)

MPO®ECIHHI POJII BUMTEJISA IHO3EMHOI MOBHU B HYIII

3aBnanHs HoBoi ykpaiHChKO1 IIKOJIM TOJISATAaE, HacaMIiepel, B yCBIJOMIICHHI
BUUTEJISIMHU TOJIOBHUX CYCHIJIBHUX 3aBJIaHb Ta HAIIUTIOE HA MOMIYK (GOpM, HAaBYAIbHUX
MiAXO/IB, METOIB, PO3POOKH aBTOPCHKHX TMIpOrpaM, YPI3HOMAHITHEHHS TEXHIK
MPOBEJICHHS YPOKIB. 3BEPHEHHSI JI0 JHKEPEI TeaTpalibHOI NIsUIbHOCTI A€ MOXKJIUBICTh
M0-HOBOMY MOTJISTHYTH HA BUKJIAJaHHS HU3KU HABYAJILHUX MPEIMETIB, chOpMyBaTH B
co0l HOBI1 SIKOCTI, JOJYYUTUCSA O €JIEMEHTIB TBOPYOCTI Ta IpU. 3aBASKU CHHTE3Y
MUCTEUTB (POPMYETHCA IITICHICTh COIIAIbHOI 1 €CTETHUYHOI OCBITU Ta BUXOBaHHS,
B110yBa€ThCSI CTAHOBIICHHS JYXOBHOIO CBITY 0coOucTOoCTi. ToMy cripaBKHIii niegaror
MOBHHEH OyTH B MOCTIMHOMY TBOPYOMY MOPHBI ONTUMI3AIlli SIK MpodeciitHoro, Tax 1
OCOOMCTICHOTO TMOTEHIlIaTy, OCKIIbKHA MEAaroriyHa MalCTEepPHICTh — 1€ CBOEPITHUN
CIUIaB OCOOMCTOI KyJbTypH, 3HaHb i cBiTorimsiny (Casuenko, 2018: 5). OcHoBHUM
reHEpPaTOpOM TBOPYOi MISIIBHOCTI MiTeW mepemyciM mae OyTH TBOpYa 1 IIiTicHA
OCOOMCTICTh Yy4YUTENsl — JIOJMHUA HeOalmy»koi 10 CHpaBXKHBOI Kpacu B JIOJSX,
MPUPO/I1, MUCTEIITBI.

HoBi mpuHIMNM OCBITH BHUMAararOTh BiJi KOXXHOTO BYHUTENS BHUCOKOTO
npodecioHani3aMy, OMaHyBaHHS Ta 3aCTOCYBaHHS Cy4YacHUX TMEAaroriyHux
TEXHOJIOT1M 1 HOBUX METOJIB HaBYAaHHS 1 BUXOBAaHHS, OakaHHS Ta BMIHHS ITIOCTIHHO
BUMTHCS W CaMOBJOCKOHAJIOBATHCS, TBOPYOrO MIAXOAY Ta palliOHAII3MYy, a TaKOX
FOTOBHOCTI JO 3MIH B KOHTEKCTi peainizauii 3micty pedopmu HVYII. B ymomax
Konnerniii HoBoi  ykpaiHCBKOi IIKOJIM PO3IMUPIOIOTHCS (YHKIT Ta MOMXKJIMBOCTI
BUWTENISA, 3 SABIISIIOTHCS HOB1 coIliadbHO-TIpoeciiiHi poJii meaarora B OCBITHBOMY
nporeci. CydyacHH BUYWTENIb — II€ areHT 3MiH, TBIOTOp, (acuiiTatop, MOAEPaTop,
koyd4, mentop (Konmemnitis HoBoi ykpalHCHKOT IIKOJIN).

Takum dYWHOM, BapTO TOBOPUTH NIPO HOBI colliaabHO-TIpOodeciiiHl  posi
YUUTEJIS — He SIK €IMHOTO0 HACTaBHHUKA Ta JHKEPEJIo 3HaHb, a sIK Koy4a, ¢acuiiraropa,
TBIOTOpA, MOJiepaTopa Ta MEHTOpa B IHAMBIAYaJbHIA OCBITHIN TPAa€KTOPil AUTHHHU.

CyuyacHUI BUHTEIb:
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He nipocTo BuUnTH, a BYNTH IPOCTO.
['muboko 3Ha€e TEOpit0 1 MPAKTUKY KOMIIETEHTHICHOTO, OCOOHMCTICHO
OpIEHTOBAHOTO, MISTLHICHOTO MIXOIB, BMI€ 1€ IEPEBECTH B MPAKTUYHY TUIOIIUHY.
Po3zywmie, 1m0 cydacHOIO AUAAKTUYHOIO OJUHUIICIO € HE YPOK, a TeMa.
[Toennye B co01 Taki KOMITETEHITI1:
— ¢acuititaTopa — CTBOprOBaya yMOB JJIsl HABYAHHS;
— cymepBai3epa — opranizaTopa, MEHeKepa,
— MoJiepaTopa — MapTHepa,;
— KOy4a — TpEHEpa, pexkuccepa;
— THIOTOpA — PEMETUTOPA.
KoxeH ypok, 3aHATTS € JUIsi CY4acHOTO BYHUTENS MIiHI-IPOCKTOM, IO
BKJTIOUa€e «SII»:
- npobiema (KOMIETCHTHICHUM, OCOOMCTICHO 30PIEHTOBAHMM, MiSIbHICHUN
iIXO/H);
- IiaH (3aBaaHHs);
- momykK (MpakTUYHi [ii 110 BUKOHAHHIO 3aBJIaHH);
- MPOAYKT (PO3BMHYTI KOMIIETEHTHOCT1; BMOTHBOBaHa OCOOUCTICTH);
- Ipe3eHTallis (caMoaHai3 pe3yabTaTiB).
Po3ymie 3HaueHHs OCHOBHOiI HaBUYkHM XXI CTOMITTS — BMIHHS
CaMOCTIfHO BUUTHUCS BIIPOJIOBK BCHOTO KUTTSI
OTxe, y CBOIM [JIAJBHOCTI BYMUTENIO MMOTPIOHO MEPEOCMUCIUTH BIIACHY
MO3HUIIII0 B OCBITHBOMY MPOILIEC], OHOBUTH NpodeciiiHe MUCIEHHS, 30CEPEIUTH CBOIO
yBary Ha CaMOOCBITi, CHCTEMaTHYHOMY aHajli3i BJIACHOI IMeIaroriqHoi IiSIbHOCTI.
HoBwuii yunrtenb mMae HaBUHMTH JiTe€Hd aKTUBHOCTI, HAaBUYKaM CITIBIIpaIlli B KOMaH/I,
KOJIM Y4HI MOXYTh JOTIOBHIOBATH OJIMH OJHOTO, CTUMYJIIOBATH JO0 CAMOPO3BUTKY Ta
caMoBJOCKOHaNleHHs. Koy BCi y4HI € CKJIaJIOBOIO OJIHOTO IIUTICHOTO OpraHizMy —
KJIacy.
JITEPATYPA:
1. Konnemnis Hosoi YKpaiHCBKOT IIKOJIH. URL:

https://osvita.ua/doc/files/news/520/52062/new-school.pdf
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2. CaBuenko O. [logaTkoBa ocBiTa B KOHTEKCTI ieit HoBo1 ykpaiHCHKOI MIKOIH.
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Xepcon: TOB «bopucden-mpo», 2018. C.51-53.

Anastasiia Martyniuk,
Nataliia Antonenko,

Olena Kasatkina-Kubyshkina,
Alla Fridrikh,

(Rivne, Ukraine)

CURRENT PROBLEMS OF FOREIGN LANGUAGE TEACHING
METHODOLOGY IN CHALLENGING TIMES

Active changes are taking place in Ukraine associated with a full-scale war.
Actual problems in foreign language teaching methodology may vary depending on
different conditions. The imperfection of teaching methods fully affects the quality of
learning among students. In this way, the importance of developing and
implementing new teaching methods is crucial. Unfortunately, creating a new
teaching methodology may lead to different challenges during the process of
learning. Ways of introducing innovative educational technologies into the
educational process, improving the methodology of teaching foreign languages,
determining the factors that affect the process of mastering the English language,
modern learning technologies as a means of self-realization of students in the
educational environment have become the object of scientific research by domestic
and foreign specialists (D. Davis, A. Duckworth, F. Grin, R. Langley, K. Lauver, V.
Maryhodov, T. Melnikova, O. Pasichnyk, S. Robbins, A. Slobodianiuk, M. Stegu, P.
Westwood, M. Whong, M. Levy, L. Vilkanciene, etc.). However, the issue of actual
problems of teaching English in challenging times and methods of overcoming these

problems remain relevant and require further investigation.
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After analyzing the scientific literature, statistics, and reports based on
observations, the following problems can be identified and the ways to overcome
them are offered:

Lack of students’ motivation is an important aspect, because some students
may not see benefits from learning foreign languages. In this way, teacher should find
different approaches to increase student's interest in learning and promote both
internal and external motivation. For example, stimulating student’s learning can be
done through recognition and praising for achievements. Teacher’s support and praise
can be powerful tool in learning process.

In order not to decrease the students’ motivation, the teachers should avoid
doing the following things: things that make students feel unpleasant, things that
interfere with the students to set goals for themselves, assigning tasks that students
feel incapable of accomplishing, and things that disgrace the students. (YYanyan Bao
& Shuzhen Liu, 2021).

In addition, there is a problem of an uncomfortable learning environment,
that can cause anxiety and stress among some students. On the one hand, anxiety and
stress can be a driving force of dealing with challenges, on the other hand - it can
lower student’s motivation and discourage during learning process. (Theodore S.
Rodgers, 2009). The most important thing here is that teacher should control the
situation in the class all the time (create a friendly atmosphere, support students, pay
attention to individual needs, make students understand and clearly set their goals). It
IS important to mention that teaching methods should be balanced and diverse. There
Is a need to use different approaches to students. This can help to reduce the pressure
on students.

One more challenge in methodology can be using of traditional (often old)
teaching methods and materials. Traditional teaching materials mostly emphasize
on learning information by rote, concentration on grammar, solving primitive tasks
and problems, that can be absolutely ineffective. (Sierra, 1995).

In this way, teacher should create new tasks mostly connected to acquisition.

As we live in a progressive society, there is a need to provide learning activities
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related to using modern technologies. For example, replacement of typical tasks from
workbooks with interactive tasks based on acquisition, such as watching films in
foreign language, read books, using mostly L2 for speaking in class, create words
games etc.

Last but not least are difficulties in promoting learners’ autonomy.
Creating of an autonomous class need a lot of teaching skills and hard work. Lack of
professionalism and outdated teaching methods can have negative affect on the
quality of learning. It can be challenging to set a balance between promoting learner’s
autonomy and current curriculum. In this way, development of teaching skills and
inventing new teaching methods are central in solving problems related to learner’s
autonomy. (3a6onorceka, 2011).

To conclude, challenges in foreign language teaching methodology are urgent
and require solutions. The methodology is dynamic, which is why teaching
approaches should always fit into the circumstances. The optimal combination and
sequence of using innovative forms and methods of learning, concentration on the
acquisition, creating a favorable learning environment, using modern technologies
and replacement of outdated materials, creating favorable learning conditions aimed
at the development of learning motivation, and the development of autonomy will
contribute to obtaining the best results with minimal expenditure of time and effort of
the teacher and students.
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POJIb ®OHETUYHNUX HABUYOK Y ®OPMYBAHHI

COHIOKYJbTYPHOI KOMIOETEHIII JOIIKIJIBHSAT

B nanuii yac oueBHMIHAa HEOOXITHICTb CTBOPEHHS B JOIIKUIBHIA OCBITHIN
opraHizaiii ONTUMAJIbHUX YMOB /i1 BCEOIYHOTO PO3BUTKY JOIIKUIBHST, MJIS
3aCBOEHHSI HUMH COLIOKYJbTYPHUX 3B’A3KIB Ta TPaAMIlid, 1HIIUMU CIOBAMH, IS
(GbopMyBaHHS COLIIOKYJBTYPHOI KOMIIETEHI[I, SIKa BHUCTYMA€ SIK MeTa HaBYaHHS
1HO3eMHOT MOBU. Y CTaTTi pOOUTHCS CIpoOa YTOUHEHHS METH HaBUaHHSA HIMEIbKOI
MOBH JIOMIKUIBHAT Ta BHU3HAYAETHCH POJb (DOHETHUYHHX HABHYOK Yy (opMyBaHHI
COIIIOKYJIbTYPHO1 KOMITE TEHIT].

Y cydacHMX yMOBax, KOJM BUBUYCHHsI 1HO3EMHOi MOBHM CTajl0 HE TUIbKHU
criocoOOM CaMOpPO3BUTKY, a M HEOOXITHICTIO sl 0araTh0X, OCOOJMBO MOJIOJUX
JIO/ICH, MHUTaHHS OpraHizallii Mporecy OBOJOMAIHHA 1HO3eMHOI0 MoBoi0 (IM), sk i
paHillie, 3aJIMIIAI0ThCSA B LEHTP1 yBard METOAMCTIB 1 ME€AAroris, K1 LIyKalOTh XU
onTUMIi3allii JaHOTO NPOLIECy Ta PEe3epBH MiIBUIIECHHSA HOro pe3yiabTaTuBHOCTI. Ha
IyMKy 0aratbOX OJTHHUM 13 TaKUX PE3EPBIB € MEPEHECEHHS MoYaTKy BUBYeHHs IM Ha
JOWIKUTBHUN BIK. Y 3B’43KYy 3 LIUM MOMYJSPHICTh BUKIIAJAaHHS 1HO3EMHOI MOBU B
JOMIKUTBHUX yYCTAaHOBAaX 3pOCTA€ 3 KOXHUM POKOM, a MPoOJIeMH, 10 BUHUKAIOTh HA
MPaKTHIli, BAMAratoTh CBOI'O BUPIIICHHS.

[Tin dbopmMyBaHHIM COIIOKYJIBTYPHOI KOMIIETEHIIIT PO3YyMIETHCS OBOJIOIHHS
NIEBHOKO JIIHTBOKPAiHO3HABUOIO KOMIIETEHIIIEI0, 3arajlbHOMIOJICHKUMH IIHHOCTSIMH,
SIK1 JOTIOMararTh TPaMOTHO BUOY/TyBaTH J1aJIOT 3 IPEACTaBHUKAMU 1HINIOT KYJIbTYPH.

Buninsioorh KuUIbKa OCHOBHHMX IUIeM  (QOpMyBaHHS  COLIIOKYJBTYpPHOI
KOMITETEHIIi:

- po3iupeHHs iHpopMallii Mpo KyJIbTypy KpaiH MOBH, 110 BUBYAETHCH;
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- €TUYHE Ta €CTETUYHE BUXOBAHHS,

- CHIBBIIHOILIEHHSI P1AHOT KYJIbTYPH 3 TPAAULISIMU 1HIIUX HAPO/IIB;

- PO3BUTOK BMIHHS CIPUMHSTTS aBTCHTUYHHUX TEKCTIB PI3HUX CTUJIIB;

- YSIBJIEHHS TIPO JIaJIOT KYJIBTYD;

- PO3BUTOK OCOOUCTOCTI JIONIKIJIbHHKA.

[ogo wHaByaHHS HIMENBKOI MOBH JOWIKUIBHAT Y COLIOKYJIbTYpPHIN
KOMITETEHI[IT MOXHA BUIUIUTHA TaKi KOMIIOHCHTH:

* JIiHrBOKpaiHO3HABUMIA — 3HAHHS ICTOPIi Ta reorpadii KpaiHu TOCHIIKYBaHO1
MOBH, 3HAHHS OCHOBHUX BHU3HAYHUX MaM’ ATOK Kpainu. J[iTu 1oOpe 3HAIOTh TrOJIOBHI
ictopuuni mam’sTku Micta bepnin. Hampuknax, das Brandenburger Tor, der
Alexanderplatz, Unter den Linden, der Tiergarten.

* CoIlIOMIHTBICTUYHUM — MOBHI KJIiIIE, K1 BXKHBAIOTHCA y AUTAYOMY BIIIl.
Hanpuknan, Sag mal!, Seht mal!, Vorsicht! Ta inmri.

* ComiaJIbHO-TICUXOJIOTTYHUN — BOJIOAIHHS IIPaBUIaMH MOBHOT TOBEIHKH, 5Ki
airoTh y mii KyaeTypi. Hanpukmaa, Danke!, Moment mal!, Entschuldigen Sie, Darf
ich mal?, Darf ich hinein / heraus? ta inmi.

* KynbTypoJOTiYHUN KOMIIOHEHT — 3HaHHS MPO TPaAMIlli KpaiHH, MOBa SIKOi
BHUBYAETHCA, MPO ii cBATa 1 3BMYai, OCOOJMBOCTI KyJbTYpPH, MY3MYHOI CKJIaJOBOT
(pi3Hi muTs4i micHi) Ta iHme. Hanpuknan, ceara Ostern, Weihnachten, nicni Backe,
backe Kuchen; O, Tannenbaum; tpaaumiiini repoi: der Osterhase, der Teddybar ta
0arato 1HIIOTO.

[Ipu Takomy migxoni IM BucTynae He mpocCTo sIK 3aci0 COUIKYBAaHHS, i€ 1 K
IHCTpYMEHT (hOPMYBaHHS y JOMIKUIBHAT COLIOKYIBTYPHOT KOMIETEHITI1, PO3IIUPEHHS
iX 3araJIbHOTO KPyro30py Ta rapMOHIAHOTO PO3BUTKY.

[Ipote, ymMmoBU (popMyBaHHS COIIOKYJIBTYPHOI KOMIIETEHII YCKIAQTHIOIOTHCS
TUM, L0 JOUIKUIbHATA HABYAIOTHCS JIMIIE Oe3MocepelHbOMY CIUIKYBaHHIO, TOOTO
YCHO-MOBJICHHEBOMY  CIUIKYBaHHIO. BiamoBigHo, QoOpMyBaHHS JIIHIBICTUYHOT
KOMIIETEHIIIT BiIOYBAETHCS JIMIIE y JBOX BHJAX MOBJICHHEBOI JisUIbHOCTI (TOBOpPIHHI
Ta ayJil0BaHH1), YaCTO JITH CTAPIIOrO JOIIKIIBHOIO BIKY II[¢ HE BMIIOTh YHUTATH HE

TUIBKH 1HO3€MHOIO MOBOIO, aJI€ 1 P1AHOI0 MOBOIO. BiAMOBiIHO, MPOBIAHUM € TPUHIIUIT
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YCHOT OCHOBM HaBYaHHS, TOOTO HEOOX1IHUII MOBHUN MaTepial 3aCBOIOETHCSA B YCHIN
¢dopmi. Came TOMYy (HOPMYBAHHIO CIIyXO-BUMOBHUX HABUYOK CHIA MOPUAUIATH
0CcOOJIMBY yBary.

OdyeBugHO, MmO TIeH mporec Mae OyayBaTHCS HAa OCHOBI IPUHITUITIB
ampoKcuMaIrii Ta o0JIiKy piIHOT MOBH.

[TpuHIUI anpokcuMallii — 03Havae «moOJIaKIUBE CTaBJICHHS» BHKJIajada 10
MOMUJIOK, IO JOIMYCKAalOThCS B TMPOIECI MOBHOI JISJILHOCTI, SIKIIO BOHU HE
MOPYUIYIOTh KOMYHIKAIIIO 1 HE MPU3BOAATH J0 CIIOTBOPEHHS CEHCY IMOB1IOMIICHHS
(Berkling, 2017).

[Ipunuun oOniky pigHOT MOBM — mependayvae OOJIK TPYIHOIIIB MOBH, IO
BHBYAETHCS, BUKIIMKAHUX PO3O1KHICTIO B CHCTEMaX MOBH, 1[0 BUBYAETHCA, 1 PITHOT
moBu yuHiB (Rahmatullah, 2022).

[Toni6HO OymyBayacst podoTa HajJ HACTYITHUMHU 3ByKamH [&, o, U, ch]. 3Byku
BiJINTPaI[bOBYBAJIMCS HAa HACTYIHMX JICKCHYHMX oauHuIgx: das Gesicht, der Bar, der
Frihling, die Kleidung, Munchen, das Brotchen, Koéln, der Lowe. CrnoBa Takox
MIAKPIMITIOBATIUCS BIAMOBIIHUMH UTIOCTpalisiMu. HaiiminHime miTH 3acBOiNM Taki
cinosa: der Fruhling, der Lowe, Miinchen, Koln.

[Tpu HaBYaHHI JOIIKUIBHAT (POHETUYHUM HAaBHUUKaM OCOOIMBO €(EKTUBHUM €
pO3y4uyBaHHS BiplIiB, MIiCEHb, puMyBaHHs. Hanpukian,

Mit den Handchen klipp, klipp, klapp,

mit den FlRchen tripp, tripp, trapp,

einmal hin, einmal her,

rundherum, das ist nicht schwer.

Einmal hin, einmal her,

rundherum, das ist nicht schwer.

[licHs He TIUIBKM CYNPOBOMKYBAJAacs My3WYHUM BimeopsiaoMm, a H
BIIMOBIAHUMU pyxamu. [Ipu po3ydyBaHHI1 BIpIIiB 1 MICEHb MOYKHA BUKOPUCTOBYBATH
BIIPAaBU PO3UIMPEHHS CUHTArMU: BIANpPAIIOBAaHHS 130JIbOBAHUX 3BYKIB, OKPEMHX CJIIB,
CJIOBOCTIONYYEHb, peueHb. JlaHui BUJ poOOTH HE TIIBKM IIKaBUU IITSIM, alie 1 €

HOCHUTD PC3YJIbTATUBHUM.
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TakuM 4MHOM, HAaBYAaHHS JITEH CTAPIIOTO JOIIKUIPHOTO BIKY 1HO3€MHIM MOBI
CIpHsi€ 3araJlbHOMY PO3BHUTKY JWTHHH B TPOIECI BUBYCHHS MOBH, AKTUBHOMY
BKJIFOUYEHHIO B IIE¥ TIPOIIEC MUCIICHHS, TTaM’sITl, YABH, EMOIIil, CHPUUHATTS. Y CIIIIIHE
OBOJIOAIHHS JITbMH 1HIIOMOBHOIO MOBOIO CTa€ MOXJIMBUM III€ W TOMY, IO JIiTCH
(0cO00MHMBO OMIKITBHOTO BIKY) BiAPI3HSAE HAWHOUIBIN THYYKE Ta IIBHIKE, HDK Ha
HACTYITHUX BIKOBUX €Tarax, 3amaM’STOBYBaHHS MOBHOTO MaTtepialy; BIICYTHICTh Tak
3BaHOro MoBHOTrO 0ap’epy (Berkling, 2017).

Crae 04YeBMIHOIO HEOOXITHICTb CTBOPEHHS B JOUIKUIbHIA OCBITHIN
oprasizauii ONTUMaJbHUX YMOB Ui BCEOIYHOrO PO3BUTKY JOLIKUIBHAT, MAJIs
3aCBOEHHSI HUMH COIIOKYJbTYPHUX 3B’A3KIB Ta TPaAMIliH, 1HIIUMU CIOBAMH, JJIs
(dhopMyBaHHS COLIIOKYJBTYPHOT KOMITETEHIII].

OnHuM 13 3ac00IB JOCATHEHHS I1€] METU € OBOJIOAIHHS 1HO3€MHOIO MOBOIO,
gKa B JIaHOMY BHUIAJKy BHCTYNAa€ HE TPOCTO SK 3acid CHUIKyBaHHA, aje 1 fK
IHCTpyMEHT  (GOpPMYBaHHS Y  JIOIIKUIBHAT  COIIO-KYJIBTYPHOI  KOMIICTEHIIII,
PO3IIUPEHHS 1X 3arajibHOT0 KPYro3opy, iX rapMOHIHHOTO PO3BUTKY.
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Alexander Nabochuk
(Pereyaslav, Ukraine)
PROFESSIONAL CREATIVITY, PROFESSIONAL FORMATION AND

PERSONAL GROWTH OF FUTURE MANAGERS
Nowadays, the concept of creativity is used in various scientific and social
fields: science, technology, education, various types of artistic activity. It is known
that in the field of science, for example, creative products can be discoveries that
involve the establishment of previously unknown, objectively existing phenomena,

characteristics or laws of the material world, which until now have not been known
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in detail and did not require any verification (Cemenor, 2011). As a rule, the
formulation of scientific hypotheses, the development of empirical research
programs need to be included into the paradigm of new results of scientific
professional creativity.

Ideas regarding the existence of objective laws, regularities, trends and
mechanisms of creative professional activity that can be implemented are
insufficiently elucidated in the psychological literature (Illparina, 2017; Bredart,
1991). However, at the turn of the 20th- 21st centuries, following thorough studies of
artistic, scientific, philosophical, and somewhat later — technical creativity, the most
important empirical studies related to aspects of professional and scientific creativity
appeared, which facilitated the identification of psychological features of some
general types of creative professional activity. However, despite repeated attempts of
empirical generalization, the problem of professional creativity was solved extremely
slowly (Crookes, 1989). It is known that until the middle of the last century, the
study of the problem of professional creativity was not given a sufficiently important
importance due to the fact that society, by its very nature, did not have an urgent
need for the researches in this direction (Slmancwska, 2012). As a rule, personalities
appeared spontaneously who became creators of technology and art. The latter it was
fully satisfied the requirements have been set by psychological science and practice.
But in the connection with the scientific and technical revolution in the second half
of the 20th century, the circumstances changed significantly. There was an urgent
need to identify the essence, nature, regularities and mechanisms of professional
creativity, to create a fundamental theory of creative professional activity, a theory of
rational management of the creative professional process, creative manifestations and
changes. This process continues till nowadays.

The aim of our article is to analyze the problem of professional creativity
from the point of view of the acquisition of professional competence by specialists in
the process of their professional formation and personal growth; to single out a
content and semantic components of professional creativity; to present the author’s

theoretical model of professional creativity.
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Methods of the research
The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generalization.
The results of the research

The theoretical analysis of the material (Uemicosa, 2018; Barnes, 2009)
allows us to state that the development of a creative personality was and remains an
extremely important task of psychological and pedagogical, acmeological and
axiological theory and practice, because the professional activity of people in various
environments of the material and spiritual world includes in its structure three closely
related processes: reproductive one, semi-creative and creative ones. In reproductive
activities people, as a rule, do not contribute anything new to the process of value
creation, but only explicate and repeat what already exists in the sphere of social
experience. Thus, subjects invent material and spiritual values according to certain
stable models and images that have been developed. However, something new,
original and unique is created in creative activity.

Thus, especially in periods of social crisis, which we are currently facing, the
system of education and science must adequately respond to the complex
circumstances of the shift of emphasis towards the creative orientation of education,
upbringing, development and psychological training of a specialist. From this point
of view, an additional task of the system of education and science should be the
creation of positive prerequisites for the development of creative and organizational
abilities of the individual, the formation of a creative type of a professional
personality, etc. (Kykynenko-JIyk’suenp, 2014; Astle & Scerif, 2011). The formation
of the highest point of creative needs of the individual, harmonization of the structure
of the subject’s needs, correction of this structure became one of the most priority
tasks of Psychology, Pedagogy and Acmeology.

Based on this, in our research, in our opinion, it becomes possible to analyze
the problem of professional creativity from the point of view of the acquisition of

professional competence by specialists in the process of their professional formation
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and personal growth. Based on this, quite a lot of interesting questions are brought up
to nowadays, the answers to which are expected to be obtained in our research. For
example, the question of how the formation of professional creativity occurs in the
professional activity, and what place in this process are occupied by the mechanisms
of self-knowledge, self-development and self-realization (Mykhalchuk & Onufriieva,
2020). Other questions are: “Is there relationships between professional creativity as
a productive characteristic of professional activity and auto-creativity as a sign of
personal self-development processes? What are the internal determinants of the
development of professional creativity directed by the subject-facilitator through
professional, self-psychological or value-semantic competence?”

In general, in the paradigm of our research it is expected to single out a
content and semantic components of professional creativity, and their awareness and
systematization will allow us to develop and to apply in practice acmeological and
axiological technologies of self-development of professional creativity of heads of
educational institutions (Agrawal, 2020).

In the scientific literature creative abilities are often considered from the
point of view of the development of the individual’s ability to their professional
creativity. It is undeniable that the problem of the development of professional
creativity in the XXIst century is a key, a priority in the field of education and
science. At the turn of the XIXth—XXth centuries, philosophical, psychological and
pedagogical, acmeological and axiological studies of creativity will acquire a high
level of an interdisciplinary scientific discipline (Amabile, Conti, Lazenby & Herron,
1996). Therefore, it is not surprising that a huge number of applied scientific cycles
have been developed around the Psychology of Creativity and related disciplines,
which in one way or another one connect the Psychology of professional creativity
with Philosophy, Pedagogy, Acmeology, Science, Medicine, Management and other
sciences, and through them to present the connection of this problem with practice.

The nature of the epistemological nature of professional creativity has
received sufficient attention in the scientific paradigm (Twurapenko, 2003).

However, the analysis of literary sources (Kaxinin, 2005; Collins & Amabile, 1999)
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allows us to state that in modern science there is no unified opinion on the question
of the ratio of abilities and qualities of the person. However, it is noted that the
structural analysis of the creative product shows that this product is, in a certain
sense, an integrated set of creative explanations and reflections, which largely
determines the transformation of the latter (SIkumuyk, 2008; Cilibrasi, Stojanovik,
Riddell & Saddy, 2019).

In the scientific literature it is repeatedly emphasized that nature “reward” a
man with the ability to discover new things and “take care” of the considerable
wealth of feelings that are arisen for the person in the process of creative
enlightenment. The individual’s ability to make discoveries is not an accidental
quality, but a powerful genetically embedded means of personal development, as
natural as breathing, nutrition, procreation, etc. (Derwing, Munro, Thomson &
Rossiter, 2009). Like any other natural quality, the creative abilities of a person can
be regulated, encouraged and stimulated in their formation, or neglected or even
limited. Those psychological and pedagogical systems, theories and concepts are
based on the principle of natural expediency, and they are also oriented towards the
naturally expedient human creativity (Jlozosa, 2011). This principle determines not
only the meaning of the educational process itself, but also its content, technologies,
a system of control and evaluation of the results of creative activity (Knumenko,
2013).

From the point of view of system genetics, creativity is the leading
mechanism of functioning and evolution of any social systems, including educational
ones, which ensures the necessary level of professional creativity. A decrease in this
level (a low level of ontological creativity) inevitably leads to the leveling of the
adaptive abilities of the human body system, to a decrease in its prognostic potential,
to stagnation and crisis. The crisis of the education system, which is currently taking
place in Ukraine, serves as an example of the manifestation of these patterns. The
universal nature of these negative tendencies is expressed in the form of laws of
duality of organization and management, invariance and cyclicality of the

development, necessary diversity of evolution, etc. If we talk about a person, then
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creativity is the highest form of manifestation of the intellectual functions of the
individual, a specific type of meta-activity, which is manifested in a strange variety
of explication of creative products in almost any professional field (de Bot, 1992).

The characteristics of professional creativity are based on the thesis that a
particularly important quality of a thinking person is the ability to see problems and
predict the future. In particular, scientists (JIyk’ssHoBa & Jlyk’sioB, 2011)
emphasize that thinking usually begins with a problem or questions, with surprise or
wish, contradictions (a thinking person has a lot of problems at every step, and for a
person who does not know how to think independently, as a rule, there are no
problems. According to the scientist, the mechanism of creative thinking is explained
in the analysis through synthesis: in the process of thinking, the object of knowledge
Is included into the paradigm of new connections, and therefore appears in
completely new qualities, which are reflected in new, creatively invented concepts.
From each individual the object, thus, as if the new content “is exhausted”, it seems
to return from a different side every time, and new characteristics, qualities and
features are revealed in it.

The meta-systemic scientific approach emphasizes the following types of
creativity: creativity as “discovery for oneself” and creativity “as discovery for
others” (Onufriieva, 2017). The activity of a psychologist, a teacher, their personal
self-improvement is an example of a continuous process of “discovery for oneself”,
mastering the achievements of modern culture, actualizing the mechanism of
entering the paradigm of this culture (JIesit, 2016).

In the process of professional creativity, the creative essence of the individual
Is revealed and both internal and external prerequisites. In such a way the
mechanisms of its implementation are revealed. In scientific literature (Ekvall, 1997)
it is stated that, as a rule, creativity assumes a subject-object character, is
distinguished by its strategic and tactical goals, motives, needs, etc. So, for example,
the same technical problem can be solved by different people in completely different
ways: either at the level of a rationalizing proposal or invention, the discovery of a

new direction, or a trivial repetition of already well-known aspects.
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In the scientific literature we can find different definitions of the concept of
“professional creativity”. According to scientists (Kpumrosa-I'pex, 2011), creativity
can be defined as a successful flow of thoughts beyond the unknown context,
because this process significantly complements the knowledge, skills and abilities of
the individual, contributing to the creation of things that have been unknown to the
individual before. In the researches of other scientists (Feldman, 1999) a view on
professional creativity is as an interaction that moves relentlessly toward a level of
mastery. In scientific literature (Cilibrasi, Stojanovik, Riddell & Saddy, 2019) such a
professional decision is considered creative when its novelty, originality and
uniqueness are due to the reflection of some aspect of harmony in the surrounding
world.

The ability to professional creativity or professional creativity itself are the
main indicators of the individual’s development (Collins & Amabile, 1999). The
essence and regularities, as well as the psychological mechanisms of professional
creativity, have always been the subject of close attention of scientists. Professional
creativity is an activity with the aim of creating something new, unique, original,
socially and historically significant, if global issues and problems are solved in the
process of professional creativity. According to scientists (Onufriieva, 2017) tasks
that are solved in the process of professional creativity can be divided into two
subtypes:

problems that can be solved thanks to the use of already known methods,
techniques, means and mechanisms;

tasks that can be well considered, realized and solved thanks to the most
optimal way, techniques or means.

Also, scientists (Agrawal, 2020) point out that there is another type of
problem that is solved as a result of the elimination or avoidance of contradictions
that were insufficiently aware (or not at all aware) at the beginning of solving the
problem in the process of the individual’s professional activity. Perception,
understanding and awareness of the existence of a problem situation, psychological

mechanisms of logical and mathematical, cybernetic analysis, intuitive decision, as
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well as the mechanisms of verbalization and formalization of the process and the
result of solving the task or the problem can be greatly activated in solving them.

It should be noted that the problem of professional creativity in its various
aspects was studied more intensively in the paradigm of Acmeology: reflective
processes in creative activity (Cemenos, 2011), creative readiness to carry out
professional activities (Tutapenko, 2003), the formation of the creative potential of
the individual (Illparina, 2017), readiness of the professional to carry out innovative
activities (Astle & Scerif, 2011), the formation of professional creativity of the
personnel of educational organizations by means of acmeological technologies
(Brédart, 1991).

Thus, scientists (Collins & Amabile, 1999) identified and singled out the
following most general signs of professional creativity:

— creativity-activity, which consists in creating a significantly new unique product;

— creativity as a rather original process in which either new means, or new methods,
or new programs of professional activity are necessarily used,;

— creativity as a process of creating new combinations, which are useful for the
individual, and which are built from elements of various systems and models;

— creativity as a process closely related to cognition, reflection of the surrounding
reality, awareness of the laws of its development and functioning. At the same time,
it is reflected in many studies (Crookes, 1989) and it is considered as the basis and
prerequisite for professional creativity. In the process of creative activity, a person
significantly expands and deepens his/her knowledge, and creativity, accordingly,
appears as both a form and a mechanism of personal knowledge of the surrounding
reality;

— creativity as a process of formulating and solving problems, original and non-
standard tasks. Thus, the solution of any problem is based on the process of resolving
contradictions. In this case, special attention should be paid to these aspects of
creativity as the most essential, which allow us to reveal both general and specific

laws of the flow of creative activity;
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— creativity as the most complex and the highest type of human activity, a way of
being, a form of self-activity, self-development and self-affirmation;

— professional creativity as a unity of spiritual and material aspects.

These scientific conclusions allow us to make assumptions in our research
that one of the most important aspects of professional creativity is the understanding
and management of the person’s own personal strategies of involving significantly
new things into this process: knowledge, combinations, techniques, aspects, points of
problem analysis, etc. Personally acceptable and meaningful of a new product
creation strategies are one of the most important aspects of the individual’s
professional creativity.

The creation of a new, original, unique program, a plan, a project, a model of
the future professional reality takes place in the process of actualizing thought
operations (the spiritual aspect of creativity); implementation of practical activities
(material creativity). In the first aspect, spiritual creativity is directly related to the
thinking of the individual. Thus, reflection and creativity are two the most important
functions of thinking; because creativity reveals a combination and harmony of
consciousness and unconsciousness content. In the process of a creative act, both
biogenic and psychogenic systems of the body seem “to be involved” into its
implementation.

The actual concept of professional creativity can be presented in the form of
a rather simplified model, which includes the following components:

personal, its socio-biological, psycho-physiological, psychological and
pedagogical, acmeological, axiological and intellectual characteristics;
professional problems, professional tasks, situations, their varieties (semi-
creative, creative, etc.), theories and methodology of problem formulation and
consideration of various approaches to its solution;

professional activity, environment, social environment, psychological
conditions for adaptation and professional creativity, aspects of social

interaction and influence on the effectiveness of the creative process;
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the creative process itself, its theoretical and methodological foundations of
professional creativity.

The theoretical model of professional creativity is depicted on Fig. 1.1.

Fig. 1.1. Theoretical model of professional creativity
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Taking into account the content of components of this model, in the paradigm
of our research we should set and solve the task of revealing the features of self-
identification of an individual in the creative process and determine the
psychological mechanisms of a professional’s transition to the status of a creative
individual who is able to independently solve creative professional tasks. Awareness
of one’s own creative status is a rather important component in the structure of a
person’s professional creativity. Therefore, in this study there is a need to formulate
clear criteria and indicators of professional creativity, creative activity, which require
the study of scientific literature from various fields of knowledge (Psychology,
Acmeology, Pedagogy, Philosophy and others).

Scientists have repeatedly aimed to define such concepts as “psychological
and pedagogical, axiological and acmeological creativity”, “psychological and
pedagogical creative activity”, etc. The analysis of scientific literature on the
problems of professional creativity allows us to single out two dominant directions in
the formation of creative solutions by a specialist during professional activity: 1)
creative perception and the analysis of information that a person receives from the
outside; 2) realization of a person’s internal creative potential and organization of
professional creativity at a higher level.

Many scientists and researchers use the concept of “professional creativity”
to denote the creative abilities of the individual. In the paradigm of studying this
phenomenon, as a rule, cognitive and personal directions are distinguished (Amabile,
Conti, Lazenby & Herron, 1996). In the foreign Psychology in the mid-50s of the
XXth century (Collins & Amabile, 1999) the study of special human abilities, which
were called “professional creativity” (from the Latin creation is creation in English
and cmeopenns in Ukrainian) gained considerable popularity. Empirical data on the
lack of the connection between traditional intelligence tests and the success of
creative problem solving became the impetus for distinguishing the concept of
“professional creativity”.

It was proved that professional creativity depends on the ability of the

individual to use the information offered in the content of the task in different ways
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at a fast pace (Ekvall, 1997). In the process of professional activity, scientists
develop this ability (Feldman, 1999) and called it professional creativity, and began
to study it regardless of the level of the intelligence development, as the ability that
reflects the characteristics of the individual to create completely new concepts and
form new skills of the behavior and the activity. Scientists connect professional
creativity directly with the creative achievements of the person.

Conclusions

So, the study of professional creativity was carried out in the paradigm of two
directions. The first one was related to the question of whether the level of formation
of professional creativity depends on intelligence, and whether the subject is oriented
towards the formation of cognitive processes in the connection with the acquired
professional creativity. The second direction has the aim at finding out what the
psychological features and aspects of professional creativity are. Among the latter,
the attention of the individual, his/her personal and motivational characteristics was
singled out.

In the scientific literature there are constant discussions about the ratio of
intellectual and creative abilities in the structure of professional creativity.
Researching the various abilities that explain intelligence, measured by traditional
intelligence tests, and creativity, which is also determined with the help of special
tests, scientists have obtained rather contradictory results. It is still impossible to give
an unequivocal answer to the question of whether intelligence and professional
creativity are related to each other based on already existing empirical results, so we
will deal with this issue specifically in our further researches. It should also be noted
that if, instead of empirical test results, a different method of assessing professional
creativity was used. It is, for example, by the level of creative achievements by one
or another type of the activity that the respondents were engaged in. Then the
scientists obtained fairly unambiguous results that were testified to the differentiation
of professional creativity and intelligence, between which there can be no direct

correlation.
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Empirical studies also testify to the significant role of personal characteristics
in terms of the development of professional creativity. A personal approach to the
study of professional creativity is characterized by special attention to emotional and
motivational characteristics that are included into the structure of professional
creativity. Regarding personal characteristics that are related to professional
creativity, the results of various theoretical and empirical studies are similar.
Scientists have singled out some personal traits (self-confidence, aggressiveness,
self-satisfaction, non-recognition of social restrictions and the opinions of others),
that distinguish creative individuals from non-creative ones. According to some
psychologists, this testifies to the existence of a general type of creative personality
In contrast to the type of non-creative subject. Interestingly, studies, conducted with
children and youth indicate that the personality traits of young children and young
men and women, if they are all creative, coincide. The latter allows us to assert that
creativity is formed at a fairly early age based on the manifestations of the subjects’
personal characteristics. Scientists have also proven that if a certain personality is
considered a creative one from an early age, then with a high degree of probability it
can be said that he/she will have high indicators of professional creativity in the
future (provided that he/she was chosen a profession that is appropriate for his/her
personal characteristics).

There is another point of view, according to which creative professional
achievements are directly related to neuroses. But in science, there are also studies
that note that individuals with a high level of professional creativity have
considerable strength of spirit, resistance to obstacles in the environment, to various
types of conflicts and prerequisites for cognitive dissonance.
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Anastasiia Sydenko
Isak Jonsson
(Iceland, Reykjavik)
EXPLORING EDUCATION AT HOFID SCHOOL IN REYKJAVIK,

ICELAND
In the context of Icelandic education, the extended day school “Hofid”
(/hovid/) in Reykjavik stands as a dynamic institution dedicated to children and
teenagers with disabilities. The diversity within the team, comprising individuals

from Iceland, Lithuania, Hungary, Sweden, Japan, the Philippines, and Ukraine,
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aligns with the varied nationalities of the students, fostering effective communication
and comfort in cultural exchanges.

The school’s commitment to intercultural diversity is evident in its proactive
approach to developing understanding and respect for cultural differences. Activities
encompassing language learning, cultural exploration through food and themed
festivals contribute to expanding students’ cultural horizons and nurturing
international friendships.

On a daily basis, Hofid welcomes around 20-25 children, ranging from 5th to
10th grade, into its distinctive three-zone structure. Unlike the conventional
Ukrainian classrooms with desks and blackboards, each zone, or “house”, caters to
specific age groups. The third zone, resembling a flexible classroom with a large
tables, blackboard, and TV, hosts various general activities and clubs such as baking,
gardening, karaoke, and more. Additionally, snacks, including sandwiches,
vegetables, fruits, and cereals with milk, are provided here for each children.

Hofid actively integrates innovative technologies into its educational
framework, providing students with opportunities for virtual reality experiences and
utilizing modern technical tools like televisions and tablets. Beyond traditional
teaching, the school strives to create a fun and safe environment, fostering the
discovery of talents and individual expression.

A distinctive aspect of Icelandic schools is the flexibility in the curriculum,
allowing students or parents to choose individualized learning paths. This flexibility,
coupled with open-minded teachers empowered to decide on teaching methods,
contrasts with the more rigid structures often found in Ukrainian education.

Despite this flexibility, close attention is paid to communication with parents,
emphasizing collaboration and responsiveness to parental wishes. The philosophy of
individual service at Hofid underscores the importance of understanding the unique
needs of each child, with a dedicated shelf of papers detailing characteristics and
goals.

The emphasis on increasing social participation among children and youth

reflects an innovative approach to community development, fostering a positive
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environment for communication and encouraging participation in various social
activities, including visits to libraries and exhibitions.

Environmental education is a significant component of Icelandic schools, with
Hofid implementing a unique program aimed at developing environmental awareness
among students. This program includes educational activities in nature, excursions to
ecological sites, and practical classes on the study of natural processes. The emphasis
on spending time outdoors, regardless of weather conditions, is a notable feature in
Icelandic schools.

Working at this institution allows us to conclude that its innovative approach,
grounded in individualized learning, technology integration, and active hands-on
experiences, positions it as a model for further innovation in education. The
flexibility, emphasis on individual development, and commitment to diverse

perspectives contribute to creating a vibrant and effective learning community.

Okcana Cmans
_ (/Iyyvk, Ykpaina)
TPAHC®OPMAIINHA POJIb ChatGPT ITPU BUKJIAJIAHHI TA

BUBYEHHI AHI'JIIICBKOI MOBH

VY cepenoBuIll OCBITHIX TEXHOJOT1M, MO IMIBUAKO PO3BUBAIOTHCS, IITYYHUH
IHTEJEeKT 3aliMae coOl MEBHY HIIly, HAJAlOUMd 1HHOBALIMHI PIIICHHS JJIs MEBHUX
npobimeM. OpHUM 13 TaKWX JOCATHEHb NPW BHKJIQJaHHI 1HO3EMHHX MOB, €
BukopuctanHs ChatGPT, motyxHoi MoBHOT Momeni, po3pobieHoi OpenAl. ¥V miii
CTAaTTi MOCHIIKYeThbcst OaratorpanHa poiab ChatGPT y BukiIamaHHiI Ta BHBYEHHI
aHTJIHACHKOT MOBH.

- Po3BUTOK HABUYOK CIUJIKYBaHHS !

Onniero 3 royioBHux nepesar inrerpaiii ChatGPT y BukiamgaHHsS aHTIIIHCHKOT
MOBHU € HOro 3JaTHICTh CHPUSATA PO3MOBHIN mpaktuii. CTyJEeHTH MOXYTh OpaTu

y4acTh y AMHAMIYHMX Ta IHTEPAKTUBHUX O€cCiax 3 MOJEJUTIO, BIJTOUYIOUM CBOi
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HaBUYKH MOBJICHHS Ta clyxaHHs. llell 3aXormirorouuii JOCBIJ CIPHUSE IMABUILCHHIO
BUIBHOT'O BOJIOJ[IHHSI MOBOIO Ta BIIEBHEHOCTI B CIUIKYBaHHI B pE€aJIbHOMY CBITI.

- IlepconanbHa gOMOMOra B HaMCaHHI:

ChatGPT € wiHHMM I1HCTPYMEHTOM JUIS HaJaHHS MHTTEBOI'O BIJITYKY IPO
nUCbMOBI 3aBAaHHs. CTYJIEHTH MOXXYTh OTPUMATH MPOMO3UIlIT MO0 BUIIPABICHHS
rpaMaTUKH, PO3IMIMPEHHS CIOBHUKOBOTO 3aMacy Ta 3arajibHOro MOKpalleHHs MUChMa.
Lls mepconanizoBaHa J0MOMOTra HE TUIBKM MNPHUCKOPIOE MpOIEC HaBYaHHS, aje U
CIpHUsiE CAMOCTIMHOMY MUCJIEHHIO Ta CAMOBUPAXXKECHHIO.

- Po3mmpeHHs CIIOBHUKOBOTIO 3aI1acy:

Benuka moBHa 06a3a jaHoi Mojenl poOUTH il YyJOBUM PECypcoM Jiist
MOTIOBHEHHSI CJIIOBHUKOBOro 3amacy. CTyAeHTH MOXyTh 0O€3 3yCuib BHBYATH
CMHOHIMH, BHW3HA4YCHHS Ta KOHTEKCTHE BUKOPHCTAHHS CIiB, 30aradyr4u TaKuM
YUHOM CBil CIIOBHHUKOBHM 3amac. lle 3HallOMCTBO 3 pPI3HOMAHITHUMHU MOBHUMHU
MOJIEIISIMH CTIPHUSI€ TIIMOIIOMY PO3YMIHHIO B)KMBaHHS BUPA3iB.

- JlochimkeHHs KyJIbTypH:

ChatGPT BuxoauTh 3a MeKi MOBHOI MEXaHIKH, 00 3aJly4UTH CTYAEHTIB 10
KyJIbTYpHUX JHUCKYCiil. OOMIHIOIOUMCH JYMKaMHU MPO aHTJIOMOBHI KyJbTYPH, TOTOYHI1
noJii Ta CyCHiJIbHI HOPMH, MOJIEJIb CTA€E BOPOTAMH 10 LIUPILIOTO PO3YMIHHS MOBH B ii
KyJIbTYPHOMY KOHTEKCTI.

- PeanicTuyni cueHapii posibOBO1 Ipu:

Cumynsiiisi pealibHUX JKUTTEBUX CIIEHAPIIB 32 JOMOMOTOI0 POJIbOBUX BIIPaB 13
ChatGPT nomae mpakThyHHi BHMIp 10 BHBUCHHS MOBHM. Byab TO opraizailis
MOJIOPOXKEH, ydacTh y cmiBOecimax Mpu NpuidoMi Ha poOOTy YW BUPINICHHS
MOBCSKICHHUX CHUTYalliid, CTYyJIEHTH MOXYTh 3aCTOCOBYBAaTH CBOi MOBHI HAaBUYKH B
CUMYJIbOBAaHOMY, ajie¢ aBTEHTUYHOMY CEPEIOBUIILI.

- HinpoBI 3aHATTS 3 TPaMaTUKH:

ChatGPT Mo)xHAa BUKOPUCTOBYBATH JUIsSl 3aKpIIJICHHS 3aHITh 3 TPaMaTHKH B
IHTepakTUBHIA MaHepl. CTyIeHTH MOXYTh OTPUMAaTH PO3’SICHEHHS IIOJO
KOHKPETHUX TpaMaTUYHUX MpPaBWI, CTPYKTyp pedeHb a00 MOBHHUX HIOAHCIB,

OTPUMYIOYM MUTTEBI BIAMOBI/I, aJalITOBaHI 10 iXHIX 3aMUTIB.
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- IIpakTuka akneHTy Ta BUMOBH:

JIJIs CTyIeHTIB, SIKi MMParHyTh MOKPAIIMTH CBOK BUMOBY Ta akieHT, ChatGPT
MOXK€ CIIY)KHTH TEPIUITYMM 1 TOYHHM TapTHEPOM y po3MoBi. Mojenb 3a0e3meuye
BKa3iBKH M10JI0 BUMOBH Ta MHUTTEBUM 3BOPOTHHUN 3B’SI30K, MPOMOHYIOYM IIHHUN
pecypc IS CTYyACHTIB, SKi TParHyTh 10 MOBHOI aBTEHTUYHOCTI.

- besnepepBHe HaBYaHHS 3a MEXaMU ayIUTOPIi:

Acunxponnuii xapakrep ChatGPT no3Bosisie cTyaeHTaM MPOJOBKYBAaTH
BUBUYCHHS MOBH I103a ayauTopiero. HesanexHo Bij TOro, 4u I MEPerysii ypOKiB,
MOIIYK PO3’SCHEHb YW BHUBYCHHS JOJATKOBHX MOBHHUX KOHCTPYKIIIH, MOCIb
noctyrHa 24/7, 3a10BOJLHAIOYN PI3HOMAHITHI PO3KJIaX HABUAHHS CITyXadiB.

[TincymoByroun, interpariss ChatGPT B ocBiTy aHTIIiliCbKOi MOBH 3HAMEHYE
3MIHYy MapaJurMy B HAIOMY MiJIXO/1 0 BUBYEHHS MOBH. [lo€IHyI0UM TEXHOIOTTYH1
iHHOBAIIII 3 IMEIaroTiYHUM JOCBIJIOM, BHKJIAQJadi MOXXYTh CTBOPHUTH JHHAMIYHE Ta
MEePCOHAI30BaHE HABUAIBHE CEPEIOBUIIIE, SKE A€ 3MOTYy 3100yBadaM ONaHOBYBATH
TOHKOIII aHTJIMChKOI MOBM 3 BIIEBHEHICTIO Ta €HTy31a3MOM. OCKUIBKH OCBITHIN
ganamadT npoaorxkye pospuBarucsa, ChatGPT e cBimueHHSIM TpaHChOpMaIiiHOTO

MOTEHIIAly IITYYHOTO 1HTENEKTY y (popMyBaHHI MallOyTHHOIO MOBHO1 OCBITH.
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(Dnipro, Ukraine)

DIE VORBEREITUNG VON FACHKRAFTEN AUF EINE ERFOLGREICHE

INTERKULTURELLE ZUSAMMENARBEIT

In der Zeit der Globalisierung, die fast alle Lebensbereiche der modernen
Gesellschaft betrifft, flhrt zur Verwischung der Grenzen zwischen L&ndern und
Volkern, fordert die aktive Kommunikation von Menschen aus verschiedenen Teilen
der Welt. In diesem Zusammenhang wird die Beschaftigung mit den kulturellen
Grundlagen des Landes der studierten Sprache besonders relevant.

Regionale Informationen sind heute tberall erhaltlich: aus Sprachlehrbtichern,
aus Fernseh- und Radiosendungen, aus Zeitungen und natdrlich aus dem Internet. Das
Internet ermoglicht es Ihnen, Filme anzusehen, Radioprogramme zu horen, Lesen
regionaler Texte mit dem einzigen Unterschied, dass sie online und flr Studenten
besser zuganglich sind.

Die Nutzung von Internetressourcen kann das Interesse und die Motivation
der Studenten steigern, da die meisten Videos von jungen Leuten erstellt werden, die
die gleichen Probleme haben, sowie unsere Studenten. Der Lehrer muss jedoch bei
der Auswahl des Materials sehr vorsichtig sein, soll nicht nur auf die sprachliche
Seite, sondern auch auf kulturelle, moralische und ethische Aspekte achten.

Mit Hilfe von modernen Internettechnologien wurde es mdglich Online-
Konferenzen, Telefonkonferenzen mit Muttersprachlern zu organisieren. Die
Nutzung des internationalen Netzwerks im Bildungsprozess als eine Art Lehrmethode
gibt den Studenten einen "Vorgeschmack"” auf echte Kommunikation, die
Maoglichkeit, eine Fremdsprache nicht mit den fiktiven Figuren des Lehrbuchs,
sondern mit Muttersprachlern zu lernen.

Neben Filmen, Sendungen und Videos, kann man im Unterricht Webcam-
Aufnahmen verwendet werden, die es ermdglichen, in Echtzeit zu sehen, was in
verschiedenen Teilen der Welt passiert. So, wenn die Studenten Themen lernen, die
den Sehenswirdigkeiten des deutschsprachigen Raums gewidmet sind, kénnen sie

auf dem Alexanderplatz oder Unter den Linden in Berlin sein. VVon groRem Interesse
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fur Studenten sind auch interaktive Fotopanoramen, mit deren Hilfe sie
beispielsweise Berlin aus der Vogelperspektive sehen, durch den Treptower Park
spazieren gehen, oder die Oper besuchen kénnen.

Die Madglichkeit, das Bild zu manipulieren, macht Fotopanoramen flr
Studenten manchmal attraktiver als normale Videos. Die Liste von authentischen
Materialien, die dem Studenten vor allem die natiirliche Kulturumgebung naher
bringen konnen, ist ohne Wegwerf-Alltagsmaterialien nicht moglich. Dazu gehdren
Plakate, Ankundigungen, Theaterprogramme, Reise- und Eintrittskarten, Schilder,
Etiketten, Speisekarten und Rechnungen, Karten, Diagramme, Broschiren usw., die
dem Lehrer oder Studierenden durch personliche Kontakte mit Muttersprachlern,
Korrespondenz, Tourismus zur Verflgung gestellt werden. Das Studium dieser
Materialien ist fir Studenten von groRem Interesse, da sie abgeholt, von allen Seiten
untersucht, den "Geist" des untersuchten Landes spuren kénnen.

Die Einbeziehung der soziokulturellen Komponente in die Inhalte des
Fremdsprachenunterrichts, sollte die einheimische Kultur der Studenten nicht
vergessen, denn nur in diesem Fall erkennt der Student die Besonderheiten der
Wahrnehmung der Welt durch Vertreter einer anderen Kultur. Bei der Erérterung der
Zeichen und Symbole des deutschsprachigen Raums ist daher ein Vergleich mit
ahnlichen Materialien im eigenen Land erforderlich. In diesem Zusammenhang darf
die Verwendung der regionalen Komponente nicht unerwdhnt bleiben.
Lokalgeschichtliches Material bringt die fremdsprachige Kommunikation n&her an
die personliche Erfahrung der Studenten und ermdglicht es ihnen, in einem Gespréach
mit den Fakten und Informationen zu arbeiten, denen sie im Alltag unter den
Bedingungen ihrer Heimatkultur begegnen. Besonders fruchtbar sind dabei die
Themen (ber die hervorragenden Menschen, Sehenswirdigkeiten, Brauchen und
Traditionen, die es Ihnen ermdglichen, Parallelen nicht nur zwischen den L&ndern der
zu lernenden Sprache und der Ukraine, sondern auch zwischen Stadten zu ziehen,
und ermdglichen Ihnen, sich als Teil der Weltgeschichte und -kultur zu fihlen.

In der modernen Welt besteht die Aufgabe des Fachs "Die Fremdsprache"

nicht nur darin, lexikalische und grammatikalische Strukturen zu studieren, sondern
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auch die Verbindung mit den kulturellen Werten der L&nder der studierten Sprache
herzustellen, diese nicht zu ersetzen, sondern nationale Besonderheiten zu betonen,
die zur Ausbildung einer Person beitragen, die einen erfolgreichen Dialog mit

Vertretern einer anderen Kultur fihren kann.

Monika Stapor
(Oslo, Norway)
EXPLORING NORWEGIANS’ PERSPECTIVES ON POLAND,

POLISH LANGUAGE, AND CULTURE

Abstract: This article delves into the rich tapestry of experiences and
motivations that drive Norwegians to engage deeply with Poland, its language, and
culture. Through in-depth interviews with three individuals — Stian, Karina, and
Matias — we aim to unravel the complexities of their connections, shedding light on
late-in-life language acquisition, professional entanglements with Polish arts, and
personal relationships that transcend borders. By exploring these narratives, we offer
a nuanced understanding of the factors influencing Norwegians' fascination with
Poland, contributing to broader discussions on cultural exchange, language
acquisition, and intercultural communication.

Keywords: Norway, Poland, Polish language, cultural exchange, language

acquisition, personal narratives.

Introduction: In an era of increased global interconnectedness, the dynamics
of cultural exchange and language learning have become pivotal in fostering mutual
understanding. This study focuses on the compelling stories of three Norwegians,
each with a unique journey into the heart of Poland, revealing the intricate interplay
of language, culture, and personal connections.

Stian’s Linguistic Odyssey

Stian, at the age of 70, embarked on a linguistic journey, choosing Polish as
his sixth language. This section delves into the motivations behind his decision, the
perceived challenges of learning Polish, and the influence of Poland's migration to
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Norway on his linguistic pursuits. Stian’s narrative provides insights into the late-in-
life acquisition of a language and the broader implications for cross-cultural
understanding.

Karina: A Dance Through Polish Theatre

Karina’s story intertwines her professional life in Polish theatres with a deep-
seated fascination for Polish history. We explore her experiences working in Polish
theatres, her perspectives on Poland’s historical trauma, and her belief in the power of
cultural exchange to bridge gaps between Norwegians and Poles. Karina's narrative
underscores the transformative potential of the arts in fostering cross-cultural
connections.

Matias: Prolonged Bonds Through Language

Matias, connected to Poland through marriage to a Polish woman, continued
his engagement with the country even after her passing. Living in a Polish dormitory,
he sought a more profound understanding of the language and culture. This section
unravels the intricate connection between personal relationships, language
acquisition, and cultural immersion, highlighting the enduring impact of emotional
ties on linguistic pursuits.

Comparative Analysis

This section synthesizes the experiences of Stian, Karina, and Matias,
drawing comparisons and contrasts. It explores common themes such as the impact of
historical perceptions, the role of cultural exchange, and the influence of personal
connections on language learning. By presenting these narratives side by side, we aim
to unravel the multifaceted motivations that propel Norwegians to engage with
Poland and its cultural offerings.

Implications and Conclusions

The findings from these narratives carry broader implications for cultural
exchange, language education, and the potential for enhanced understanding between
Norway and Poland. This concluding section reflects on the multifaceted nature of
Norwegians’ affinity for Poland, emphasizing the need for a holistic understanding of

language and cultural engagement in today's interconnected world.
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Bima Cmepniuyx,
iana Kosanvuyk
(/Iyyvk, Ykpaina)
BILINGUALER SACHFACHUNTERRICHT: VERBORGENES

POTENTIAL

Ein wichtiger, den bilingualen Unterricht begunstigender Faktor besteht in der
zunehmenden europdischen und internationalen Orientierung von Schule und ist eng
mit der modernen Lebenswelt des zusammenwachsenden Europas und den Prozessen
der Globalisierung verknupft. Vor dem Hintergrund globaler Mobilitat und
landerlbergreifender VVernetzung erweist sich kompetentes mehrsprachiges Handeln
als eine Schlusselqualifikation: es ebnet den Weg der privaten sowie beruflichen und
fachlichen Kommunikation in internationalen Kontexten. Bilingualer Unterricht gilt
als ein viel versprechendes schulisches Mittel, um die Schilerinnen und Schiler auf
die Kommunikationsprozesse der globalisierten Lebens- und Arbeitswelt
vorzubereiten, da im Rahmen des Unterrichts intensiver und thematisch vielfaltiger
fremdsprachlich gearbeitet wird (Niemeyer, 2005: 25).

Im letzten Jahrzehnt hat sich im englischen und franzésischen Sprachraum ein
Begriff durchgesetzt, der in immer stdrkerem Male zur Bezeichnung des Konzeptes
verwendet wird: Content and Language Integrated Learning (abgekdirzt: CLIL)
bzw. Enseignement  d’une  Matiére par I’Integration d’une Language
Etrangere (abgekirzt EMILE). Zwar wird im deutschsprachigen Raum weiterhin
offiziell der Begriff Bilingualer Sachfachunterricht verwendet, jedoch finden sich
inzwischen auch Versuche, den englischen Begriff CLIL ins Deutsche zu Ubertragen
(zum Beispiel Integriertes Fremdsprachen- und Sachfachlernen).

Der Begriff CLIL (Content and Language Integrated Learning) beschreibt das
integrierte Lernen von Sprache und Inhalt. Bei diesem von der kommunikativen
Methode gepragten Ansatz werden die Inhalte des Unterrichts, z.B. die Inhalte eines
Sachfaches wie Geografie, Biologie oder Kunst, in der fremden Sprache unterrichtet.

Die inhaltlichen Ziele des Sachfaches und des Spracherwerbs sind gleichbedeutend.
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In der Fachliteratur spricht man deshalb auch von Doppelfokus, wenn es um CLIL
geht.

Besonders konsequent findet diese Methode im Immersionsunterricht
Anwendung. «Schwimmen lernt nur, wer sich ins Wasser wagt», lautet das Prinzip
dieses Ansatzes. Dazu passt der Begriff «Sprachbad», der haufig zur Beschreibung
dieser Methode verwendet wird. In allen CLIL-Konzepten kommt der Erfolg nicht
ganz von allein. «Rettungsinseln» und individuelle «Schwimmbhilfen» tragen zum
Erfolg bei. Dazu gehdren angemessene Materialien, die das fachliche und sprachliche
Lernen gleichsam unterstiitzen, sowie Verstehensgeruste fir unterschiedliche
Lernertypen und besondere Interaktionsmethoden (Wolff, 2010).

Die hohen Anforderungen des Immersionsunterrichts an die sprachlichen,
fachsprachlichen und kommunikativen Kompetenzen der Lehrkrafte lassen es
vermutlich kaum zu, dass sich diese anspruchsvollste Variante der CLIL-Methode
durchsetzen wird. Besonders geeignet flir den CLIL-Unterricht sind Facher mit einer
grolRen Handlungsorientierung, z.B. naturwissenschaftliche Facher, in denen man mit
Experimenten arbeitet, oder Facher, in denen man Medienprojekte durchfiihren kann.
Diese Experimente, Medienprojekte oder andere Fachinhalte werden in der
Fremdsprache durchgefiihrt. Je mehr sich die Kinder handelnd mit Inhalte
beschéftigen, desto eher vergessen sie, dass sie nebenbei auch eine Sprache lernen.
Zusétzlich  entwickeln sie - auch das fast nebenbei - individuelle
Sprachlernstrategien. Kinder konnen Uber kleine Experimente zum Ho6ren, Sehen,
Riechen, Schmecken und Fiihlen intensive Sinneserfahrungen machen und dabei in
Kontakt und Austausch mit der Erzieherin/Lehrerin und den anderen Kindern
kommen. Gleichzeitig machen sie authentische Erfahrungen mit der deutschen
Sprache (Neuner, Cerhard, 2000).

Alle CLIL-Methoden nutzen altersgemélie, psychische und physische
Eigenschaften wie Neugier, Wissbegierde, Kommunikationsbedurfnis, Bereitschaft
und Fahigkeit zur Nachahmung sowie Artikulationsfahigkeit. Sie bieten dem Kind
eine zusatzliche Maoglichkeit, sich vielseitig zu entwickeln, sich ganzheitlich mit

einer Fremdsprache zu befassen und haben glinstige Auswirkungen auf das Lernen
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im Allgemeinen (LamsfuB-Schenk, 2002). Aber es gibt keine besten aller
Unterrichtsmethoden. «Die fremdsprachendidaktische Forschung hat in den letzten
Jahrzehnten die Vorstellung aufgegeben, es gabe so etwas wie universelle, d.h. fur
alle Menschen, die rund um die Globus Fremdsprachen lernen, giltige und fest
geflgte Lehrmethoden. Und die Frage, ob man annehmen kann, dass alle Menschen
auf die gleiche Weise Fremdsprachen lernen, gehort gegenwértig zu den
spannendsten Fragen der Fachdiskussion» (Asher, James, 1989: 38).

Von grolRer Bedeutung in der Definition ist, dass die CLIL-Sprachen nicht auf
die traditionellen Fremdsprachen beschrankt sind, sondern auch Minderheitssprachen,
Regionalsprachen oder andere offizielle Sprachen des Landes sein kdnnen. Die
Definition macht damit deutlich, dass CLIL nicht nur ein sprachenpolitisches
Instrument zur Forderung von Fremdsprachen, insbesondere des Englischen, ist,
sondern auch dazu dienen kann, Sprachen zu férdern, die nur von wenigen Menschen
gesprochen werden.
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(Rivne, Ukraine)
Viktoriia Fedoryshina
(Ontario, Canada)
COOPERATIVE LEARNING EXERCISES IN ACTIVE LEARNING

Cooperative Learning Exercises. Cooperative learning suggests students
working in groups will help each other to learn. Generally, it is better to form
heterogeneous groups (with regard to gender, ethnicity, and academic performance),
particularly when the groups will be working together over time or on complex
projects; however, some of these techniques work well with spontaneously formed
groups. Cooperative groups encourage discussion of problem solving techniques, and
avoid the embarrassment of students who have not yet mastered all of the skills
required.

Cooperative Groups in Class — the instructor poses a question to be worked
on in each cooperative group and then circulates around the room answering
questions, asking further questions, keeping the groups on task, and so forth. After an
appropriate time for group discussion, students are asked to share their discussion
points with the rest of the class.

Active Review Sessions — in the traditional class review session the students
ask questions and the instructor answers them. Students spend their time copying
down answers rather than thinking about the material. In an active review session the
Instructor posses questions and the students work on them in groups. Then students
are asked to show their solutions to the whole group and discuss any differences
among solutions proposed.

Work at the Blackboard — in many problem solving courses (e.g., logic or
critical thinking), instructors tend to review homework or teach problem solving
techniques by solving the problems themselves. Because students learn more by

doing, rather than watching, this is probably not the optimal scenario. Rather than

138



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
illustrating problem solving, students should work out the problems themselves,
being asked to go to the blackboard in small groups to solve problems. If there is
insufficient blackboard space, students can still work out problems as a group, using
paper and pencil or computers if appropriate software is available.

Concept Mapping — A concept map is a way of illustrating the connections
that exist between terms or concepts covered in course material; students construct
concept maps by connecting individual terms by lines which indicate the relationship
between each set of connected terms. Most of the terms in a concept map have
multiple connections. Developing a concept map requires the students to identify and
organize information and to establish meaningful relationships between the pieces of
information.

Visual Lists — Here students are asked to make a list-on paper or on the
blackboard; by working in groups, students typically can generate more
comprehensive lists than they might if working alone. This method is particularly
effective when students are asked to compare views or to list pros and cons of a
position. One technique which works well with such comparisons is to have students
draw a “T” and to label the left- and right-hand sides of the cross bar with the
opposing positions (or “Pro” and “Con”). They then list everything they can think of
which supports these positions on the relevant side of the vertical line. Once they
have generated as thorough a list as they can, ask them to analyze the lists with
questions appropriate to the exercise. Often having the list before them helps to
determine the ultimate utility of the action, and the requirement to fill in the “T”
generally results in a more thorough accounting of the consequences of the action in
question.

Jigsaw Group Projects — in jigsaw projects, each member of a group is asked
to complete some discrete part of an assignment; when every member has completed
his assigned task, the pieces can be joined together to form a finished project. When
each student has completed his research, the group then reforms to complete a
comprehensive report. Then the groups are reformed so that each group has an expert

in one form. They then tackle the difficult problem for discussion.
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Role Playing — Here students are asked to “act out” a part. In doing so, they
get a better idea of the concepts and theories being discussed. Complex role playing
might take the form of a play (depending on time and resources).

Panel Discussions are especially useful when students are asked to give class
presentations or reports as a way of including the entire class in the presentation.
Student groups are assigned a topic to research and asked to prepare presentations
(note that this may readily be combined with the jigsaw method outlined above).
Each panelist is then expected to make a very short presentation, before the floor is
opened to questions from “the audience”. The key to success is to choose topics
carefully and to give students sufficient direction to ensure that they are well-
prepared for their presentations.

Debates provide an efficient structure for class presentations when the subject
matter easily divides into opposing views or “Pro / Con” considerations. Students are
assigned to debate teams, given a position to defend, and then asked to present
arguments in support of their position on the presentation day. The opposing team
should be given an opportunity to rebut the argument(s) and time permitting, the
original presenters asked to respond to the rebuttal. This format is particularly useful
in developing argumentation skills (in addition to teaching content).

Games — there are some concepts or theories which are more easily illustrated
than discussed and in these cases, a well-conceived game may convey the idea more
readily. Students are asked to “discover” the problem, by formulating and testing
hypotheses as the game proceeds.

Conclusions and prospects of further researches. Active learning is a very
popular topic in educational literature as it is a means to improve teaching and
learning in the classroom. Teaching cannot be reduced to formulaic methods and
active learning is not the cure for all educational problems. However, there is broad
support for the elements of active learning process. In higher education it is still fairly
nascent, and the debate over its effectiveness will likely require more well-controlled
randomized studies. This will certainly take many years as practical alternative

teaching methods for the large majority of theoretical courses have not been found.
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Active learning provides skills for real life problem solving and prepares
students to become responsible and active citizens. If students feel comfortable
actively participating, then the classroom climate — the classes’ academic, social,
emotional, and physical environment — must also be taken into consideration.

To conclude, active learning would start with an instructor who is active
learner and active instructor himself and can upgrade his knowledge and skills in the
time of need. He has to identify the needs with what he thinks is the best for the

learning environment.

Nataliia Khupavtseva
Yevhen Kharchenko
(Rivne, Ukraine)
FACILITATION AS A SPECIFIC TYPE OF

A TEACHER’S ACTIVITY

Facilitation is a multi-faceted, complicated process. It extends beyond the
traditional behavioral teaching management techniques recommended to deal with
students with disruptive behavior. Teachers should develop caring, supportive
relationships with and among students; organize and implement instructions in ways
that optimize students’ access to learning (I'onuapyk & OmnydpieBa, 2018). Also,
teachers may use group management methods that encourage students’ engagement
with academic tasks. They have to promote the development of students’ social skills
and self-regulation and use appropriate interventions to assist students who have
behavioral problems or problems with studying different subjects.

Scientists (Alahmadi, Shank & Foltz, 2018) also believed that if students were
actively engaged into their lessons, they would be less likely to misbehave. Other
theorists (Gathercole, Pickering, Ambridge & Wearing, 2004) also believed this as
well. If lessons are precise and completed at a steady continuous pace, students will
have little time to misbehave or to get into conflicts (Conners, 2009). When students
are engaged, they are concentrating at the lesson and focus on learning, and it
prevents a lot of problems (Falé, Costa & Luegi, 2016). It is important for the pupils

to be a part of the decision-making processes (Dale & Duran, 2011). If pupils are
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having fun, they will be engaged (Heidari, 2019). When they are engaged into a
lesson, they will not think about misbehaving, and will be focused only on the task
(Mykhalchuk & Bihunova, 2019).

According to scientists (Rezaei & Mousanezhad Jeddi, 2020), students should
play an active role in setting classroom rules. By allowing the students to help to
create the rules, they are participating in classroom community facilitative building.
Everyone is working together and is able to understand the rules clearly.

Teacher needs to focus their attention on entire class and must not talk over
students’ chattering. At times when it is silence, the process of studying also has to be
effective (Gathercole, Pickering, Ambridge & Wearing, 2004). Students should know
what is going to happen in the class and have to monitor or to check progress. A
teacher should move around the room, so pupils have to pay their attention more
readily and give pupils non-verbal cues (Hecht, Torgesen, Wagner & Rashotte,
2001). Lessons should be planned to ensure that the period of lesson time is filled
with learning activities (Ehri, Nunes, Willows, Schuster, Yaghoub-Zadeh &
Shanahan, 2001). A teacher should have a knack to memorize students’ names as
quickly as it was possible. It enhances class control and confidence of the teacher.

As it was stated above, class facilitation is the creation of appealing
environments for students’ studying. Classroom facilitative strategies are tools that
teachers can use to create such an environment, ranging from some activities with the
aim of improving the relationships between a teacher and pupils, with rules for
regulating students’ behavior (Drigas & Karyotaki, 2017). Only when management
efforts are not successful, teachers need to resort to reactive and controlled strategies.
Therefore, it is important to distinguish between preventive and realistic classroom
facilitative strategies (Greco, Canal, Bambini & Moro, 2020). There is a difference
between strategies that are used to prevent behavioral problems and strategies having
been used to respond to problem behavior (Engle, 2002). For example, the
establishment of rules and procedures for favorable relations between pupils and
teachers are considered to be preventive strategies, while disciplinary interventions,

such as prevention or punishment, which are considered to be reactive strategies
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(Shiva, Bhardwaj & Phani Krishna, 2017). While it is generally believed that
prevention strategies are more effective than reactive ones, but sometimes reactive
strategies are needed to reduce the destructive or other undesirable behavior of the
learner (Alyami & Mohsen, 2019).

So, the purpose of our article is: to show what it is facilitation; how to
organize facilitative interaction to help the teacher for better guidance that can
enhance performance and success for the students; to present the ways of facilitative
education at the universities; to show the place of facilitation in the structure of
Blocks of Cognitive Activity of students.

Methods of the research

The following theoretical methods of the research were used to solve the tasks
formulated in the article: a categorical method, structural and functional methods, the
methods of the analysis, systematization, modeling, generalization. Also, in our
research we used empirical methods, such as statement experiment.

Results and their discussion

Learning requires a teacher to help the pupils to understand the learning
materials. What the teachers observe through the learning environment, many
students do not stay passive but only active. Thus, the teachers need to create an
environment that pushes the students to learn the learning materials. This beneficial
environment can give a scope for the students to participate in a great degree in
learning materials. Participation is likely to help the teacher for better guidance that
can enhance performance and success for the students (Arrington, Kulesz, Francis,
Fletcher & Barnes, 2014).

Firstly, facilitative education should be by knowing the structure of the
Ukrainian society and era we live, keeping in the mind the requirements and needs of
any improvement activities to be done. Nowadays we have to make students to love
the lessons, to help and facilitate them in good manners otherwise a pupil may hate
both a teacher and a lesson and as a result he/she will not achieve and will fail. A
teacher wouldn’t behave just as an officer that does his/her job according to the

curriculum and after a lesson gets away, but behave himself/herself as a parent
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providing students a help, love. In such a way, facilitative things would be more
useful during the processing of this subject (Isamkesua Ep. & KomapHineka, 2020).

Of course, as it happens usually extremism is not good, even if our students
don’t find everything ready. When we help them, we should keep the balance
otherwise students will become lazy and want to find everything ready. They might
think that we don’t need to study hard and whipping effort however our teacher will
help us, and could not make mental exercises (think a lot) (Alahmadi & Foltz, 2020).
Again, without helping them and letting them to study alone may push them to
pessimism and they may not succeed (de la Garza & Harris, 2017). They might
become despair and then give up. In this aspect, the soft language, a friendly face and
an optimistic heart facilitate pupils to get success in the training course.

A separate group of facilitative tasks is a group of unforeseen situations that
represent various reinforcement strategies with the aim of improving the behavior or
activities of students. These processes include preventive and reactive strategies. This
group of tasks can be classified into three types: independent, interdependent, and
dependent group contingencies. Independent group contingencies refer to
reinforcement interventions that apply the same assessment criteria and
reinforcements to each student. Dependent group contingencies refer to
interventions that require a single student (or a few students) to reach a designated
criterion in order for the whole group to receive reinforcement (e.g., when a student
attains a 100 percent score on a test, the teacher will hand out presents to the entire
group). Interconnected group of unforeseen situations require that whole groups of
students reach a certain criterion for obtaining reinforcements (for example, team
members need to cooperate for a team project, and the whole team gets an estimate
for their final product). Returning to preventive-reactive classification, both
preventive and reactive strategies can be applied to the whole class population (for
example, by discussing class rules or giving group conclusions) or to some
individuals (for example, allowing a student, who is easily distracted, to sit alone
during independent seatwork or placing a student temporarily outside the classroom

when showing disruptive behavior) (Astle & Scerif, 2017).
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So, we believe that the facilitative process is incomplete if non-verbal means,
which are not used at the lessons. The use of non-verbal means of communication,
such as gestures and facial expressions, is a very useful way of discovering the
meaning of words for first-year students, since this can avoid long explanations in
both the mother tongue and the language having been studied. Teachers can use
gestures and facial expressions to specify the meanings of new words or phrases, and
to organize tasks for the group’s speech activity. For example, “Sit down” instruction
can easily be accompanied by a mimicry and a gesture that will help understand the
disclosure of the meaning of this expression. So, you can reveal the meaning of the
words “drink”, “eat”, etc. Teachers have to use a number of gestures to control the
class: listen, all repeat, get into pairs, pay attention, wrong, try again. These words
are also facilitative ones.

Facilitative oriented language teaching aims are not only giving students
practical knowledge of Grammar and target language, but also, they’ve to develop the
understanding of how the language is used for a natural process of communication.
Formal aspects of the language — Grammar, VVocabulary, Phonetics — are presented in
the facilitative contexts, so that students develop a direct understanding of how these
forms have to be used in speech.

The facilitative method dramatically changes the traditional approach to the
use of Grammar rules, when students firstly report all knowledge of Grammar
phenomenon. Now their consciousness is directed at solving different speech
problems; and rules-instructions have to be given at certain doses during the whole
process of automation, help to arrange a speech unit. This approach to the use of rules
Is called by us “quantization”.

So, we’ll propose our own examples of exercises for actualization of the
facilitative interaction at the English lessons, which were provided by us for students
of the first course at non-specialized faculties at the universities. The experiment
lasted during February-March, 2023 at Rivne State University of the Humanities. 136

students were participated at this stage of the empirical research.
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Example of exercises for actualization of the facilitative interaction at the lessons
at the universities

1. Fixing on new, unknown material (speed drills).

The teacher names the first word or phrase from a new lexical model. Students
will come up with an entire sentence using the desired structure. The bottom line is
that the task should be carried out at the proper pace to maintain a great interest and
students’ attention. As soon as the pace becomes feasible for students, it is necessary
to increase it, so that the exercise was all the time stimulating.

II. Chain Exercises (chain drills).

One student turns to another, saying, for example: “Hello. My name is George.
What’s your name? Tell about your preferences in studying at the university”.

The other one answers: ““Hello. My name is Mary. Different people have
different learning preferences. There are many models which can be used to describe
these preferences. Learning styles is one that accounts for learner these differences,
which can be useful in understanding the different ways we study. It can also be
useful to know your strengths and use them to enhance learning.

Learning style refers to a student’s specific learning preferences and actions.
One student may learn more effectively from listening to the instructor, while another
prefers to listen and take notes. Another person learns more effectively from reading
the textbook, while another student benefits mostly from charts, graphs and images
the instructor presents during a lecture. It’s important to note that people don’t
necessarily have a single definite style. Students can use different styles in different
situations, but they often tend toward specific preferences.

Learning style is important in colleges and universities. Each different style
have to be described later in more detail, has certain advantages and disadvantages
compared with other styles. None is “right” or “wrong.” You can learn to use
different styles more effectively.

Instructors also have different teaching styles, which may or may not match up
well with students’ learning preference. Although you may personally prefer a

certain style of teaching, you cannot expect that your instructors will use exactly such

146



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
learning style that you prefer. Therefore, it is important to know how to adapt
yourself to teaching styles.

It is important to note that there are many criticisms of the learning styles
model. Some researchers say that there is no evidence that identifying a learner’s
style and then teaching to it accordingly results increased students’ outcomes.
Another criticism is that identifying one single learning style or method of learning
and focusing on it alone can result in ignoring the other learning modalities, and this
could ultimately hamper learning. It is much more useful to think of it like this: if you
recognize a learning strength, then use that strength by adding more of it to your
learning strategies. But don’t stop using the other modalities. For example, if you
discover that listening is a strength for you, then it would be useful for you to add
listening activities to your coursework, such as downloading lectures and re-listening
to them while you are doing other activities (riding the bus, going for a run, or doing
the dishes). But listening to lectures on your phone should not replace attending
classes, practicing concepts by doing homework questions, or working together in
study groups — as these are all things that can enhance your learning as well.

I wish all students to learn the following theories and see if any of the concepts
resonate with your own mind”* (Learning Preferences and Strengths, 2023).

Then Mary returns to another student and asks: “What’s your name? Do you
know what it is Multiple Intelligences?”

The student answers: “My name is Nik. Often, we associate learning at the
university with strengths in reading and writing. Though it is true that reading and
writing are the most important skills having been used in many courses. You can also
apply other learning strengths to contribute to successful learning.

Also, different systems have been used to describe the different ways by which
people study. Some students describe the differences between how extroverts
(outgoing, gregarious, how to be sociable) and introverts (how to be quiet, private,
contemplative people) in the process of studying. Some people prefer divide people

into “Thinkers’ and ““Feelers.”

147



CYYACHI TIPOBJIEMU TEPMAHCBKOI'O TA POMAHCBKOI'O MOBO3HABCTBA - 2024

A popular message is Multiple Intelligences, based on the research written by

Howard Gardner. H. Gardner proposed that there were eight different ways of

learning, creating things and solving problems. Everyone uses all eight of these

intelligences; however, for each individual some intelligences are areas of strength,

while others are weaker, leading to different preferences in learning. So, eight

multiple intelligences are:

1. Verbal (preferred lexical units).

© N o o B~ WD

Logical (preferred Math and Logical Problem Solving).
Visual (preferred images and spatial relationships).
Kinesthetic (preferred body movements and actions).
Rhythmic (preferred music, rhymes).

Interpersonal (preferred different types of group activity).
Intrapersonal (preferred introspection and independence).

Naturalist (preferred nature, natural categories).

Here is a more detailed description of different types of intelligences:

The Multiple Intelligences

The type of
intelligence

Description

“Word smart”
Verbal-Linguistic
Intelligence

The capacity to use language to express what’s on your mind and to understand
other people. People who are high in this intelligence are sensitive to language,
meanings, and the relationship of words. They engage easily with vocabulary
activities, grammar, poetry, essays and plays.

“Logic smart”
Logical-
Mathematical
Intelligence

People with a highly developed logical-mathematical intelligence understand the
underlying principles of some kind of a causal system; or can manipulate numbers,
quantities, and operations. Abstract thinking, counting, organizing; and logical
structures are preferred by people high in this intelligence. They also like critical
thinking activities, breaking words into smaller parts and reassembling them.

“Picture smart™
Visual-Spatial
Intelligence

People strong in this intelligence have the ability to represent the spatial world
internally in their minds. Spatial intelligence can be used in the arts or in the trades
and sciences. Those who are spatially intelligent and oriented toward the arts, are
more likely to become painters or sculptors or architects than, say, musicians or
writers. These people tend to be keen observers, able to think in three dimensions,

148




CYYACHI TIPOBJIEMU TEPMAHCBKOI'O TA POMAHCBKOI'O MOBO3HABCTBA - 2024

and like to use metaphors. Learning materials that work well for them include:
graphs, charts, colour codes, guided imagery, pictures, posters, and mind maps.

“Body smart”
Bodily-Kinesthetic
Intelligence

Body smart people have the capacity to use their whole body or parts of their body
—hands, fingers, arms — to solve a problem, make something, or put on some kind of
a production. These people have good body control and fine motor skills; and are
often active and animated. They need ““hands-on” learning opportunities, like shop,
labs, games, skits, and plays.

“Music smart™
Musical
Intelligence

Music smart people have the capacity to think in music, to be able to hear patterns,
recognize them, remember them, and perhaps manipulate them. People who have a
strong musical intelligence don’t just remember music easily — they can’t get it out
of their minds, it’s so omnipresent. People will be sensitive to rhythm, pitch,
intonation, and can remember tunes and rhythms easily. They tend to like poems,
plays, jazz chants, rap music, songs, and musically guided imagery.

“People smart
Interpersonal
Intelligence

Those who are people smart have an understanding of other people. Anybody who
deals with people has to be skilled in the interpersonal sphere. This is a social
intelligence and those who are high in this area are outgoing and interactive;
sensitive to others’ moods, feelings, and motivations.

“Self smart™
Intrapersonal
Intelligence

Self smart people have an understanding of themselves, of knowing who they are,
what they can do, what they want to do, how they react to things, which things to
avoid, and which things to gravitate toward. They tend to know what they can do.
They tend to know what they can’t do, and they also tend to know where to go if
they need help.

“Nature smart™
Naturalistic
Intelligence

Nature smart people have the ability to discriminate among living things (plants,
animals), sensitivity to other features of the natural world (clouds, rock
configurations) as well as a good sense of their surroundings and environment.
They are also sensitive to changes around them, both outdoors and indoors.

Gardner later
added the 9th type
of intelligence:
“Life Smart”
Existential
Intelligence

People with existential intelligence have the sensitivity and capacity to tackle deep
questions about human existence, such as the meaning of life, the reason for death,
and the explanation of how we got here. They tend to be reflective, deep-thinking,
and able to design abstract theories. They appreciate multiple perspectives, see
connections, challenge assumptions, and push boundaries. They can become
scientists, philosophers, and theologians.

It is also important to note that we can continue to develop our intelligence and

use Multiple Intelligences to learn content in any course. Our brains continue to

149




CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
grow and develop over time, even into adulthood. Taking into account full
advantages of these opportunities for growth can support learning in any course”
(Learning Preferences and Strengths, 2023). Students continue this task, each of them
adds a new link to the chain.

So, the process of facilitation in educational activities cannot be understood
simplistically. Participating in any form of the activity and learning consciously are
doing quite different things. The action, if it is imposed by a team of methodologists,
teachers, pedagogues, etc., is carried out under pressure on the student, then it is
perceived beyond any meaning as a so-called “temporary” necessity. In Psychology
the following attributes of a person are recognized: a student’s consciousness and
activity; attributes of the psyche, such as subjectivity, activity, adaptability; attributes
of the person’s consciousness — the experience, knowledge and attitude; attributes of
the activity — the awareness, purposefulness, motivation.

All these attributes are directly or indirectly were included into the cognitive
process. But in the traditional reproductive system of education such attributes as
“consciousness”,  “activity”,  “subjectivity”,  “attitude”,  “purposefulness”,
“motivation” are as some constant, unchanging components. Psychologists claim that
they only participate in a wide-ranging activity, which includes: planning,
organization, implementation, the analysis of the results, communication in a
reference group. Thus, the subject of learning gets access to the awareness of the
meaning of cognitive activity. Only on this basis a person can develop meaningful
motives, value orientations and, ultimately, the direction of the individual and
relationships with others. This formula of “facilitatively expedient activity” (the
author’s term) reflects the scheme of reproduction of absolutely new knowledge,
having been tested by us in the process of cognitive activity, which will be used to
justify facilitation as a separate type of the activity.

Studying in classes at secondary educational institutions implies the task of
organizing a special activity with a specific purpose. Any activity contains in its
structure some blocks that interact with each other (Pimperton & Nation, 2010):

 block I — block of needs, motives, interests;
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* block Il — operational and effective one, which contains the system of operations,
actions and their goals;
* block Il — a block of business and interpersonal communication related to the
process of students’ activity between each other and students — teacher activity.

Straight forward and reverse relationships between the components of each
block indicate that changes in one block lead to changes in others. These changes can
occur both constructively and destructively, which will ultimately lead to the
development or inhibition of cognitive activity of students.

So, it is possible to propose a regularity, in a view of which it becomes
possible to change interpersonal relationships in a group of students (updating to the
1% block). The activities should be carried out not directly with regard to these
relationships, but to the organization of students’ cognitive activity (updating the 2™
block). Purposeful restructuring of the stages and goals of the activity (updating the
2" block), due to the direct dependence on many external factors, will change the
nature of relationships in the group (updating to the 1* block). In turn, the changes in
interpersonal relationships (updating to the 3% block) facilitates changes in the 1% and
the 2" blocks, which will contribute to the formation of needs, motives, interests of
students, etc. (Fig. 1).

Block of needs, motives,
interests of students Block’s actualization

A

> Operational Block

Facilitative influence of a
teacher on students

Block of business and
interpersonal
communication ~ Block’s actualization

A
A system of operations, actions and
goals of the performance of the activity

Fig. 1. The place of facilitation in the structure of Blocks of Cognitive Activity
of students
Conclusions
Based on the given regularity, we can unmistakably outline the role of

facilitation in these interacting blocks of cognitive activity of students. Facilitation
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involves changing the teacher’s position in the learning process. Updating his/her
pedagogical activity in all its directions (blocks), the teacher skillfully facilitates —
manages, directs, helps students in their educational activities. As a result of
pedagogical activity, a certain new formation appears. So, it is a process of
facilitative interaction, where the main figure is the student himself/herself as the
subject of his/her own cognitive activity. Meanwhile, the teacher only uses all the
possibilities of the educational environment, directing the activity of the student in
order to further developing of his/her personality.

Thus, facilitation is a specific type of a teacher’s activity. Even in ancient
Greece, scientists (Phani, Arulmozi, Shiva & Mishra, 2020) said, that a longer way of
learning was through instructions, a shorter way was through example. It is this
“short path” in knowledge that teachers-facilitators are called to show. In facilitative
interaction the subject of the activity can be an individual (a group, a collective), who
Is clearly aware of his/her own motives, goals and methods of performing future
cognitive activity and, in such a way, a student is ready to implement it under any
conditions.

Improving students’ behavior (for example, their self-control), it is an
important goal in many universities, facilitative programs at this moment, while this
group of components is not sufficiently represented in the various classifications
having been mentioned above. In addition, many activities use both preventive and
reactive strategies. Therefore, there are the following classification (or “types”) of
classroom facilitative interventions, based on their main paradigm:

1) Teachers’ behavior-focused interventions. The main focus of the
intervention is to improve the management of teachers (for example, the maintenance
of order, the introduction of rules and procedures, disciplinary measures), and thus on
changing the teachers’ behavior.

2) Teacher-Student relationship-focused interventions. The main focus of the
intervention is to improve the interaction between teachers and students (teacher-
student interaction), and consequently, to develop caring and supportive

relationships. Only preventive interventions are included into this category.
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3) Students’ behavior-focused interventions. The main focus of the
intervention is to improve the students’ behavior, for example, through group
unforeseen events or improving the self-control of all students. Both preventive and
reactive interventions are included into this category.

4) Students’ social-emotional development-focused interventions. The main
focus of the intervention is to improve the social and emotional development of
students, such as strengthening the feelings of empathy for other children. Both
preventive and reactive interventions are included into this category.

It is also clear that the appropriation of facilitative learning activities has a
great impact on learning and achievement. The selection, creation or adaptation of
such activities is largely informed not only by the profile of the learner
himself/herself, but also by the way in which teachers perceive themselves and their
own role in the society. These self-images in turn influence teachers’ teaching
strategies and behavior in the whole class. In this sense, successful teaching depends
on the teacher’s:

the optimal involvement into the learning material;

personal interest in the learner;

the development of certain personal traits, such as relaxation, openness,

originality and spontaneity.
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Mariam-Sofiia Shamsutdynova
(Rivne,Ukraine)
STIMULATING MOTIVATION TO LEARN A FOREIGN LANGUAGE

AMONG STUDENTS BY TAKING INTO ACCOUNT
THEIR VALUE SYSTEMS
The development of the ability to speak a foreign language should begin in
childhood, since children have higher psychological capabilities for mastering a
foreign language compared to adults. Children usually have less fear of live
communication, they are less susceptible to social complexes, and are more ready to
communicate and learn surrounding world. The process of cognition and socialization
Is closely related to communication. However, teaching a foreign language to high
school students also includes the problem of motivation. Unlike adults, students are

usually not so clearly aware of the goals of learning. How can you interest a high
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school student? We believe that the main problem here is the adaptation of the
educational system to the current value systems of the student.

The main problems of teaching children foreign languages include:

1) Insufficient time allocated for language learning. Typically, foreign
language lessons are held only within the school schedule, and the frequency of
lessons may not be sufficient for effective learning of the material. For example, the
school curriculum usually provides only 2 lessons per week of 45 minutes each,
which, with a large number of students, is not conducive to achieving good results.

2) Problems related to educational material. Many foreign language textbooks
contain tasks in the foreign language itself, which can create difficulties for students
to understand. For example, if a child cannot understand even a word in a textbook,
he may feel helpless and afraid of learning a language. This approach can lead to
alienation from the learning process and decreased student motivation. (Gardner,
2001)

3) Topics and methods of teaching that are irrelevant for the system of value
orientations of modern children only push them away from the learning process and
do not contribute to the emergence of motivation to acquire knowledge.

We identify the following factors for activating motivation to learn a language:

- The global popularity of the English language not only provides children and
adults with access to global culture and communication with people around the
world, but also stimulates their motivation to learn the language. By showing children
that knowing English will allow them to understand the dialogue and lyrics of their
favorite cartoons, and translate and understand the meaning of popular songs and
phrases from world hits, we can instill in them confidence and interest in the
language. This not only makes learning more fun, but also helps children understand
that speaking English opens up new communication opportunities and enriches their
cultural experiences. (Shamsutdynova, 2023)

- Reinterpreting famous words such as “snowman” (snow + man) not only
grabs students’ attention, but also helps them see that English can be fun and

accessible. As learners begin to understand the structure and origins of words, it helps
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build their linguistic confidence. Knowing the origins of words allows children to
discover new words and expand their vocabulary, which in turn increases their
motivation and confidence in learning English. This approach also helps children
understand that language is not abstract or incomprehensible, but has its own logic
and system that can be understood and mastered. (Cenoz, 2003)

- Regular repetition of previously studied topics plays an important role in
memorizing content effectively. Asking questions about different topics is one way to
help stick knowledge in your students’ minds. This process not only helps students
actively recall information they have already learned, but also increases their
confidence in their knowledge. By taking quizzes on a variety of topics, students can
delve deeper into course content and focus their attention on important concepts and
facts. In addition, research can contribute to the development of students’ self-control
and self-evaluation skills, which are important for students to pursue further learning
and acquire knowledge.

- Attractive and colorful textbooks play an important role in motivating
students and involving them in the learning process. Textbook design needs to be
thoughtful and appealing to capture students’ attention and make learning more
enjoyable. Colorful and clear illustrations, interesting tasks, and designs help make
the material more accessible and understandable for students. Additionally, a well-
designed textbook can help students improve their memory and retain information
better.

- Textbooks should have a consistent style and layout so that you don’t spend
unnecessary time learning new typefaces or design styles. This allows students to
focus on the learning material without being distracted by different forms of
information presentation. Consistent textbook design also contributes to more
effective learning by providing students with a consistent and understandable context.
(Wolf, 2005)

- A positive attitude towards the country in which the language is being studied
plays an important role in the student's motivation and desire to learn new

knowledge. Fostering a positive view of native speakers and their culture helps
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children develop openness to new ideas and accept differences between cultures more
easily. When students understand that learning a language not only opens them up to
new linguistic possibilities, but also immerses them in the wonderful world of another
culture, their interest and motivation to learn a language is stimulated. A positive
attitude toward a country and its culture also helps foster students’ tolerance and
intercultural understanding, important aspects in today's global society. (Chomsky,
1975)

To summing up, understanding students’ values is crucial for successful
foreign language education. By considering individual values, effective motivational
strategies can be developed. The global popularity of English stimulates interest in
learning, especially when it is applied in everyday life. Revisiting familiar words and
repetition of material helps students see the target language clearly. Attractive
textbook design and consistent style promote better learning. A positive attitude
towards the country’s culture increases motivation and contributes to tolerance and
understanding of intercultural differences, which is essential in modern world society.
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JIwomuna HAcnozypcoka
Ceéimnana ' onmwk
(Piene, Ykpaina)
BUKOPUCTAHHS IT'POBUX TEXHOJIOI'IH TP HABYAHHI

IHO3EMHOI MOBU Y HEMOBHOMY 3BO

OBoso1iHHS 1HO3eMHOIO MOBOIO Y HeMoBHOMY 3BO nependadae opmyBaHHS
y CTYACHTIB HU3KM KOMIIETEHIIH. 30KpemMa, BUITYCKHUKH MOBHHHI OYTH 37aTHI 0
KOMYHIKallili B yCHI Ta NUCHMOBIA (OpMI 1HO3EMHOIO MOBOIO Ta BHUPINIYBATH
3aB/JIaHHS MDKOCOOMCTICHOI Ta MIKKYJIBTYpHOI B3aeMoaii. OTxe, CTyAeHTH NOBUHHI
BOJIOJIITH NMEBHUMH 3HAHHAMHU (HANPUKIIAJ, 3HAHHIMH MOBHHX 3ac00iB) i BMIHHSIMH
(BUKOpUCTOBYBAaTH (POPMYIU MOBHOTO CHUIKYBaHHS, (DOPMYIJIIOBAHHS CBOET TOYKH
30py TOINO), a TAaKOX BMITH CIIIBBIIHOCUTH MOBHI 3aCO0M 3 KOHKPETHHUMH
CUTYalliIMH MDKKYJIbTYPHOTO MOBHOTO CITUIKYBaHHS.

BupimenHss 1p0ro KOMIUIEKCHOTO, «TJ00aJbHOTO» 3aBIaHHS BiIOyBA€THCS
MPOTATOM BCHOTO NEPIOy HaBYAHHS 1HO3eMHOI MOBH Yy HeMoBHOMY 3BO i1 Bumarae
BUKOPUCTAHHS PAIIOHATBHUX 1 €PEKTUBHUX IMIAXOAIB 1 TEXHOJOTiH, GOpPM 1 METOIIB
HaBYaHHSI. Y IIbOMY KOHTEKCTI MPUHHATO TOBOPUTH IPO 3aCTOCYBaHHS HOBHX
1HPOPMAIIITHO-KOMYHIKAIIIMHUX ~ TEXHOJOT1H, aKTUBHUX METOJIB  HaBYaHHA,
mudepeniiiiopadoro miaxony. OnHak «0a30BUM €1EMEHTOM» € METOAU Ta MPUHOMHU
HaBYaHHS 1HO3€MHOI MOBH, K1 BUKJIa/lad BUKOPUCTOBYE B ayIUTOPIi, Oe3m0cepeHb0
MpaIOYM 31 CTyJCHTaMU. 3HAHHS Ta BOJIOJIHHS CTYyJI€HTaMU MOBHUMH 3aco0amu,
3aCTOCYBAaHHSI 1X y KOMYHIKAIil 3aJ€XUTh BIJl TOTO, HACKUIbKH €(PEKTUBHO Iei
Martepian OyB mpeACTaBICHUM, 3aKPITJICHUM, BIAMIPaIlbOBAHUH.

MetoaoM, sIKHWiA JO3BOJISIE. a) MOTHUBYBAaTH CTYACHTIB MO0 BUBYCHHS
npeaMery, 0) crpusie PO3BUTKY MOBHOI 1 MOBJICHHEBOI KOMIICTEHIIii, B) CIpPHSE
MIBUIIIOMY 1 MIITHOMY 3aCBOEHHIO MaTepiajy, € came rpa. Yu € BUKOPUCTAHHS irop y
CTYICHTCHKIM ayauTopii BumpaBgaHuM? | sKm0 Tak, TO SKi irpu HaWKpalie
CIPUSATHUMYTH PO3BUTKY MOBJICHHEBUX YMIHB?

VY cywacHili Hayll Tpu PO3MIISAAIOTHCS SIK METOJ, SKHM MOXe €(PEKTUBHO

BUKOPUCTOBYBATHCS NPU HAaBYaHHI IHO3EMHOI MOBHM SIK JIT€H, Tak 1 JOPOCIHUX.
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Jlopeuno HaBecTu kinacudikaiii irop, siki J03BOJSATH 30pIEHTYBATHUCS, fKI IrpU
MOXKYTh CIIPHSITH PO3BUTKY MEBHUX MOBHUX HABUYOK.

Tak, Anan Mein BUAUISE Taki BUAH iTOp:

1. Jlexcuuni. 2. I'pamatnuni. 3. @onetnuni. 4. Opdorpadiuni. 5. TBopui
(Maley,1999).

[lepmri 9oTHpH MOXKYTh OYTH BITHECEHI JI0 TaK 3BaHUX MOBHUX, METOIO SIKUX €
(dbopMyBaHHS BIJMOBIIHUX HABUYOK. TBOpYI IrpM HOCSATH KOMIUIEKCHUM XapakTep,
MaloTh Ha yBa3l TBOpPYE 3aCTOCYBaHHS 3aCBOEHHUX 3HAHb 1 HABMYOK B IrpOBIH
CUTYaIii.

Jliist irop, MOBa Mpo AK1 MiJIe y CTaTTl, MU MPOMOHYEMO Ha3BY «CJIOBECHI Irpu».
Bci BoHM moB’si3aHi 31 CJIOBOM, HOro MPaBOMKMCOM, 3HAYEHHSM, MOEIHAHHSIM 3
iHmuMu cinoBamu (B TepmiHosorii CTpoHIHA CIOAM MOXYTh OyTH BiTHECEHI 1
JICKCUYHI, 1 opdorpadiuni irpu). CI0BeCHI irpu JTO3BOJISIFOTh YIHSIM:

- PO3IIMPIOBATH CIOBHUKOBUM 3amac, 3HAMOMUTUCH 3 HOBUMH JIEKCUYHUMHU
OJIMHULISIMH;

- MILHIIIE 3aCBOIOBATH BXKE 3HAWMOMI1 JIEKCUYHI OJMHMUII,

- BIAMpalbOBYyBaTH MPABOMMUC CIIiB;

- aKTUBI3yBaTH MOBJICHHEBY JIISIIbHICTb;

- 3HAHOMUTHUCS 31 CIOJYYHICTIO JIEKCUUYHMX OJWHUIb, CTIMKUMU BUpPa3aMH,
(dhpazeonorismamu.

Jlo clioBECHHX IrOp MOKHA BIJHECTH TaKi:

1. Anarpamu;

2. KpocBopu;

3. INomryk ciiB cepen aitepHoro xaocy (Wordsearch);

4. «Illubenuryr» (Hangman);

5. «bannma» (cnoBecHa rpa, y sAKidi HEOOXiTHO CKJIaJaTH CJIOBa 3a JIOMOMOTO)
JiTep, MEBHUM YMHOM JIOJIaHKX HA KBaJpaTHE irpoBe moie) ;

6. «CnoBa» (CkiagaHHs KOPOTIIUX CIIiB 3 OJTHOTO JJOBTOTO)

7. "Unscramble” (ckiamanHs ciioBa 3 HassBHOTO HaOOpy JIiTEp) ;
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8. Wordchain (ckmagaHHS CIUCKY CIIB NUISXOM 3aMiHHA OJIHIET JIITEpH Y
KO’>KHOMY HACTYITHOMY CJIOBi, MOKJIBO 3 OIOPOIO Ha JediHiIii) ;

9. Konctpykrop (ckiamaHHs CHiB 3 MOpQeM, TpPEICTaBICHUX Ha OKPEMHX
KapTKax) ;

10. «Ogna OykBa — Gararo ciiB» (y4HiI Ha3MBAaIOTh BiJOMI IM CIIOBa Ha MEBHY
OyKkBy a0OCTKH) ;

11. «OcTanns jnitepa» (Ha3BaTH CJIOBO, IO MOYHMHAETHCS 3 OCTAHHBLOI JITEPU
MONEPEAHHOT0; BapTO 3a3HAYMTH, 110 B AaHTJIMCHKIM MOBI, 3 YypaxyBaHHAM
HEBUMOBHOI JIITEPU Ha KiHII1 CJIOBA, MOXe OyTH 3alpONOHOBAHO MOYMHATH CIOBO 3
OCTaHHBOT'O 3BYKY MOTIEPEIHBOTO) ;

12. «3uukdi nirepu» (BrajgaTH CJIOBO JIMIIE 3a TOJOCHUMHU/TIPUTOIIOCHUMH) |

13. Hot Chair (Bigramatu cioBo 3a 10oro BU3Ha4YE€HHSIM, CHHOHIMaM, aHTOHIMaM
TOIIIO) TA 1HIII.

be3ymMoBHO, cioBecHa rpa Ha 3aHATTIX 3 aHMIHCHKOT MOBU y HeMOoBHOMY 3BO
HE IMOBMHHA OyTH CaMOIUJIIIO, X04a B JISIKUX BHUIAJKaX BOHA MOXKe OyTH CBOTO PsIY
PO3PSIIKOO TICSA HanpykeHoi podotr. OpraHizyroun rpy Ha 3aHATTIX 3 iHO3EMHOT
MOBH, BHKJIQJaueBi CIIiJi BpaXOBYBAaTH 3arajibHi METOJWYHI TPUHIMIH, a TaKOX
NPHUHIUIK TICaroriki HaBYaHHS TOpOciuX (a/pke CTYIACHTChKA ayJUTOpPis 4YacTo
NPETEHIYE Ha <«JIOPOCHICTh», 1 HPU LbOMY OJHAKOBO OXOYE BIATYKYETHCS Ha
NPUHOMH Ta METOJIH, 1[0 BUKOPUCTOBYIOTLCS ITpH poboTi 3 aitemu) (Wagner, 1979):

Jlopocnum HEOOXiHO 3HATH, HABINO BOHM BYaTh TOW YW IHIIWA Martepiall.
Tomy Bukiamad mae OyTH TOTOBHM TOSICHUTH, SK Tpa JIOMOMOXE CTYACHTAM Y
BHBYCHHI 1HO3eMHO1 MOBH. J[OpOCIIi pO3risgatoTh HaBYaHHS SIK BUPIIIEHHS MPOOJIeM,
BOHU HaBYAIOTHCS Y TOMY YHCII1 Ha CBOEMY JIOCBiJll, «HA MPAKTHI[I», 1 BAKOPUCTAHHS
CIIOBECHUX Irop MOK€ HagaTh JUIsl I[BOTO IMHMPIIT MOXJIMBOCTI, HDK IIPOCTE
BUKOHAHHS BIpaB 3 migpydHuka. ['pa mae OyTu go0pe mpoayMaHOlo, MaTH 4YiTKi
MpaBWiIa Ta HECKIAIHI YMOBHM, KOHTPOJIIOBATHCS BHKIajadeM. [pa TOBHHHA
MPOBOAUTHCS B J00pOo3UwIuBii armocdepl, HaJalOud CTyACHTAaM MOMJIMBOCTI

CaMOBUPAXCHHS, CAaMOPO3BHTKY. BOHa MOBMHHA MICTUTH €JIEMEHT 3MaraHHs (3a
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MEPBICHOT YMOBH PIBHOCTI YYAaCHUKIB/KOMAH]I), III0 MOXE aKTUBI3yBaTH MHCICHHEBY
JUSIIBHICTD CTYICHTIB, 3a0X04YYBAaTH iX /10 aKTUBHO1 y4acTi.

JITEPATYPA:
1. Maley A. Games for Children. Oxford University Press, 1999. P. 160-162.
2. Wagner J. Spieltibungen und Ubungsspiele im Fremdsprachenunterricht.
Materialien Deutsch als Fremdsprache. Heft 10. Regensburg: DAAD, 1979. P. 12—
13.
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CEKIIIA 4. BAKOPUCTAHHS IHHOBAIIIMHUX TEXHOJIOI'TH B
MPOLIECI MOBHOI MIATOTOBKU CTYJEHTIB-®LJI0JIOTI'IB

Tamara Bilous
(Rivne, Ukraine)
Timothy Dante Meloni
(Columbus, USA)
INTERCULTURAL DIMENTION OF TEACHING ESL

Societies in the modern world are the result of intercultural communication.
All of them were built on the basis of cultural diversity, “which has been a source of
strength and transformation throughout human history. This is particularly clear
today, in a world where a great diversity of people live closely together, their co-
existence intensified by social media and technological communication, changing the
economic and cultural landscapes even in the most remote places” (Deardorf, 2022).

Although individuals and communities are more connected than ever,
conflicts and misunderstandings prevail between and within societies.

UNESCO’s mandate is essential to address these pressing challenges, as it
aims to build peace in the minds of people by building mutual understanding. In this
regard, promoting intercultural dialogue is essential, and UNESCO has been
appointed as the lead agency in the United Nations System for the International
Decade for the Rapprochement of Cultures (2013-2022).

Fostering intercultural dialogue means, above all, to give access to every
people’s culture and history and highlight the continuous articulations between
cultural diversity and universal values to show the ways in which intercultural
exchanges fuel humanity’s vitality.

This is at stake in UNESCO’s role to promote the universal value of the
elements of the cultural World Heritage, as in the Constitution of General and
Regional Histories showing how our heritage is the result of a history of mutual
influences between civilizations.

As intercultural dialogue is a dialogue between peoples, its main day-to-day
challenges are to change mental attitudes to promote mutual respect and openness and

to provide humans with the means to get involved with each other.
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Education is one of our major means to convey these values and to achieve
the goals of the 2030 Agenda for Sustainable Development, adopted by the United
Nations, to provide individuals with key competencies to act as engaged and
responsible citizens in today’s world. However, these skills also have to be part of a
lifelong process based on experience and reflection, gathering cognitive, affective,
and motivational elements. This is the reason for initiatives to empower individuals
with the skills to manage personal encounters and experiences with “cultural others”
and engage in intercultural dialogue (Deardorf, 2022).

Intercultural competence is a critical skill for educators especially in higher
education. Considering the fact that ESL teachers have linguistically and culturally
diverse students in their classrooms, this issue becomes more crucial for ESL teachers
(Moeller & Nugent, 2014). To train culturally competent language teachers, some
TESOL programs provide various practicum opportunities for pre-service ESL
teachers to work closely with culturally diverse students (Kim, 2017).

Training interculturally competent teachers is important not only to address
the needs of linguistically and culturally diverse students but also to educate globally
minded students.

According to Garrett-Rucks (2016) “considerable academic attention and
resources are spent on internationalizing education,” and that is why “integrating
intercultural dimensions into educational systems” can “prepare learners for the
challenges of a global workforce in the 21st century”. Likewise, Niculescu and
Bazgan (2017) also believe that teachers not only “play a key role in the development
of any student’s IC” but these teachers can also “affect future generations’ thought
and action” in other words, beyond being interculturally competent, teachers “should
encourage the development of students’ 1C”. Merz (2016) further explains the chain
reaction of this teacher training, or lack thereof, saying if teacher educators are not
“modeling appropriate intercultural skills, attitudes, and knowledge to their pre-
service teachers,” then who would? In other words, to educate globally minded and
culturally competent individuals of the future, all teachers and teacher educators

should be trained for effective intercultural interactions.
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Anna bhaweecoka,
Hamania /[mumpenko,
Maiia @eoopeup,
(/Iyuvk, Ykpaina)
JEBATHA I'PA SIK 3ACIb PO3BUTKY KPEATUBHHUX TA

KOTHITUBHUX 3IBHOCTEM 3JIOBYBAUYIB OCBITH HA 3AHATTSIX
IHO3EMHOI MOBH

[IpoGnemMa HaBuYaHHA 1HO3€MHOi MOBH Ha CY4aCHOMY €Talll PO3BHUTKY

HAI[IOHAJIbHOT METOJOJIOTIYHOT HAayKd BHU3HAYAETHCS TJI00ATbHUM KOHTEKCTOM

OCBITHM, HaBYaHHSM yMPOJOBXK YChOTO JKUTTS Ta CTalUM COLIQTbHAM Ta

eKOHOMIYHMM DPO3BHUTKOM. [HIIOMOBHa KOMYHIKaTHBHA KOMIIETEHTHICTh, PO3BUHYTA

Ha BHUCOKOMY pIBHI, € TIEPEIyMOBOIO CTaJOro HaBYaHHA Ta HpodeciiitHOro

YAOCKOHAJEHHSI BIPOAOBX >KUTTS Ta BU3HAUYa€ HEOOXITHICTh HAOIMMKEHHS SIKOCTI
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IHIIIOMOBHO1 OCBITHM JI0 €BpPONEHUCHKUX CTaHAApTIB. JlOCSTHEHHS TaKoOro piBHA
OBOJIOJIHHSA 1HIIIOMOBHOI) KOMYHIKAQTUBHOIO KOMIIETEHIIIEI0 MOXJIMBE JIMILIE B
OCBITHBOMY CEpEJIOBHIII, SIKE 3a0e3Meuye BHCOKHA KOTHITUBHUU PIBEHB, MOBAKAE
PO3MAITTS KOTHITUBHUX CTHIIIB, CITIOCOOIB MUCIICHHSI, 3arajIbHOIOACHKUX IIHHOCTEH
Ta MEHTAJITETY, CIIPUsE TBOPYi peaizallii 3100yBadiB OCBITH.

OpnauM 13 eeKTUBHUX 3ac001B JJIsl JTOCATHEHHS JaHOI METH € jebaTHa rpa,
sKa IIMPOKO BIPOBAKYETHCS Y OCBITHIN Tpoliec, 3a0e3neuye eeKTHBHE BUBUCHHS
1HO3€MHO1 MOBH B 3araJlbHOMY 1 PO3BUTKY 1HIIOMOBHOI KOMYHIKaTUBHOT KOMIIETEHII1
30KpeMa  3aBISKH CTBOPEHHIO OCOOJMBOTO  1HTEJIEKTYaJbHOTO  OCBITHBOIO
cepenoBuiia. JlocaipKeHHIO BIIPOBAKEHHS 1€0aTHOL I'pH SIK €(PEKTUBHOI OCBITHHOT
TexHosorii npuausuim  yBary A. €pmonenko, H. BonommHa, miHrBICTHYHI
oco0iuBOCTI aHriIoMoBHUX aebariB pochimkye O. Jinyx. Haykosmi P. Kanamax,
3. Imxaposa, O. CMupHOBa BH3HAYAIOTh 3arajbHy CTPYKTYpY nIe0aTiB Ta QPyHKINT iX
YYACHUKIB, PO3TJISIAI0Th OCOOIMBOCTI Ie0aTHOTO BUCTYITY ToIo (€pmonenko, 2015)

AHani3 imel iCHyBaHHS CTIMKHUX BIJAMIHHOCTEH Yy crmoco0ax MHUCICHHS Ta
cnpuitaarTs chopmymroBana Sadia Belkhir y mpami Cognition and Language
Learning, a pO3BUTOK METAaKOTHITUBHMX YMIHb Yy CTYJICHTIB TMiJ Yac YHTaHHS
npodeciiHX TeKCTIB npeacTaBieHo y npaigx Tapia J.L. and Dufiabeitia J.A., Kamila
Ammour (Tapia, 2021). H. Kocrtypba 3a3Hayae, 10 KOTHITMBHI CTHJII
XapaKTEepPU3YIOTh OCOOIUBOCTI CIPUUHSATTS U 00poOKH 1H(DOpMAIii PO HABKOJIMIIIHII
CBIT, @ TaKOX BHUCTYMAIOTh SIK XapaKTEPUCTUKU OCOOMCTICHOI OpraHizailii JIIOJUHU B
uiomMy. XapakTepUCTUKAa KOMYHIKATUBHOI KOMIIETEHTHOCTI, MpEACTaBlieHa B 1l
poOOTi, sBiIsiE COOOI0 KOMIUIEKCHE YTBOPEHHS, IO CKIAJAEThC 3 TPhOX
KOMITOHCHTIB. KOTHITUBHOI'O, €MOI[IHHO-MOTHBAIIITHOTO, MOBEIIHKOBOTO. ABTOpPKa
3a3Haya€e, M0 camMe KOTHITUBHUNA KOMIIOHEHT KOMYHIKATUBHOI KOMIIETEHTHOCTI
OB’ I3aHMH 13 KOTHITUBHUMH cTiiIsiMu ocobucTocti (Koctpyoba, 2020).

Hedinimis tepmina «aebatu», sk 3a3Hadae A. €pMOJIEHKO, — II€ YITKO
CTPYKTYpOBaHHMM 1 CHELIaJIbHO OpraHi3oBaHUW MyOJIYHUN OOMIH JyMKaMu MIX
KUJIbBKOMa CTOpPOHaMHU 3 aKTyaJlbHOi TEMH, SIKUM CHpPSAMOBAHMA HA apryMEHTOBAHE

noBe/icHHS (OIMaHyBaHHS) OJIHE OJHOMY TE3H, 3allPOIOHOBAHOI 10 OOrOBOPEHHS, TaK
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1 Ha TIEPeKOHaHHs B CBOIM mpaBoTi TpeThoi cTopoHu (€pmonenko, 2015). Tomy
BepOasbHI 1 HEBEpOAIbHI 3aCO0H, 10 BUKOPUCTOBYIOThCS, CIIPUAIOTh KOTHITUBHOMY
Ta KpEaTUBHOMY PO3BUTKY 3/100yBadiB OCBITH.

JIx. I'indopn BBakae KpeaTUBHICTH OCOOJIMBUM Pi3HOBUIOM MHCIICHHS, SIKHMA
JOTMYCKa€ MHOXXHHHICTh IUIAXIB JJIg BUPIIICHHS 1HTEJICKTyaJdbHOI 3ajadi.
C. SIronkoBCHKUN MITKPECIIOE, 10 KPEAaTUBHICTH TICHO IMOB’si3aHa 3 TI€H0 YaCTUHOIO
IHHOBAITIHHOTO TIpoIIeCy, KU 3a3BWYail HAa3WMBAIOTh «I'CHEPYBAHHSIM HOBHUX iCH»
(Ao, 2022)

Ha nymxy O. baGenko, MoBa €, B mepuly 4epry, OCHOBHUM 3aco00M
CHUIKYBaHHS Yy JIFOJCBKOMY CYCHUIBCTBI M TaKOIO XK MIpOIO BBAXKAETHCS 3HAPSIAM
IHTENEeKTY. bByayun KOMYHIKaTUBHOIO [ISJIbHICTIO, CHUIKYBaHHs, 3aCHOBaHE Ha
PO3yMiHHI 1 mepeaavi AyMOK 1 IepeKMBaHb, nepeadavac akT MUCIACHHS (KOTHITUBHOT
TisIbHOCTI). Y I[bOMY CEHCI HUIICHHH 1 ONTHUMAaJIbHO OPraHi30BaHUU  IpoIliec
HaBYaHHS 3100yBadiB OCBITH Ma€ 3IMCHIOBATHCS Ha OCHOBI KOTHITHBHO-
TSTTBHICHOTO MMiaXoAy. PO3BHUTOK HaBYalbHO-IISUIBHICHOT (OpMH BKIIIOYAE TaKi
eTalnu. Hay4aHHs, il 3a 3pa3koM, KBas3iAoCHiKeHHS (MOIIYKOBO isSUTHHICHE)
(babenko, 2018). Came nebaTHa rpa € MPUKIAIOM HABYAIBHO-AISTIbHICHOT GopMu
KOTHITHBHOTO Ta KPEATHBHOTO PO3BUTKY, SIKA CHPHSE MEPETBOPCHHIO KOTHITHBHUX
eTamiB y KOTHITMBHI piBHI, € 3aco0oM cTabuli3alii KOTHITUBHOTO PO3BHUTKY 1
ONTUMAIBHOTO (DYHKI[IOHYBAHHS HOBONOCTAJIMX KOTHITUBHHUX CTPYKTYp 3aco0aMu
IHIITOMOBHOT KOMYHIKaIlii, BOJHOYaCc aKTUBHA JOCIIJHUIIbKA TBOpYa MISIBHICTH
3100yBaviB OCBITHM € OOOB’A3KOBUM TJIOM IMpOSIBY KpeaTWBHOCTI. TBopua mparis
BUMAra€e BKJIIOYEHOTO EKCMEPUMEHTYBAaHHS, TOIIYKY CIiBBITHOIICHb, MOPIBHIHHS 1
OTpAIFOBAaHHS CKJIQJHUKIB, TIPOBEJCHHS OKPEMHUX aHAJOTid, KOMOIHYyBaHHS
€JIEMEHTIB 1 O3HaK, a OTXKe, TAKOro THUITy OCMHCIICHHS 1HOpMaIlii, SKUi TsHKIE 10
KPEaTUBHOTO MHUCJICHHS.

Y mporeci HaBYaHHSA 1HO3€MHOI MOBHM 3aco0aMH JUIAKTUYHOI TpH
(GOpMyIOTbCSI KOTHITUBHI CTPYKTYpH 1 KOTHITMBHI KOMIIETEHIIl, KpEaTUBHI
KOMITIOHEHTH, $Kl JIO3BOJISIIOTH 3aCBOITH IHIIOMOBHHMI Matepial MEBHOIO pIBHSA

CKJIQJHOCTI 32 y4yacTi BUKJaJaya, OJHOTPYIHHUKIB Ta CAMOCTIMHO. [HaKmIe KaxydH,
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BiIOyBaeThbCcsl  ekcTepiopuzaiisi cHOPMOBAHMX KOTHITUBHHUX CTPYKTYp, IXHE
BUKOPUCTAHHS TMpPH aACUMUIALIT HOBOTO KOTHITUBHOTO JOCBITY. ACHUMUISIIIS
BiIoOpaka€ axkTyadbHUW pPIBEHb KOTHITUBHOTO PO3BUTKY, a aKOMOJAIS — 30HY
HaWOIMHKIOr0 PO3BHUTKY, a00 IMOTCHIIMHWK pIBEHb KOTHITUBHOTO PO3BUTKY. Ilifm
KOTHITUBHUM KOMIIOHEHTOM KPEaTHBHOCTI MU PO3yMIEMO CKJIATHUK KPEaTHMBHOCTI,
0 € TMPOSBOM I1HTEJIEKTyalbHOI 00JapOBAHOCTI W MOITYKOBO-TIEPETBOPIOBAIHHOT
aKTUBHOCTI OCOOMCTOCTI IOHAIIBKOTO BIKY, IO TOJATAa€ y 3JaTHOCTI CyO’eKTa
CaMOCTIMHO BHCYBAaTH MpOOJIEMH, HEIIAOJIOHHO iX BUPIIIYBAaTH, T€HEPYBATH BEJIHUKY
KUIbKICTh OPUTIHAIBHUX 17IEH.

[TopiBHsIBHMIT ~ HaNi3 MpoOLECY BHUKIAJAaHHA  aHIVIMCHKOI MOBH Y
mearorivHoMy Kosieki ta crapmmx kimacax 33CO Ne2 M. Jlympka, mpoBeAcHUMN
HaMHM, BKa3y€ Ha BHCOKY €(EKTHBHICTb BUKOPHUCTAHHSI /1€0aTHOI Tpu y Mpolieci
HABYaHHS 1HO3EMHOI MOBH, TaK SK BOHA 0a3yeThCS Ha CTBOPEHHI KOTHITHBHOTO
OCBITHBOT'O CEpeJoBHINA, chpuse (OPMYBAaHHIO KOTHITHBHOI, KpEaTUBHOI Ta
IHIIIOMOBHOT ~KOMYHIKaTUBHOI  KoMmrieTeHIid. [lomampmioro  JoCHipKeHHS ¢
y3araJbHEHHsI TOTPeOyIOTh TaKl aCMEeKTH ITi€l MPoOJIeMH SIK 3aCTOCYBaHHs Je0aTHOT
IpU HA 3aHATTAX 3 PI3HUX TEM, JUIsl y3arajdbHEHHS ¥ cHcTeMmarH3allii 3HaHb,
YAOCKOHAJICHHS KOTHITMBHUX, KpPEaTUBHUX 1 IHIIOMOBHUX BMIHb 1 HaBUYOK
3100yBaviB OCBITH, MIJrOTOBKA IEIaroriB J0 BIPOBAKEHHs Ne0aTiB B OCBITHIN
mpoiiec;, MeTOAUWYHE 3a0e3MeueHHs 3aCTOCYBaHHS TEXHOJIOrli nebaTHoi Ipu Ha
3aHATTAX Ta B MPOIIEC BUKOHAHHS CAMOCTINHO1 JOCIITHULIBKOT POOOTH TOIIO.
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POJIb BUKJIAJJAYA Y PO3BUTKY HABYAJIbLHOI ABTOHOMII

B OHJIAHH-OCBITI

ABTOHOMISI CTYAEHTIB CbOT'OJIHI PO3IJIAIAETHCS SIK Oa)kaHa MeTa BUIIIOI OCBITH,
OCKUIbKM BOHA BIAMOBIA€ MIIX0/aM, OPIEHTOBAHUM Ha CTYAEHTA, 1 B MOAAJIBILIOMY
7a€ 3MOTY HaBYATHCS BIPOJOBXK JKUTTA. HaykoBa miTeparypa mpormoHye Oarato
Bu3HaueHb aBToHoMii (Little, 1991), ae ocHOBHA KOHIIEIIIiS aBTOHOMII, 3TriHO imel
Xoneka, mojisrae B TOMY, IO caMi y4YHI IOBHHHI HECTH BIIMOBIJAJIBHICTh 3a
HaBuaHHs. [1ogi0HO 3BYYHTH 1 J{yMKa MPO Te, IO OyTH aBTOHOMHHM O3Hadae€ MaTH
3IaTHICTh CAMOCTIHHO KepyBaTH HABYAHHSAM SK JJI8 TPaKTUYHOI, TakK 1 IS
teopetrunol  miarotoBku  (Smith, 2008). Ille oaHier0o XapaKTEPHUCTHKOIO
AaBTOHOMHOT'O HaBYaHHS a00 CaMOCIPSIMOBAHOTO, € T, IO BOHO, SK INpaBWJIO, HE
Oo3Havyae a0CONIIOTHY CaMOCTIAHICTh 1 CKEpOBaHE Ha JOCATHEHHS MEBHUX LJIeH
(Benson, 2011). Po3BUTOK HaBYAIbHOI aBTOHOMIT Ta KOMIT IOTEPHI 3aCO0M HaBYaHHSI
(CALL) MaroTh NMOTEHI[IHHO CUMOIOTHYHUN 3B'S30K, SKHH MAa€ BaKJIMBI MPAKTUYHI
nepeBaru Jiis HaB4YaHHs Ta Bukiaaganas (Reinders & Hubbard, 2013). Ockinbku He
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BC1 Y4HI 37aTHI CAMOCTIHHO TPAIIOBAaTH 3 TEXHOJOTISIMU — TO HEOOX1JIHO, 1100 BOHU
OyJiM OCHAIEH1 CTPATEriIMU HaBUYAHHS 1 OTPUMYBAJIU MOCTIMHE KOHCYIbTYBaHHS AJIS
edekTuBHOTO OTpUMaHHsS 3HaHb. Came 1e cTae (QyHKIi€O BuuTeds abo JEKTopa,
KW Biirpae BUpIMaIbHy POJb Y PO3BUTKY aBTOHOMII YUHIB.

VY Konnenmii po3BUTKY IUCTaHIIHOT OCBITH B YKpaiHi 3a3Ha4eHO, IO
«JIMCTaHIIfHA OCBiTa PO3IIMPIOE 1 OHOBIIOE POJb BHKJIaAa4a, POOUTH HOro
HAaCTaBHUKOM-KOHCYJIbTAHTOM, SIKUW TTOBUHEH KOOPAMHYBATH Mi3HABAJIILHUM MPOIIEC,
MOCTIHO YJOCKOHAJIIOBATH Ti KypCH, SIKI BIH BHUKJIAJa€, MIABUILYBATH TBOPYY
aKTUBHICTH 1 KBaTi(hiKaIlif0 BIAMOBIAHO 10 HOBOBBeACHb Ta iHHOBamin» (Konmeriris
pO3BUTKY). BmuKiamad crae KOHCYJbTAaHTOM, KBalli()IKOBAHHM  OIIOHEHTOM,
PO3pPOOHHUKOM HAyKOBO-METOJWYHOTO 3a0e3MEeUeHHS JAUCTAHI[IMHUX MaTepiajiB
(Kopogaiiuenko 0., 2001)

AKTyaJpHUM Ha CHOTOJHI € TUTaHHS, SK BUKIAJaqy Yy 3aKiagax BUIIOT OCBITH
CTBOPUTH YMOBH JJI PO3BUTKY aBTOHOMHOTO CTYJIEHTa B HaBYaJbHOMY BeO-
CEpEeIOBUIIl BIPOJOBXK OHJIAWH-HaBYaHHS, KOJM TaKUil MPOLIEC CTPUMYETHCS CTAIUM
HaBYaJbHUM TUIAHOM, TPOTPaMoOI0 Ta CTPYKTYporo Kypcy. OKpiM IbOr0, 4acTo HE
CIPUSIOTH IIbOMY U aBTOPUTET BUKJIa/Ja4a, HOTO yCTaJeH1 3BUYKH, CTUJIb YIIPaBII1HHS
Ta KOHTPOJIIO HaBYAJILHUM IMPOIIECOM B ayIUTOPIi, a/I’K€ BECh TaKUW OCBITHIN MPOIIEC
CIPSIMOBAaHMM Ha JOCSTHEHHS TE€BHUX CTaHJAPTIB, BHUKOHAHHS KOHTPOJIbHUX,
ckJIajjaHHs icnuTiB. HeoOXiaH1 3MiHM MEIaroriuyHuX ysBJIEHb MPO MPOIEC HABUAHHS,
BIIMIOBITHO — TMEBHUX METOJOJOTIYHMX MOoaudikaIiif, HOBUX pojed BHUKIagaya 1
CTYJIEHTa, YJIOCKOHAJICHHS SIK HABUYOK BUKJIAJAHHSA TaK 1 3aCBOEHHS 3HaHb. Toif
BUKJIaJa4, SKUH crpuiimMae cede cy0’€eKToM BHUpPOOHMIITBA 3HAHB, OE3YMOBHO,
MOBUHEH YCBIJIOMUTH, IO BUKIAJAHHA — II€ HE MpsMa TpPaHCIALIA 3HaHb, a
CTBOPEHHS MOXJIMBOCTEH JJisl iX OTpUMaHHS a00 KOHCTPYIOBaHHsS. A B JIMCIIO3MIIII,
KOJM TOCTA0NIOEThCA 3aJIKHICTh YYHS BIJl BUHMTENS, y CTYACHTIB IMOCHITIOETHCS
BIIMOBINAJIBHICT, 32 BJIACHE HaBYaHHS, (QOPMYETbCS 3AAaTHICTh  CTaBUTH
KOPOTKOTPHUBAJIl Ta JOBrOTpHUBAIl LU, MJIAHYBAaTU BJacHY HaBYaJbHY TPAEKTOPIIO,

pediekcyBaTH Ta KpUTUYHO OIlIHIOBATH cele.
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BaxxnusuMm 1151 MoientoBaHHs €(h)eKTUBHOTO OHJIAWH-HABYAHHS ITIEBHOTO KypCY
y BUIIIA IIKOJl € 3HAOMCTBO, BIOPOJOBX SIKOTO BUKJIANay IUIUTHCA OCOOHCTONO
iH(pOopMaIIi€ro 31 CTYASHTaMH, HAIAroAXKy€e BiAMOBIAHUN TOH OO KOMYHIKAIIii.
JIist  MOCHMIIGHHSI  BiNOBIMAIBHOCTI CTYJACHTIB HEOOXIHO aKIICHTYBaTH Ha
JOTpUMAaHHI BUKOHAHHS HHMH 3aBJlaHb y BCTAHOBJICHI TEPMIHHM, MOJIETIOBATH
HaJIEKHI CMOCOOM CHUIKYBaHHS CTyJIeHTIB B IHTepHeTi. BapTto pomyckatu
MO>KJIMBICTh BUKOPUCTOBYBATH SIK MyOJIIYHI, TaK 1 MPUBATHI KaHAIM KOMYHIKaIlii, K1
J03BOJIATh CTYAICHTaM BUIBHO 3asBJIATH MPO CBOI IHILIATUBH, 3alUTU YU MPETEH311
(Beseghi, 2017). [lopeuHo cruiaHyBaTd 1 MPOBECTH 3aXiJ HANPUKIHII KypCy, SKUN
MiJBeIe MiACYMKH, IacTh MOMJIMBICTh 3aKPIIUTA OTPUMaH1 3HAHHS W OLIHUTH
0COOMCTI TOCSTHEHHS KOXKHOTO CTyAEHTa. J[s1 caMoro CTyAeHTa Ba)KJIMBO CKJIACTU
IUIaH Ha MOYAaTKy CBO€I amamTailii 0 OHJalWH-HaBYaHHS 1 BIPOJOBX HABYAIHHOTO
mpolecy JISTH BIAMOBIMHO 70 MbOro IuiaHy. KpiM TOro, Sk HIKOJIM Ba)KIHBO
3’SCyBaTH, HACKIIbKM CTYACHTH YHIBEPCUTETY aJanTyBaJuCs JO [HX 3MiHH.
Buknangadi moBHHHI CTBOPUTH YMOBH JJIsi TIPOBEACHHS BIPTYyaJIbHUX KOHCYJIbTAIIIMN:
yar-hOpyMH, €IEKTPOHHI JIOmIKH 00’sB, e-mail nucryBanHs, BigcokoHDEpeHIIil.
HasBHicTe Ge3nepepBHOI, BIAKPUTOI Ta MPOIYKTUBHOI B3a€MO/IIi, HaJaroJKEHHS
JOBIPJUBUX CTOCYHKIB, KOHCTPYKTUBHE CHUIKYBaHHS Ta CIIUIbHA IpymnoBa podoTa B
OHJIAH-KJIaC1 COPUSITUME PO3BUTKY HaBYAJIbHOI aBTOHOMII.

JUia moKpaleHHsl KypCiB Il PO3BUTKY CTYAEHTCbKOI aBTOHOMIi BHKJIajadyaM
PEKOMEHIYIOTh CTBOPIOBATH MEHIIIE OOMEXEeHb Ta MPHUIKCIB MIOAO TOTO, IO Ta SK
BUKOHYBATH; 3a0€3MEUUTH MPaBO CTYACHTIB KPUTUYHO MEPETSAaTH KypC, BHOCUTH
MPOMO3HIli 010 Horo e(peKTUBHOCTI, BH3HAYaTH CBOI OCOOMCTI Il Ta OpaTtu
y4acTh y BH3HAYCHHI BJIACHOI TPAEeKTOpii HABYaHHS, TOTYBaTH 3MICTOBHI Ta
KpeaTuBHI 3aBlIaHHs, SKI HE HAKJIaJIal0Th >KOPCTKUX OOMEXEeHb Ha iX BUKOHAHHS.
[TocuanTh MOTHBAIIIFO CTY/ICHTIB 10 aBBTOHOMHOTO HABYaHHS HaJaHa iM MOXKIIUBICTh
MPOIMOHYBAaTH Ta pealli30oBYyBaTH CBOi IHII[IATUBU BOPOAOBXK Kypcy, MOAU(IKYBaTH
JIesiK1 3aBJIaHHsI, BUIBHO OOMpaTH CTpaTerii peantizallii, MPOMOHYBATH BJIACHI CIIOCOOU
BUKOHAaHHS 3aBJIaHb, 3aCTOCOBYBATH CBIA JKUTTEBMM JOCBiN, OpaTH ydacTb y

CUTyallisiX, 110 BHUMAraloTh BIiJ] HUX MPOsABY JiAepchbkux sikocted. I[loTpiOHO
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CTBOPIOBATH MOJKJIUBOCTI HJii TOro, MO0 3amponoHYBaTH CTyAEHTaM HaBYaJIbH1
3aBJIaHHS Ta BUJM AISJIBHOCTI, K1 COPUSIOTH IXHIA CAaMOCTIMHOCTI y MPOCTOPI Mo3a
OHJIAWH-KYpCOM, € MOJOJi JIOAM MOXYTh CIUIKYBAaTHCS Ta CIIBIPAIIOBATH HAaJ
3aBIaHHSMH UM CITUTBHUMU MPOEKTAMH KYPCY Yepe3 COIlialibHI Mepexi.
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Ipuna Camoopcovka
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BUBIPKOBI JIIHI'BICTUYHI JUCHUIIJITHA

Y ®AXOBIA NIATOTOBII CTYJIEHTIB-®IJIOJIOTIB

PepopmyBanHs cucTeMu BHUIOI OCBITH BUMarae BIOCKOHaJCHHS (HaxoBOi
MIITOTOBKM TENAroriyHuX KaJpiB, fKa € MIATPYHTSIM NEAaroriyHoi ManucTepHOCTI
MaiOyTHHOro BuuTeNss 1 € OOOB’S3KOBOIO  YMOBOIO  Horo mpodeciitHoi
KOMIIETEHTHOCTI. Y 3B’SI3KYy 3 IIUM JJisi OPMYBAHHS y CTYJEHTIB IPYHTOBHUX 3HaHb
Ta TJIUOLIOro Mi3HAHHS HUMHU PI3HUX aCMEKTIB OOpaHOi CHEeliaJbHOCTI B OCBITHBO-
npodeciiiHi mporpamu, OKpIM OO0OB’SI3KOBUX HaBYAIBHUX JHCIUIUIIH, BBEJCHO
BHOIPKOB1 JUCHMIUIIHM, K1 HAJAIOTh MOXJIUBICTH OUIBII MOBHOTO 3a0€3MEeYCHHS
OCBITHIX KBaJ(pIKaI[IMHUX BUMOT, PO3LIMPIOIOYM HAYKOBUH 1 npodeciiiHuil Kpyrosip
CTYJEHTIB Ta 3HAWOMJISIYM iX 13 TpoOJIeMaMu CydyaCHUX HayK.

Sx Bigomo, y apyrii mosoBuHI XX CT. JOCHIIHUKH MMOYaTN 30CEPEHKYBATH
CBOI0O yBary Ha poJii MOBH B JKUTTEISUIBHOCTI JIIOJIMHU, TI3HAHHI HEIO CBITY,
nepeaBaHHi MOBIAOMIICHB 3a JOMMOMOIOK HOBITHIX TexHousorii (Smenkosa, 2011:
5). V cyyacHiil TiHTBICTHUIN 3’SBUIIOCS 0araTo IikaBoi, TTMOMHHOT iH(OpMaIllii, ska
norpedye BHUBUEHHS Ta pPO3YMIHHA Teopii MOBHOI KOMYHIKalli, HPUPOAH
KOMYHIKaTUBHUX IMPOLECIB, CHEUU(IKM KOMYHIKATUBHUX SIBUII Ta BU3HAYEHHS
OCHOBHUX 3aCaJ] MDKKYJIbTYPHOI KOMYHIKAIIii.

Tomy mns crynentiB cneriaabHocTel 014 Cepenns ocira ta 035 dinomoris
— MallOyTHIX BYMTENIB 1HO3EMHUX MOB Ta 3apyODKHOI JiTepaTypu 1 OakaiaBpiB
¢utonorii 3a crmemiamizariero «['epMaHChKi MOBH Ta JitepaTypu (mepexian
BKJIFOYHO)» TIPONOHYEThCS Oarato I[iKaBUX Ta 1H(MOPMATUBHO KOPHUCHHUX
JIHTBICTUYHMX  BUOIPKOBUX  JUCHMIUTIH, ceped sAkuXx — «MDKKyJIbTypHa
KomyHikamisg», «KoMyHIKaTUBHI CTparerii y CHCTEMl IHIIOMOBHOI OCBITHY,
«IIcuxoniHrBicTHKa», K1 CIPSAMOBAHI Ha Te, 0O HABYWTH 37100yBayiB BUIIOT OCBITH
rpaMOTHO KOMYHIKYBAaTH B YMOBaX CHOTOJICHHsI, CIUIKYBaTHCS 3 TNPEACTaBHUKAMU
PI3HUX JIIHTBOKYJIbTYPHUX CITUIBHOT.

HapuanpHuMu maHamu nependavaeTbCss BUBUCHHS BIAMOBIIHUX
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JIHTBICTUYHUX JUCHUIUIIH Ha pI3HUX Kypcax: «OcCHOB Teopii MOBHOI
KOMYHIKaIIi» K 00OB’SI3KOBOT — Ha MepIIOMYy Ta BUOIPKOBUX — «MIDKKYJIbTYpHOT
KOMyHiKamii» — Ha gapyromy kypci, «[lcuxomiarBictukm», «KoMyHIKaTHBHUX
CTpaTerii y cHUcTeMi iHIIIOMOBHOI OCBITH» — Ha YeTBEPTOMY Kypci OakajgaBpary,
«Teopii Ta mNpakTUKKM MDKKYJIBTYPHOI KOMYHIKaIii» — Ha JIpyromy Kypci
maricrpatypu.  Takuii po3mojin BUOIPKOBUX JUCUMIUIIH y B3a€EMO3B’SI3KY 3
00OB’SI3KOBUMHU  3a0e3nedye  MOCTYNOBHUH nepexij Bi  IIOYATKOBHX,
O3HAHOMITIOBAJIbHUX KYPCIB 10 OUTbII y3arajbHIOIOYHMX, HAKOMUYEHHS 3/100yBayaMu
BUIO1 OCBITH (paXxOBUX 3HAHb, (POPMYBAHHS HEOOXIAHUX YMIHb Ta HABUYOK.

MipkyBaHHSI CTOCOBHO MICIISl JaHUX BUOIPKOBUX JIIHTBICTUYHUX JAUCIUILIIH Y
(haxoBiit MArOTOBII CTYACHTIB-(1UIOIOTIB MOIA€EMO B HAIII PO3BIALI.

Sk 3a3Havasniocd, Ha NEPIIOMY pOIll HaBYaHHS 3700yBadi BHUIIOI OCBITH
OBOJIONIIBAIOTh 3HAHHAMHU 3 «OCHOB Teopii MOBHOI KOMYHIKAIii» — 0OOB’SI3KOBOI
JTUCIUIIIIHY, 10 3HAHOMHUTH CTYJCHTIB 3 BAXKIIMBUMH TIOJIOKEHHSIMHM KOMYHIKaIIii:
npupoja, THIU 1 GopMu MOBHOI KOMYHIKaIli1; OCHOBHI OJIMHHUIII MOBHOT KOMYHIKaIIii
Ta IXHS pOJIb Y KOMYHIKQaTUBHOMY IIpolieci; BepOajibHI Ta HeBepOalibHI 3aco0u
3aco0u iXHBOI peanizallii B PI3HUX BHUAAX AMCKYpPCY; ONTUMAaJIbHI MOJEN MOBHOI
KOMYHIKallii; OCOOJMBOCTI MDKKYJIBTYPHOI KOMYHIKallli, OCHOBHI acHeKTH Ta
MOHSITTS TOIIIO.

Mu BU3HAUMIM OCHOBHI, Ha HANly AYMKY, MATaHHA Kypcy «OCHOBU Teopii
MOBHOI KOMYHIKAIli», sIKI IPOJOBXKYIOTh Ta 3HaYHO JIOMOBHIOIOTH Kypc «BcTynm mo
MOBO3HABCTBa», MOEAHYIOTHCS Ta TMEPEIUTITAIOThCA 3 IHIIMMH OOOB’SI3KOBUMH Ta
BHOIPKOBUMHU JTUCIUILIIHAMH JIIHTBICTUYHOTO ItukKiry. [IpoTe, 3a3Haummo, mo meu
000B’S3KOBUI KypC BHUBYaKOTh, Ha JKallb, JIMIIE CTYJIEHTH creriaabHocti 035
«Disonorisi», MO HABYAIOTHCA 3a OCBITHBO-TIpodeciiiHoi mporpamoro «Ilepexnan
(aHrmiicbka Ta MoOJbChKa MOBH)». Ha Hamry aymky, Oyio © JOpedHO i KOPHUCHO
BUKJIQJAaTH 1€l Marepiaql ¥ IHIIMM CTYJAEHTaM, OCKUIBKM THTaHHS, SKI
pPO3TIIANAIOTECS B XOJI BHBYCHHS AWCIHMIUIIHA, € BKIUBUMH JJISI PO3yMIHHS

0araTtb0X MOHSATH JIHIBICTUYHUX KYPCIB.
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VY Ham 4Yac akTHUBYEThCS CHUIKYBAaHHS JIIOACH, SIKI HalleKaTh N0 PI3HUX
HalllOHAJIbHUX Ta JIHICBOKYJbTYPHUX CIUIBHOT. Y [bOMY BHUNAAKYy KOMYHIKaHTH
MOBUHHI BMITH TPaMOTHO, YITKO Ta JJOCKOHAJIO BHCIIOBIIOBATUCS 1HO3EMHOIO MOBOIO,
PO3YMITH 3MICT Ta CMHCIH, SKI BHUCJIOBIIOIOTh Ta IHTEPNPETYIOTh YYaCHHKHU
MDKKYJBTYPHOT KOMYHIKAITii.

ToMy Ui CTyNIEHTIB TPOMOHYETHCS HaBYalbHA NUCIUILIIHA 32 BUOOpPOM
«MiXKYJTbTypHa KOMYHIKaIlisi». BpaxoByrouu Te, IO Halll CTYJACHTH ONAaHOBYIOTH
1Bl 1HO3€MH1 MOBH, LIel KypC J103BOJISIE 3A1MCHIOBATY MOBO3HABUI 1 KYJIbTYpPOJIOTT4H1
napayesi MiX BiIOBITHUMH MOBaMHU (aHTIIIHCHKOIO Ta (ppaHIy3bKOIO, aHTIIIHCHKOO
Ta HIMEIbKOIO, aHTJIHCHKOIO Ta MOJBCHKOIO), a TAKOXK MIXK YKPaiHCHKOKO Ta IMMH
1HO3€MHUMHU MOBaMH.

CriikyBaHHS 3 TPEACTABHUKAMHU IHIIMX JIIHTBOKYJBTYPHUX CHLUIBHOT
BUMAara€ BiJl YYaCHHKIB KOMYHIKATUBHOTO TMPOIECY PO3YMIHHS CYTHOCTI
TaK BaXJIMBO BUWTH CTYJEHTIB OyJIyBaTH KOHCTPYKTHBHI CTOCYHKH 3
NpeCTaBHUKAMHU 1HIIUX KYJbTYp 1 HOCISIMH IHIIMX MOB. A Ui IIbOTO MOTpiOHE
PO3yMIiHHSI OCOOJIMBOCTEH BepOAIBHOTO Ta HEBEPOATbHOIO CIUIKYBaHHS JIOJEH
PI3HUX HAI[IOHAJIBHUX Ta JIHIBOKYJbTYpHHX cHuibHOT. Came ToMy Kypc
«MIKKYJIBTypHa KOMYHIKaLIfg», SIKUHA MPONOHYETHCSA Al BUOOPY CTyAEHTaM 000X
cnemianpHocTel (014 Cepeans ocsita Ta 035 dinosioris), BU3HaA4a€ OCHOBHI aCIIEKTH
MIKKYJBTYpHOT KOMYHIKAIli{, 3HAHOMHUTH 3 OCHOBHUMHU ii KaTteropissMu (Hailis, Hapo,
€THOC, HaIllOHAJbHO-€THIYHA CBIJOMICTh, MEHTAJITET, €TOC, HaIlOHAJIbHUHI
CTEPEOTHUII, HAI[IOHATHHO-KYJIbTYPHHA CHMBOJ); OKPECIIIOE TIOHATTS MOBHOI,
KOHIIETITYaJIbHOT, I[IHHICHOi, YacOoBOi Ta MPOCTOPOBOI KapTHH CBITY, a TaKOXK
YUHHUKU BIAMIHHOCTEH MDK MOBHHUMH 1 KOHIENTYaJbHUMH KapTHHAMHU CBITY
(30KpeMa, TeHaepHi, peiniriitai Tomo). OcobirBa yBara NpUALIIETECS BEpOATLHOMY
Ta HEBEPOATIbHOMY BUPAKEHHIO HAI[IOHAJIbHUX OCOOJIMBOCTEH.

Cnin 3ayBaXWTH, IO CTYJIGHTH 3 IIKABICTIO MIAXOAATH 10 aHali3y
BepOaJIbHUX O0COOJNMBOCTEH (3BYKOBOTO acCHEeKTy MOBH, JIEKCHKH 1 (hpaseosorii,

Crioco0iB MOBHOT'O BHPaXCHHS HAIIOHAIBHOI CHEIU(IKK TOIIO0) Ta HEeBEpOATLHUX
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3ac00iB ((hi310HOMIKH, KIHECHKH, TaKECHUKH, MPOKCEMIKH, IMapaiHIBaJIbHUX 3aC00IB
TOIO). 3iCTaBICHHS IUX O0COOIMBOCTEH B JBOX (TphOX) MOBax (HAIp., YKpPaiHCHKIH,
aHTJTINCHKINA, HIMEIBKIM) JMacTh MOXJIMBICTH  3pPO3YMITH  CBOEPITHICTH  IX
BUKOPUCTaHHS B JI@HWUX JIIHTBOKYJBTYPHHX CHIJIBHOTaX 3 METOI TMOJATBIIOTO
YHUKHEHHSI HETIOPO3YMiHb Ta HaBITh KOH(MDIIKTHUX CUTYallll y Tpolieci CIiIKyBaHHS.
CTymeHTH TaKOX BYaThCA BH3HAYaTH OCHOBHI THIH KyJIbTyp (3a pi3HHMH
napamMeTpamu), TOSICHIOBATH CTHJII KOMYHIKAIii Ta MDKKYJIBTYpHI OCOOJIHMBOCTI
KOMYHIKaTUBHOI IMOBEIIHKHU.

Ax 3a3Hauae B.M.ManakiH, «IHTEpAMCUMIUIIHAPHICTE MDKKYJIbTYPHOT
KOMYHIKaIlii 3abe3neuye ePeKTUBHICTh ii MPAKTUYHOI'O 3aCTOCYBAHHS y HIUPOKUX
chepax: Big BHBYECHHSA IHO3EMHHMX MOB JIO JUIJIOMAaTHYHOI JISUTBHOCTI Ta
PI3HOMAHITHUX MDKHAPOJAHUX OOMIHIB, KIHIIEBOIO METOIO SIKMX 3aBXK/HU € TOCSITHEHHS
B3a€EMOPO3YMIHHS 1 HAJIArO)KCHHS KOHTAKTIB MK JIFOJbMH, SIK1 HaJekKaTh JI0 PI3HUX
palioHaJIbHUX 1 KyJbTypHUX criibHOT» (Manakin, 2012: 7-8). MoxnuBo, 1e i
00OyMOBJIIO€ 3HAYHUN 1HTEpEC A0 BUBUEHHS Kypcy «MiKKYJIbTypHA KOMYHIKAITIs».
CBimueHHSAM IIBOTO € OaXaHHS CTYICHTIB IMpaIlOBaTH Yy HAyKOBOMY TYpPTKY
«Oco0IMBOCTI CHIUIKYBaHHS B PI3HUX JIHTBOKYJbTYPHUX CIUIBHOTax», 1€ BOHH
MalOTh MOXKJIUBICTh OTPUMYBATH JOJATKOBI 3HAHHS 3 MpEIMETy Ta AOIy4daTHCS A0
HAyKOBOI poOOTH, Pe3ysbTaTOM $IKOi € iXHS ydacTb y BceykpaiHCbKill HayKOBO-
MpakTUYHIN KoH(pepeHlil « MDKKYJIbTYypHa KOMYHIKalig y npodeciiiHiid miaroToBIll
MaiioyTHbporo nieaarora X XI cromitrsa»(12 tpasas 2023 p.).

BubipkoBa auciuniaina «KOMyHIKaTUBHI CTpaTerii B CHUCTEMI 1HIIOMOBHOI
oCBiTH» miepeabdaueHa s CTyAEHTIB 4-ro Kypcy crnemianbHocTi 014 Cepenns ocBiTa,
SKI MalwTbh 3MOTy TIJIHOIIEe 3pO3yMITH TIOHATTS KOMYHIKATHBHOI cTparerii i
KOMYHIKaTUBHOI TaKTUKHU. L[ MUTaHHS TOCUTHh BaXKJIWBI, TaK SIK caMe€ KOMYHIKaTHBHA
CTpaTerisi BU3Hauae 3arajibHy METYy KOMYHIKaIlii 1 TUlaH fid, sKi HEoOXIimH1 aJis
JOCSATHEHHS I1i€] METH; KOMYHIKATMBHA K TaKTHMKAa BU3HAuae crnenudiyHi KpokKu 1
METO/IH, Kl BUKOPUCTOBYIOTHCSA B MpoOIeci KOMYHIKalii s JOCSITHEHHS MEeBHOI
MeTu. OOHIBa 111 MOHATTS € HEOOXIAHUMM JJIsl JOCSITHEHHS YCIIXY B PI3HUX cdepax.

Cepen OCHOBHUX MUTaHb, K1 PO3TIISAIAIOTHCS B IbOMY KYPCl, € TaKl: cTpaTerii

177



CYYACHI TTPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOT'O MOBO3HABCTBA — 2024

MOBJICHHEBOTO CIUIKyBaHHS (KOTHITHBHI, KOHTEKCTyaJIbHi, MOBJICHHEBI,
TEKCTOBI  TOIIO); MicIle CTpaTerii CHUIKyBaHHS B  3arajlLHOMY IpoIieci
KOMYHIKAaTHBHOTO aKTy; CKJaJOBi cTpaTerii (apryMeHTallis, MOTHBAIlisl, OIliHKa
TOIIIO); OCHOBHI KOMIIOHCHTH KOMYHIKATHUBHOI KOMIIETEHTHOCTI (IpaMaTH4Ha,
COLIIOJIIHTBICTHYHA, JUCKYPCHBHA 1 CTpaTeriuHa); CyTHICTh MOHSTTS CTpaTeridHOl
KOMIIETEHTHOCT1; BepOaibHUN 1 HeBepOalbHUN PIBHI KOMYHIKATHBHOI CKJIAJ0BOI
KOMIIETEHTHOCTi; BUAM CTpaTerii (MPOAYKTUBHI, pPEIENTUBHI, IHTCPAKTUBHI,
NOCEPEHMIIbKI);  HaBYQJIbHI  CTparerii Npu  ONaHyBaHHI  IHIIOMOBHOIO
KOMYHIKaTUBHOIO KOMTIETCHITIEIO TOIIO.

[Ipu usomy ¢dopmyBanHs mpodeciiiHO 3HAYYIIUX MOBJICHHEBUX YMiHb,
KOMYHIKATUBHOI KyJbTYpU BIIOYBa€TbCsl TiJ BIUIMBOM MCHUXO(1310JI0OTTYHUX,
COIIIOKYJIbTYPHHUX 1 MEaroriyHiuX YMHHHKIB, SIK1 COPUSIOTH 3aCBOEHHIO CTYJECHTAMHU
3HaHb TMPO MOBJIEHHEBY KYJIBTYPY 1 MOJIHMBOCTI i 3aCTOCYBaHHS BIiJMOBIAHO 0
moTpedu, 0COOIMBOCTEH Ta METH OpraHi3allii meaaroriyHoro mporecy.

Crynentu 4-ro  Kypcy, IO HaBYAKOThCA 3a OCBITHBO-TIPOQECIHHOIO
nporpamoro «Cepennst ocita (MoBa 1 Jsiteparypa (aHrTiichbKa), ICHXOJIOTIS)»,
MaroTh 3MOTY BHBYATH TaKy IUCHUILIIHY sK «IICHXOJNIHIBiCTHKa», OCHOBHHMH
3aBIaHHSMM SIKOi € HaJaHHsS 3700yBadyaM BHIIOi OCBITM 0a30BUX 3HaHb 3
TEOPETUYHUX Ta MPUKIAJTHUX ACIHEKTIB TCHUXOJIHTBICTUKH, TEOpii MOBJICHHEBOI
JUSTIBHOCTI SIK 11 TOJIOBHOI CKJIaJ0BOI;, PO3IIMPEHHS 3HaHb CTOCOBHO IUISAXIB
dhopMyBaHHA KOMYHIKaTHBHOI KOMIIETEHIIi, BMOTHBYBAHHS TICHUXOJIHIBICTUYHUX
3acajl CydacHO1 METOJIMKY HABYAHHS 1HO3EMHUX MOB.

VY mporieci BUBYEHHS I[I€T JUCIUIUIIHN CTYIEHTH MOTIUOIIOIOTH 3HAHHS PO
MICUXOJIIHTBICTUKY SIK 1HTETPATUBHY HAYKy, CTUCTY 1H(GOPMAIlIIO TIPO SIKY OTPHUMAaH
miJ 49ac ciyXxaHHs 00OB’S3KOBHX KypciB «BcTym 10 MOBO3HAaBCTBa» Ta «3arajibHe
MOBO3HABCTBO» y KOHTEKCTI PO3IJISAY NMUTAHHS B3a€MO3B’SI3Ky MOBU 1 MHCIICHHS,
MOBH 1 MOBJICHHSI.

Takum ywmHOM, «IIcHXONMIHrBiCTHKa» SK BHOIPKOBa AMCIMILIIHA CIPUSE
MOTIUOICHHIO 3HAHb CTYACHTIB, JAOUM iM YSBJICHHS IMPO MPOIECH IMOPOIKECHHS,

CIOPUNHATTA 1 PO3YMIHHS MOBJICHHSI, M€XaHi3MU (POpPMYBaHHSI B JIFOJUHU MOBHOT
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3aTHOCTI, TICUXIYHI M€XaHI3MU €(EeKTUBHOCTI CIUIKYBaHHS, MPOIECH OBOJIOIIHHS
IHIIIOI0 MOBOIO, — TOOTO MPO HAMOUIBII CYTTEBI TEOPETUYHI MPOOIEMHU Ta MPUKIAIH1
aCTMEeKTH CYYaCHOI HAyKH, SIKI BaXJIMBI i1 MalOyTHHOI MpOQeciitHOl MisUTBHOCTI
CTYJICHT1B-(1JIOJOTIB.

SIx BiIOMO, BOJIOAIHHS OCHOBaMH Oynb-sKOi Tpodecii po3mounMHAEThCA 3
CUCTEeMH 3arajbHuxX 1 mnpodeciiHuX 3HaHb, TOOTO ONaHyBaHHA (¢axiBlIEeM
npodeCiiHUM MOBJICHHSIM — Tally3€BOI0 TEPMIHOJIOTIEI0 Ta (Ppa3eosioriero, IiIo
JIOTIOMOKE€ TPU HABYaHHI Yy 3aKiaJl BHIINOi OCBITH, a TaKOX Yy TMOJaIbIIN
npodeciitHiil qisabHOCTI. JIIHrBICTaMU JOBEAEHO, IO CHELialibHI raay3eBl TEPMIHU
cTtaHoBIATH ToHaA 60 % mpodeciitHoi  nekcuku  (axiBis, pemITy TMociaae
3arajlbHOHayKOBa TEpPMIHOJIOTiSI Ta 3arajbHOBXKMBaHI JiekcemMu. KpiMm ToOTO,
TEPMIHOJIOTIYHA JIGKCMKA Ma€ BEJIUKE 3HAYEHHS MJi1 HAyKOBO-BUPOOHUYOI
KOMYHiKaIlii, crpusitoud ii 1HTeJIeKTyali3allii, € 3aco00M pO3IIMUPEHHS aKTUBHOTO
npodeCiiHO 3yMOBJICHOTO CIIOBHHKOBOTO 3ariacy, ii 3HaHHS IMIJIBHUIIYE KyJIbTypHHUI
piBeHb (30KpeMa TEpMIHOJIOTIYHY KYJIbTYPY) MaiiOyTHHOTO (haxiBIis.

Tomy, Buknagarouu BuIIe3rajaHi BHOIPKOBI JUCIHUIUIIHM, HAMaraemocs
MpamoBaTh HAJ yJOCKOHAICHHSAM HABHUYOK TMpodeciiiHOro CHoilKyBaHHS 3
BUKOPUCTAHHSM, HacaMIepe, JIHIBICTUYHOI TEPMIHOJIOT 1.

[TpoayKTUBHICTH 3aCBOEHHS TEPMIHIB Ta iX aKTUBHE BUKOPUCTAHHS B YCHOMY
Ta MUCEMHOMY (axoBOMY MOBJIEHHI OaraTo B 4OMY 3aji€XUThb BiJ BIANOBIIHOI
CUCTEMHU 3aBJaHb, TIOCTIJOBHO CHPSMOBAHMX SK Ha BIYMJIMBE 3aCBOEHHS
TEPMIHOJIOT1], TaK 1 Ha aKTHUBI3AIlll0 BMiHb TOBOPIHHS Ta CIyXaHHs, HCOOXITHUX JJIs
3aCTOCYBaHHS I[I€1 TEPMIHOJIOT] Y KOHKPETHUX CUTYAITisX.

EdexktuBHUM € TO€MHAHHSA 3aBIaHb SK PENPOIAYKTUBHOTO XapakTepy, IO
BUKOHYIOTh O3HAHOMIIIOBAIBHY (DYHKIIIFO, TaK 1 TBOPYMX, 1[0 CIIPUSIOTh AKTUBHOMY
CaMOCTIHHOMY BUKOPUCTAHHIO TEPMIHOJIOTIYHOI JIEKCUKH BIJIMIOBITHO 10 BUPOOHUYOT
CUTYaIIii.

Cepen BenMKOI KUIBKOCTI PENPOJYKTUBHUX 3aBAaHb €()EKTHUBHUM, 3 HAIIOi

TOYKH 30Dy, € BUKOPHUCTAHHS HACTYITHHUX.
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* 3’sCcyBaTd €TUMOJIOTII0 Ta JaTU JOCHIBHE TiaymMadeHHs (axoBum
TepMiHaM;

e nibpaTu TEPMIHU 0 3aMPONOHOBAHUX BU3HAYCHD,

* YKJIACTH TEPMIHOJIOTIYHUM CJIIOBHHMK JI0 IMEBHOI TeMH (KLIBKOX TEM) KypCy,
10 (paxoBOTO TEKCTY, MABIIU MOSICHEHHS] HAYKOBUM TOHSATTSIM.

3aBgaHHS TBOPYOrO CHPSIMYBaHHS IependadyaroTh OUIBITY CaMOCTIMHICTH
CTyJIeHTa TIPH 1X BUKOHAHHI, HAITPUKJIA]:

* CKJIACTH YCHE BHCIIOBITIOBAHHS (JaXOBOT'O CIPSIMYBaHHS, BUKOPHUCTOBYIOUH
npogeciiiHy TepMiHOJIOT110;

* MPOYUTATH TEKCT, BUIIPABUTH TEPMIiHH, IO BXKUTI 3 HEBJIACTUBUM JIsI HUX
3HAYCHHSIM,;

* MiATOTYBaTH MPE3CHTAIII0 3 TIYMAu€HHSM MOHSATIMHOrO amnapary
B1JIMOB1THOT MOBO3HABYOI HAYKH TOIIIO.

JIOITBHUM € TaKOXX 3aCTOCYBaHHS 3aBJaHb MOPIBHSAJIBLHO-31CTABHOTO THITY,
10 JIONIOMAararTh CTYJCHTaM BIIYyTH CIelU(iKy BUYUYyBaHHX IOHSATH, UTFOCTPYIOTh
0COOMMBOCTI HOPMATHBHOTO (aXOBOTO MOBJICHHS TOPIBHSHO 3 PO3MOBHO-
noOyTOBMM; Ta 3aBJaHb Ha MEPEKJIaj, [0 MAalOTh HA METI 3amo0iraTu MOMUJIKAM y
B)KMBaHHI T€PMiHIB. BripaBu 1IuX TUIIB J03BOJISAIOTH MpOaHaII3yBaTH OCOOIMBOCTI
BUYYYBAHMX IOHATh Ha (OHETHUKO-OPPOEHIYHOMY, JEKCUKO-IpaMaTUYHOMY Ta
criwiicThyHOMY piBHsX. Kpim Toro, moctymoBo (Big 1 mo 5-ro kypcy) 30arauyroun
JIEKCUYHUI 3amac CTYJIEHTIB MPpOoQeciiiHO-HAYKOBOK TEPMIHOJIOTIE€0, MU OJHOYACHO
MaeMO 3MOTY MiIBUIIYBaTH KYyJbTYPY MOBIEHHS MaWOyTHIX (DaxiBI[IB, 3BEPTAIOUYU
yBary Ha:

*  0COOJIMBOCTI BUMOBH Ta IMPABOMKCY TEPMiHiB;

*  JIOpPEYHICTh BUKOPHUCTAHHS TEPMIiHIB Ta MpoQecioHaTi3MIB y pI3HUX
CUTYyaIlisX;

* HIOAQHCH B)KHMBaHHS TEPMIiHIB-CHHOHIMIB (IyOJIeTiB —BJacHE YKPaiHCHKOTO
Ta IHTEPHAI[IOHATI3MY);

*  0cOOJMBOCTI MepeKIaay CTINKUX TEPMIHOJIOTTYHUX CIIOJIY4YEHb Ta 1H.
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besnepeuno, HailOUIbII AOUUIBHUM AJis OPMYBaHHS MOBJIEHHEBOI (haxoBOi
KOMIIETEHI[Ii HA OCHOBI HAyKOBO-IIPOQECIHHOI TEPMIHOJIOT1i € BUKOPUCTAHHS TEKCTIB
31 cmerianbHOCTi. Timbku Ha piBHI TekcTy (ycHOro abo TMHCHMOBOTO) BHYYYBaHI
TEPMIHM TIIOCTAlOTh SK IIUIICHA KOMYHIKQaTUBHA CHCTeMa, NpHaaTHa s
BUKOPUCTAHHS B MEBHUX POOOYMX CHUTYAIIsIX, a HE K CYKYHHICTh PO3MOPOIICHUX
JIEKCEM Ta CUHTarM.

Tomy Takmii iHTerpaTMBHUM Minxig 10 (GOPMYBaHHS MOBJIEHHEBOI
npodeciiiHoi KOMIETEH11i1, Ha Hall NOTrJIsAA, € €()EKTUBHUM Ta MEPCIEKTUBHUM.

[Ipy 1©bOMY HaBYaJIbHE 3aHATTS Ma€ MICTUTH NPUHOMM aKTHBI3ALIl Ta
CTUMYJTIOBAaHHS MOBJICHHEBOT iSTIBHOCTI: HAMPUKIAJ, CTYJCHTaM TIPOMOHYETHCS
npoaHali3yBaTh BHCHIB (IIUTAaTy), MIATOTYBaTH MPE3CHTAIlil MOBIAOMICHb 13
3anpornoHoBaHoi TeMu. OOOB’SI3KOBOI0 YMOBOIO € iX OOrOBOPEHHS i aHai3 MiJ] 4ac
mapy, KOMEHTYBAaHHsS, IO CIpHUS€E€ PO3BUTKY MOBIEHHEBUX 3110HOCTEH,
IHAMBIIyaJbHOTO MOBJICHHS JIOIOBiJada, MOBJICHHEBOI TOBEIHKH, 3aTHOCTI 0
pedrnekcii Tomo. Benukuii mnoTeHIian IS PO3BUTKY MOBJICHHEBOI (haxoBOi
KOMIIETEHI[i 3/700yBaduiB BHUIOI OCBITM Ha 3aHATTAX MICTATh 3alUTaHHS
MPOOJIEMHOT0 XapaKTepy, 3aBJaHHs, SKi BUMAararoTh TBOPYOTO, MPOAYKTHBHOTO W
KPUTUYHOrO MHCIEHHs. Haillouipil ominpbHOIO Taka poOoTa € mpu opraHizaiii
CEeMIHAPCHKHX, MPAKTUYHUX 3aHIATh Y (HOPMi TUCKYCiH, KKPYTIUX CTOIIB» (0COOIMBO
Ha CTapIIMX Kypcax), fAKi 3a0e3nedyioTh ONTHUMAalbHI YMOBH JIJISi 1HTEPAKTHBHOI
B3a€EMOJIIT YCIX YYaCHUKIB OCBITHBOT'O MpoIlEecy. Y XOJ1 3aHATh, AKI COPSIMOBaHI Ha
(dhopMyBaHHS MOBJICHHEBOI ISUTBHOCTI W TOBEIIHKH, CTYACHTHU 3aTy4aloThCs 10
OOMiHYy JyMKaM{, IO TPUBYAE IX CAMOCTIMHO MHCIUTH, CIPHUAE PO3BUTKY
AQHATITHYHUX HABMYOK, YMIHHS BIJICTOIOBAaTH BJAcCHY IIO3WIIIO, BHUBAXECHO
apryMEHTYBaTH Ta TIOBakaTh JyMKH 1HImMX. OpraHizoBaHe B XOJi 3aHATH
CHUTKyBaHHS 3a0e3nedye (OpMyBaHHS Y CTYIEHTIB JIEKCUYHOI KOMIETEHIlii, M0
IPYHTYETbCSI HAa CJIOBHUKOBIA po0OTi, Hacammepea 3 NpodeciiHO0 JIEKCUKOIO;
rpaMaTUYHOI, KA OXOILTIOE (DOPMYyBaHHS rpaMaTUYHOI MPABWIBHOCTI 1X MOBJICHHS Y
mpoiieci MPAKTUYHOTO KOPUCTYBAHHS MOBOIO; J1aJIOT1YHOTO, MOHOJIOTTYHOTO

MOBIJICHH TOIIO.
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HoBi ymMoBHM HaBuaHHs (JUCTAHI[IHHOrO, 3MIIIAHOI0) OOYMOBHJIH CIpPOOY
BUKOPHUCTAHHS 1 TaKOi IHHOBAI[IMHOI TEXHOJIOTII IK [I€PEBEPHYTE HABYAHHA», Y XOA1
SKOTO JIesAKl TeMH 3 JuCHUIUTiH (Hamp., «BUTIHTBI3M SK ETHONICHUXOJIHTBICTUYIHA
npobnema», «IICMXONIHIBICTHMKA XYHOKHBOIO TeKCTy» («IICMXOJIHTBICTHKA),
«UMHHUKY BIAMIHHOCTEH MK MOBHHMMH 1 KOHIENTYaJIbHUMH KapTHHAMH CBITY»,
«M1ikMOBHI OMOHIMH», «CrOCOOM MOBHOTO BUPa)KEHHS HAI[lOHAIBHOI CHEIU(IKI»
(«<MiXKyIbTYypHa KOMYyHIKamis»), «Ctparerii MOBIECHHEBOTO  CIUIKYBaHHSIY,
«KoMyHIKaTUBHI CTparterii K CMoci0 BUKOHAHHS KOMYHIKATUBHMX 3aB/IaHb»
(«<KomyHikaTuBHI ~ cTpaTerii B CHCTEMi IHIIOMOBHOI  OCBITH»))  CTYACHTH
OIpalbOBYBAJIM  CaMOCTiHHO (32  3alpONOHOBAHMMH  CTATTSAMH, IHTEPHET-
JDKepellaMu), a Ha NPaKTHYHOMY OHJIAMH-3aHATTI MaTepiajl 3aKpiluTioBaBCs 1
JTaBaJIMCSl TECTOBI 3aB/JIaHHA HA 3HAHHS BIAMOBIIHUX TEPMIHIB, OCHOBHHUX MOJIOKEHb 3
TEMHU.

Otxe, BUOIPKOB1 JIHTBICTHYHI AWCIUILIIHA 3alMarOTh BaXKJIWBE MICIE Y
(daxoBili MATOTOBI CTYACHTIB-(DUIOIOTIB, HAAIOYM iM MOMJIMBICTh OTPUMYBATH
norJuOIeH1 3HaHHS 32 OOpaHUMHM CIICHIAIBHOCTSMU Ta crienianizamnismu. [Ipu oMy
KOMIIETEHTHICHUN MiJX1J A0 HaBYaHHS, 3400yTTS CTyJeHTaMu NpodeciiHUX 3HAHb,
YMiHb Ta HABUYOK OPIEHTYE BWKJIaJadya HA BHUKOPUCTaHHS IEPCIEKTHBHUX
TEXHOJIOT1, Ha J00lp €PEeKTHUBHUX METOMIB (HOPMYBaHHS KOMIETEHTHOI MOBHOI
0COOMCTOCTI — MaMOyTHBOTO BUUTENA-CIOBECHMKA, (uIojora, mnepekiiagaya, Lo
0OyMOBIIIO€ [UIECOPSIMOBAHHUI MOIIYK MIIAXIB YJOCKOHAJIEHHS OpraHizaiii MOBHOT
OCBITH, CBIJJOMOrO TPOEKTYBaHHS 3MICTY HABYaHHS Ha OCHOBI ONTHUMAJIBHOTO
MOETHAHHS TPAAUIIMHAX Ta IHHOBAI[IHHUX TEXHOJIOT1H.

JITEPATYPA:

1. Manakin B.M. MoBa 1 MiXKylIbTypHa KOMYHiKaris. HaBuanbHwmii
nocionuk. KuiB: BunaBauumii ientp «Axanemis», 2012. 284 c.

2. SlmenkoBa O.B. OcHoBu Teopii MOBHOI KoMmyHikauii. HaBuanbHuii
NOCIOHMK JJI1  CaMOCTiMHOiI poOoTu cTyleHTiB. KwuiB: BugaBHuumii 1eHTp

«Axagemis», 2011. 300 c.
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JIToomuna Boakosa
5 (Ipnins, Ykpaina)
BUKOPUCTAHHS NAPEMIU ITPU ®OPMYBAHHI IHIIOMOBHOI

JIHFBOCOIIOKYJbTYPHOI KOMIIETEHTHOCTI CTYJEHTIB

BuknaganHs iHO3eMHOI MOBH MOTpeOye HOBUX I7eH, MIAXOMIB Ta METOJIB.
[Ipomiec 3acBoeHHsI Ti€i YW 1HIIOI HOBOiI TEMH BHUMAara€ IMEBHHUX IeAaroriyHuX
MIPUHOMIB, SIKi, B CBOO YEPTY, MOKYTh TIO’KBaBUTH, IPUCKOPUTH BUBUCHHS 1HO3EMHOT
MOBH Ta 3pOOUTH HOT0 1€ TPUEMHILINM.

BuBdueHHs Oyab-sK01 MOBH TICHO TIOB’sI3aHE 3 BUBYCHHSIM KYJIbTYpHU KpaiHH, Jie
TOBOPATH LI€I0 MOBOK. HailOunpl sickpaBO MpPEACTABICHO HALIOHAIBHUI CrHoOCiO
CBITOCHIPUMHATTS B NapeMiHHOMY Kopiyci MoOBHU. [loBYHaJibHUM, CEHTEHIIHHUM
CJIOBOM HACHYEHI TEKCTU PI3HUX cdep JI0JChKOT KOMYHIKalli — MyOJiUCTUKH,
HayKH, OCBITH, MDKHapOJHOi AuIIiomMarii Tomio. BriacHe mapemii Ta adopuzmu
CTaHOBJISITh CcO(iHY CKJIamoBY KylnbTypu KoxkHoi Hamii (Komois, Marora,
[IlapmanoBa, 2014: 4).

[Tixg mapeMisiMu y 1IbOMY JAOCIIIPKEHH1 pO3yMIIOTh MPEIUKATUBHI CTPYKTYPH Ha
MO3HAYCHHS y3araJbHEHWX KOMYHIKATUBHUX CHUTYyallil, sIKi CHIBBIAHOCITHCA 3
MpeneeHTHUMH (peHOMEHaMH, 1110 CIUParoThCs Ha (POHOBI 3HAHHS KOMYHIKAHTIB Ta
BU3HAYAIOTh CTPATETII0 MOPAIBbHOI MOBEIIHKU KOXKHOI JIOJUHU M COILIIyMY 3arajoM.
VYci onuaui napemiosnorii (mpuciiB’s, mpukasku, aQopu3Mu, TPUMOBKH, «ILITOBI»
BUCJIOBH, IOBIP’s, MPUKMETH, 3aMOBJISIHHS, HICCHITHHMII, Ka3KOBi ()OPMYJH TOIIO)
ABJISIIOTH COOOIO KJIIIIE 1 BUKOPUCTOBYIOTHCS B poJji 3HaKiB. OJAHOYACHO mapeMii €
TeKCTaMH — (DOJTBKIOPHUMH YHM KHUKHUMH, SKI TTO3HAYEHI O03HAKOIO aBTOCEMAaHTIl
(MarOTh CaMOJOCTATHE 3HAYCHHS 1 MOXYTh BXXMBaTucs camocTiitHo) (Kouois,
Mannrora, Illapmanosa, 2014: 5).

["'0710BHOIO METOIO HaBYaHHS 1HO3EMHOI MOBH Y BUIIIOMY HaBYAJIbHOMY 3aKJIaJi
€ (GopMyBaHHS KOMYHIKAaTUBHOI KOMIIETEHIII B PI3HUX cdepax >KUTTEAUIBHOCTI.
KomyHikatuBHUN MeTOJ, nependavae OBOJIOAIHHS KOMYHIKATUBHOIO KOMIIETEHIIIEHO.
KepyBanHsi HaBYaHHSM 3IIMCHIOETHCS HE Yepe3 TpaMaTUKy, a CKEPOBYETHCS
KOMYHIKaTUBHHMHU iHTeHIisME (Hamipamu). CTyAEHT ONHHSAETHCS B IEHTPI
HaByaHHSA. CTyJEHTHM HaBYAIOThCS «KOMYHIKallil y MpoLecl camMoi KOMYHIKalii.
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BianoBigHO yci BpaBu Ta 3aBJaHHA MOBUMHHI OYTH KOMYHIKATUBHO BHUIPABIAHUMHU
aedinurom iHpopMarlii, BuOopom Ta peakitiero» (Metoanka HaByanus, 1999: 303).

OcHoBOIO KOMYHIKaTHBHOL KOMITETEHITi{ CTY/ICHTIB-1HO3EMIIiB €
KOMYHIKaTUBH1 BMIHHS c()OpMOBaH1 Ha IPyHTI MOBHUX 3HaHb T4 HaBUYOK. Y CBOIO
yepry MOBHA KOMIIETEHIIiSI TIOJUISETHCS Ha JIGKCUYHY, rpaMaTU4YHy, (POHOJIOTIYHY Ta
opdorpadiuny kommeTreHilii. be3 OBOJOMIHHI MOBHHUM MaTrepiajioM HEMOXKIUBO
chopMyBaTH MOBJIEHHEBI BMIHHS Y CTYJEHTIB-iHO3eMIliB. Jlumie cami 3HaHHS
MOBHOT'O MaTepialy He MOXYTh 3a0€3MeUnTH peai3allilo IMOCTaBICHOT METH
HAaBYaHHS YKpPAiHCbKOI MOBM SIK 1HO3€MHOi. BukopucTaHHs mpuCiiB’iB Ta MPUKA30K
Ha ypoKax YKpaiHChKOT MOBHU SIK 1HO3EMHOi CTBOPIOE 1/1€aJIbHI YMOBH JJIsl PO3BUTKY
MOBJICHHSI CTYJICHTIB Ha PI3HUX €Tarax 1 pIBHIX HaBYaHHS.

[Ipucnis’a Ta NpuKa3Ku HE3MIHHO BUKIHKAIOTh IHTEPEC HE TIIbKU Y BUCHUX-
(b11070TIB Ta JIHTBICTIB, @ i y MPOCTUX JIIOJIEH, SIKi TOBOPATHh Ta YATAIOThH TI€I0 YU
HIIIOI0 MOBOIO, a TaKOX y THUX, XTO BHBYa€ 1HO3eMHY MOBY. BoHHM € 3pa3kamu
BUKPHUCTAII30BaHOI HAPOJIHOT MYAPOCTi. ¥ CTHCHYTIM Ta JIaKOHIYHIA (opMi B HUX
NEPEIa€ThCs KOJICKTUBHUM JIOCBIJ, HAKONMHMYCHUN KUTbKOMA ITOKOJIHHSAMH JTFOACH.
Bonu 3actepiraroTh i Jar0Th HOpaad. XapakTepHO, MIO OJHA 1 Ta X TOpajaa 4d
3aCTEPEKCHHST MOXe OyTH 3 YCIIXOM 3aCTOCOBaHUM 10 Oaratbox KUTTEBUX
CUTYallli{, 3aBASKU TaKiil BIaCTUBOCTI MPUCIIB'IB IK META)OPUYHICTb.

Mertoro cTaTTi € aHalli3 palioHATbHOCTI BUKOPUCTAHHS MPUCIIB’IB, MPUKAZ0K
KpUJaTUX BHUpa3iB 1 (¢pa3eosyorisMiB y Tmpoleci BUBYCHHS 1HO3EMHOI MOBHU
CTYJICHTaMH BUIIUX HABYAIHHUX 3aKJIA](iB

OCHOBHUM CTaHOBUIIIEM CYy4YaCHOI METOJIMKH € MaKCHMajbHa aJeKBaTHICTh
YMOB, CIPUSIOTH YTBOPEHHIO KOMYHIKaTUBHIUX HABUYOK 1HO3EMHOI0 MOBOIO, YMOBOIO
B)KMBaHHS MOBHHX 3aC001B 1HO36MHOI MOBH y CITUIKyBaHHI. [IpHUCITiB’S Ta MpUKa3Ku
oYyaJidi BUKOPHCTOBYBATHCS B IMPOIECi HaBYaHHS 1HO3EMHOI MOBH 1IyKe JaBHO (B
cepeHbOBIUHIN €BpOI 3 X JOTIOMOT0K0 HaBUYaJIM JIATHHH), 1 3apa3 X BUKOPUCTAHHS
Ha 3aHATTAX aHTJIWCBKOI MOBHM JOTIOMara€ CTYACHTaM OIIAHYBaTH HE TiJIbKH
acrleKTaMH MOBH, a caMe, BUMOBOIO, TPaMaTHKOIO, JICKCHKOIO, a i HaWBaXIUBIIIAM

BHJIOM MOBHOI J1S7IbHOCT1, TOBOPIHHSIM.
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[IpucniB’s Ta mpUKa3Ku — 1€ OjaroJaTHUM Martepiaa Jjisl HaBYaHHS TOTO, K
OJIHY 1 Ty K JYMKY MOKHa BUPA3UTH PI3HUMHU CJioBaMU. BoHM He3aMiHHI B HAaBUaHHI
MOHOJIOTTYHOTO 1 JI1aJIOTI9YHOT0 MOBJICHHSI, pOOJITYN MOBY JKHBOIO, OAPBHUCTOIO, TOMY
oOpaHa Tema MpeCTaBISETHCS aKTyaIbHOIO.

HaykoBuit iHTepec m0o mpoOieM mapemiosiorii 3pocrae HampukiHimi XX —
nouatky XXI cT. sik y 3apyOiKHOMY, TaK 1 y BITYM3HsIHOMY MoBO3HaBCTBI (B. JKyKoB,
€. Isanos, B. Kanamuuk, A. KoponskoBa, M. Korosa, T. Mansikina, B. Moxkienko, I'.
[Tepmskos, JI. CaBenkona, T. PaasieBcbka,B. YVikuenko, H. IllapmanoBa Ta iH.).

BuBueHHs npuciaiB’iB Ta NPHUKAa30K HA 3aHATTAX 1HO3EMHOI MOBM CIIpUsi€
PO3IIMPEHHIO 3HaHb CTY/AEHTA, IIONOBHIOE HOr0 JIEKCMYHUU 3amac, a TaKoxX
oco0uBOCTI oro (yHkioHyBaHHs. [losicHIOIOUM TEBHI TpaMaTHYHI YU JIEKCHYHI1
SBUIIA, JOCUTh JOPEYHO MIAKPIILIIOBATH X TEBHOIO MPHUKA3KOI YW TPHUCIIB’SIM
337151 KpaIoro po3yMiHHS IPUPOIA MOBH.

[Ilo >k Take MPHUCHIIB’S Ta MpHUKa3Ka 1 4u € MK HUMH pisHUI? [Ipucnis’s —
Maja ¢opMa HApPOJHOI MOETUYHOI TBOPUOCTI, KOPOTKUM, PUTMI30BAaHUIN BHUCIIB, IO
HEce Yy3arajibHeHy JyMKY, BHCHOBOK, I1HOCKa3aHHS 3 JMJAKTUYHUM YXUJIOM.
[Ipukazka — >xaHp GOJBKIOPHOI MPO3U, KOPOTKUW CTavii oOpa3HUM BHCIIB
KOHCTaTyIO4Or'0 XapakTepy, IO Mae OJHOWIECHHY OYJOBY, HEPILAKO CTAHOBHTH
YaCTHHY MpPUCIIB’sl, aje 0e3 BUCHOBKY, 1 BXKHMBAE€TbCS B INEPEHOCHOMY 3HAYEHHI.
3MicT ii, Ha BiAMIHY BiJ IPUCIIB'A, HE Ma€ 3BHUYANHO MOBYAJIBLHOIO XapakTepy, i
BJIACTMBA CMHTAKCHYHA HE3aBepIIeHICTh. OTKe, MPUCITIB’SA 3aBXIU Ma€ MOBUYATBHUN
CEHC, MPUKAa3Ka X TUIbKHU HaJla€ CKa3aHOMY eMolliliHe 3a0apBiieHHs. [IpucniB’s — e
JIOTIYHO 3aBEpIICHW BUCIIB, a TMpHUKa3Kka — TUIBKK dYacTUHa ¢pasd Yu
CJIOBOCIIOJTYYEHHS.

baraTo Bmpanux BUCIOBIIOBaHb MOXKYTh CTAaTH MPHUCIIB’SIMH, TIPOTE AJISL LIBOTO
HEOOX1HO, 100 BOHM NPOMIUIA TMEPEBIPKY YacoM, Oyl BHU3HAHI «HAPOJIOMM.
Binomo, mo Ty k& caMmy AYMKY MOKHa BHCIOBUTH pI3HUMH cioBamMu. OpHak Ha
HUIAXy TpaHcopmanii BAaTOi JYMKHA B MPHUCIIB’S, HIOM y pyKaxX TOCBIIYEHOIO

CKYJIBIITOPA, Bl BUXITHOTO MaTepially Bi/ICIKA€ThCS BCE 3aiiBe, HAIJTUIITKOBE.
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MoxHa  BHAUIMTH  KIIbKa  CTHJIICTUYHMX  TPUUOMIB,  SKI  4acTo
BUKOPUCTOBYIOTHCS y MPUCHTIB’AX. J[0 HUX MOXHA BiTHECTH BHKOPWUCTAHHS TEBHOTO
pUTMY Ta PO3MIpy; TMOBTOPH, IO HAJAIOTh MPOCTOTH Ta 30a1aHCOBAHOCTI GopMi,
CTHUCJICTD 1 JAKOHIUHICTh, METa(QOPUUIHICTD.

bararo npucniB’iB Ta MPUKA30K MICTATh JOCUTH CKJIAHI IJI PO3YMIHHS CJIOBa
ta TOHATTA. OCHOBHAa NpPHYMHA IIHOTO SIBUINA IIOJSITA€ B EKCKIFO3UBHOCTI iX
BUKOPHCTaHHS caMe B JaHOMY KOHTekcTi. Hampukianm, Taki cjiosa, sk: wrath,
Scripture, zeal, abhor me mMaroTh BHCOKOI YaCTOTHOCTI BiKMBAHHS, alleé € YaCTHHOIO
npuciiB’iB. Taki cioBa, sik thee, thy, turneth, BBaxkaroTbcst 3acTapiiumMu, apke BOHU
HE MAalOTh BHCOKOI YaCTOTHICTIO, 3YCTPIYalOThCS TOJOBHHUM YHHOM Y TIOCTHYHUX
TBOpaX KJIACHKIB aHTIIMCHKOI JIiTepaTypH, MPUUOMY B CYYaCHUX BHJIAHHSIX BOHU
MOXYTb 3aMIHIOBAaTUCS CJIOBAMHU CYYaCHO1 aHTJIIHCHhKOT MOBH.

MoOBHI CKJIaJHOCTI, CKJIAIHOINII y 3HAY€HHi, BIATBOPEHHI Ta IHTepIpeTarlii
IbOIO0 THUITY TEKCTIB MOXYTh OyTH O0OyMOBJIEHI 00’€KTHBHUMH MOBHHMH
TpyaHomamu. OIHAK KpiM JIGKCUKH, (POHETUKH Ta TpaMaTHKH, 3HAYHY CKJIAIHICTh
MOJK€ MPEACTABISITA MI)KMOBHA Ta BHYTPIIIHBOMOBHA 1HTEPEPEHIILis.

JlocuTh 4acTo B PI3HMX MOBaX ICHYIOTH BIJIOBIJHI, MPAKTUYHO 1JCHTHYHI 32
3MICTOM 1 3a 3BYYaHHSIM NPUCIIB’S, IPOTE€ BOHMU MalOTh HE3HAYHI PO30OLKHOCTI y
BUOOpI CIIIB, 110 HE € CKJIAJHUMHU B IUIAHI PO3YMIHHS, alleé 1€ MOXKE€ YCKJIaJHUTH
MpoIleC BUKOPUCTAHHS MPUCIIB’IB 1HO3EMISIMU, a TAKOX IpPHU 31HCHEHH1 YCHOTO
nepekyany. HemomiTHi Asis TUX, XTO BUKOPUCTOBYE MOBY K 1HO3EMHY abo Jpyry,
TaKl 3aMiHU CJIB Ay>K€ BIAUYTHI JJIS HOC1iB MOBH. Y TpOIECi HABYAHHS Ta BUBUCHHS
1HO3E€MHOT MOBH CJIiJ] 3Be€pTaTH OCOOJIMBY yBary came Ha MmoaioHi po301>KHOCTI.

[Ipu dbopmyBaHHI JIGKCHYHUX HABUYOK MOJKHA 1 MOTPIOHO BHKOPHUCTOBYBATH
OPUCITIB’S, B SKUX 3YCTPIYAIOThCS JIGKCUYHI OJWHUII, IO BHUBYAIOThCA. Bike Ha
MIOYATKOBOMY €Talli HaBYaHHS aHTJIiIHChKOT MOBH, CTYACHTH 3HAIOTh TaKi IIPHCIIB A,
sk “A friend in need is a friend indeed” ([pye niznaemocs 6 6ioi). Ilpu 1LOMY
KJIIOYOBUM CJIOBOM € ciioBo “friend”, a iHmi cJjoBa, 1[0 HE € YACTUHOK AKTUBHOI'O
CJIOBHMKA, 3amaM’ STOBYIOThCS aBTOMAaTUYHO, 3aBIJKH PUTMIYHUM Ta IHIIUM

BJIaCTHUBOCTAM HpHCJ’IiB’IB, OIIMCaHUM BHIIIC. ﬂKHlO CTYACHTH BIICpPLIC 3HAMOMIISTBCS
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31 cimoBoM “trouble”, Tto osmaiiomnenus 3 mpuciiB’sm “Don’t trouble trouble until
trouble troubles you” no3BoauTs BUpIMIMTH Bigpa3y KilbKa 3aBJaHb, IOB’S3aHUX 3
OBOJIOJIHHSM JIaHUM CJIOBOM Ha piBHI (OpMH, 3HAYCHHS Ta BXXUBAHHA. Takux
MPUKJIAIIB MOXKHA HABECTH YUMAJIO.

AHaJOTiuH1 NpHKIaAM MOXXHA 3HAWTH 1 Ha (QOpMyBaHHS Ta PO3BUTKY
rpaMaTHYHUX HaBUYOK. Y TPHUCIIB X YaCTO BUKOPUCTOBYIOTHCS PIi3HI IPYIH YaciB,
CTYNEHS TOPIBHSHHS TNPUKMETHUKIB 1 TPUCTIBHUKIB, NACUBHUN CTaH MIECIIB,
iHBepcis, cyddikcanbHO-pediKcanbHl crIocoOu CIOBOTBOPY, KOHBEPCIis, BKUBAHHS
PI3HUX YaCTHH MOBH y (PYHKIIIi iAMeTa 1 MpUCyaKa 1 T. A. Y IPUCIIB’AX 1 MPUKa3Kax
MOXKHA 3HAaWTH I1IKaBl UIIOCTpallli BUBYEHHS PI3HUX PO3ALIIB Mopdoiorii Ta
CHUHTAKCHUCY.

Po3BUTOK Ta KOHTpOJIb YMiHb ayJilOBaHHS Ta 4YWTaHHS. [Ipaiforoum 3 nuMu
TEKCTaMH, MOJXHAa BHUKOPHUCTOBYBAaTH KiUbKa PI3HUX BIpaB, SKi mependadaroTh
PO3BHTOK 1 KOHTPOJb YMIHb YWTAaHHS 1 ayjiroBaHHs. HalOinem edeKkTHBHOIO
BIIPABOIO MOYKE CTaTH OJIHOYACHE BUKOPHWCTAHHS TEKCTIB KUIBKOX MPHUCIIB’iB abo
NPHUKA30K 1 TEKCTY-KOMEHTapsI, 10 MOSCHIOE 1i 3Ha4YCHHS 1 crielnu(iKy BUKOPHUCTAHHS
y MoBi. DopMystoBaHHS 3aBJIaHb MOXE 3JI€rKa BIAPI3HATHCS, SIK 1 3MICT CaMHX
TEKCTIB, MIPOTE METa 3aBJIaHHS MPU I[bOMY 3aJUIIAETHCS HE3MIHHOIO: CIIBBIIHECTU
TEKCT MPUCIIIB’S 3 IHIIMMHU TUIIAMU TEKCTIB 3a TIEI0 UM IHIIOK O3HAKOIO.

PiBeHBb CKIIaMHOCTI 3aBIaHHS 3ajeXaTUME 1 BIJ TOr0, HACKIIBKH IMiaiOpaHi
NPUCHIB’SA OJM3bKI 32 3MICTOM Ta 3Ha4eHHsSM. UuM Ouiblie 30iriB, TUM CKJIAJHIIIE
3poOUTH TpaBWIbHUI BHOIp. PO3yMiHHS HIOQHCIB 3HAYEHHS TMependayae OlIbII
BHUCOKHI PIBEHb PEIENITUBHUX YMiHb, OUIBII MMPOCTUM 3aBJAaHHSM BBOKATUMETHCS T€,
JIe CITIBBIHOIIICHHS H/1e HE JIUIIE HA PiBHI 3HAYCHHS, aJIe ¥ Ha PiBHI 3MICTY, 3a OLIbIII
(bopMaNbHUMHU JIEKCUKO-TEMaTUYHUMU O3HAKAMM.

Po3BHTOK YMiHb TOBOpiHHS Ta MHChbMa. BUKOpUCTaHHS MPUCITIB'IB 1 MPUKA30K
BiJIKpUBae 0araTo MOMJIMBOCTEH I PO3BHUTKY MPOAYKTHBHUX YMiHb YCHOTO Ta
MMCBMOBOTO MOBJIEHHs. J[aH1 3aBlaHHA MOXYTh MaTH Pi3HUHN PIBEHb CKIIAJHOCTI Ta
PI3HUNA CTYNIHb JIIHIBICTUYHOIO, KOMYHIKaTUBHOIO, (PUIONOTTYHOrO0 OOIPYHTYBAHHS.

[Ipore 3aBmaHHs, MOB’sA3aHI 3 IHTEPHPETALIE€0 MNPUCIIB’iB, IX KOMEHTYBaHHSIM
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MPAKTUYHO 3aBXKJIU 0araTo(yHKI[IOHAIbHI, COPUSIIOTh KOMIUIEKCHOMY (hOPMYBaHHIO
Ta PO3BUTKY MOBHHMX, MOBHHUX, COLIIOKYJbTYPHHUX, JIHIBICTUYHUX 3HaHb, YMiHb Ta
HABUYOK.

[Ipucnis’s Ta mNpUKa3KU JA0OpPE MOETHYIOTHCS 3 BHUKOPHUCTAHHSIM PI3HUX
TEKCTiB, Yy TOMY 4HCI (GUIOCOPCHKUX, XYI0KHBO-IITEPATYPHUX, ICTOPHUYHHX,
HAYKOBUX, MPOQECIHHUX, TEKCTIB 13 PI3HUX MPEIMETHUX rajay3en.

MeTtadopuuHicTh NPUCIIB'IB JO3BOJIIE YCIIITHO BUKOPUCTOBYBATH iX y PI3HUX
CUTYallisIX 1 CTOCOBHO BUPILIEHHS P13HUX MPOOJIIEMHO-KOMYHIKaTUBHUX 3aB/JAHb.

TakuMm ynmHOM, MpoBeAEHE AOCTIIKEHHS J103BOJIsIE 3pOOUTH BUCHOBOK, 1110 Ha
3aHATTAX 1HO3EMHOI MOBU Mapemii € BaXKJIUBUM 3aCOO0OM MOSCHEHHS 1 3aCBOEHHS
rpaMaTHYHOTO Martepianxy, 3aco00M TOMOBHEHHS aKTHMBHOI'O MOBJICHHEBOTO 3amacy
CTYZCHTIB, PO3BUTKY IXHBOTO BHMPa3HOTO MOBJICHHS Ta JDKEPEJIOM Kpae3HaBYOl
iHpopmarrii. Bukopuctansas npuciiB’iB 1 TPUKA30K HA 3aHATTIX aHTIIACHKOI MOBU
CHpHsi€ KpPaIloMy OBOJIOJIHHIO ITUM IMPEAMETOM, PO3IIUPIOIOYN 3HAHHS MPO MOBY 1
0COOMMBOCTI  Woro  (YHKIIOHYBaHHsS. 3aJdydeHHS JO0 KyJIbTypH KpaiHu
JIOCHIP)KYBAaHOTO MOBHM 4e€pe3 eJIeMEHTH (OJNBKIOPY Ja€ CTYACHTaM BIAUYTTS
CHIBIIPUYETHOCTI A0 1HILIOTO HApOAY.

Pobora 3 mnpucniB’aMH Ta NpHUKAa3KaMU Ha 3aHATTAX aHIIINACBKOI MOBH
J0TIOMarae ypi3HOMaHITHUTH HaBYaJIbHUM Mpolec 1 3p00UTH Horo OUIbII SICKpaBUM 1
1ikaBuM. BoHa [omomarae BUPIIIMTH PsiA AyKE€ BaXJIMBUX OCBITHIX 3aBJaHb
HaBYAJIFHOTO BUXOBHOTO Ta PO3BUBAJILHOTO XapaKTepy.

BuBuenHs mpuciiB’iB 1 MPUKA30K, iX aHaJI3 Ta MOPIBHSHHS 3 aHAJIOraMu B
pimHiii MOBI gomomarae (opmyBaTH y CTYACHTIB IMi3HABANbHUN IHTEpPEC 0
JIOCITIDKYBAHOTO TIPeAMETA 1 KyJIbTYypl aHTJIOMOBHUX KpaiH, pO3IIUPIOBATH KPYTro3ip,
pO3BUBATH OOpa3HE MUCJICHHS, TBOPYl 3aJaTKH, MOBHY 3JI0TaJKy, a TaKOX yBary,
nam’siTh 1 JIOTIKY.

OTxe, BUKOPUCTAaHHS TapeMid, 30KpeMa, TPUCTIB’IB Ta MPHUKA3KOK €
HEB1Jl'EMHOIO YaCTHHOIO MOOYAOBH I[IKABOT0, KPEATUBHOTO 3aHATTS 1HO3EMHOI MOBH.
[Mapemii ciayryioTb eQeKTUBHUM 3aco00M (QOpMyBaHHS TakKoi KOMILIEKCHOT

KOMIIETEHTHOCT1 $IK JIIHTBOCOI[IOKYJIBTYPHOI, 1[0 HAJa€ BEJIMYE3HUU MPOCTIp ISt
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BHUKJIaJa4a 13 MiJ00pOM MaTepiany Ta CTBOPEHHSIM JI0 HbOTO HU3KHU PI3HOMAHITHUX
I[IKaBUX 3aBJaHb.

JITEPATYPA:
1. Vkpaincbki HapomHi mpuciiB’st Ta mpukasku /Ymop. B. BoOkoa Ta iH. Pen.
Cunopenko M.B. KuiB: Bua-Bo xynoxHpoi jgitepatypu, 1963. 791 c.
2. Konoiz XK. B., Mamora H. M., [llapmanoBa H. M. Ykpaincbka napemiosnoris :
HAaBYAJIbHUI TMOCIOHMK JJI CTYAEHTIB (UIONOTIYHUX CHEHIaTbHOCTEH BHUIIUX
HaBuanbHuX 3akiaAiB. Kpusuii Pir : KIII IBH3 «kKHY», 2014. 349 c.
3. Meroauka HaBYaHHS 1HO3EMHUX MOB Yy CEpeIHIX HaBYAJIbHMX 3aKjajax:
[Minpyunuk / mig xkepied. C.}O. Hikonaeroi. Kuis: JIensit, 1999. 320c.
4. Matsiimug JI. I1. Bukopuctanns ¢pazeosoriaMiB Ha 3aHATTIX HIMELIBKOI MOBH SIK
3ac00y PO3LIMPEHHS MPOAYKTUBHOIO JIEKCUYHOIO 3aacy CTYACHTIB HEMOBHUX BY3IB.
IV Meoicoynapoonas nayuno-npakmuueckas kougepenyia «OobpazosamebHblll
npouyec: 63271510 UBHYMPU» (29-30 HOS0ps 2010). URL.:
http://www.confcontact.com/20102911/2_matv.htm

5. Crenbmax M. 3acTocyBaHHS TpPHUCIIB’IB y BHUBUEHHI KaTeropii MOJaJbHOCTI

nepcbkoi MoOBH. Bicuux Jlvgiscbkoeo yuisepcumemy. Cepia inonociuna. 2011.

Bumn.54. C.145 -152.

Anna I'ybina
Anocenixa HAnoeseus
(/Iyuvk, Ykpaina)
OCOBJIMBOCTI YCHIIIHOI'O TOYATKY NPE3EHTAIIII

IHO3EMHOIO MOBOIO
Bynp-sikuii  BUCTyn Ha CBOTOJHI BHUIVISAATAME OUIBII COJIJTHO, SIKIIO
NPEACTABIATH HWOTO y BUIVISAL mpe3eHTalii. BaXamBo po3ymiTHCS HE JuIe Ha
OCHOBHUX CTPYKTYPHHUX €JIEeMEHTaX, ajie i 3HaTH MeBHI 0COOJMBOCTI TAKUX BUCTYIIIB.
CrtpykTypa mpe3eHTallli 3arajibHO BiJIOMa, OJIHAK BUHHUKAE IIOpazy Oa’kaHHS
JOTIOBHUTH 1110 1H(POpMaIlilo, 3BaKar0Yd Ha BUCTYNH CTYJEHTIB Ta HEJOMPALFOBAHHS

MIpU IPEACTaBICHI iIXHHOI'0 BUCTYITY 3 JIONIOMOIOI0 MTPE3CHTAII{1.

189


http://www.confcontact.com/20102911/2_matv.htm

CYYACHI TTPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOT'O MOBO3HABCTBA — 2024

[lepmr 3a Bce 3BepHEMOCS 10 TEPMIHY «IPE3EHTalis». 3TIHO 3 BUSHAYCHHSIM,
npe3eHrtamis (Big yat. praesentatio — mpencTaBiATH, 3HAWOMWTH, JAapyBaTH) — IIC
O3HAMOMJICHHSI IIIMPOKOTO 3arajly 3 HOBUMH, HEIIOJJaBHO CTBOPESHUMH (3HAWICHUMH,
JOCIIDKCHUMH, BiATBOPEHUMH) CYO’€KTaMH, MpeaMeTaMu KyJIbTYpPH, MaTepialamH,
TEXHOJIOTISIMHM, HAYKOBUMH BIJIKPUTTSAMH; TAKOX JEMOHCTpaIlisl Oyap-4oro Ha Oy/b-
SKy TEMYy 3 BHKOPHCTAHHSIM TeXHI4HHX 3aco0iB um 0e3 Hux ([Ipesentanis). Illomo
CTPYKTYpH TIpe3eHTaIlii, eTamiB ii MiATOTOBKU B IIJIOMY, a TaKOX JOTPUMaHHS TPH
I[bOMY HEOOXITHUX BHMOT, OyJI0 BHKJIAIEHO y MomnepeaHboMy aopooky (['yOiHa,
2015). Hapa3i BuHHMKIA HEOOXITHICTh 3BEPHYTH yBary Ha KuUIbKa OCOOJIMBUX
MOMEHTIB y MiATOTOBIII MPE3eHTAIlIi-BUCTYY.

Cnig 3a3HaydTH, M0 HAWUOUIBII BaXKIMBHUMH YAaCOBHMH IMPOMDKKAMH, KOJIH
yBara ciyxada MyCUTh OyTH 30cepe/iKeHa Ha BUCTYI MaKCUMaIbHO, — 11e mepiri 30
cexyH Ta octadHi 30 CeKyH BUCTYITY.

[1{o6 3axomuTu yBary ayautopii Biapasy (Martinuzzi, 2022) ciin Baatucs o
npuiioMy Mg Ha3Bowo «a Speech hook». Xyk y MapkeTHHry — 1me Te, IO
BUKOPUCTOBYETHCS JIJISl IPUBEPHEHHS YBaru KJIIEHTIB 1 CIOHYKAE X KYIUTH MPOIYKT
abo mocnyry (Cambridge dictionary). SIkio sk Mu TOBOPHMO PO MPE3CHTALII0, TO
XyK — 1€ TaKTHKa TOYaTKy MPEe3eHTaIllil, SIka opa3y 3aXOIuTioe ysBy ayauTopii. Lle te
came, gK HIOM JIOBUTM puOy Ha XpoOaka Ha pUOAIbCHKOMY Tadky. XyK MHUTTEBO
3ally4ae ayJIuTOPit0, CIIOHYKAE i MOCIyXaTH, 1[0 BU TOBOPUTE.

Haronomryemo, 1m0 xyk MoBUHEH 00OB’SI3KOBO OyTHM Ha MOYATKy MpPE3EHTAIlli.
[lepuie BpakeHHS 3aBXKIM Ma€ 3HaueHHsS. He BapTo BUTpaydaTtvl Il JOPOTOIIHHI
CEeKyHIM Ha JII00 a3HOCTI — 3pa3y OepiTh «Omka 3a poru». JlocmimKeHHS MO3KY
BKa3ylOTh, 10 MU HE 3BEPTAEMO yBark Ha HYAHI pedi, TOMY BapToO 3JAMBYBaTH
ayIUTOPII0 CBOIM TBOPYUM MiAXOJOM Ha MoyaTKy nmpoMoBH y 111 30 CeKyHH, M0
IpUBEpHE yBary ¥ o yciel moganeiinoi mpesenrarii-suctymy. I[litep dxed (Jeff,
2009), iHCTpYKTOp 3 MyOJIYHMX BHCTYIIB Ta KOHCYJIBTAHT 3 PO3BUTKY JIJCPCTBA
MPOIOHYE APAXHUTU AYJUTOPIIO Yy MEpUIl )X CEKYHIU BUCTYIY. AHTJINCBKE CIOBO

tease (opaxHuTH), y CBOIO dYepry Oymyum akpoHiMom TEASE, o3nayae m’sarth
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crioco0iB 3aBOIOBAaTH Ta YTpHMYBaTH yBary aymutopii: Testimonial (Biaryk),
Evidence (moka3), Anecdote (anexmor), Statement (3asBa), Example (mpuxan).

PosrisiHemMo y3arallbHEHO JA€siKi TPUHOMH ISl IPUBEPHEHHS yBaru ayauTopii,
3ampoIoHOBaHi paxiBIsgMu y cdepl myOJIiyHOTO BUCTYNY Ta MPE3eHTAITI]:

1. 3acrocyiite Biaryk (testimonial), mio mnepeabadae IMTYBaHHS CIIIB
3HAMEHHUTOCTI abo myOniyHOI 0coOM, SKYy ayAuToOpis 3HAae Ta MOBaxae. SKOU
npe3eHTalllsl cTocyBasacsd e(peKTUBHOCTI MyOIIYHUX BHUCTYIIIB, TO IOPEYHUM OyIio O
BUKOPHCTaHHS CIIB Tperpkoro oparopa llepikna : «/lioouna, sxka moxce mucaiumu i
He 6Mi€ 8uclosumu me, wjo OYMA€E, 3HAXOOUMbCS HA PIGHI MO20, XMO He 6MI€
mucaiumu». Pa3oM 3 TUM IiKaBUM € BUKOPHCTAHHS BIJOMOI ITUTATH 3 JTOJaBaHHSIM
ceoro rauka (hook), pomsunku a0 Hei. Hampuknan, «Mu eci uyiu, wo nooopoosc y
MUCAYY MUlb NOYUHAEMBCS 3 00HO20 KPOKY. Ane Mu NOBUHHI nam ’samamu, wo
nOO0OpOodC Yy HIKYOU MAKONC NOYUHAEMbCA 3 O00HO020 Kpoky». MOXHa TaKoxX
BUKOPHUCTATH IIUTATY 31 CBOTO BIACHOTO KHUTTSI.

2. 3MychTe ayauTOpit0 YABUTH cuTyaliro. lle crmoHykae aynutopito CTBOPUTH
ySBHUW 00pa3 dYOoroch, yYMOBHO CTaTH Ha YHECh MicCIle, IIOB’S3aTH YSBY 3
MIPOTOJIOIICHUM JIajli peaTbHUM (HaKTOM IPO MIOCh.

3. Puropuune murtanHsA. [Ipukimagym Takoro XyKy MOHA IPOCIIIKYBAaTH
neperiasgayd BUCTYynH crikepiB Ha TED, ne BOHM 4YacTO pO3MOYMHAIOTH CBOIO
MPE3CHTAIlII0 3 HU3KU PUTOPUYHHUX UTaHb 110 ayautopii (Sinek, 2010).

4. IlpuronoMuuinBe TBep/KeHHA. OIHUM 3 HAWNPOCTIIUX MPUUOMIB
MPUBEPHEHHSI yBAaru ayauTOPii € BUKOPUCTAHHS SIKOTOCh JUBOBWKHOTO (akty. Lle
MOXXYTh OyTH CTaTHCTWYHI JaHi, 10 MiATBEPIKYIOTh BAXJIMBICTh TEMH BHCTYITY.
Hampukman, y npe3eHrarii nmpo mpobieMu epo3ii TpyHTIB BUKOPUCTAHO TaKUH XYK :
«Imagine if this room was filled with soil. Well, after a single rainstorm on a small
field in my country, three quarters of the soil would have disappeared» (Wallwork,
2010).

5. JloBigka mpo iCTOpUYHY MOAII0. 3rajyBaHHsS MPO ICTOPUYHI MOAIT MOXKYTb
JaTU XOPOIIMHM IMOYaTOK Mpe3eHTallii, 0COOJUBO KOJU JIeHb, y SIKUH Bi0OYyBa€ThCs

Ipe3eHTallsl, MAa€ IEBHE 3HAUEHHS B ICTOPII 1 116 MOKHA OB’ 513aTU 3 TEMOIO BUCTYITY.

191



CYYACHI TTPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOT'O MOBO3HABCTBA — 2024

6. BuxopuctaT TPOTHIEKHUN MIOXiZA, IO O3Ha4ae cHopMyTroBaTH
3arajlbHOBM3HAHY KOHIEIIIII0, a MOTIM MITH BCyNeped 3arajlbHONPUUHATIA AyMIl],
3amepevyroun e TBep/HKeHHs. Taka TakTHKa € MPOBOKAI[IHHUM MPUBEPTAHHSIM yBaru
710 BUCTYTIIB 1 MOX€E JOTIOMOT'TH OApa3y 3aJy4YUTH ayIUTOPIIO.

7. BuxnukaTty 1ikaBicTh. 71 1OTO BU MOXETE MOYATH 3 3asBU, SKa Mae
BUKJIMKATH 1HTEpEC 1 3MYCUTH ayJuTOPII0 MIAHATH OYl Ta YBaXKHO CIIyXaTH Bac.
MoskHa po3moBicTH Mpo cebe 1mochk ocoducte. ABTop OectcenepiB Jen Ilink (Pink,
2009) maiictepHO POOHTH IIe B OAHOMY 31 CBOIX BHUCTYIIIB, PO3MOYMHAIOYH CIIOBAMHU:
«| need to make a confession...», siki CTBOPIOIOTh TAEMHHUYICTD 1 OPa3y 3aXOILIIOIOTh
aynutopito. [IpomMoBenb BUKOPUCTOBYE CAMOTIPUHU3IUBUM TYMOP, SIKUM y OUTBIIOCTI
BUIIAJIKIB € YyJOBUM 1HCTPYMEHTOM TOYATKy Ipe3eHTaIlli-BucTymy. Bu po3Becenure
myOJIiKy 1 HE PU3UKY€ETE KOTOCh 00pa3uTH, TOMY 110 T'yMOp PO Bac.

8. 3Mycutn ayauTopiro moch 3poduTd. TyT MOKHAa MOCTABUTH 3alUTaHHS
aynarTopii, ssike 0 3MyCHIJIO iX MITHATH PyKy. AOO XK MOXHA MOMPOCUTH AyJIUTOPIO
MOopaxyBaTH 1I0Ch, HATKCATH, TOIIO.

9. Ckazatu 1mochk Hepo3yMHE a0o0 K PO3MOBICTUA aHEKIOT sK MponoHysas [litep
Jlxed (Jeff, 2009),

10. HaBecTu 1ikaBy CTaTHUCTHUKY, fIKa CTOCYEThCS O€3MOCEPEHbO ayIUTOPii.
TyTr MOXHa BKa3aTH Ha BUKOHAHHWH KOXHUM IPOEKT SIK YaCTHHY JOCTITHUILKOI
pobotu y 1itomy cBiti: Everyday 20,000 scientific papers are completed. 14 papers
are completed every minute. In the 10 minutes that | have been talking to you this
morning 140 papers will have been completed around the world (Wallwork, 2010).

11. InmomoBHe mnpuchiB’ga. LluTyBaHHS npuUCTiB’S 3 KyJIbTYpH, 3 SKOIO
ayIuTopis Moke OyTH He3HaloMma, [IHCHO IpUBEpPTAE YBary, OCOOJHUBO KOJIH
ciyxadi, UMOBIPHO, HIKOJM Woro He wyiau. OgHAK CIiJ 3aBXKIU 3HAWTH Yac 1100
OPOYUTATH M 3PO3YMITH KOHTEKCT HABKOJIO TAKOT'O0 MPHCIIB’sl, M[00 MEpEeKOHATHCH,
10 BOHO JIACHO MiJIXOJUTH JJIS OYATKY BaIlloOi MPe3eHTaIlii-BUCTYY.

12. IIpoBecTn aynuTopiro uepe3 cleHapiil «mo, axou». Konuenmiro «io,
AKOM» JIErKO aJanTyBaTH Maibke 10 Oylb-iKoi NHpe3eHTalli, TOMy BHBYEHHS Ta

3aCTOCYBaHHS I[bOTO CIIOCO0Y MOKE BUSBUTHUCS JOBOJII YCHIILIHUM.

192



CYYACHI [IPOBJIEMUA TEPMAHCBKOI'O TA POMAHCBKOI'O MOBO3HABCTBA — 2024

13. Buxopucratu turtaty 3 Qimbmy. Ockimbku ¢GiTbMU 3aWMarOTh JIOBOJII
YIbHE MICIIE B JKMTTI OUIBIIOCTI JIFOJEH, TO BIIy4YHA, JOpEYHA IUTAaTa 3 (PLIbMY Ha
MOYaTKy Tpe3eHTaIlli Moke MiAdanbopuTH ayauTopito. MokHa HaJgaTH CBOIO
HaJUXaouy MUTaTy 3 yiarobjeHoro (GiurpMy, sKa macyBaTHME TeMi IIPE3CHTOBAHOTO
Marepiany.

Otxe, HaBeNEHI MPUKIAAM TOYATKy TMPE3CHTAIlll 13 3aCTOCYBaHHSAM XYKY
JOTIOMOKYTh CTBOPUTH JIOBIpJIMBY aTMochepy MDK CIIKEpOM Ta ayAuTOpi€lo, a
TaKOX MPUBEPHYTH yBary ayIUTOPii O MOAAJBIIOTO BUCTYITY.

JITEPATYPA:

1. I'y6ina A.M. Ilpe3eHTallisi IHO3EMHOIO MOBOIO SIK 3aci0 yCHIIIHOT KOMYHIKAIl y
MDKHApOJAHOMY HAyKOBOMY TMpocTopi. I ymauimapnuti eicnux J{BH3 «llepescnas-
Xmenvruyvkuti 0eparcasHuli neoazo2ivnuil yuieepcumem imeni I pueopiss Ckogopoou»
Honatok 1 mo Bum.35, Tom IX (60): Temarnunwmii Buttyck «Buwa ocsima Ykpainu y
KOHmeKcmi inmezpayii 00 esponeticbkoeo ocgimuvoco npocmopy». K.: I'nosuc, 2015.
C. 63-70.

2. [Tpe3enTarris AK PI3HOBU]T npodeciiiHoro MOBJIEHHS. URL:
http://dmeti.dp.ua/ua/mdiv/i2036/p-3/e303 (mara 3BepuenHs: 25.01.2024)

3.  Cambridge dictionary online URL: https:/dictionary.cambridge.org/

dictionary/english/hook (accessed on January 25, 2024)

4. Martinuzzi, B. How to engage an audience in 30 seconds

https://www.americanexpress.com/en-au/business/trends-and-insights/articles/

engage-audience-in-30-seconds/(accessed on January 25, 2024)

5 Jeff P. TEASE’'em: 5 ways to start your speech. URL:

https://sixminutes.dlugan.com/how-to-start-your-speech/ (accessed on January 25,
2024)
6. Pink D. The puzzle of motivation. URL:
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Jinia /lenucrok
Hamania /laninosa
(Pisne, Ykpaina)
®OPMYBAHHSI IHHIOMOBHHUX MOBJIEHHEBUX HABUYOK ¥

MAMBYTHIX ®AXIBIIIB COEPU TYPUZMY
Anomauia. Memowo cmammi € meopemuuHo O0OIPYHMYSAMU WIIAXU
P opmyBaHHS IHUOMOBHOI KOMYHIKAMUBHOI KOMNEMeHMHOCMI Yy MatlOymHix gaxieyis
3 opeawnizayii ma cynposody axmuenux Gopm mypuzmy (noxodie, 3smacamw,
PAMYBALHUX Onepayili, Cynpogody, a makodc gaxisyie 3 mypucmuunoi Oesnexu
mouyo).
Knrwwuosi cnoea:. KoHKypeHmMoOCnpomodxcHut gaxieeyb, KOMYHIKAMUBHA

KOMNnemeHmHicms, npogecitine CRiIKY8AHHS, MOMUBAYIS.

IHocranoBka nmpobGaemMu. TypusM € HEBIJ €EMHOI0 YaCTUHOK €KOHOMIYHOTO
PO3BUTKY KOKHOT KpaiHH 1 BAXJIMBUM (PAKTOPOM CTaOLIBHOCTI ii EKOHOMIKHU.

[TigBUIIMTH TOMYJSPHICTh CEpell 1HO3EMHUX TYPUCTIB, 30UIBIIUTH OOCATH
pearnizalii TYpUCTUYHUX Ta CAHATOPHO-KYPOPTHHUX MOCTYT AOMOMOXKYTh MIKHAPOAHE
CHiBpOOITHULITBO W OOMIH JOCBiIOM B cdepi Typu3My Ta KypoOpTiB, po3poOka Ta
peamizaiisi CHUTBHUX TYPUCTHYHHX TMPOCKTIB 13 MPUKOPJOHHUMH peErioHaMU-
napTHepamMu;, TIABUIICHHS NpodeciiiHOro piBHA MpPaIiBHUKIB  TYypUCTUYHO-
pekpeaniiinoi cdepu. Yce ne cnpusarume (HOpPMYBaHHIO CTaTycy YKpaiHH SK

TYPUCTUYHOTO PEriOHY MI>KHAPOITHOTO 3HAUYEHHS.

194



CYYACHI TTPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOT'O MOBO3HABCTBA — 2024

Tomy, mepmoueproBuM 3aBAaHHIM € CTBOPEHHS KOHKYPEHTOCIIPOMOKHOTO
TYPUCTUYHOTO MPOJYKTY 1 (paxiBIIB B AaHIN Taily3i i1 YTBEPXKEHHS MO3UTUBHOTO
HAI[IOHAJIBHOTO TYPUCTUYHOTO IMI/DKY Ha TepUTOPii YKpaiHu Ta 3a ii Mexamu.

BaxxnuBuMm HampsiMOM ISUIBHOCTI 3aKjajdiB BHIINOI OCBITH € TMOIIYK HOBUX
MeJaroriyHuX 1 JAWJAAKTUYHUX — MIAXOJIB, IO JIOMOMOXYTh  ONTHUMI3yBaTH
€(eKTUBHICTh OBOJIOJIHHS 1HO3EMHOIO MOBOIO JJisi ()OpMyBaHHS HABHUYOK 1 BMIHb
npodeciiiHO OpIEHTOBAHOTO CIUIKYBaHHS Ha 0a31 HA0yTOI CUCTEMU 3HAHBb.

AHadi3 gociigkeHb. PI3HOMaHITHI METOIMKHA Ta TEXHOJIOII] BUKIAJaHHS
1HO3eMHO1 MOBHM JUIsi (paxiBIIB PI3HUX rajy3ed 3aBXau Oyld 1 3aJUIIAIOTHCS Mif
NWIBHOI YBarow 0OararbOX BYEHUX Ta JOCHiIHUKIB Takux sk: H. Bopucko, C.
Koxymiko, C. Konomienp, O. Jlrobeuko, E. Mipomnuyenko, O. Yepnak Ta iHIIL.
AKTyaJIbHUMU € HampaifoBaHHs 3 MpoQeciiiHOIl MIArOTOBKH MailOyTHIX (axiBIIB y
chepi TypusMy Ta CIOPTHBHO-0310poBYOro Ttypusmy (B. demopuenko, H.
3akopnonenp, K. Mynuk, A. Konox, I'. Uepniit, H. Xmimsapayk, M. I'yakeBuy, I.
Kyxta), pos3Butky iHTepecy A0 Typuctuunoi pgisuibHocTi (JI. Topmkosa, S.
['purop’eBa, FO. 3emiina, A. MenbHuk), ¢dopmyBanHs npodeciiinux yminb (T
Zaituyk, I'. lllyka, B. JIrobapers, O. JlirBiHOBa-I"0J10BaHb).

Mera crarTi — TEOPETUYHO OOIPYHTYBATH HUIAXU (OPMYBaHHS IHIIOMOBHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCT1 y MailOyTHIX (haxiBI[iB 3 opraHizailii Ta CynpoBOAY
akTUBHUX (hopM Typusmy (TMOXOiB, 3MaraHb, PATYBAJIbHUX OIEpalliii, CynpoBoy, a
TaKoX (DaxiBIliB 3 TYPUCTHUIHOT OC3IEKH TOIIIO).

Buxaan ocHoBHOro marepiaay. 3100yBayamM OCBITH OyJIO 3alpOIOHOBAHO
BIIMOBICTM HAa KiJbKa MHTaHb aHKETH JJIA TOTO, IMOO OIIHUTH iX PO3YMIHHS
HEOOXITHOCTI 1 BaXIMBOCTI IS MaWOyTHBOI Kap’epu, a TakoX OaxaHHA 1
BMOTHBOBAHICTh BUBYATH MPOGECiiHO-OpIEHTOBAHY 1HO3EMHY MOBY, JI3HATHUCH, SKi
MeTOaH 1 GOpMH HaBYAHHS BOHH BBAXKAIOTh HAMOUIbII e(EKTUBHUMH 1 IIKABUMHU.

Binmoigatoun Ha mutaHHs «OIiHITH CBIM PiBEHb BOJIOJIHHS aHTJIIHCHKOIO
MoBomwo» juiite 13% BBakaroTh, 10 «BUILHO BOJIOAIIOTH», a 47% — «Bojoale Ha
noOyToBoMy piBHI», e 40% OLIHIOIOTH CBIM PIBEHb SIK «BOJIOAIIO 31 CIOBHUKOMY.

[Ipu uboMy BuUsBWIACS JIOCUTH SIBHA TEHJEHIIS — BEJIMKA KUIBKICTh 3700yBauiB
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OCBITH 3ayBaXKye€, IO CHUIKYBaHHS aHTJIMCHKOI MPUHOCUTH CKJIAJHOII, a TaKOX
BIJICYTHICTh NOCTITHOT MOBHO1 IPAKTUKU 3HAYHO 3HUKY€E PIBEHb 3HAHb.

Ha mnuranas «Xortimu © Bu mornubutm cBoi 3HaHHSA 3 mpodeciiHo-
OpieHTOBaHOI aHTIiMChKOoi MOoBU?» Maixke 90% omuTaHUX PECIOHICHTIB, K1 BXKE
BOJIOJIIFOTh TMOOYTOBOIO AHTJIMCHKOI, XOTUIM O TPOJOBXHUTH ii BHUBYCHHS Ta
NOTJIMOUTH CBOI 3HAHHS AaHTIIIMCHKOI, sika O OpileHTyBajacs Ha iX MakWOyTHIO
npodecito.

Hactynne nutanHs: «SIkuii 3 METOAIB BUBUEHHS MPOQPECIHHO-OPIEHTOBAHOL
1HO3€MHO1 MOBH BU BBa)Ka€Te HallOUIbII €()eKTUBHUM ?»

Tox, HaWOUIBIIMI BIJCOTOK OMMTAHUX PECHOHACHTIB 3a3HAYMIIM, 110 BOHHU
BBOXAIOTh HaWE(PEKTUBHIIIOW TaKy JOJATKOBY MOXJMUBICTb  ONaHyBaHHS
aHTIIHACHKOI, SIK «IUTATHUM PETeTUTOP, TUIaTHI Kypcn» — Maixke 50%. «CamocTiitHo 3
niapygaukom» — 13%, Takoxx Oararo BiI3HAUWIIO «CHITKYBAaHHS AaHTJIINCHKOIO B
[aTepueti» — 6,7%. 20% BBakarTh HaleEKTUBHIIIUM CIIOCOOOM OIAHOBYBATH
npodeciiiHy 1HO3eMHY MOBY «IINIIXOM Iepersigy (uIibMiB» Ha BIIIOBIIHY
tematuky. | nume 13% BBakaroTh, MO0 HaWKpallle «BHBYATH 1HO3EMHY MOBY,
noTpIOHY JJ1s iX MailOyTHBOI npodecii y 3BO».

OTxe, mpoaHaANI3yBaBIIM BIJMOBIA1 HAIIUX PECHOHACHTIB Ha MUTaHHS
aHKETH, MOKHA 3pOOUTH HACTYIIHI BUCHOBKHU:

—  MPOTATOM MEPIIOr0 POKY HaBYAHHS 3700yBaul OCBITH MaJId MOXJIUBICTb
MIATITHYTH a00 > MOrauOuTH CcBOi 0a30Bl 3HAHHSA 3 aAHTJIIMCBKOT MOBH, SKI1
CIIUPATUCS HA TEMU TOOYTOBOTO XapaKkTepy;

—  MaiKe yCi peCOHJICHTH PO3yMUIM HEOOX1THICTh BUBYATH MPOdeciiHO-
OpIEHTOBAHY aHTJIIHCHKY MOBY, 1 Tibku 13% BBaXKarOTh, 0 IM BUCTAYNTh 3HAHHS HA
PiBHI MOOYTOBOTO CIUJIKYBaHHA Y iX MalOyTHIN mipodecii;

— Ha Kaib, OUIBIIICTE PECIOHJCHTIB TMPOJOBXKYIOTh BBaXKATH, IO
eeKTHBHIIIIE OTPUMYBATH 3HAHHS 3 1HO3EMHOI MOBHU 3 peneTutopoM, 1 jume 13%
BipsATh, MO ix 3BO 3Moke 3a0e3meunT HaJICKHUMU KOMYHIKATHBHUMH HaBUIKAMH
HEOOXITHUMHU IS X MailOyTHBO1 mpodecii, a iX 3aliKaBIeHICTh Y BUBYEHHI MOBH 3a

JOTIOMOTr 00  meperyiAny (uIbMIB 1 YMTaHHA KHHUT AHIVIIMCHKOIO MOBOIKO JIMILE
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MIATBEPKYE TOM (akT, M0 JIeTKe, IiKaBe 1 e)eKTUBHE BUBUCHHS 1HO3EMHOI MOBH,
0co0MBO TIPOQECIHHOTO CIPSAMYBaHHS, MOXKIHUBE JIUIIE 33 YMOBH MaKCUMalIbHO
PI3HOMaHITHUX METO/iB, (opM 1 MaKCUMaJIbHO HAMOBHEHOTO I[IKABOTO 1
HEOJHOMAHITHOTO 3MICTY HaBYaHHS MPOeCciitHO-OpPIEHTOBAHOI 1HO3EMHOI MOBH Ha
OCHOBI KOMYHIKaTUBHO-ISJIBHICHOTO MIAXOMy, SKHH mependadae akKTHBHY Yy4acTh
3100yBaviB OCBITHM Yy HaBYaJIbHOMY TMpOIleCi 3 MOBH, JIe OCOOJHUBOTO 3HAYCHHS
Ha0yBalOTh MOBJICHHEBI BMIiHHS, N[0 HAJIeKaTh 10 pPI3HUX BHUIIB MOBJICHHEBOT
TISUTBHOCTI — CIIyXaHHsI, TOBOPIHHS, YUTAaHHS ¥ MUChMA.

BucnoBku. Takum 4YMHOM, POJIb MOTUBAII B KOXKHIN ISUIBHOCTI YK 3aBIaHHI1
€ XKUTTEBO BAXINBOW. [[bOMy MOXe CHpUSTH aBTOHOMISI 3100yBayiB OCBITH, SIKA €
BAXKJIMBOIO YACTHMHOIO BHKJIaAaHHA MpodeciiiHo-OpieHTOBaHOI MOBH. Baxinuso,
3a0X04yBaTH iX BUKOHYBATH MEBHY pOOOTY CaMOCTIMHO 4YM B KOMaH/l1, HAIPUKIIA/,
TPYHOBY pOOOTY YW CIUIBHUM MPOEKT caMe THMH 3aBJaHHIMH, SKi 0e3mocepeaHbo
OB’ s3aH1 3 IX MaiOyTHBOIO Mpodeciero.

Takum uymHOM, 3700yBadyaM OCBITH 3HQAOOJATHCS II HABHYKH, 00 OyTH
YCIIIIHUMH Y CBOEMY MTPOQeCciiHOMY cepeJOBHIII.
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Alla Yatsjuryk
(Rivne, Ukraine)
THE DEVELOPMENT OF SOFT SKILLS AND PROFESSIONAL

REFLECTION OF TEACHERS OF PRESCHOOL EDUCATIONAL
ESTABLISHMENTS

The problem of professional reflection, the possibilities of its modeling and
interpretation is one of the basic problems of Psychological Science (Rains & Scott,
2007). The concept of reflection in Psychology is based on its philosophical
definition (Amichai-Hamburger, 2005). In general, the context of the philosophical
understanding of the term “reflection” is in the justification of the process of
reflection by a person of himself/herself, that it is self-reflection (Heino, Ellison &
Gibbs, 2010). This is explained by the fact that a person in everyday life and in the
process of doing practical activities has the aim of finding his/her unity with nature
(Benson, 2001), with other people, with the society, with the world as a whole
(Walther, 2011). At the same time, essential differences between material and
spiritual, nature and society, between oneself and other people become quite obvious
for the individual (Wright & Webb, 2011). It is important for a person to find and
understand the common and different values of the surrounding world (Rezaei &
Mousanezhad Jeddi, 2020). Thus, certain forms of self-awareness are dominant,
when certain phenomena of consciousness become the subject of special analytical
activity of the subject (Ishkhanyan, Boye & Mogensen, 2019). All these forms are

called reflection.
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It is important to note that reflection is always not just an awareness of what
IS in a person’s mind, but at the same time a reworking of the person himself/herself,
an attempt to go beyond the level of personality’s development that has been
successfully achieved (Nowak, Watt Nowak, Watt & Walther, 2009). When a person
analyzes himself/herself, tries to assess his/her own characteristics, reflects on his/her
attitude to life, seeks to master the secrets of his/her own consciousness, he/she thus
wants “to explain” himself/herself, to understand the system of his/her own life
guidelines, and, at the same time, from something in himself/herself forever to give
up, to be even more sure of something (Arbuthnott & Frank, 2000). Then we are
talking about a reflexive process, as a result of which there is a change and the
development of the individual consciousness of the person (Nunan, 2003).

In fact, psychological interpretations of reflection outline this process as the
ability: 1) “to look” at yourself; 2) to reflect on one’s own thought process (Stephens
& Rains, 2011); 3) to analyze knowledge in order to obtain new knowledge or
transform unconscious knowledge into conscious ones (Kim & Dindia, 2011); 4) to
build self-observation of the state of one’s own mind or soul; 5) to go beyond the
limits of real life activities (Mykhalchuk & Ivashkevych Ed., 2018); 6) to present a
model of a research act directed by a person to himself/herself (Mykhalchuk &
Kryshevych, 2019).

Ideas, which are similar to the concept of reflection, have been already
appeared in Ancient Philosophy. In Aristotle’s “Metaphysics” you can find the
following definition of the nature of the human mind, as, at the same time, the mind,
through the involvement of its object of thought, makes sense of itself: it becomes
contemplated, so that the mind and what is contemplated by it are one and the same.
Aristotle speaks of the mind as the Deity as the only “very first beginning”. Mind
thinks about itself, and thought is thinking about thinking. Something similar to the
reflexive process was needed by Aristotle in order to construct a closed universe as a
single, divine, unique mind (Lawson & Leck, 2006).

It is generally accepted that the concept of “reflection” appeared in modern

times in the scientific justification of R. Descartes. According to R. Descartes,
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perceiving, imagining, desiring, and direct knowledge of mental processes and their
products are as the whole paradigm and the same. By the word “thinking”, |
understand everything that happens in us in such a way that we directly perceive.
Therefore, not only understanding, wishing, imagining, but also feeling means the
same thing as thinking (Pimperton & Nation, 2010).

Numerous philosophical interpretations of reflection should be understood as
a special reality of human consciousness with the aim of self-knowledge in order to
solve the problem of a person’s “entry” into the external world, finding and
achieving harmony in relationships within it (l'oruapyk & Onydpiesa, 2018).

The problem of a person’s relationship with the outside world is related to
the peculiarities of the individual’s existence in the global space, where, intersecting
and interacting, relatively different dimensions of a human being are connected:

- a person as a subject, who actively acts and knows, has consciousness
and will (Ramirez & Wang, 2008);

- a person is as a relatively small part of the universe (Key-DeLyria, Bodner
& Altmann, 2019).

For our research the works of neo-Freudism are shown the greatest interest.
We mean, first of all, the researches of A. Adler, who rejected Freud’s pansexualism
and also denied the direct dependence of human mental development on organic
factors. These researches are also interesting for considering the phenomenon of
reflection. According to the conception of A. Adler, as the scientist claimed that from
the first years of the individual’s life, a child develops a pronounced sense of his/her
own inferiority, which he/she seeks to overcome thanks to his/her life experience. In
addition to the inferiority complex, the desire for creative self-improvement is
attributed to a person from the first years of his/her life. A person is considered as a
human being who initially (from the early birth) strives for a certain life goal, acts
intelligently, actively, purposefully, thoughtfully, and not passively and reactively.
The goals of life are determined and outlined by the person himself/herself (Amep,
1997).
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In many ways, we will analyze the views of the American psychologist
A. Maslow, who is one of the representatives of Humanistic Psychology. These
thoughts are essentially close to the considered concepts. The main human need,
according to the Humanistic Theory of the Personality, is self-actualization, the
desire for self-improvement and self-expression. Self-actualization is a process of
constant development and practical realization of one’s capabilities. This is activity
for the sake of doing well what a person wants to do. This concept is a rejection of
illusions, getting rid of false ideas about oneself (Maslow, 1991: 113). According to
A. Maslow, a full-fledged person is a person who has the main goal of becoming
what he/she can become (Maslow, 1991: 114).

Among the supporters of the Humanistic Theory of Personality, it is
necessary to note the researches of C. Rogers [176, p. 156]. Creating his Theory of
Personality, C. Rogers assumed that every person has a great desire and the ability for
personal self-improvement. As a human being, who is endowed with consciousness,
a person determines the meaning of life, its goals and values for himself/herself, and
it is the most important expert and supreme judge. The general conclusion of C.
Rogers is that universal values really exist, but they are not outside the person, not in
a certain morality or ideology, but in the very essence of a person, in the authentic
experience of his/her own life. The scientific discovery of C. Rogers is that he
established the necessary and sufficient conditions for the humanization of any
interpersonal relationships that ensure constructive personal changes. These are such
conditions, as: 1) priceless positive acceptance of another person; 2) active, empathic
listening; 3) congruent self-expression in the process of communication with another
(Rogers, Lyon & Tausch, 2013).

So, the purpose of our article is: to investigate the problem of the influence
of professional reflection of teachers of preschool educational establishments on the
qualities of their social intelligence; according to the results having been obtained in
the experiment to describe the structure of social intelligence of teachers of preschool
educational establishments.

Methods of the research
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The following theoretical methods of the research were used to solve the tasks
formulated in the article: a categorical method, structural and functional methods, the
methods of the analysis, systematization, modeling, generalization. Also, in our
research we used empirical methods, such as statement study and molding
experiment. With the aim to diagnose the level of the development of social
intelligence of teachers we used the test of J.Gilford and M.O’Sullivan “Research of
Social Intelligence”, adapted by O.S.Myhailova (I'undopn & O’Camnusen, 2021).

This stage of the experiment was carried out during 2022. 114 respondents
were evenly distributed in groups:

E1 — 16 teachers of II and III categories (the experience of work — from 5
to 10 years, age — up to 30 years) of regional cities (5 respondents of the garden Ne 2
of Rivne, 5 educators of the garden Ne 5 of Kharkiv and 6 teachers of the garden Ne
11 Odessa city, Ukraine);

E2 — 18 teachers of category | (work experience — from 10 to 15 years,
age — from 30 to 37 years) of regional cities (7 respondents of the garden Ne 2 of
Rivne, 6 teachers of the garden Ne 5 of Kharkiv and 5 teachers of the garden Ne 11
Odessa city, Ukraine);

E3 — 15 teachers of the highest category (the experience of work — from
15 and more, age — from 37 years) of regional cities (5 respondents of the
kindergarten Ne 2 of Rivne, 5 educators of the garden Ne 5 of Kharkov and 5 teachers
of the garden Ne 11 of Odessa, Ukraine);

E4 — 13 teachers of category | (work experience — from 5 to 10 years,
age — up to 30 years) of regional towns (4 respondents from the town of Zdolbuniv of
Rivne region, kindergarten Nel; 5 tutors of Shepetovka, Khmelnytskyi region,
kindergarten Ne2; 4 respondents from the town of Zdolbuniv, Rivne region,
kindergarten Ne5, Ukraine);

E5 — 14 teachers of II category (the experience of work — from 10 to 15
years, age — from 30 to 37 years) of regional towns (6 respondents in the town of

Zdolbuniv of Rivne region, the garden Nel, 4 educators of Shepetivka, Khmelnytskyi

202



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
region, the garden Ne2; 4 respondents from the town of Zdolbuniv, Rivne region,
garden Ne5, Ukraine);

E6 — 19 teachers of the highest category (work experience — from 15
years and more, age — more than 37 years) of regional towns (5 respondents in
Zdolbuniv city of Rivne region, kindergarten Nel; 5 educators of Shepetivka town of
Khmelnytskyi region, kindergarten Ne2; 9 respondents from the town of Zdolbuniv,
Rivne region, kindergarten Ne5, Ukraine);

E7 — 19 directors of kindergartens (this group includes directors of cities
and regional towns, such as: nursery schools Ne2 and Ne4 of Rivne, nursing homes
Neb, 13, 14, 15, 18 of Kharkiv, nursery schools Ne3 , 8, 9, 11 in Odessa, kindergarten
Nel, 2 in Zdolbuniv, Rivne region, nurseries Nel, 2, 4 in town Shepetovka,
Khmelnytskyi region, kindergartens Nel, 2, 5 in town Kamianets-Podilskyi,
Khmelnytskyi region, Ukraine).

Results and their discussion

Thus, the ability to know the results of behavior in a given situation, the
ability to understand the typical social value of the situation was studied using subtest
1 “History with the completion” (the test of J.Gilford and M.O’Sullivan “Research of
Social Intelligence”). In general, we see that according to the results of factor
analysis, the data from respondents of all groups were insufficiently high, mediocre,
regardless of the age of respondents, the acquisition of their professionally significant
experience and the position of the director of kindergarten. Thus, for E1 teachers, the
result for this ability is 0,41, for the group of educators E2 — 0,45, for the E3-group
respondents — 0,43, for the E4-group — 0,42, for respondents from the group E5 -
0,41, groups E6 — 0,40 and, finally, from the directors of kindergartens (group E7) —
0,41.

So, at the first stage of the experiment we will analyze the results obtained by
us depending on the subtests used in order to study the level of the development of
the teacher’s social intelligence. Thus, the ability to know the results of behavior in a
particular situation, the ability to understand the typical social significance of the

situation were investigated using subtest 1 “Completion of the story” by the

203



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
methodology of the research of social intelligence. As a whole, we see that according
to the results of factor analysis, the data of the respondents of all our groups were
insufficiently high, more mediocre, despite the age of the respondents, their
professional experience and the position of the directors of kindergarten. Thus, for
teachers of E1 the result for this ability is 0,41, for E2 group it is 0,45, for
respondents of E3 group — it is 0,43, for teachers of E4 group — 0,42, for respondents
of E5 group the result is 0,41, for E6 groups — 0,40, and, finally, directors of
kindergarten (E7 group) — 0,41. The results are presented on Fig. B.1.

Somewhat higher there are the results of the respondents of all groups in
terms of the ability to recognize classes of behavior, to distinguish common
essential features in various non-verbal reactions of a person, to generalize social
reactions (Subtest 2 “Groups of Expressions” with the use of the test of J.Gilford and
M.O’Sullivan “Research of Social Intelligence”). These results are shown on Fig.
B.2. Among respondents of group E1 the result on this scale is 0,50, in E2 — 0,55, in
E3-0,54,in E4-0,53,in E5-0,51, in E6 — 0,52, in E7 — 0,50. These results, in our
opinion, indicate that the kindergarten teacher has formed integral social-perceptive
standards that do not involve the analysis of individual details of subjects or objects,
which, however, significantly increase the flexibility of teachers in understanding

non-verbal speech of even non-verbal speech acts.

Fig. B.1. The results of teachers of preschool educational institutions
according to “the ability to understand the typical social meaning of the
situation” (subtest Nel “Stories with completion” with the use of the test of
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J.Gilford and M.O’Sullivan *“Research of Social Intelligence”), in points,
according to the results of factor analysis

We think, that the structure of social intelligence includes communicative
skills, motivational characteristics, self-esteem of a person, qualities of social
thinking, the ability for psychological autonomy and independence of the subject of
cognitive activity and interpersonal interaction.

We also think, that the functioning of social intelligence as a group of abilities
and capabilities of the individual takes a place at three levels, which allow us to
reflect the dynamic nature of this phenomenon. In the structure of social intelligence
we distinguish the potential level, which contains the potential abilities and
possibilities of the individual, which are at the stage of the development with the

name “the actual level”, which includes the abilities and possibilities of the person.

Fig. B.2. The results of teachers of preschool educational institutions
according to the ability to recognize classes of behavior, to distinguish common
essential features in various non-verbal reactions of a person, to generalize social
reactions (subtest Ne2 “Groups of Expressions” with the use of the test of
J.Gilford and M.O’Sullivan “Research of Social Intelligence”), in points,
according to the results of factor analysis

This level has a normative (medium and a high) level of its development, and
the effective level, which contains such personality’s characteristics that highlight the
peculiarities of the explanation of these abilities in the sphere of cognitive activity of

the person.
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Thus, we highlight the main functions of social intelligence of teachers and
directors of preschool educational establishments as “understanding other people”,
which provides foresight in interpersonal relationships, the effectiveness of
understanding of social situation in general and the situations of interpersonal
interaction in particular. The function of “adaptation to the requirements of the
society” is also dominant. We’ve to note that this function provides the ability of the
person to use psychometric intelligence in order to adapt to the society effectively.
The indicator of highly developed social intelligence is the effectiveness of the use of
individual metacognitive strategies while performing social tasks and solving various
problems.

The next dominant function of social intelligence of teachers and directors of
preschool educational establishments is the function of “deep knowledge of the
behavior of social objects”. This function ensures the ability of the person to
communicate with other people, the ability to predict the consequences of other
people’s behavior; the ability to distinguish essential features in the content of verbal
and nonverbal reactions of people; the ability to understand changes in the meaning
of verbal and nonverbal reactions of people depending on the context of a particular
situation; the ability to understand the logic of the development of the situations of
interpersonal interaction, to understand the value of the behavior of other people.

Also, we’ve to underline cognitive and behavioral functions of social
intelligence. In particular, the cognitive function involves the assessment of the
prospects of the person’s development; understanding of people; to provide social
insight; knowledge of social norms. Behavioral functions include: the ability to co-
operate with other people; social adaptation; empathy in interpersonal relationships.

Thus, the functions of social intelligence of the person are the understanding of
other people, adaptation to the requirements of the society, knowledge of the
behavior of social subjects, cognitive and behavioral functions, functions of
understanding the actions of other people and their influence on them, understanding
themselves and modeling behavior in accordance with their needs, goals and abilities,

the ability to express spontaneous judgments about other people, to predict the
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behavior of other people, the functions of adapting to life situations, solving practical
problems and situations of everyday life, function of social adaptation, functions to
solve problems at the subject-subjective level, self-organization of intelligence,
socialization in the society, internalization of social norms and rules, the choice of
corresponding reaction in interpersonal interaction, as well as the function of
“ensuring adaptability in conditions that constantly predict the formation of a
program of successful interpersonal interaction”, “planning and forecasting of
interpersonal events of the social environment”, “motivational function”, “the
function of social competence”, “self-development”, “self-cognition” and “self-
studying”. All these functions can be combined with such generalized functions as
cognitive-evaluative, communicative-value, and reflexive correction. At various
stages of the performance of the leading function is one of the functions of social
intelligence. In particular, the cognitive-evaluative function prevails at the initial
stage, while the other two functions create positive conditions for the implementation
of the first one. Achieving the goals of cognitive activity to a large extent provide a
communicative and valuable function. The reflexive correction function is essentially
aimed at actualizing the strengths and qualities compensating for weak and
ineffective features and actions. Such functions of social intelligence of the person
are manifested in their subordination and interconnection.

Consequently, taking into account that social intelligence is a complex
structural entity consisting of a number of mental capacities that directly or indirectly
relate to the performance of certain activities and personal characteristics, then the
socio-psychological factors of the development of social intelligence of the person
can be considered precision understanding of other people, the adequacy of
interpretation and forecasting, individual properties of the nervous and mental states,
and, finally, the social factors of the environment, the adequacy and successful
implementation of social interpersonal interaction. These social and psychological
factors, in turn, emphasize the fact that social intelligence is somewhat independent

in relation to the intelligence of the person.
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So, subjects with a high level of the development of social intelligence can
receive maximum information about human behavior, understand the language of
non-verbal communication, express adequate and accurate judgments about people,
successfully predict their behavioral reactions in the given situations, show forward-
lookingness in the processes of interaction with others, contributing successful social
adaptation of subjects.

It is important to emphasize that in itself the level of the development of social
intelligence is not yet a guarantee of productivity of social behavior of the person.
The basis of social disadaptation may be some psychological peculiarities such as
neuroticism of the person, accentuation of a character, peculiarities of the
motivational and value-semantic sphere, negative behavior and other characteristics
that can and should be identified with the help of appropriate psycho-diagnostic
techniques.

People with a high level of the development of social intelligence, as a rule,
differ in the ability to implement successful communication. Such individuals are
characterized by contact, openness, tact, benevolence and cordiality, aspiration for
psychological closeness in the process of communication. A high level of social
intelligence is associated with a great interest in social problems, with the need to
influence others, which is often combined with highly developed organizational
skills. People with a high level of the development of social intelligence, as a rule,
have a clear interest in knowing themselves, the ability to reflect other people and so
on. A high level of the development of social intelligence to a greater extent
determines the success of the adaptation of subjects in cases of recruitment, rather
than a high level of the development of so-called general intelligence. People with
high level of social intelligence usually quite easily adapt in the team, contribute to
maintaining an optimal psychological climate, show more interest, demonstrate
intelligence and ingenuity in their work.

Conclusions
Persons with a low level of the development of social intelligence have the

considerable difficulties in understanding and predicting the behavior of other people,
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which greatly complicate interpersonal interaction and reduces the possibilities of
social adaptation. The low level of social intelligence is usually compensated to a
large extent by other psychological peculiarities of the person: developed empathy,
certain features of the character, style of communication, communicative skills,
which, in turn, can be adjusted in the process of active social and psychological
training. Consequently, on the one hand, social intelligence is considered as a
cognitive ability, which provides a successful subject-subject interaction. On the
other hand, the actualization of social intelligence is primarily due to life skills and
personal experience, with the ability to predict the behavior of other people. As socio-
psychological factors that determine the development of social intelligence, consider,
first of all, the competence of the behavior, understanding of socio-psychological
aspects of life and a reflective attitude towards himself/herself.

A variety of characteristics directly related to the social intelligence of the
person, reflects its diverse peculiarities. At the same time, in defining these
characteristics that predetermine the development of social intelligence, there are a
number of common points. First of all, they are interpreted as the ability, therefore,
directly interrelated with certain activities. Secondly, the subject of these abilities is
the possibility of the person to establish connections between events in which actors
are other people. Thirdly, in whatever context social intellect was described in
scientific theories and concepts, it is in any case presented as a rather complex
structural formation consisting of different abilities and possibilities. Also, the
accuracy of the understanding of other people, the adequacy of interpretation,
prediction and reflection are the main indicators of the presence or absence of the
person’s ability to solve tasks in order to establish the relationship between events in
the subject-subject communication and interaction.

Literature

Annep A. Hayka xuth. Kues: Port-Royal, 1997. 105 c.

Iundopn k., O’CamnmuBen M. Tect «ConuanbHbli HHTEIUIEKT». B
aJlanTalun E.C. MuxaiiaoBoii. 2021. URL.:
lib.chdu.edu.ua/pdf/posibnuku/160/41.pdf.

209



CYYACHI [IPOBJIEMUA TEPMAHCBKOI'O TA POMAHCBKOI'O MOBO3HABCTBA — 2024
I'onuapyxk H., OnydpieBa JI. Ilcuxonmoriunuii aHami3 piBHIB MNOOYAOBU

KOMYHIKaTHBHUX [id. [lcuxoninesicmuxa. Ilcuxonuneeucmuxa. Psycholinguistics.
[epescnas, 2018. Bum. 24(1). C. 97-117. URL.: https://doi.org/10.31470/2309-1797-
2018-24-1-97-117.

Amichai-Hamburger Y. The social net: Understanding human behavior in
cyberspace. Oxford, UK: Oxford University Press, 2005. 166 p.

Arbuthnott K., Frank J. Executive control in set switching: Residual switch
cost and task-set inhibition. Canadian Journal of Experimental Psychology. Vol. 54.
2000. P. 33-41. URL.: https://doi.org/10.1037/h0087328.

Benson P. Teaching and Researching Autonomy in Language Learning.
Harlow: Longman, 2001. 565 p.

Heino R.D., Ellison N.B., Gibbs J.L. Relationshopping: Investigating the

market metaphor in online dating. Journal of Social and Personal Relationships. Vol.
27 (4). 2010. P. 427-447. DOI:10.1177/0265407510361614.

Ishkhanyan B., Boye K., Mogensen J. The Meeting Point: Where Language
Production and Working Memory Share Resources. Journal of Psycholinguistic
Research. Vol. 48, 2019. P. 61-79. URL: https://doi.org/10.1007/s10936-018-9589-0.

Key-DeLyria S.E., Bodner T., Altmann L.J.P. Rapid Serial Visual Presentation

Interacts with Ambiguity During Sentence Comprehension. Journal of
Psycholinguistic ~ Research.  Vol.  48. 2019. P. 665-682. URL:
https://doi.org/10.1007/s10936-018-09624-9.

Kim J., Dindia K. Online self-disclosure: A review of research. Computer-

mediated communication in personal relationships, K.B. Wright & L.M. Webb (Eds.).
New York: Peter Lang, 2011. 164 p.

Lawson H.M., Leck K. Dynamics of Internet dating. Social Science Computer
Review. Vol. 24 (2). 2006. P. 189-208. DOI:10.1177/0894439305283402.

Maslow A. Thought. A Review of Culture and ldea. VVol. 66. Ne 260. 1991. P.
56-117.

Mykhalchuk N., Ivashkevych E. Psycholinguistic features of the development

of social intelligence of the teacher. Ilcuxoninesicmuxa. Ilcuxonuneéucmuxa.

210


https://doi.org/10.31470/2309-1797-
https://doi.org/10.1037/h0087328.
https://doi.org/10.1007/s10936-018-9589-0.
https://doi.org/10.1007/s10936-018-09624-9.

CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
Psycholinguistics.  IlepesicnaB-Xwmenpaunpkuit, 2018. Bumn. 23 (1). C. 242-257.
URL.: https://doi.org/10.5281/zen0do0.1211618.

Mykhalchuk N., Kryshevych O. The peculiarities of the perception and
understanding of Sonnets written by W.Shakespeare by the students of the Faculty of
Foreign Languages. Psycholinguistics. [lcuxoninesicmuxa. Ilcuxonunesucmuxa.
[TepesicnaB-Xmensuuipkui, 2019,  Bum.  26(1). C. 265-285. URL:
https://doi.org/10.31470/2309-1797-2019-26-1-265-285.

Nowak K., Watt J.H., Walther J.B. Computer mediated teamwork and the

efficiency framework: Exploring the influence of synchrony and cues on media
satisfaction and outcome success. Computers in Human Behavior. Vol. 25(5). 2009.
P. 1108-1119. DOI:10.1016/j.chb.2009.05.006.

Nunan D. Nine steps to learner autonomy. 2003. Retrieved June 20. URL.:
http://www.andrasprak.su.se/polopoly fs/1.84007.1333707257!/menu/standard/file/2
003 11 Nunan_eng.pdf.

Pimperton H., Nation K. Suppressing irrelevant information from working
memory: Evidence for domain-specific deficits in poor comprehenders. Journal of
Memory and Language. Vol. 62(4). 2010. P. 380-391. URL:
https://doi.org/10.1016/j.jml.2010.02.005.

Rains S.A., Scott C.R. To identify or not to identify: A theoretical model of

receiver responses to anonymous communication. Communication Theory. Vol. 17
(1). 2007. P. 61-91. DOI:10.1111/j.1468-2885.2007.00288.x.

Ramirez A. Jr., Wang Z. When online meets offline: An expectancy violation
theory perspective on modality switching. Journal of Communication. Vol. 58 (1).
2008. P. 20-39. DOI:10.1111/j.1460-2466.2007.00372.X.

Rezaei A., Mousanezhad Jeddi E. The Contributions of Attentional Control
Components, Phonological Awareness, and Working Memory to Reading Ability.
Journal of Psycholinguistic Research. Vol. 49. 2020. P. 31-40. URL:
https://doi.org/10.1007/s10936-019-09669-4.

211


https://doi.org/10.5281/zenodo.1211618.
https://doi.org/10.31470/2309-1797-2019-26-1-265-285.
http://www.andrasprak.su.se/polopoly_fs/1.84007.1333707257!/menu/standard/file/2
https://doi.org/10.1016/j.jml.2010.02.005.
https://doi.org/10.1007/s10936-019-09669-4.

CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024

Rogers C., Lyon H. C., Tausch Reinhard. On Becoming an Effective Teacher—
Person-centered Teaching, Psychology, Philosophy, and Dialogues with Carl R.
Rogers and Harold Lyon. London: Routledge, 2013. 176 p.

Stephens K.K., Rains S.A. Information and communication technology
sequences and message repetition in interpersonal interaction. Communication
Research. Vol. 38 (1). 2011. P. 101-122. DOI:10.1177/0093650210362679.

Walther J.B. The effect of feedback on identity shift in computermediated
communication.  Media  Psychology. Vol. 14, 2011. P. 11-26.
DOI:10.1080/15213269.2010.547832.

Wright K.B., Webb L.M. Computer-mediated communication in personal
relationships. New York: Peter Lang, 2011. 144 p.

Lesia Korolchuk
(Lutsk, Ukraine)
ANALYZING THE FEASIBILITY OF APPLYING CLASSICAL

METHODS OF FOREIGN LANGUAGE TEACHING IN FOREIGN
LANGUAGE CLASSES FOR PROFESSIONAL PURPOSES IN HEIS

The use of effective methods of teaching a foreign language is the key to
successful foreign language acquisition by students. There are a number of proven
practices in foreign language teaching methods that can be safely attributed to the
classical school. The purpose of our study is to analyze classical methods of teaching
a foreign language for the expediency of their use in foreign language classes for
professional purposes in HEIs:

The grammar-translation method is a method of teaching foreign languages in
which students learn the rules of grammar and then apply these rules by translating
sentences from the target language into their native language. The goal of the method
Is to provide students with all possible knowledge for reading and translation, as well
as to promote the overall intellectual development of students (Balla, 2020). In our

opinion, the use of this method in foreign language classes for professional purposes
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IS not appropriate, since university students have a foreign language proficiency level
of B1 and above, and therefore are grammatically proficient. Therefore, grammar
should only be repeated in a cross-curricular way, without spending much time on
learning grammatical rules.

Lexical-translation, or analytical method, which mainly involves learning
vocabulary. Vocabulary is built by memorizing foreign texts, and grammar is learned
as an explanation of the text. This method is best suited for developing reading and
translation skills. We believe that this method is one of the most popular in foreign
language classes for professional purposes, as it involves the formation of
professional vocabulary that students will use in their future professional activities.

The direct method of learning a foreign language is a fast and effective way to
teach students a spoken foreign language. One of the main ways of learning a
language proposed by the authors of the method is induction, i.e. independent
observation followed by assimilation of language material. The native language is not
used in these classes. From our point of view, this format is successful for foreign
language classes for professional purposes, as students in higher education
institutions are prepared for work situations in a foreign language environment. In
order not to be confused, but instead to express your opinion confidently and
influence your interlocutors, it is important to have a lot of practice, which can be
provided by classroom training using the direct method.

The cognitive method involves the conscious mastery of grammatical
structures and vocabulary. The most effective approach is the deductive one, which
allows the student to explore the essence of the problem. Encouraging students to
experiment and be creative does not exclude the possibility of making mistakes in the
process of creative discovery of language rules. A mistake is a clear indication of the
activity of the learning process. The method was also benefited by the introduction of
situational exercises into the didactic process. The tests include tasks that require
creative application of language knowledge and open-ended tasks that require
analysis and deduction (Zhou & Niu, 2015). We believe that the use of this method is

appropriate in foreign language classes for professional purposes, as one of the tasks
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of higher education institutions is to train competitive personnel in the labor market,
and creativity is the most sought-after competence today in any sphere of public life.
As we can see from the above analysis, some of the methods can serve as a
methodological basis for teaching foreign language classes for professional purposes
in HEIs. Layering them with the latest trends in foreign language teaching, as well as

one's own practical experience, can significantly improve the result.
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Cuixcana Hecmepyk,
bpemicnasa Cunesuu
(Piene, Ykpaina)
METOIUYHI ACIIEKTHU JOCJIIIKEHHSA XYJAOXHbBOI'O TEKCTY

[MPU NIATOTOBUI BUUTEJISA-OLJIOJIOTA
YMiHHA Ta HaBUYKMA aHANi3y XYIOXHBOTO TEKCTY — OJHAa 13 CKJIQJIHHUX
mpoOJieM MPHU MiATOTOBIN YYUTETiB-()1I0I0TIB. BibIIICTh METOAUCTIB JAHUH ACIICKT
OB’ SI3YIOTh 3 BUBYCHHSM 1CTOPIi JIiTepaTypu Ta Teopii JiTepaTypd 1 HaMararThCs
OTOCepeIKOBAaHO BHU3HABaTU JaHy npobOsemy. Tak, niTepaTypo3HaBua KOHUIEMIis
aHaJi3y JiTepaTypHOro TBOPY Ta ajanTallis Horo 10 yMOB IIKOJIH I[iIKaBUja 0araThbox
HayKoBI[iB-MeToucTiB, a came. IlllamarinoBa b.b., Hikonenko O.M, Icaery O.O.,

babenko K.II., llItelin6yka M.®., Mipomniuenko JI.®., bopenpskoro M.I. Ta iHmmx.
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binbliicTs BU3HAIOTH, 110 MPHU MIATOTOBII YYMUTENIB JTaHOMY AacleKTy He
NpUAUISEThCA HanexHa yBara. Yacomuc «BcecBiTHs JniTepaTypa y CepeaHix
HaBYAJIbHUX 3aKJiaJlax YKpaiHu» ITJHIMae Ta OOrOBOPIOE JaHE NMHUTAHHS HAa CBOIX
CTOpIHKaX, OJHAK HaBiTh JCMOHCTPOBaHI KOHCIIEKTH YypOKIB CBiYaTh IIpo
BIJICYTHICTh peaiizailii aHayi3dy 3 BHKOPHUCTAHHSIM €JIIEMEHTIB JiTepaTypO3HaBCTBA.
«Tinpku TBIp 1 MOrO aHali3 BU3HAYAIOTh METOAMKY HOTO BUBYEHHS — 1 B )KOJHOMY
BUMAJKy He HaBmaku!», 3a3Hadae Beayuunit meroauct O.M. Hikonenko (Hikonenko,
2003: 32).

Mera Hamoro JOCHIIKEHHS — OKPECIUTU METOJANYHI aCleKTH TOCIIIKEHHS
XYJI0’)KHBOTO TEKCTY MPHU MIATOTOBI[I BUUTEIIB - (PLIOJOTB.

OcHOBOIO aHaII3y JITEPaTypHOro TBOpPY € MeroaoJoris. [louarrts «meton»
JOCIIJIDKEHHSI XYJI0)KHBOTO TEKCTYy HE Ma€ OJHO3HA4HOi JAediHilii, TOMy BapTo
HaBeCTH MPUKIQAM i1 BapiaHTiB. Y MeToai BOAYalOTh MEpPenyCiM CYKYITHICTh
MPUHOMIB YHM OIepaiiii MPaKTHYHOTO ab0 TEOPETHYHOIO0 OCBOEHHS peatil,
HiAMOPSIIKOBAHUX PO3B’si3aHHI0 KOHKpeTHOro 3aBaaHHs (Kopotka ¢imocoderka
eanukionenis, 1994). BiaMiHHICTE MK HHM 1 Teopi€l0 Mae (YHKIIOHATbHHN
Xapaktep, (OPMYETbCA SK TCOPETUYHHH pE3yJbTaT IEBHOTO JIOCIIDKEHHS, SK
BUXIJTHHIA TYHKT Ta ymMoBa MaiOyTHiX ctyniii (DimocopCchbkuil CHIMKIONEIMYHII
cioBauk», 2002). MeToa TakoX pO3rIsSAaroTh SIK CHOCIO Mi3HAHHS 1 TIEPETBOPCHHS
JTIMCHOCTI, NUISIX JO TOIIYKOBOI ICTHHM, CIIOCIO oOpraHizaiii HpakTHYHOTO 1
TEOPETUYHOT0 OCMHUCJCHHS O00’€KTIB aHamiTH4YHOro ocsruenHs (B.JligzeHko), sk
croci0 JTOCATHEHHSI METH, CYKYIHICTh OPraHi30BaHMX MEBHUX YMHOM IMPUHOMIB Ta
oreparriii TeopetudHoro i npakruaHoro 3micty (O.Hukudoposa). PisHi BU3HAUYCHHS
MarOTh CHIJbHI CMHCIIOBI TOYKH IEpeTHHY. TOMy B MiACYMKY MOJKHA CKa3aTH, IO
HIEThCS MPO CUCTEMY IPHUHITUINB 1 CIIOCO01B OopraHizailii Ta mooy10BU TEOPETUYHOI 1
NPAaKTUYHOI TOCIIIHULBKOT AISUIBHOCTI Y (170JI0T1i, MIAMOPSIAKOBAHY KOHKPETHOMY
HAyKOBOMY 3aBJIaHHIO, CIPSIMOBAaHOMY Ha OCBO€HHS JIiTepaTypHOi MJIHCHOCTI,
JOCATHEHHSA MI3HABAJBbHUX JOCHIAHUIBKUX LiIed. BueHHa mnpo w0 cucremy
HA3WBAIOTh METOJOJIOTIEI0 (BiJ TPEI. WX OOCHONCeHHs, CNOCiO ni3HaHHs), SKa

BHBYA€ BECh KOMIUICKC SIBUIN, IO HaleXaTh 0 IHCTPYMEHTaJbHOI chepu HAYKH 1
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HayKOBOi1 JISUTBHOCTI, 1X OCMHUCJEHHS 1 ()YHKIIOHYBaHHA. SIK MIKIUCHMIUTIHApHA
CaMOCTIMHA TEOpeTHYHA JHUCIUIUIIHA BOHAa CKIAJAa€ThCs 13  CYKYIHOCTI
B3a€EMOTIOB’ I3aHUX METOJIIB, «TOOTO BIOPSJIKOBAHUX, IIOBTOPIOBAHUX CIIOCOOIB Jiii»,
10 3a0€31MeUyI0OTh «JIOCATHCHHS TIEBHOI JOCIITHUIIBKOI METH y TIeBHIN cdepi SABUII»
(I.Kacmepcbkuit). Merox TakoXK MOXe OYTH BHKOPUCTAHHH SK ONTHMAIbHHMA
IHCTPYMEHT aHalli3y JHIle B OJHOMY, a HE IHIIOMY pa3i, 3yMOBJIEHOMY JIOT1KOIO
JOCIIJDKYBAaHUX MarepiaiiB  (iuaoyiorii sk 00’€KTIB aHamidy 1 METH HayKoOBOi
OisbHOCTI.  BuUKOpuCTaHuM y JiTepaTypoO3HAaBCTBI (K CHocid, mnpuilom abo
CYKYyNHICTh MNPUMOMIB aHAIITUYHOTO MHUCIEHHS, BIH B)XXHUBA€ThCS Yy 3HAUYCHHI
OCHOBHUX MPUHIIHUITIB 300paXXEHHsI 3 ypaxXyBaHHIM peajiil 1 CTPYKTypOBaHOI MUTLIEM
IHIIIOT JIACHOCTI, BUSBJISE THUIOJOTIYHY CIOPIIHEHICTh TBOPIB 1 HAIIOHATBHUX
JiTepaTyp NEBHOrO Mepioay B XYyHOXHIM  TpaHchopmamii  KuTTd. Y
JTEpaTypO3HABCTBI, JITEPaTypHii KPUTHIII, /1€ TAHYIOTh 3aKOHU JIOT1KH, BXKHBAETHCS
METOJ] 3ICTaBJICHHS MaTepiany, aHajorii 4d KOHTpacTy. Bukimam marepiany yacto
Ha3WBaIOTh OIMKMCOBHM METOJOM, 30CEpPE/KEHUM Ha eMmipu4HoMy (GIKCyBaHHI Ta
JOKYMEHTaJI13yBaHH1 JOCI1IPKYBaHOTO 00’ €KTA.

HosiTHili  ¢imonor, 30kpeMa JiTepaTypo3HaBellb, Ma€ MOXKJIUBICTD
KOPHUCTYBAaTHUCS IIUPOKUM BUOOpOM MeTopaojoriid. HalmommumpeHimmM y cydacHUX
JiTepaTypo3HaBuUMX poOOTaxX € KoMmapaTUBHHUN (MOPIBHSJIBHE JITEPaTypO3HABCTBO),
a TakoX (imosoriyHui, eBosroidHuN (reHeTu4Huit), OlorpadiuyHuii, KyJbTypHO-
ICTOPUYHH, JyXOBHO-1CTOPUYHUH, M1 OJIOTTUHHIHA, €K3UCTEHIIATI3MY,
(heHOMEHOJIOTTYHUH, IICUXOJIOTTYHUH, IICUXOJIOTIYHUH, MICUXO0AaHATITUYHHH,
AHAJITAYHOI TICHIXOJIOTii, CTPYKTypaJdbHHH (CEMIOTHKA), PEIENTUBHOI ECTECTHKH,
HapaToJIOTii, TIOCTCTPYKTypali3My, JEKOHCTPYKTHUBI3MY, IHTEPTEKCTyaJIbHOCTI,
(heMIHICTUYHOT KPUTUKH, TPUHITUITIB TEPMEHEBTHUKH TOIIIO.

3a3BU4ail JOCHIIKEHHS HE OOMEXKEHE OJIHUM METOJOM. SIK TpaBuio,
o0UparOTh TOMIHAHTHHH, TOMOBHIOIOTh HOTO CYMDKHUM YU OJIM3bKUMH, 200 TaKUMHU,
SAKUX TOTPEOYIOTh METa 1 3aBAaHHS JOCI1KCHHS.

Onnak, JITepaTypO3HAaBCTBO HE € €IUHOK CKJIAJOBOI METOO0JIOTi

HIKIIBHOTO  Kypcy Jiteparypu. lliaroroBka (axiBus-¢dinonora nependayae
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KOMIUIEKCHUHM TiAX1a — (GOpMyBaHHS 1 JIITEpaTypO3HABIL, 1 METOAUCTA, 1 yuuTens. «l
Ha ypoKax JITepaTypy MOBUHEH aHali3yBaTHUCA CaMe€ TBIp SIK TaKUi — TUIbKH,
0€3yMOBHO, 3 BUKOPUCTAHHSM aJICKBATHUX METO/IIB, 1 HE JIUIIIE JIITepaTypO3HABUUX, &
i BJIacHEe THUX, IO X BUKOPHCTOBYE METOJMKa BUKIIAJAHHS 3apyODKHOI JTiTepaTypu»
(IlIreiinoyk, 2009: 80). Ilepmroueprose 3aBAaHHS — PO3MEXKYBATH MPOOIEMH, SKi
CTaBUTH TIEAAroriyHa MpaKTHKa Mepe]] JTITepaTypo3HaBIsIMU. BapTo BpaxyBarH, 1o y
BITUM3HSHIN METOJIUYHIN HAyIll € TIMOOK1 JOCIIIKEHHS 1 HAMPAI[FOBAaHHS 3 MPUBOY
METOJMKM BHUKIAJAHHA JIiTepaTypu. Y JITEpaTypO3HAaBCTBI OCTaHHIX pPOKIB
B1IOYBA€ThCS MEPEOCMUCICHHS METOAOJOTrIYHUX M KOHILENTYaJllbHUX 3acaj el
Hayku. [loTpebu yacy BUMararTh peai30BYBATH MNPUHLMIIOBO HOBI MIAXOIU O
dhopmyBaHHs MpodeciiHOT TOTOBHOCTI CTyAeHTa — (pinojiora. Y HaBYAIBHUX TIaHAX
OCBITHBO-MTPO(ECIMHUX MPOrpaM METOJMKA BHUKJIAJaHHS JIITEpaTypu 3aiiMae OJHE 3
OCHOBHHUX MpO(UTIOI0YUX JUCHUILIIH. TOMy, 4iTKi YSBICHHS MPO METOOJOTiuHi
OCHOBHM 1 KOHIICNITYaJIbHICTh, METOJINYHI HAIIPAIFOBAHHS 100 IHHOBAIIIMHUX IIJISAXIB
1 METOIB aHali3y XYA0XKHLOTO TBOPY (X04 BOHHU € CHOTOHI JUCKYCIHHUMH) MIOBUHHI
CTaTH OCHOBOK METOJWYHOI IATOTOBKH BuuTeliB-iaosorie. Jlana mnpobiema
noTpedye TIMOOKOrO aHamizy, a/pke Yy4YuTeldb JITepaTypu BHUKOHYE OJHY 3
HAaWBaXJIMBIIIMX CYCHUIBHUX (YHKLIA 1 HOro pojib Ta Miclle BH3HAYalOThCS SK
npodeciiHUMHU, Tak 1 OCOOMCTUMHU sAKOCTsAMU. llemaroriuHa, IOCHITHUIIBKA,
KOMYHIKAaTHBHA, OpraHi3aliiiHa, KOHCTPYKTMBHAa (YHKLII ALSUIBHOCTI YYUTEINs-

(iosiora NOBUHHI B3a€EMOJIISITH M1 CO0OIO.
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Iryna Perishko
(Rivne, Ukraine)
INTERACTIVE LEARNING IN STUDYNG THE THEORETICAL COURSE

OF A FOREIGN LANGUAGE

General trends in the development of the world society determine the renewal
of the methodology of professional training of future specialists, especially in the
field of language training. Nowadays, the development of linguistic competence is
only a partial task of the professional training of a future foreign language teacher.
Modern educational programmes require a deep understanding of the linguistic and
cultural background of other countries and the ability to function effectively in their
cultural environment, and lead to the need to form a linguistic and cultural field as an
integral part of the personality model of a future foreign language teacher.

The indicators of the formed multicultural picture of the world are broad
cultural awareness, foreign language communicative competence, personal qualities,
sociability, tolerance; the sub-indicator is a high level of formation of the linguistic
field. The latter involves operating not with linguistic signs, but with linguocultural
signs, which are deeper and more variable in content: if a word contains only a sign —
meaning, then a linguoculture reflects a sign — meaning — concept/object (Barker,
2003).

Undoubtedly, the formation of the linguistic and cultural field requires constant
work of the future teacher, focused on obtaining results. In order for the result to be
sustainable, the process must be constant (have the characteristics of technology) and
comprehensive.

One of the most effective methods of work in modern higher education is the
method of interactive learning. The analysis of scientific and methodological studies
(C. Barker, J. Richards, T. Rodgers, N. Yakovleva, etc.) allows us to interpret
interactive learning as a form and condition for the implementation of personality-
oriented learning.

Since the main principles of interactive learning are the principles of

cooperation between the participants of the educational process, taking into account

218



CYYACHI ITPOBJIEMU TEPMAHCBKOI'O TA POMAHCBHKOI'O MOBO3HABCTBA - 2024
the personal characteristics of students, as well as ensuring their psychological and
pedagogical comfort in the learning process (Richards & Rodgers, 2001), the form of
interactive learning is proposed to be work in small groups (interactive activities at
the student level with other students), the leading techniques are brainstorming in
small groups (the teacher is assigned a facilitative function), work in cooperation,
implementation of projects in a microgroup, etc.

It should be noted that theoretical courses traditionally cause difficulties for
students because their content is extensive and integrative, covering material that is
large in scope and complex in terms of information content, which is difficult to
master in a short time. Small group learning can solve this problem.

Such educational components as "Theoretical Course of the Foreign
Language", "Linguistic and Cultural Studies" and other theoretical courses in the
foreign language under study serve as an effective didactic background for the
formation of the linguocultural field as an indicator of the multicultural worldview of
the future foreign language teacher.

We consider the peculiarity of using the interactive learning method on the
example of the educational component "Theoretical Course of the English
Language”, namely the module "History of the English Language™, which not only
deepens the general philological training of future teachers and promotes students'
understanding of the structure and system of the English language, but also
demonstrates the causes and ways of forming specific linguistic features that are
inherent in the current state of the English language in the context of the nation's
development as part of a multicultural environment. The results of the observation
and survey confirm the following points.

1. Frontal forms rely on active students; waiting for a response from a non-
active student slows down the progress of work. Working in small groups eliminates
time and psychological barriers to learning. This idea justifies the expediency of
implementing the brainstorming technique in small groups, a technique that best suits
the specifics of a course where many of the concepts are based on hypotheses and

assumptions.
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2. Frontal work puts the lecturer in the centre of attention, while small group
work creates the conditions for a full-fledged interactive learning process, where
everyone acts as both a carrier and a recipient of knowledge in a short time. This
provides a justification for the feasibility of implementing collaborative learning.

3. Work in small groups, as opposed to frontal interactive activities, focuses on
the development of students' communication skills at the interpersonal level, the
educational potential of learning activities, partner support and the creation of
relaxation periods in learning activities. This provides a justification for choosing
such an interactive type of activity as project work in a microgroup (2-3 students).

According to observations and student surveys, this organisation of work helps
to strengthen and improve interpersonal relationships, change attitudes to the course,
and increase confidence in their own abilities. Furthermore, the use of the interactive
method contributes to the formation of important professional competences, namely,
communication, research as well as linguistic and cultural competences.
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IHOOPMALIA ITPO ABTOPIB

1. Anronenko Haranis €BrediBHa — crapmuil BUKIaga4 Kadeapu NpaKTUKU
aHTIINACHKOI MOBM Ta METOJWKH BHKIAJaHHS PiBHEHCHKOTO JEp>KaBHOTO
TYMaHITapHOTO YHIBEPCUTETY

2. Adanac’eBa Jlapuca BsivecsaBiBHa — BuKIagad Kadeapu iHO3EMHHX MOB
YKpalHCHKOr0 HAI[IOHAILHOTO YHIBEPCUTETY HayKu 1 TexHoiorii (M. JHinpo)

3. babiu Mapis BikTopiBHa — BUUTEIb MOYATKOBHUX KJIACIB Ta aHTIIIMCHKOT MOBHU
I xareropii omopuoro 3akmany «KoTiBcbkuil mineit OlekcaHapiicbKOT
CUIbChKOT pajiu PiBHEHCHKOTO paiiony PiBHEHCHKOT 00macTi»

4. Birynos JImutpo OjiekcaHApPOBHY — KaHAUAAT MCUXOJIOTTYHUX HAYK, JTOLIEHT
Kadenpu NpakTUKH aHTITHCHKOI MOBU Ta METOAMKHM BUKIJIAaaHHs PiBHEHCHKOIO
JEep>KaBHOT'O T'YMaHITAPHOTO YHIBEPCUTETY

5. birynosa CBito3apa AHaToJiiBHA — KaHAUJIAT TICUXOJOTTYHUX HAYK, IOIEHT
Kadepu IPaKTUKHU aHTJIIHCHKOT MOBU Ta METOJIMKU BUKJIaJAaHHsI PIBHEHCHKOTO
JEP>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

6. bimoyc Tamapa MukoaaiBHa — KaHIuJaT IEJaroriyHUX Hayk, mpodecop
Kadeapu MpaKkTUKH aHTIIIHCHKOT MOBU Ta METOJMKHU BUKIJIaIaHHs PiBHEHCHKOTO
JIEP’)KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

/. basameBcbka Auja BacuwiiBHa — KaHIMIaT TEAAroriyHUX HayK, JOICHT,
BUKJIaJa4 1HO3eMHMX MOB KoMyHanmbHOTrO 3akiaay BUINOI OCBITH «JIyIbkuit
MearoriyHui KoJjiex» BomuHcbkoi o0acHoi paau

8. bonaap Tersna I'eopriiBHa — kaHIUIaT PIOJOTTYHUX HAYK, JOLEHT, TOLEHT
kadenpu 1HO3eMHOI Ta YKpaiHCbkoi uiosorii JIynbKoro HauioHaJIbHOTO
TEXHIYHOTO YHIBEPCUTETY

9. borauuk Mapuna CepriiBHa — KaHIUJIAT MEJArOTIYHUX HAYK, JOIEHT
kadenpu MPaKTUKUA aHTII1HChKOT MOBHU Ta METOJAMKH BHKJIaJaHHS PIBHEHCHKOTO
JIEP>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

10.BerpoBa Ipuna MukojaaiBHa — KaHIUJAT NEAAroTiyHUX Hayk, mpodecop
Kadeapu MpaKTUKH aHTIIHCHKOT MOBU Ta METOJMKH BUKIJIaaHHs PiBHEHCHKOTO
Jep’KaBHOTO TYMaHITAPHOTO YHIBEPCUTETY

11.BoBuyk Harauisi IBaHiBHa — kanauaaT GUIOIOTTYHUX HAYK, JOIEHT Kadeapu
MDKKYJBTYPHOT KOMYHIKallii, Teopii, icTopii Ta METOAWUKH BHKJIAJaHHS
3apyOiKHOT  JliTeparypu  PIBHEHCBKOTO  Jep)KaBHOTO  T'yMaHITapHOTO
YHIBEPCUTETY

12.Boiitenxko Ipuna I'puropiBHa — Bukiagau kadeapu I1HO3EMHOT Ta
yKpaiHchKoi (ionorii JIynbKoro HalioOHaJbHOTO TEXHIYHOTO YHIBEPCUTETY

13.BoakoBa Jlwamuiaa BikTopiBHa — KaHIWAAT NEJaroriyHUX Hayk, JOICHT,
JONEHT KadeIpu iHO3EMHUX MOB JIEPKABHOTO IMOJATKOBOIO YHIBEpCHTETY (M.
Ipminb)
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14.T'anuubka Ojiena borycaaBiBHa — nokTopka ¢imocodii, JOIEHTKA, JOIIEHTKA
Kagenpu HiMeubkoi ¢utonorii BoJIMHCHKOrO HAIIOHATBHOTO YHIBEPCHUTETY
imeH1 Jleci Ykpainku

15.TonTiok CaiTiiana BiktopiBHa — 3100yBau BuUIOI OCBITH (DaKyIbTETY
MaTeMaTUKd Ta 1HGOpMATUKH PIBHEHCHKOTO JEp)KaBHOTO T'yMaHITapHOTO
YHIBEPCHUTETY

16.I'y6ina Anaa MuxaiijiBHA — KaHaAuaaT TICUXOJIOTIYHUX HAYK, JOICHT
kadenpu 1HO3eMHOI Ta yKpaiHChbKOi (iunosorii JlynbKoro HamioHaJIbHOTO
TEXHIYHOTO YHIBEPCHUTETY

17.1aninoBa Harauia PomaniBHa — crapmmii Bukiiagad kadeapu 1HO3EMHUX
MOB PiBHEHCHKOTO JIepKaBHOT'O TYMaHITAPHOT'O YHIBEPCUTETY

18.lenucrok Jlinis BosogumupiBHa — ctapimuii BUKIagad Kadeapu 1HO3EMHUX
MOB PIBHEHCBHKOT'O 1I€P’KaBHOI'O T'YMaHITAPHOTO YHIBEPCUTETY

19.1sak Jonsson — a senior teacher at the Hofid school for children with
disabilities (Reykjavik, Iceland)

20./Imutpenko Haramis CrenaHiBHAa — BHKIaZa4 CIOBECHUX JHUCITUILIIH
KomyHanmpHOrO 3akimamy BHINOI OCBITH «JIyIBKWN IEIaroriaHui KOJSIK»
BonuHcbkoi o6nacHoi pagu

21.3aneBcbka OxcaHa AmHaToJiiBHA — crapmuid BuKIagad kadeapu
MDKKYJBTYPHOT KOMYHIKaIlii, Teopii, 1icTopii Ta METOAWMKH BUKJIAJaHHS
3apyOiKHOT  JliTeparypu  PIBHEHCBKOTO  JEepKaBHOTO  T'yMaHITapHOTO
YHIBEPCUTETY

22.1BamkeBud Exyapa 3eHoHOBUY — JOKTOpP MCHUXOJIOTIYHUX HayK, mpodecop,
npodecop kKadeapu 3araabHOT MCUXOJIOTIT Ta ICUXO0/11arHOCTUKU PiBHEHCHKOTO
Jep>KaBHOI'O T'YMAHITAPHOTO YHIBEPCUTETY

23.IBamkeBud Epnect ExyapaoBuu — kaHauaat ncuxojoriyHUX HAyK, TOIEHT
Kadepu IPaKTUKU aHTJITIHCHKOT MOBU Ta METOJIMKU BUKJIaAaHHsI PIBHEHCHKOTO
JEP>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

24 . Kacarkina-Kyonmkina Ogiena BosiogumMupiBHA — KaHIUIAT ICHXOJIOTTYHAX
HayK, JIOICHT Kadeapy MPaKTHKH aHTIIHChKOT MOBH Ta METOJIMKH BUKJIAJaHHS
PiBHEHCBKOTO Jep)KaBHOTO T'yMaHITAPHOTO YHIBEPCUTETY

25.KBacHenbka Hatajin BosiogumMupiBHA — KaHIMIAT ME€IAaroriyHUX Hayk,
JOLICHT, JOLEHT Kadeapu TNPaKTHKUA aHTJIIMCBKOT MOBH Ta METOJIUKH
BUKJIaJaHHs PiIBHEHCHKOTO JIepP’KaBHOTO T'yMaHITaPHOT'O YHIBEPCUTETY

26.KoBaabuyk /liana JImutpiBHa -  3100yBau BUIOI OCBITH 4 KypcCy
cnerianbHocTi 035 «®inonoriss» Jlynpkoro HalioOHaJIbHOTO TEXHIYHOIO
YHIBEPCUTETY

27.Kopoabuyk Jlecs BanepiiBHa — KaHIuAaT E€KOHOMIYHMX HAayK, JOLEHT
Kadeapu 1HO3eMHOI Ta YyKpaiHCchbkoi Qimosiorii Jlylpbkoro HaiioHaJIbHOTO
TEXHIYHOTO YHIBEPCUTETY
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28.Kypsita HOuais BikTopiBHA — KaHIWIAT TCUXOJIOTIYHUX HAYK, JOIEHT
Kadeapu MpaKTUKH aHTITIHCHKOT MOBU Ta METOJMKH BUKJIaIaHHs PiBHEHCHKOTO
JEP>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

29.Jlocineus HOpiit OunexkcanapoBuy — 37100yBad BUIIOI OCBITH IICHXOJIOTO-
npupoaHUYOoTO  (pakynpTeTy PIBHEHCBKOTO JEp)KaBHOTO T'yMaHITapHOTO
YHIBEPCHUTETY

30.MaptuHiok AHacTacisi AHApiiBHA — 37100yBau BUIOT OCBITH (1IOJIOTTIHOTO
bakynbTeTy PiBHEHCHKOTO JEP)KaBHOTO T'yMaHITAPHOTO YHIBEPCUTETY

31.Timothy Dante Meloni — M. A. in English Literature from University of
Arizona, M. A. in Linguistics from Marshall University (Columbus, USA)

32.Muponuyk $flHa AmHaTogdiiBHa — 3100yBay BHINOI OCBITU 3-TO KypCy
cnemianibHocTi  «[Ipuknagna  miHrBictuka»  Jlynbkoro — HanioHaJIbHOIO
TEXHIYHOI'O YHIBEPCUTETY

33.Muxanbuyk Haramis OgaekcanapiBHa — JOKTOp TICHMXOJOTIYHUX HayK,
npodecop, 3aBiayBau Kadeapu MpPaKTHUKKA aHTIIMCHKOI MOBH Ta METOAHMKHU
BUKJIaJJaHHS PIBHEHCHKOTO JIep>KaBHOT'O TYMAaHITApHOT'O YHIBEPCUTETY

34.Mopo3 Jloamuiaa BogdoaumupiBHa — kaHauaaT (UIONOTIYHUX HayK,
npodecop, 3aBigyBad kKadeapu iHO3EMHHX MOB PiBHEHCHKOTO IepKaBHOTO
I'YMaHITapHOTO YHIBEPCUTETY

35.MankoBcbka Jliogmuiaa MukojaiBHa — JOKTOp (PUIONOTIYHMX HayK,
npodecop, npodecop kadeapu 1HO3eMHOT Ta ykpaiHChkoi (inosorii JIybkoro
HAI[IOHAJIBHOTO TEXHIYHOT'O YHIBEPCUTETY

36.HaGouyk Ouekcanap IOpiiioBuy - KaHauaaT TCUXOJIOTIYHUX HAaYK,
nokropant YHiBepcurery ['puropis CkoBopoau (M. [lepesicnas, Ykpaina)

37.Heponuk Amnacrtacia CepriiBHa — 3100yBad BUIIO1 OCBITU (UIOJOTTYHOTO
(bakynbreTy PIBHEHCHKOTO JEpKaBHOT'O T'YMaHITAPHOI'O YHIBEPCUTETY

38.Hectepyk CHixxana MuxkosaiBHa — KaHaumatka (UIONOTIYHAX HAYK,
JOLIEHTKA Kadenapu MIXKKYIbTYpHOI KOMYHIKaIlii, Teopii, iICTOpii Ta METOAUKH
BUKJIAJIAHHS 3apyODKHOT  JiTepaTypu PiBHEHCBKOTO JNEPHKABHOTO
T'YMaHITapHOTO YHIBEPCUTETY

39.Hicanorany Haraas I'eopriiBHa — kanammaT (iIoJOTIYHUX HAYK, IOIEHT
kadeapu poOMaHO-TepMaHChKOl (Qimonorii «MDbKHAPOAHOTO EKOHOMIKO-
T'YMaHITapHOTO yHIBEpCUTETY IMeHI1 akajeMika Ctenana Jlem’ sHayKa»

40.HoraueBcbka InHa QOuekcaHapiBHA — KaHIWJAT TICUXOJOTIYHHUX HAYK,
JOIeHT KadeapHu 3arajibHOi MCUXOJIOT1l Ta TCHUXOJ1arHOCTUKU PiBHEHCHKOTO
JIEP>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

41.03nemip Oxcana BacuiaiBHa - kaHgugaT (QUIOJOTIYHUX HAyK, JOLEHT
Kaenpu MDKKYJIbTYpHOI KOMYHIKalli, Teopli, ICTOpii Ta METOJIUKH
BUKJIAJIAHHS 3apyODKHOT  JiTepaTypu PiBHEHCHKOTO JEPHKABHOTO
I'YMaHITapHOTO YHIBEPCUTETY
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42.0aeniu Hapgis CepriiBHa — 3100yBad JIpyroro MaricTepchbKOTro piBHSA
«M1XHapOJIHOTO E€KOHOMIKO-T'YMaHITapHOTO YHIBEPCUTETY IMEH1 akajJeMika
Crenana [lem’ sHUyKa»

43.0mensiniok Ajina PycaaniBHa — wmarictpantka 1 kypcy PiBHeHCBKOTO
JIEP’)KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY

44 Tlepimko Ipuna BosoaumMupiBHa — KaHIMAAT TEIAaroriyHUX HayK, JOIICHT,
JOIeHT Kadeapu MNPaKTUKH aHTJIIHChKOI MOBM Ta METOJIWKH BUKJIAJaHHS
PiBHEHCBKOTO JEeP)KaBHOTO I'yMaHITAPHOTO YHIBEPCUTETY

45.11oranuyk Caitnana CepriiBHa — xaHauaaT QUIONOTTYHUX HAYK, JAOLEHT
kadenpu  1HO3eMHUX MOB  HailioHaJibHOTO  yHIBEPCUTETY  BOJIHOTO
roCIoAapcTBa Ta NPUPOJOKOPUCTYBAHHS

46.11puxoabko Bikropis bornaniBHa — xanauaaT (QUIONOTIYHUX HAYK, JOLIEHT
kKadeapu 1HO3eMHOI Ta yKpaiHCchbkoi Qimosiorii Jlylpbkoro HaiioHaJIbHOTO
TEXHIYHOTO YHIBEPCUTETY

47.Cambopcbka Ipuna MukoJaiBHa — KaHAuAaT (UIOIOTIYHUX HAYK, JIOLEHT
Kapeapu MDKKYJIbTYPHOI KOMYHIKallii, Teopii, 1CTOpli Ta METOIUKH
BUKJIAJIaHHS  3apyObKHOI  JitepaTypu  PiBHEHCHKOTO JEP>KaBHOTO
I'YMaHITapHOTO YHIBEPCUTETY

48.Camuyk Tersina BosoaumupiBHa — 3100yBau BHUIIOi OCBITH 3-TO KypCy
cnemianbHocTi  «[Ipuknagna  miHrBicTHKa»  JIymbKoOro  HallioHaJbHOTO
TEXHIYHOTO YHIBEPCHUTETY

49.Cunenko Amnacrtacis BanentuniBHa — 3700yBay  BHINOI  OCBITH
¢inonoriyHoro  ¢akyiabTeTy PIBHEHCHKOro J€p:KaBHOIO T'yMaHITapHOIO
yHIBepCUTETY; BuuTelb B mmkomi HoOfid ama  gitedr 3 oOMexeHUMHU
moxkuBocTsaMu (Peiik’siBik, Icnanis);

50.CuneBuu bperticiaBa MuxkonaiBHa - crapumui Bukiagad kadeapu
MDKKYJIBTYPHOT KOMYHIKaIlii, Teopii, icTopii Ta METOAUKH BUKJIAJAHHS
3apyOiKHOT  JiTeparypu  PIBHEHCBKOTO  JE€pKaBHOIO  T'yMaHITApHOIO
YHIBEPCUTETY

51.Cmanp Oxcana BiraxdiiBHa — xaggmaar @UIONOTIYHUX HAyK, JOIEHT
kadgenpu 1HO3EMHHUX MOB TPHUPOJHHUYO-MATEMATHYHHUX CHEIIaTbHOCTEH
BonuHchkoro HarioHansHOTO yHiBepcuTeTy iMeHi Jleci Ykpainku

52.CmupnoBa Maiis JIpBiBHa — Bukiagay kadeapu i1HO3EMHHX MOB
YKpalHCHKOr0 HAI[IOHAILHOTO YHIBEPCUTETY HAayKu 1 TexHoorii (M. JHinpo)

53.Monika Stapor — PhD Candidate, lecturer at the department of Early
Childhood Education, Oslo Metropolitan University; Polish Saturday School
(Oslo, Norway)

54.Crepuiuyk Bita bormaniBHa - kangunat (uUIOJIOTIYHHMX HAyK, JOIEHT
Kadeapu 1HO3eMHOI Ta yKpaiHCchkoi Qimosiorii JIylpbkoro HaiioHaJIbHOTO
TEXHIYHOI'O YHIBEPCUTETY
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55.®enopenp Maiiss AHaToJiiBHA — BUKJIaAa4 1HO3eMHUX MOB KomyHanbHOTO
3aKjaAy BHUIIOI OCBITH «JIylpkuil mnemaroriyHuil koyiemk» BonuHChKOI
obJsiacHO1 paau

56.®enopummn  Ouekcanap IlerpoBuy — KaHaAWAaT TNEAaroriyHUX Hayk,
npodecop kKadeapu NMPaKTUKH AHTIIACHKOT MOBH Ta METOIWMKH BHKJIAJaHHS
PiBHEHCHKOTO JepKaBHOTO I'yMaHITAPHOTO YHIBEPCUTETY

57.Fedoryshina Viktoriia — Ontario College of Teachers, Bilingual Membership
Records Assistant

58.@piapix Aaga BosoamMupiBHa — KaHIMIAT MEAAroriYHUX HAYK, JOIEHT
Kadeapu IPaKTUKU aHTJITHCHKOT MOBU Ta METOJIMKHU BUKJIaAaHHsI PIBHEHCHKOTO
Jep>KaBHOT'O T'YMaHITAPHOTO YHIBEPCUTETY

59.Xapuenko €Bren MmukoJiailoBU4 — JOKTOp MEIUWYHUX Hayk, mpodecop,
npodecop kabeapu @i3uuHoi pealbimiTamii 1 eprorepamnii PiBHEHCHKOI
MEeIUYHOI akageMil

60.XynmaBueBa Hartajia OJexkcanapiBHa — JOKTOp IICHXOJIOTIYHHUX HayK,
npodecop kKadeapu 3araabHOT MICUXOJIOTIT Ta ICUX0IIarHOCTUKN PiBHEHCHKOTO
Jep>KaBHOTO TYMaHITAPHOTO YHIBEPCUTETY

61.lllamcyTannoBa Mapiam-Codisi — Buknagau kadeapu NpakTUKA aHTIIHCHKOT
MOBHM Ta METOIWKH BUKJIaJaHHS PiBHEHCHKOTO JEpKaBHOTO T'yMaHITapHOTO
YHIBEPCHUTETY

62.F0piiiuyk I'anna IlaBaiBHa — 3700yBay BUIIOI OCBITH (PUIOIOTIYHOTO
bakynbTeTy PiBHEHCHKOTO JEP:KaBHOTO T'yMaHITapHOTO YHIBEPCUTETY

63.lHoBenb AmHxesika IBaHiBHA — kaHguaaT (QUIOJIOTIYHHUX HAYK, JOLCHT
Kadenpu 1HO3eMHOI Ta yKpaiHChbKOi (uiosorii JlynbKoro HamioHanabHOTO
TEXHIYHOTO YHIBEPCUTETY

64.Acuorypcska Jliogmuiaa MuxaiijiiBHa — KaHaugaT (QUIOTOTIYHUX HAYK,
JOLIEHT Kadeapu 1HO3eMHHX MOB PIBHEHCHKOTO JEP:KaBHOTO T'yMaHITAPHOIO
YHIBEPCUTETY

65.Amopuk Asna OJiekcaHApiBHA — KaHAWIAT MCUXOJOTIYHUX HAYK, JOIEHT
kadenpu nmcuxonorii Mi>KHAPOJHOTO €KOHOMIKO-TYMaHITApHOTO YHIBEPCUTETY
imM. akanemika Crenana Jlem’ssHuyka, M. PiBHe
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