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I'EPMAHCBHKE TA POMAHCBHEKE MOBO3HABCTBO

I'ypux H.M.
Pisnencoruii 0epocasruli eymanimapruli yrnisepcumem

I'EHJIEPHA IIEHTUYHICTD B AHIJIICHKIA MOBI

Anoramia. Crarrs mpucBsIYeHA BHUBYEHHIO SBUILA TIeHIEPHOI
1IIeHTUYHOCTI B AQHIJIIHACBKIA MOBL. ¥ CTATTl JOCTIIKYIOTHCS IOHSTTS
«reHaepy» Ta «reHaepHol 1meHTuYHocT». CxapaKTepr3oBaHO 0COOJIHMBOCTI
JIHTBICTUYHUX JOCIIMKEHDb MeHaepHol 1meHTrudikalii. Po3kpuTo cTpyKTypHIl
Ta CEeMAHTHYHI O0COOJIMBOCTI CJIiB (TepPMIHIB) HA IIO3HAYEHHS T'e€HIepPHOI
1IeHTUYHOCT] B QHIVIIACHKINA MOBI.

Knao4doBi cioBa: remmep, redHgepHa 1JeHTHUYHICTH, JIIHTBICTHYHI
JTOCTIIMKEeHHS, CTPYKTYPHI Ta CEeMaHTUYH1 0COOJIMBOCTI T'eHIePHUX TePMIHIB.

Summary. The article deals with the phenomenon of gender identity
in the English language. The study explores the concepts of «gender» and
«gender identity». It also characterizes linguistic studies of gender
1dentification. The paper reveals the structural and semantic features of
terms denoting gender identity in English.

Key words: gender, gender identity, linguistic studies, structural
and semantic features of gender terms.

IlocTanoBka nmpoo6semu. IIpodiema reHaepHOl 1IEHTUYHOCT1 B MOB1
€ BAKJIMBUM AacCIIeKTOM CYJYacCHOI'0 OUCKYPCY, alske MOBa BlgoOpaskae i
BIJIMBAa€ Ha KYJbBTYPHI Ta coIlllajJibHI crepeoTwunu. MOBHI KOHCTPYKIII
MOKYTh SK 1 BUKJIMKATH UM IIOCUJIIOBATH HEPIBHICTh MK T'eHOepaMHM, Tak 1
CIIPUATH OLIBIIMH PIBHOCTI Ta 1HKJIIO3UBHOCTI. B aHrmI#fichbKIA MOB1 Iie
IUTAHHA JABHO € IIPeIMEeTOM JOCILIKEeHEb Ta 00rOBOPEHb, aJIke He BCl MOBHI
BUpPa3yd  BPaxOBYIOTHb  PISHOMAHITTS  TeHAEPHUX  IJeHTUYHOCTEHH.
AKTyaJsibHICTL ITl€el IIpo0JieMH IIoJsirae B IHIpardHeHHl JIoJer 1o
CHOTOTHIITHBOIO0 Yacy CTBOPUTHU OLIBII CIpaBelJuBe, 1HKJIIO3UBHE Ta
po3ymiioue CyCIILJIBCTBO, Je KOKHA ocoda MaTuMe MOYKJIMBICTL OyTH
BH3HAHOIO Ta MaTH IIOBAry, He3aJe:KHO Bl 1l reHaepHOl 1meHTUuIHOoCT1. Jis
ITOTO BYEHI 3 PI3HUX KYTOYKIB CBITY 3aMAaIOThCS JOCTLIKEHHIM TOTO, K
MOBa BIIJIMBae Ha (POPMYBaHHS Ta BHPAKEHHS I'eHIEPHOI 1IeHTHUYHOCTI 1
KU BILJIUB CYCIILIBCTBA Ta KyJIbTYPH MAOTh HA MOBHI IIPAKTHKH.

Anani3 ocraHHix mociaim:keHs i nyoOsaikaminn. Tema remmepnoi
1JeHTUYHOCT] Y MOBI IIpUBEPTaE yBary 3apyOl’KHUX 1 BITYM3HIHUX BUCHUX
PI3HUX HAYKOBHUX rajiy3eil y BChOMY CBIT1. BUBUeHHIO I11€l TeMU IIPHUCBATUIIA
cBol mocaimkeHHsa mpodecopka Poboun Jlakodd, saxa omHa 3 Iepinmmx
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3BEpHYJIACS 10 TeHIepHOl JinrBicTrrw. 11 npamo «Language and Woman’s
Place» («MoBa Ta wmicie sxigxm») (1975) BBaKamoTb BaAKJIUBUM
JTOCIIIKeHHSIM, CTIMYJII0BAJIO BUBUEHHS B3a€EMO3B SI3K1B MOBH Ta MeHAePY Y
JIIHTBICTHII Ta 1HIINX HayKax. BaroMmuii BHECOK HAJIEKUTH aMePUKAHCHKIN
OuchbMeHHHUIN Ta mpodecopinl Jedopu Tamuen, axka y ¢Boiil poboTti «You Just
Don’t Understand: Women and Men in Conversation» (1990) migifimae
Ipo0IeMy TeHIepHOI KOMYHIKAIl. ¥ Il Ipaiil BueHa JOXOOUTh BUCHOBKY,
1110 3 JUTUHCTBA XJIOIMYUKH Ta J1BUYATKA BUBYAIOTH P13HI IIIIX00U 0 MOBH Ta
CITLIIKYBAHHS, III0 3T0I0M BILIMBA€E HA POIMOLI TeHAePHUX POJISH.

Cepen 1umux gocaiaauKiB el temu € :xymit Bataep — disocod, aka
y cBoi#i mpairl «'exmepruii kiromitT: ®emimiaMm Ta mapus ToskcamocTt (1990)
pPO3TJIsgae IHUTAHHS TIeHOEePHOTr0 BUPANKEHHS, KHIA€ BHUKJIWK IIOHSITTIO
«CcTaT», a «reHaepy» HaZae CTATyC YHIBEPCAJIBHOI KaTeropii, KPHUTHKYE
narpiapxar. AMepukaHcbka Ipodecopka, JIiza Hawkamypa, mocminoumma y
CBOIX po0OTaX BILIMB ITU(PPOBUX TEXHOJIOTIH Ha TeHIep Ta pacy, BKIIOUYAIOYN
aHAaJII3 TeHJePHUX aCIeKTIB B IHTepPHET-KOMYHIKaIlAX. BoHa cTBep:Kye, 1110
posib IHTepHeTy HemooIllHeHA B IIHOMY ILJIAHI, aike TaM YacTO MOKHA
BUSBHUTH BHIIAJIKH SIK 1 PACOBOI, TaK 1 TeHIEPHOI JUCKPUMIHAIII.

B Vkpaiml nuraHHsa TeHIEpHOI 1MeHTUYHOCTI Y MOBl1 HEIOCTATHBLO
BucBiTieHe. Ilpore cepenm MOCHITHMKIB, IO TOPKAJMCSI Iflel TeMH, €
yKpaincbka nucbMeHHUI, Okcana 3a0y:KKo. Y CBOIM TBOPYOCTI BOHA
m1a1Mae TeMu YEpaiHChKOl HaIllOHAJIbHOI 1IeHTUYHOCTI 1 TeHIepy. 3aBIaKN
ii TBopaM cdopMyBaBCA HOBUI THII YKPAIHCHKOI'O KIHOYOI'O MOBJIEHHS B
JiTepaTypl Ta HOBe CTaBJIEHHS JI0 KIHOYOTO ITHCHMA.

Mera crarTi — cXapakTepu3yBaTH CTPYKTYpPHI Ta CeMAaHTHYHI
0C00JIMBOCT1 cJlB (TepMIHIB) Ha MO3HAYEHHS I'eHIEePHOI 1JeHTHYHOCTI B
AHTUIIHCHLKINA MOBI.

3aBnaHHA:

- OIMCATH OCHOBHI IIOHSTTS: «TeHIep», «reHIepHa 1JeHTUYHICTL» Ta
1H.;

- cXapaKTepu3yBaTH  OCOOJIMBOCTI  JIHTBICTHYHUX  JOCILIKEHD
reHaepHol 1MeHTUQIKAII;

- PO3KPUTH CTPYKTYPHI Ta CEMaHTUYHI 0COOJIMBOCTI CJIIB (TePMIHIB) HA
IO3HAYEHHS I'eHJepHOoI IMIeHTUYHOCTL B aHIVIIHACHKIA MOBI.

Buknaan ocaoBuoro marepiasy. I'ergep (Big anri. gender «pimy) —
COI[IOKYJBTYPHA, CHMBOJIYHA KOHCTPYKI[S CTaTl, II0 HOKJHKAaHA
BH3HAYATH KOHKPETHHUH acOIIlaTUBHUMU 3B 30K, 3a0€3I1eUyBaTU TOBHOITIHHY
KOMYHIKAIN Ta marpuMysatu coinanabauil mopsaaok (Illesuenxo, 2016, c.
45). YV cyuacHomMy poO3yMiHHI IIefi TepMiH BBeJH y HAYKOBHI 00Ir
aMepUKaHChbKUH mIcuxoaHaaiTuk Pobept Crostep 1 mocmmuuk Jsxor Mol
HanpuklHil 1960-x pokiB. BaIMBO po3pi3HATH TEepMIHH «TeHIep» Ta
«CTaTh», OCKIIbKM TeHIep MOKe BIAPI3HATHCA BlA O10JIOTIYHOI CTaTi,
BUXOBAHHS YM IMACIOPTHOI CTATI.
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3HauHMII BHECOK y PO3YMIHHS TeHepy 3po0mia aMepHKaHCHKA
distocop Ta miteparyposuaseib, J:xymT Batmep. V csoiit kum31 «Gender
Trouble» Bona BucIOBMIIA 14€10, III0 TEHIEP — I HPOIeC KOHCTPYIOBAHHSI
1JeHTUYHOCTI, KYyJILTYPHHH 3aci0, yepe3 KU B1AOYBAETHCSI IMOPOIKEHH 1
BHU3HAUEHHsI «CTaTeBOl IPHUPOOW» UYMW «IIPUPOJHOI cTaTl», BIH €
IOKYJIbTYPHOIO, IIOJITHYHO HEUTPaJbHOI IIJIaT(opMoo0, Ha AKIA i€
KyJIBTypA. A Olosoriuna CTaTh PO3yMIETHCST IK  4YacTUHA
COINaJILHOKYJIBTYpPHOI cTaTl — reuaepy (Butler, 1990, p. 6-7).

Y nuramHi p13HOMAaHITHOCTI cTaTel Ta reqaepis 1 batiep, 1 Exua Oywo,
aBTop mpail «Crath, reHaep 1 cycIabcTBO» (1972), mHUIIYyTH IIPO Te, IO
HABITh SKIIO CTATl BUSABJISATHCA OIHAPHMMM, 1 IIPH TOMY, IO IIOCTIAHICTD
craTl Mae OyTH BH3HAHA, HEMAa€ KOOHHUX IIPUYMH BBAKATH, IO TAKUMH
MaoTh Oytu 1 retgepu (Butler, 1990, p. 6; Kpacaomonbebka, 2010, c. 257).

Kosxna mrogmHa BITHOCUTE cede 0 IIeBHOI0 TeHIepy, 1MeHTHu(dIKye cede
3 HuM. lle HasmBaeTbcsa reHaepHOB0 1meHTHUYHICTIO (gender identity) —
IepesKuBAaHHA BJIACHOI BLAIIOBIIHOCTI TeHIAepHHM pojsaM (gender role)
(IleBuenxo, 2016, c. 55). I'emmepHa poaIb — HOPMATHUBHHHI PI3HOBIL
OBEIIHKH JIIOAUHU B CYCITLIIBCTBI, III0 OYIKYETHCS TA BUMAraeThCsA Bl Hel AK
Bl mpencrasunka kKoHKperHol craTi (IlleBuenko, 2016, c. 66).

lemmeprna 1OeHTUYHICTL IIePEeBAKHO (QOPMYETHCS I BILIMBOM
COIIIAJIbHUX  YMHHHUKIB, a He  OIOJOTIYHOI IIPUpOAU  JIIOJWHH.
IIinTBEpAsKeHHSIM IIHOT0 € BCECBITHLO BlgoMa ItuTaTa 3 mparil «J[pyra crate»
Cimonu ne BoByap: «iKiHKOI0 He HapOIKYIOTHCS, KIHKOIO CTAIOTH». Y CBOIX
JOCTITKEeHHAX PpaHIly3bKa TUCHbMEHHUI PO3TJISHYJIA IIOJI0MKEeHHS KIHKA
B CYCHLJIBCTBI Ta IIpoaHaJIl3yBaJjia PI3HUIIIO Y CTATeBUX POJIAX. B pesybraTi
BOHA MIHAILIA BHCHOBKY, «II0 MK CTATAMN HEMAa€ TAKHX IIPUPOSHUX YN
010JTOTIYHUX BIJAMIHHOCTEH, AK1 BUIIPABIOBYBaJU O iXHIO HEpIBHICTH ¥
CYCITLIIBCTBI. [...] yCl BIAMIHHOCTI IIOSICHIOIOTHCSA KyJAbTypHO. JKIHKK cTAaloTh
SKIHKAMU B pe3yJIbTaTl JOMIHYBAHHS Y0JIOBIKIB HAJl HUMU, a He Yepes IKICh
npuponul ocodsmmBoct» (Ilactymor, 2020). Cimim Takosk 3ayBasKUTH, IO
reHJaepHa 1JeHTUYHICTh — MIOHATTS, SKe BKJYAE He TLIBKH POJIHLOBUI
acCIIeKT, a ¥ 00pas JIIoOUHU 3arajaoM (3aviCKy, O4ar, OXaiHICTh TOIIIO.)

Hacklabky pi3HOMAaHITHUM MOMKe OyTH TeHOep, HACTLIbKH PI3HI I
TePMIHM, AKMMH MOJKHA OIIMCATH TeHIepHy 1IeHTUYHICTh. Hampurian:
cisgender — TepMiH Ha IIO3HAYEHHs JIIOJeH, UYnsd TeHIepHa 1JIeHTUYHICTH
30iraeTbca 3 010JIOTiUHOIO cTaTTio; gender-fluid — HecTiiKa TreHaepHA
1IeHTUYHICTD, AKa 3MIHIOEThCS 3 YacoM; genderqueer — ocoba, Yns reHaepHa
1IeHTUYHICTb He BIMCYIOTHCS B 3aTaJIbHONPUNHSATI CTAHIAPTH Y0JI0BIYOI Ta
sxiouol Hopmu (IlleBuenko, 2016, c. 49).

CTpykTypH1 O0COOJMBOCTI TEpMIHIB HA [TO3HAYEHHS TeHIepHOI
IIeHTUYHOCT] B AHIVIIACHKIA MOB1 3aJIeKaTh BLI TOr0, SK caMa o0co0a
BH3HAYAE CBOIO 1JIEHTUYHICTHL Ta Kl TePMIHH BHKOPUCTOBYIOTBHCS OJIS Ii
BUpPaKeHHs. 3arajioM BOHH IIPeACTABJIEH] OIHOKOMIIOHEHTHUMH (non-
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binary) Ta 6araTOKOMIIOHEHTHUMU OJUHUIIMH, SK1 CKJIATa0THCA 3 KIJIbKOX
camiB abo xommoHeHTIB (gender identity). L1 TepMiHHM MOKYyTH OyTH
OpescTaBjieH]l pl3HUMH dYactuHaMu MoBH. (Cepen HHX 3yCTPIYAOTHCS
iMenHukn (gender, identity), npuxmeTHuKH (non-binary), mieciioBa (to
identify), savimenauku (they), npucaiBauku (gender-fluidly).

OIHOKOMIOHEHTHI TeHAepHl TEepMIHH yTBOPIOOTLCSI 3acobamMu
npedikcairii Ta cydikcainii. Hampurianm, y ciioBi transgender mipedikce trans-
peaJridye 3HAYEHHs «IIepeMiHa, Iepengaya, mepexis 3 0JHOT0 CTAHy B 1HIIHNHI,
a TAKOMK 3B SI3KH, 3'€QHAHHS PIZHUX IPEeIMETIB, ABHUIIL TOIIo». Tox TepMiH
transgender mo3Havae oco0y, AKa 1MeHTUdIKye cede SIK 1HIIMI reHaep, HiK
TOM, AKHUK OyB 1 mpusHauenmit mpu HapomxenHl. CioBo cisgender
YTBOPUJIOCS Yepes3 MoeJHAHHS IIpedikca cis- (B1I JIaT. «TOH, 110 3HAXOIUTHC
Ha oJHOMY 0OIll, OTHOCTOPOHHIMN») 1 gender. Lleit TepMmin mo3Hauae JOOeH,
Ynsd TeHIepHa 1JJeHTUYHICTh 30iraerhbes 3 Olosoriunomo crarTio (IlleBuenko,
2016. c. 258). 3acobaMu BUpaskeHHS YO0JOBIYOI 400 SKIHOYOI T'€HIepPHOI
1meHTU(dIKAIl MOKYTH OyTH TaKOK Ccydikcoimu -man, -woman, IIOp.
businesswomen, businessman. Cepes reHgepHUX HOMIHAIHI € CJI0BA, SIK1 He
(e peHITIInITh CTATEBUX 03HAK, IIOp. person, individual, people, human.
Jlesakl TepMiHM BKJIIOYAIOTH TeHIePHO-HEeUTPAJIbHI cyQIKCH, HATIPUKJIA, -er
(performer, server, teacher).

IToxasaukoM reqaepHol 1MeHTH@IKAI] MOKYTH OyTH abpeBlaTypu a0o
axporimu, mmop. LGBTQ+, LGBTQIA, saxl BKIOYAOTL PI3HI IeHAepHl 1
cekcyasnbHl 1meratudikarii. Hominamis LGBTQ+ mo3Havae rpymy JIomeit,
110 1TeHTHPIKYIOTE cede AK JIecOlKM, rel, 0lceKkcyasin, TpaHCTeHIePHL 0CO0H,
KBIPH 1 YUi IIOUYTTSA BIAPISHAIOTHCS Bl TOTO, III0 BBAYKAETHCI «3BHYATHIIM.

B anrmiicbkiilt MOB1 ICHYIOTh 3aiMEeHHHUKH JIJI BUPAKEHHSI *K1IHOYOTO
(she) 1 vomosiuoro (he) pomis, Ta Ay omucy 0cl0, YK CTaTh HEBU3HAUEHA YU
He BIUCYEThCS y OIHAPHY CHCTEMY YaCTO BUKOPHUCTOBYIOTh 3aiIMEeHHUK they
a00 K HOB1 3aiIMeHHUKHU: Xe, ze, Sie, Co, e).

BaraTtoxoMmoHeHTH1 reHIepH1 TEPMIHH 3a3BHUYAl CKIaTAI0THCI 3 JIBOX
KOMIIOHEHTIB, piAllle 3 TPHOX, 1 IIOUYMHAITHCI 3 IMEHHHKA B aTPHUOYyTHUBHIMI
byuKINI gender (regmepumii/-a) + IMEHHHUK, HaIp. gender non-conformity —
He3OAaTHICTh IIPUUAMATH COIlaJIbHI HOPMH CTAaTE€BOPOJILOBOI IIOBEIIHKMH;
crocyerbesa 1mepeBaskuo miteidi  (Illesuenxo, 2016, c. 54). Ilpuxaan
TPHOXKOMIIOHEHTHOI CTPYKTYPHOI MOJeJl: IPUKMETHUK + IPUKMETHUK +
IMeHHUK: gender constructive socialization — 11e dopMyBaHHS aHIPOTIHHOI
ocobmcToCTl, III0 BBlOpaJsia Hamkpann pucu Blg obox crarteir (IlleBuenko.
2916, c. 59).

CemanuTrunil ocodsnBocti. Tak sk MoBa He JIMIIE BIII3EepKAJIIOE, ajie i
dopMye KyIbTYpHI YABJIEHHS IIPO POJII YOJIOBIKIB Ta KIHOK, y HAIIl Yac
CIIOCTEepPIraeThCs 3POCTAHHS YBATH J0 PO3IINPEHHS I'eHIePHOr0 CJIOBHIKA Ta
BHpaKeHHs MeHIepHOoI HeHTpabHocTl. BogHouac BUHMKAae IUTAHHSA IIPO Te,
HACKLIBKYM CEMAHTUYHO HACHYEH] Ta eMOIIMHO 3a0apBjeH]l TaKl CJI0Ba, dKe
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iXHe IIOXOKEeHHsS, SAKUMM TPyIaMp JIIOJed BOHU BMKHMBAIOTHCS, K
B32€MO/IIIOTH 31 3HAUEeHHAMHU 1HINX CJI1B.

AKX B1AIOBIOL HA COIIIOKYJIBTYPHI peasiil 3apas3 BUHUKAIOTH BCe OlJIbIIIe
HOBHUX CJIIB HA IIO3HAYEHHS T'eHJIePHOI 1JeHTHYHOCT] IIJISIXOM II0€IHAHHSI
BiKe ICHYIOUNX, HAIIpUKJIAI, genderqueer. Ileit Tepmin Bunuk y 1980-x poxax
SIK TIOIIePeTHUK TePMIHY HeOlHapHUl TIIIX0M II0eJHAHHS IBOX CJIIB gender
1 queer, 31 3HAYEHHAMHU «CTATh» 1 IUBHUI». [HOM] BiKe 1CHYIOU1 CJI0BA ¥ MOBI
3MIHIOIOTH CBO€ 3HAUYEHHsS JJs OIIMCY HOBHX AacCIIeKTIB TIeHIepHOl
meHTHYHOCTL. Hampukiiana, ciIoBo queen padHille MaJio 3HAYEHHS —
«KOpOJIeBa», IIPOT€ B CYyYaCHOMY CJIEHTY BOHO HAOyJI0 Ie 3HaAYeHH
«TOMOCEKCYaJIICT».

Jl1sg aHaIi3y KOHOTAIM IeHOepPHHUX TEePMIHIB JOILILHO PO3TJIAHYTH
TepMIH transgender, AKWI M[TO3HAYAE SABUINE PO3OLKHOCTL COIaJbHOI
(regmepy) Ta Olomoriudoi crati (IleBuenwro, 2016, c. 196). Jasa 6aratrox
JIIoel 11e CJI0BO MOsKe MAaTH II03UTHUBHI acoIrlallli, IIoB’a3aHl 3 IIATPUMKOIO
1 PO3YMIHHSAM PI3HOMAHITHOCTI T€HIEPHOI 1IeHTHYHOCTI, 3 IPOrpecoM, a B
IHINTHUX — BUKJUKATH HEeTaTHUBHI acolfiaifii ado Hemopo3yMiHHSI. AHTOHIMOM
1o caoBa transgender € TepMmiH cisgender. Lleit TepMiH € 301pHUM 1 BKJIIOYAE
B cebe pi3Hl BaplaHTH I1OeHTUYHOCTI, ceped HUX: gender non-
conforming/variant — n00uHa, noBeIiHKa a00 CAMOBHUPAMKEHHS KOl He
BIJIIOB1Ja€ TeHIEPHUM POJIIM Ta CTepeoTHIllaM; cross-dresser, transsexual,
buych/femme, tomboy, drag queen. CiioBa genderqueer ta non-binary cxoxi
3a 3HAYEHHAM, OJHAK IEePIINA TepMIH BXHUBAETHCS IIKUPIIE 1 BKIIIOUAE TAKl
IOHATTS, AK: androgyne, bigender, agender, gender-fluid.

€ reumepHl TepMIHH, III0 MAIOTh JEKLJIbKA 3HAYEHb, SK1 3MIHIOIOTHCS
3aJIesKHO Blo koHTekcTy. Hampuiianm, cjoBo queer, sike BUKOPHCTOBYIOTH
IS TTO3HAYEHHS BCIX CEKCYAThbHUX 1 TeHIepHUX MEHIIHH. oro mepBuHHe
3HAYeHHs 0yJIO « TMBHUM, HE3BUUAMHUI, HEOUIKYBAaHUID, IIPOTEe 3apa3 BOHO
YaCTO BUKOPHUCTOBYETHCSA B KOHTEKCT1 I'e /e PHOI 1JeHTUYIHOCT] 31 3HAUYeHHIM
«TOM, XTO BLAHOCUTHCS JI0 T€HIEePHOI 1IeHTUYHOCT1 Y1 CeKCYyaJbHOCTI, 110 He
BIAMNOBIAE TPAOUINIAHUM YABJEHHSIM CYCIILIBCTBA IIPO CTaTh YU
CEeKCYaJIbHICTDY.

BucHoBkn: Y pesyiabTaTi IIPOBEeOEHOTO  HOCIIMKEHHS  0yJIo
CXapaKTepr30BaHO JIIHTBICTUYHI HOCJIIIKEHHS, SAK1 BlI3HAYAIOTH, IO
TeHJep € COIOKYJBTYPHHM KOHCTPYKTOPOM, TeHJepHa 1JeHTUYHICTH
JIOOVHYA BU3HAYAETHCS BILIMBOM KYJIBTYPHHX HOPM, COI[AJIbLHHUX VSIBJIEHD
Ta CTEPEOTUIIB. 3’sICyBaJIOCh, III0 B AHIJIIHACHLKIHA MOBI € BeJIMKa KlJIBKICTH
CJIIB [JIsI BHUPaKeHHS TeHIepPHOl 1IeHTUYHOCT], SIKI BKJIOYAITH y ceode
TPAOUINNHI 1 HeTPagUuINiHI POPMH 1 MOMKYTH OYTH BHPAKEeHl PISHUMH
crmocobaMM: 3a JIOIIOMOIOI0 BIKMBAHHS 3alMEHHUKIB, IOETHAHHS CJIIB,
abpenlaTyp, IpedilKciB 1 cydikciB 1 T. 1H. baraTo ciiB MaioTh JaBHIO 1CTOPIIO,
ekl yTBOPHJIMCS HeJAaBHO, BCE YACTIIIe 3yCTPIYal0ThCS 3aIlI03MYeHHS 3
1HIIIUX MOB, JesIKl CJIOBA HaOyBalOTh HOBUX 3HAYEHD.
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IlepcnekTHBY MOJAJIBIINX PO3BIOK Yy BU3HAYEHOMY HAIIPSIMI.
CroromHi reHaepPHUH CJIOBHUK IIOCTIAHO POIIMPIOETHCS, TOMY JOCI1IKEHEST
CEeMaHTUYHUX 1 CTPYKTYPHUX OCOOJIMBOCTEH CJI1B HA MO3HAYEHHS T'eHIePHOl
1IJeHTUYHOCT] 3aJHINAEThCA aKTyaJabHOI0 B JlHrsictuil. JlocmimxeHHs
TAKUX CJIIB BUMAarae KOJIEKTUBHHUX 3yCHUJIb Ha PI3HUX PIBHAX: B CYCHLILCTBI,
OCBIT1, MeIIAHOMY IIPOCTOPl Ta 3aKOHOJABCTBI, IO IIependavae pPo3pooKy
OLIBIN 1HKJIIO3MBHHUX MOBHUX KOHCTPYKIIM, CTBOPEHHS Ta BHKOPHUCTAHHSI
MOBHUX CTAHIAPTIB, Kl BPaXOBYIOTh PISHOMAHITTA TIeHIEPHHUX
1JeHTUYHOCTeH, 1 COPHUSHHS YCBIOOMJIEHHIO Ta IIO3UTUBHUM 3MIHAM ¥
CITLJIKYBAHHI Ta MOBHIH KyJIBTYpI.
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Cusopir H.B.
Pisnencoruil 0eporcasruli 2yMaHImapHull yHigepcumem

CTPYKTYPHO-CEMAHTHUYHI OCOBJINBOCTI
AHTJVIIMCBEKUX ®PA3EOJIOI'ISBMIB
3 KOMIIOHEHTOM-OPHITOHIMOM

AsoTania. Y crarTl JOCIIIMKeHO aHIVIIHACHK] (ppa3eosoriudl OgMHUIN
3 KOMIIOHEHTOM-OPHITOHIMOM, SIK1 BKJIIOYAITH HA3BU JUKHX Ta CBIACHKHUX
nraxiB. PosrisgHyTi dpaseosoriaMu  KJIaCH(PIKOBAHO 324 CTPYKTYPHUMH
0COOJIMBOCTAMH Ta CEeMAHTHYHHUMMU BIIMIHHOCTIMU. BHaBIeHO, IO Il
(bpaseosoTiUuH1 OMWHUIN BLIITPAOTH BAMKJIMBY POJh y KOMYHIKAIi Ta
BUPAKAIOTh P13HI ACHEeKTH JIOJACHKOI0 KUTTSA Ta moBemiHku. JlocmmreHHs
CIIpHs€ KpaIIoMy PO3YMIHHIO IIpHPOAM ppaseosiorii Ta ii BILIMBY Ha
MOBJIEHHEBY IIPAKTHKY.
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Kao4uoBi cioBa: dgpaseosoriuual OOUHHIN, OPHITOHIM, CTPYKTYPHI
XapaKTePUCTUKU, CEMAaHTUYHI 0COOJIMBOCTL, KOMYHIKATUBHA (PYHKIIII.

Summary. The article explores English phraseological units with
ornithonymic components, which include the names of wild and domestic
birds. The studied phraseologisms are classified according to structural
features and semantic differences. It is found that these phraseological
units play a significant role in communication and express various aspects
of human life and behavior. The research contributes to a better
understanding of the nature of phraseology and its impact on linguistic
practice.

Key words: phraseological wunits, ornithonym, structural
characterictics, semantic features, communicative function.

IlocranoBka mpoGsiemu. Opaseosorisa AK Hayka He 3YIIMHSE CBIH
HECTPUMHUN PO3BUTOK Ta HE IepecTae IIPUBEPTATH yBary Bce OLIBIIOl
KIJIBKOCTI  JOCJIOTHUKIB. 3 'SBJAIOTHCA HOB1I IIPOOJIEMH, IIO-HOBOMY
BHUCBITJIIOIOTBCS  PO3IVIAHYTlI paminie nuwranad. OpHak, medaxl TIpynun
(bpaseosoriamiB Ie HEIOCTATHLO BUBYEHI, HAIIPUKJAJ, Taka I'pyHda, K
paseosrorivyHl OTUHHUIN 3 KOMIIOHEHTOM-OPHITOHIMOM.

KnioouoBuM 3asmmiiaeTbcsd IHUTAHHSA, IIOB’sI3aHE 3 TPYIHOIIAMM, IO
BUHUKAIOTHh IPU IIepeKJasl (ppa3eosori3aMiB 3 KOMIIOHEHTOM-OPHITOHIMOM,
YacTo 3 ABJIAETbCA  IIpobseMa  IIONIYKY  BJIYYHHUX  €KBIBAJICHTIB.
Dpa3eoJI0T13M € TIEI0 MOBHOIO YHIBEpCAaJIlelo, SKa BOJIOIle HellepeBepIIeHuM
€MOITIHO-eKCIIPEeCUBHUM IIOTEHITIAJIOM, 00Pa3HICTIO, 3IaTHICTIO BJIYIHO Ta
IOTEIHO HaJaBaTH XapaKTePHUCTUKY, a TaKOMK IlepeJaBaTH BasKJIMBUI
IHTEJIEKTYyJIbHUH 3MICT.

Anamni3d ocraHHix gociaimskens i nyoOsaikarmiii. Dpaseosorismu
HEOJIHOPa30BO CTaBaJil 00 €KTOM HAYKOBOTO BHUBYEHHsS. Tak, Imrpobiemu
dpaseosoriunux omuuuis BuByaau: H. Bemxwunoswmu, I. Ilosmosxmu, I
Kpusenxo, O. [larnuenko, H. Ilerposa, I. Canara (Ha maTepiajl aHTJIIHCHKOI
moBm); 1. Ilepenepiii, A. Cemoriok (Ha MaTepiayl HIMEIIPKOI MOBHM) Ta 1H.
Ommax y 1mumx Ta I1HIIKX poboTax 13 300(pas3eosiorii JIMINe YaCTKOBO
BHCBITJIEHO OCOOJIMBOCTI CTIAKMX OJUHUITH 13 KOMIIOHEHTAMU -OPHITOHIMAMH,
a TOMy BHUKOpHCTaHHS 00pasiB nraxiB y PO e BaskIMBOIO IIPo0JIEMOI0 1 Ha
Jacl.

Meta crarrti. MeTo0 JaHOTO JOCTIIKEHHS € BUBUYEHHS CTPYKTYPHO-
CEMaHTUYHUX OCOOJIMBOCTEH aHTVINHUCHKUX PPa3e0sIori3MiB 3 KOMIIOHEHTOM-
OPHITOHIMOM.

O0’exTOoM mocaim:keHHs € ppas3eosoridyHl OTUHUIN 3 KOMIIOHEHTOM-
OPHITOHIMOM B CyYaCHIN aHTJIIHCHKIA MOBI.

IIpeamerom HAIIOro MOCIINMKEHHS € CTPYKTYPHI XapaKTePUCTUKHN
Ta CeMAaHTUYHI 0COOJIMBOCT1 aHIVIIHMCHKUX (Pppas3eosoriaMiB 3 KOMIIOHEHTOM-
OPHITOHIMOM.
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MarepianoMm qocCaiasKeHH CIIyTyIoTh 244 dppa3eooriuHl OTUHUII 3
KOMIIOHEHTOM-OPHITOHIMOM  AHIVIMCHKOI MOBHM, BIJIOpaHl MeTOo0M
CYIILIILHOI BUOIPKH 3 (ppa3eosIOriyHuX Ta TJIYMAYHUX CJIOBHUKIB AHTJVIIACHKOI
MOBH.

Buknaan ocHoBHoOro marepianay. ®Opas3eosoriaMu € ITO3UTUBHUM
SIBUIIEM IIPHUPOJSHOI MOBH, OCKLIBKH B1JOMBAIOTH PO3BUTOK KYJIbTYPH. AlKe
OPUPOTHA MOBA, AK 1 OyOb-dKa 3HAKOBA CHCTeMa, Mae 00MeKeHY KlJIbKICTh
3HAKIB, 1 0COOJIMBICTH IPUPOTHOI MOBHM BUSBJIAETHCS B il 3JaTHOCT] OXOIIUTH
HeCKIHYeHHEe IOPIBHIHO 00MesKeHNM YHCJIOM 3aco01B BupaskenHs. Came 3a
Takux yMoB paseosioriual oxumHHIl (PO) BUKOHYIOTH (QPYHKILO
AKYMYJISITOPIB 13 1CTOTHOIO 3HAUYEHHEBOIO €MHICTIO Ta pyxJywusicTio. JliIs
(ppaseossoriamis ICHYOTE 1HIII IIPABHJIA CEMAaHTUYHOI KOMOIHATOPUKN, HIMK
JIJIS 3BUYANMHUX CJIB HPUPOIHOI MOBH, IO ITIIIIOPAIKOBYIOTHCS $KOPCTKUM
IpaBUIaM moegHaHHs 3HaveHb (Baxenina, 2018, c. 24).

Dpaseosori3M IIepeayciM BUKOHYE HOMIHATHUBHY (PYHKIIIIO, TOMY B
paraTboXx MOMEHTAX BlH 30IraeThbcs 31 CJOBOM: 1 CJI0OBO, 1 (ppas3eosioriam
BHUPAYKAIOTh IIeBHEe IIOHATTS M CJIYKATh [JIS IMO3HAYEHHS IIPEeIMETIB 1 SBHIII,
a tarkoxk ixmix o3Hak (Jlecior, 2016, c. 44). Opmuak, ax 3aysaskye O.
Basxenina, dgpaseosioriaMm He MOKHA CIIPHUAMATH SK CJI0BO UM IIO€THAHEHS
CJIIB, a OTIKe, MOMLJISITH BCl (ppas3eosIoriaMu Ha CJI0OBOCIOJIYUCHHS I peUeHHd.
Kosxuuit ppaseosioriam — 11e KyJabTypHUI TekcT. J{o Toro s dpaseosioriam e
pe3yabTaTOM IIpoliecy 1HTepIirpeTalrli mificHocTl, a He 1I HomiHaieon. CiaoBo
— 1Ie 3HaK, a ¢ppaseossoriam — cumBoJI (Basxenina, 2018, c. 35-36).

BuBuennsa HaykoBoi JiTepaTypH IIOKA3ayio, IO JIOCIITHUKK
OPONOHYIOTH PI3H1 MIAXOIH 0 KJIacu@iKailli (pas3eooriYHUX OIUHHUIID,
30KpeMa BHUOKPEMJIIOIOTh CEMAaHTUYHUNM, eTUMOJIOTIUHIN, (PYHKITI0HATIHHO-
CTHJIICTUYHUH Ta IPaMaTUIHUH IIIXOIH.

Yei icHyooul miaxoam 10 KJjacupixaiii ¢ppaseosoriYHUX OJUHUIID
0a3ymoThcsd Ha PISHHUX NOPUHIMIIAX, ajieé BapTo 3ayBaskKHUTH, IO 0Oarato
KJIacuiKaIfil MaoTh II0J10H] PHUCH.

AmaJjia HaIIOro MOBHOIO MaTeplajly OaB 3MOTY PO3POOHTH TaKy
CTPYKTYPHY KJJacu@ikairo (Bcl (ppas3eosoriuHl OOUHUII MU IIOTLJISEMO 3
TOYKHU 30PY iX (DYHKITIOHYBAHHS B MOBI):

— nominamueri (188 omuuuiik): a bird of pray — roixyd Mupy, a wise
old bird — crplasgHuil ropobelisb, like a hen with one chicken — HocUTHCSI AK
KypKa 3 giirieM, at cock-crow — Ha CBITaHKY, a Sitting duck — merka 3mooud,
as red as a turkey-cock — yepBoHUi gk pak, like a duck to water — sk puda
y Bol, a spring chicken — HemocBlTueHuii, the cock of the school — nepimii
3a01gKa B IIIKOJII;

— KoMmyHIKamuseHi (56 OOUHHUIIL) — PPaA3E0JIOTI3MHI 31 CTPYKTYPOIO
IIPOCTOT0 Ta CKJIAZHOro peueHHs: lovely weather for ducks — y mpupomu
HeMae Ioradoi morogu, a fine cage does not fill a bird’s belly — mimmre
IOTAIII Ha 3eJIeH1H BITIN, HIK y IIaHa B 30JI0T1H KJIITIL, a black hen lays a
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white egg — yopHA KOpPOBa, Ta MOJIOKO Oli1e, every mother’s duck is a swan —
IS KOKHOI MaTepl CBOsS OUTHHA Halkpailna, grain by grain, and the hen
fills her belly — mo kpymmHIll 1 KBouka 30mpae, a cura Oysae, early bird
catches the worm — xTo paHo BcTae, Tomy bor mae.

Hominatusul dpaseosoriaMu MaioTh IIEeBHUHA 3B'SI30K 31 CJIOBOM,
OCKLIIbKM BOHO, AK JIEKCUYHA OOUHUIIS, CIIY:KATH IJII HOMIHAIII TOHATh. Jlo
HOMIHATHBHMX HAJIEKATH TAKOK CJIOBOCIIOJIyYEHHSI, II0 BHUKOHYIOTH ¥
pedeHH] Jullle HOMIHATUBHY (yHKIN0. OguauIil el rpyu MU I0S1INIIH
3a YaCTHHOMOBHOIO HAJICKHICTIO HA:

1) cyocmarumueni (112 omuuuiis), TooTo T1 MO, gKl IIpencTaBIeHH]
CJIOBOCIIOJIYUYE€HHSAM, B IKOMY IMEHHUK B IIO€THAHHI 3 IIPUKMETHHUKOM a00
1HIIIM IMEHHHKOM € KJIIOY0BHM ejieMeHToM: a bluebird of happiness — cuHii
nrax mactsa, duck’s weather — moiioBa moroga, a swahn song — jebeamHa
micHda, an early bird — panHsa nramka, bird brain — Kypadl MI3KU, a cock-
and-bull story — meOunuls, goose trap — mMacTKa OJId IyPHIB;

2) adexmusni (22 omuuumirl), Tooro 11 DO, axl npenacraBiieHl
CJIOBOCIIOJIyYE€HHSIM, B AKOMY IPUKMETHHK BUCTYIIAa€ AK KJIIOUOBHH eJIEMEHT,
HAOPUKJIAL: as graceful as a swan — BUTOHYEHUH AK J1e010b, as free as a bird
— BLIIbHA ITaxa, as grave as an owl — HaCyIJIEHUH, IIOXMYPHUH, as mad as a
wet hen — 37mii Ik cobaka, as easy as duck soup — 1Ipocrte 3aBOaHHdA, as Silly
as a goose — IyPHUH SIK CTO IIyI1B JUMY;

3) adsepbianvri (11 omuuumis), TooTo Takl PO, gKl € 1eHTUYHUMUA
IPUCIIBHUKAM, HAIpUKaIad: [ike a bird — mBuaKko, myske Jierko, like water
off a duck’s back — ssx 3 rycku Boxa, like goose on a common — BLIBHHUH K
rycu Ha BUTOHI, [ike a hen on a hot girdle — e B cBoi#t Tapiai, like turkeys
voting for Christmas — joquHa IpuiiMae pIlIleHHs, SKe 3 YaCOM IIOT1PIINTh
11 SKATTH.

4) eepbanvri (47 ommEHNB), TOO0TO Takl @O, AKI MOXKYTH
TpaHCPOPMYBATHUCI B PEUEHHS IIPH BKMBAHHI J1€CJI0BA B HACUBHOMY CTAaHI1
(mecmiBH1), Hanpukaad: to kill birds with one stone — BOUTH MBOX 3aMINB
OJHIM IIOCTPLIOM, to kill the goose that lays the golden egg — 3apizaTu KypKy,
sIKa Hece 30JI0T1 AiIg (BIIMOBJISTHUCS BlJ YOTrOCh BUTIIHOIO), to live like a
fighting cock — HeMoB cup y Mmacil, to say turkey to one and buzzard to
another — IOCTAaBUTH KOTOCh B Kpallle CTAHOBHIIE, HIK 1HIIIOTO.

KomymikxaTtuBHl ppaseosioriaMu, Ha BIAMIHY BlI HOMIHATHBHUX,
MAIOTh YiTKY CTPYKTYPY DEUYeHHs. IXHe 3HAYEHHS He MOIKHA OIMCATH
CJIOBaMH-€KBIBaJIEHTAMH, a JINIle pedeHHaMu-ekBiBagearamu (Oryit, 2003,
c. 127). Ilomin Ha Kjacu ciaiB, Tak AK Ie Oysgo 3 HomimatuHuMu OO,
"HemosknBuii. KomyHIKaTUBHI Ppas3eosorivHl OOUHAIN BUPAKAIOTDL JYMKY 1
BKJIIOUAIOTH JI0 CBOT'O CKJIaAy IpHC/IiB’ g Ta npukasku. Hanpuxkmaan: birds of
a feather flock together — cBiii cBosgKka Bragae (0auuth) 3gasiexa, don’t count
your chickens before they hatch — He paxyii Kyp4yar, IIOKHA He BUJIYIIUJINC, G
wild goose never laid a tame egg — axuil 6aTbKO, TaKUM cuH, old birds are
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not be caught with chaff — craporo ropo01is Ha I0JIOB1 He IIPOBEIEIIl.
®paseosioris, dKa BMIILye B cO0l HA3BU IITAX1B, CTAHOBUTDL JOCTATHIMN
map y QpaseosoriyHif crapOHHIN Oyab-saxoi MoBu. Ile MoxkHaA Js1erko
HOSCHUTHA THM, III0 CJIOBA, SKl II03HAYAIOTH CBIT IITAX1B, HAJEXKATH 0
HaNJaBHININX IIApiB JIeKCUKHU. BigoMo, 1110 yuM OLJIBINII BIK CJIOBA B MOBI,
TUM IIMHpITa HMOro ceMaHTHWYHa Crpykrypa. OTomx, y Takmx CJIiB
PO3BUBAIOTLCA PpasdeoTBopul MoxKImBocT1 ([luita, 2005, c. 75-76).

[Iporssrom TpHMBAJIOTO YacCy JIIOJCTBO Mae IVIMOOK] 3B’SI3KHU 3 IITAXaMHU,
0CO0JIMBO 3 TUMH, K1 Oysiu npupydeni. Ciocrepiraodu 3a iX MOBEIIHKOI 1
CIIOCOOOM  JKHUTTS, JIIOOKW IIOYaJH IIPOEKTYBAaTH Ha HHUX BJIACHI
XapaKTepUCTUKHN. JHAYHA KLIBKICTh HA3B MTAXIB CTAJM CHUMBOJIYHHUMU
MeTadopaMu, K1 B1IOOpaskamTh PI3HI aCIeKTH JIICBKOro XapakTepy i
HOBEMIHKKM. ¥ pe3yJbTaTl I[LOro B 0ararb0X MOBAX BHHHKJIIO YKMMAJIO
ppaseosIorUHIX OOUHUIH 13 KOMIOHEHTAMH-OPHITOHIMAMH.

Busuenusa dppaseosoriaMiB 3 KOMIIOHEHTOM-OPHITOHIMOM TIOKA3Yye, 1110
CeMaHTHUKa OlJIBIIOCTI 3 HHX OOyMOBJIEHA JIEKCUKO-CEeMaHTUYHUM
IOTEHINAJIOM AaHAJI30BAHOIO0 KOMIIOHEeHTy. Ha ocHOBI 3arajibHOro
IOHATIAHOIO 3MICTY B HHX PO3BMBAIOTHCS 3araJibHl JIEKCHYH] 3HAUYEHHS.
JlocmmxeHHa HAIIMX MOBHUX OJUHUIIL JaJI0 3MOTY BHILINTH cepejl HIUX
TakKl TPYIHU 31 CILIBHUM 3HAYCHHIM:

1) @O, aKi OIIMCYIOTh PUCH XapaKTePy JIIOIUHU:
as harmless as a dove — MOKIPJINBUH K TOJIyOKa;
as solemn as an owl — TNXaTHU;
a dawny bird — XuTpyH;

2) @O, saK1 OIIHCYIOTh PO3YMOBI 310HOCTI JIIOIHUHIT:

as silly as a goose — nypHHUI AK CTO IIyA1B IUMY;
as wise as an owl — MyIpHui IK COBA;
bird brain — Kypsdl M13KH.

3) @O, gK1 oIUCYIOTh CII0CI0 1 XapaKTep *KUTTA JIOIUHHU:

as merry as bird on a briar — :KUTH K IITaX HEeOECHII;
a fighting cock — 3a01saKa;
a home bird — moguHa, AKa JIIOOUTH CUIITA BIOMA;
a little bird 1is content with a little nest — wMajeHbKa ITaIlIKa
3aJI0BOJILHSAETHCSI MaJIEHbKUM T'HI3IOM.
4) @O0, axl xapaKTepU3yIOTh eMOIIIHHUNA CTAaH JIFOIUHHA:
to be as sick as a parrot — 0yTu 3acMy4YeHUM,
puffed up as a turkey-cock — HagyTHUN K 1HIUK;
as happy as a box of birds — gy:xe 1IacINBHIL;

5) @O, K1 TIIKPECIITh BlK, 30BHIIIHICTE TA JOCBLJ JIIOIWHII:
a spring chicken — 30BCIM MOJIOIMI, HeJOCBITUEHUI;
an old duck — moguHA IOXUJIOTO BIKY;
as red as a turkey-cock — uepBOHUI K PaK;

a dolly bird — mpuBabIHBa MOJIOA KIHKA;

13



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

to catch old birds with chaff — nerko oooypurTu.
6) @O, gkl onucyoTh QPI3UIHI 3T10HOCT] JIIOIHI:
a duck’s disease — KyJIbTaBICTb;
to eat like a bird — mauo icru;
to have the digestion of an ostrich — MaTH IILJIYHOK, SKHI BCe IIepPeTPaBIIIOE.

7)  ®©O0, 9Kl oIuCyTh 310HICTh CIIIBATH:
to sing like a bird — coJioBeii criBae, IIOKH T'0OJIOC MAe;
to sing like a nightgale — ciBaTu SIK COJIOBEIH;
to sing like a lark — BUCIIIByBaTH BeceJIo Ta A3BIHKO.

8) DO, B AUl IPOCTEKYETHCA IIPOTHUCTABICHHS:
it’s a sad house where hen crows louder than the cock — cymHHEA TOMt
OYyIUHOK, y SKOMY KypKa KPUYUTH TOJIOCHIIIIE 3a MIBHSI;
neither peacock nor sparrow — Hi 11aBa, Hl IaBa;
to say turkey to one and buzzard to another — mocTaBUTH OJHOTO B Kpallie
CTAHOBHIIIE, HIMK 1HIIIOTO.

JocmimxeHHss  HADIMX  MOBHHMX  OJWHHIL  IIOKAa3ajo, IO
HANIOIIUPEHIIINMHI KOMIIOHeHTAMU-OpHITOHIMaMu €. bird (74 omuHwuIN),
duck (39 ommuwmIb), cock (32 omuumiil), goose (32 omuumuiil), chicken (24
OOUHMUITI).

Yepe3 KOHKPETHI 03HAKHU IITAXIB CTA€ MOKJIHUBUM OXapaKTepU3yBaTH
Jodel, 11X TOBEMIHKY Ta 3O0BHINIHICTH. B aHrmlfchbKl MOB1 IITax
OTOTOYKHIOETHCS 31 CBOOOI0I0, JIETKICTIO 1 IIIBUIKICTIO IIePeCyBaHHS, a 1HOI1 —
3 OearuryamicTio Ta 0osarysctBom. Bcl 11l XapaKTepUCTUKH 3HAXOIATH CBOE
BiHoOpaskeHHsI y (ppaseosiorivaoMy (POHIl AHIMVIIMCHKOI MOBHM, a came ¥
dpaseosnoriamax: as free as a bird — Binbuuii, like a bird — mBUOKO, OyiKe
J1eTKo, a wise old bird — cTpilasuuii ropodeis, a bird in the hand is worth
two in the bush — xpaire :KypaBeJib B HeOl, HIsK CUHUIIA B pyKax, an early
bird catches the worm — paHHI IITAIIKA POCY ITI0Th, a IT3HI CJ3KH JLIOTh, A
bird is known by its song — BUAHO IITAIIKY IIO IIOJBOTY.

MosxHa TakoK BHOKPEMUTH O3HAKY HAKOIIMYEeHHS HocBiny: old birds
are not be caught with chaff — craporo ropo0IsI Ha II0JI0B1 He IIPOBEIEII;
03HAKY TPYIOBOl MIAJIBLHOCTI: to give somebody the bird — 3BLIBHUTU KOIO-
HeOynb, the early bird catches the worm — xT0 paHo Bcrae, Tomy bor ngae.

3HavHy YacTHHY MOBHOIO MaTeplajy CTAHOBJATH (ppas3eosorivHl
OOUHMUIT 3 KoMIoHeHToM «duck» (39 oquunik). HaliBasIMBIII010 03HAKOIO,
IIOB’SI3aHOI0 13 KOMIIOHeHTOM duck e 3martHicTh maBaTh. OCKIJIBKU KAauKKU
BIOHOCSATHCS 10 BOIOIJIABHHUX IITAX1B, K1 0arato 4yacy IIPpOBOOSTH y BOII.
Jlama xapaKTepHCTHKa CTAHOBUTHL HAMOLIBIIY KLIBKICTH PPa3e0JIOTIUHUIX
OUHUIIE 3 IIM KoMmImoHeHToM: Does a duck swim? — 110ch ayske 3po3yMie,
like water off a duck’s back — ax 3 rycku Bona, like a duck to water — sk puba
y BOJI.

Xoua, B aHTJIOMOBHIHM KyJIbTYpPl KAYKU ACOIIIOIOTHCA 3 BOIOIO, 3aBISAKHI
BOJOHEIIPOHMKHOMY OII€PEeHHIO IThOMY IITAXy HeMae HeoOX1JHOCT1 XOBATUCSI
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¥ Big gorry. AJie, HaBITh AKINO KAaYKKM He 00ATHCSI HAMOKHYTH Il JIOIIEM,
BOHH BC€ OJIHO 00SATHCS I'po3u. ToMy BHSIBJISIEMO HACTYIIHY 03HAKY — CTpax
nepen rposoio: like a duck in a thunderstorm — 3 pPo3ryoJeHUM,
IIPUTOJIOMIIIEHUM BHUTJISIIOM.

MeradopuuHe mepeHeceHH Ha JIIOIHMHY MOKHA II00AaYUTH B IIPUKJIATL
— a dead duck — moBHmit mpoBasa Oyab-akxoi cmpasu. CmouaTky, B
IOJIITUYHOMY CJICHTY 34 JOIIOMOI'0I0 IIHOTO BUPA3y OIIMCYBAJIH JIIOAUHY, IKa
BTPATHJIA BILJIMB UM BJIaAy 1 TOMY CTaJia 30BCIM HeImoTpiOHo0. 3 yacoM, Iei
BHMpa3 cTaB OLIBII 3arajbHUM Ta II0YAB BUKOPHCTOBYBATUCSI He TLIbKHU B
MIOJIITUYHOMY KOHTEKCTI.

3a pomomororo DO 3 rkommoHeHTOM chicken MOKHA OMNKMCATH TaKl
O3HAKH AK: METYIILJINBICTh, HECIIOKIH, cTpax (to run around like a headless
chicken — Olratu AK Kypka 0e3 rosiosu, like a hen with one chicken —
HOCHUTBCS, IK KypKa 3 diieM, chicken-hearted — 00aTy3JINBUIL).

BucuoBku. JlocaimkeHHs CTPYKTYPHUX OCOOJIMBOCTEI AHTJIIMCHKHX
(ppaseossoriamMiB 3 KOMIIOHEHTOM-OPHITOHIMOM IIOKA3aJIO0, IO 34 CTPYKTYPOIO
BOHK €. HOMIHATWBHI (CyOCTaHTWBHI, aJ€KTHUBHI, aaBepOlaJbHl Ta
BepOaJIbHl) Ta KOMYHIKaTUBHI. HaAIIpoqyKTHBHIIIOKW CTPYKTYPHOIO I'PYIIO0
BusaBmaacsa rpyma cyocrapTuBHux ©OO0. BuBuyeHHsa ceMaHTHYHHX
XapaKTePUCTUK aHTJIHCHKUX (PPa3eosoTi3aMIB 3 KOMIIOHEHTOM-OPHITOHIMOM
II0KAa3aJI0, 110 B aHTJIIHCHKIN MOB1 BOHH BUKOPHCTOBYIOTHCS IJI ITO3HAYEHHST
JIIOJUHU, OOUCY 11 30BHIITHBOTO BUTJISY, 11 pHUC XapaKTepy, CIIoco0y sKUTTS,
HOBEMIHKK TOIT0. HalimpoayKTUBHIIIIOHN CEMAaHTHUYHOI I'PYIIO BUSIBUJIACST
rpymna @O, Kl OIKUCYIOTH CIOC10 1 XapaKTep sKUTTS JIIOIHUHHA.

IlepcrnexkTBu momajbMINX HOCiAKeHb. MaiOyTHI JOCIIIKEHEST
MOKYTH  30CepeKyBaTHCS Ha  JeTaJbHOMY  aHaJi3l  BKUBAHHSI
dpaseosioriyHUX OOWMHUIIL 3 KOMIOHEHTOM-OPHITOHIMOM y  PI3HHX
MOBJIEHHEBHUX KAHpPaX Ta CUTYaIlldX CHLJIKyBaHHS. BaikIMBUM HAIPAMKOM
€ TAKOK BUBYEHHS BIJIUBY KYJIbTYPHHX Ta ICTOPUYHUX KOHTEKCTIB Ha
PO3YMIHHS Ta BKUBAHHS TAKUX (ppaseosoriamis. JlogaTKoOB1 JOCIIIKEHHS
MOXKYTHb POSIIHPUTH HAIy 1HTepIIpeTaIliio ¢Qpaseosiorii gK Tajrysl
MOBO3HAaBCTBA Ta JOIIOMOI'TH y BIOCKOHAJEHH] KOMYHIKATUBHIX HABUYOK Y
P13HMX MOBJIEHHEBUX cdepax.
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KOHUENTYAJIIZAIISI EMOIIN B AHIVIIMCBKINA MOBI:
O®PA3BEOCEMAHTHUYHA I'PYIIA «'HIB»

Asoramig. Y crarrl mpencTraBJieHO HOMIHAINI, SKI II03HAYAIOTH
ICUXOEMOIIAHUNA cTrad JaogmHu. (CxapakTepr30BaHO  OCOOJIMBOCTI
CEeMaHTUYHOI CTPYKTYPH (ppas3eosoriaMiB  IICHXOEMOI[IMHOTO  CTaHy.
BcranoBiieHo ceMaHTHYHI OIIO3HINI (PPa3eoCeMaHTHUUHOI TPYIIH «THIB» ¥
Cy4acHII aHIJIHCHbKIHA MOBl. Bu3HadYeHo IIepCcreKTUBH I0OaIbIINX PO3BII0K
HOMIHAINH THIBY.

Karouosi ciroBa: HoMmIHAINSA, (ppadeoceMaHTHYHA T'PyIia, eMOIlli, THiB,
CeMaHTUYHA OIIO3UIII.

Summary. The article focuses on the denominations of person’s
psychological and emotional states. It studies the features of the semantic
structure of psychological and emotional phraseological units. The paper
characterizes the semantic oppositions of the phraseological semantic
group of «anger» in Modern English. It also outlines the further
perspectives of anger designation studies.

Key words: designation, phraseological semantic group, emotions,
anger, semantic opposition.

IlocranoBka mnpoOsiemMu. AKTyaJdbHICTH TeMU TTOCJTIT3KeHHST
IIOSICHIOETHLCH HEOOX1THICTIO IorJin0JIeHOro BUBYECHHS CII0CO01B
B1OOOpaKeHH eMOIIH Y MOB1 AK €JIEeMeHTI I[JIICHOI eTHIYHOI CaMOCB1JOMOCTI
MOBIIA. JlocUTh IITMPOKO B CyYaCHIH JIIHTBICTUYHII JIITepaTypl IpeacTaBiIeH]
IICUXOJIIHTBICTAYH] Ta COIIOJIHIBICTUYHI HAIPAMH JOCIIIMKEHHS eMOIIIH.
IIpore, He3BakapuW Ha 3HAYHHI 1HTEpeC HAYKOBI[B JI0 OKPECJIeHOI
OpoOJIeMAaTUKY, HeJOCTATHLO  JOCHIIKeHHMMI, Ha  HaIlly OYMKY,
3aJIUIIAIOTLCSA  JIIHTBOKYJIBTYPHI (HAIlOHAJBHO-KYJIBTYPHA CHeIndika
B1OOOpasKeHHSA eMOIllii B eTHOMOBlL 1 MOBJIEHHI) Ta JIHTBOKOTHITHBHI
(eMoTHBHI1 (ppas3eosOTIYH] OOUHHUII SK (popMa BITOOpaKeHHS TIACHOCTI)
ACIIeKTH pelIpe3eHTalrli eMoIIli y MOBI.

AmnaJji3 ocraHHIX JOCaimKeHsb i myoJrikamin. 3pocTaoyuuii 1IHTEepec
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JIIHTBICTIB CBITY JO CIEIIM(IKK BlIOOpaskKeHHsI eMOIN Yy MOBl1 IIPHUBIB IO
bopMyBaHHS HOBOI HAYKOBOI IMapaIuTrMU — JIHIBICTUKK €MOINH. Y IIeHTpl
TAKol IIapaJurMH 3HAXOOATHCA eMoIlll cy0exra MOBJIEHHS Ta IX
BlHoOpaskeHHs B MOB1 BIOIIOBIIHO [0 e€MOINIHOI KapTorpadii csity. Bapto
ONHAK 3a3HAUYWTH, II0 HE3BAKAIUYM HA Te, IO eMOIll Oyjam 00 eKToM
mocaimkenas y Jnareictuinl (A. BemxOumnpra, B. Tak, Jx. Jlaxodd,
H. Kpacascermuii, B. JleorTses, 1. Apmoapa, B. Illaxosebrmii, JI. Babenko,
B. Temis Ta iHIm), Bce IMe 3aJIMIIAETHCS HEPO3B'SI3aHOI HH3Ka IIPO0JIEM.
IIpoitec po3yMmiHHSA I aHAJI3Y (PPa3eoJOTIUHOr0 CKJIAAY MOBH — IIe OOUH 13
NIJIAXIB JO0 MHISHAHHS MEHTAJBHOCTI HapOoay, MOro ysBJIEHb IIPO CBIT 1
CIIPUHAHATTS cebe y IbomMy cBiTl. ToMy ocTaHHIM 4acoM aKTHBI3YIOTHCS HOBI
ACIIEKTH BUBYEHHS (ppas3eosiorii: IMCHUXOKOTHITHBHHUHN Ta €THOKYJIbTYPHII
(O. CemiBanoBa, O. JleBueHKO), DOCITIIsKEHHA (Ppas3eosiorii K BUPAKEHHS
HaIIlOHAJbHOTO MeHTaJJITeTy 1 mkepesa HapomosHascrsa (O. Hasapemxo,
O. Maiiboposa), KOMIIOHEHTIB y CKJagl (pas3eosoriyHuX OIHUHHUILL
(O. Kapaxkyna, O. Kymnuk, H. ITacik) 1 7. 1H.

MeTta. MeToi0 pO3BIIKHU € OITHC OCOOJIMBOCTEHN CEMAHTUYHOI CTPYKTYPH
(ppaseosoriamMiB ICHMXOEMOIIIHOIO CTAaHy, IIPeICTaBJEHHS CEeMaHTHUYHIX
OIO3UII# hpas3deoceMaHTHUHOI IPYIIH «THIB» Y CYYaCHINA aHIIIHACHKINA MOBI.

3aBnaHHA:

® CXapaKTepu3yBaTHU 0CO0JIMBOCTI CEeMaHTHYHOI CTPYKTYPHU
dpaseosIoriamMiB ICHUXO0EMOITIHOTO CTAHY;

e BCTAHOBUTH CEMAHTHUYHI OIIO3UIII (ppa3eoceMaHTUUHOI TPYITH «THIBY»
y Cy4acHIH aHTJIHCHKIA MOBI;

¢ BH3HAYMNTU II€PCHEKTHUBU IIOJAJBIINX PO3BIIOK HOMIHAIIN I'HIBY.

Buknan ocmoBHOro wmarepiany. BwupaskeHHs eMoIlii MoKe
3IIMCHIOBATHCS HeBepOaJhbHHUMH 3ac00aMM, TAKMMU SK KIHEeCHUKa (SKecTH,
MIMIKa, PyXH TLida), 1HTOHAIA (CYKYIHICTh IIPOCOOUYHUX eJIEMEHTIB
MOBJICHHS: MeJIOAUKA, PUTM, TE€MII, aKIIeHTHUI JIaJ TOII0) 1 BepOaIbHIMU
3acobaMu — IIPAKTUYHO HA BCIX PIBHSIX MOBH.

JlocmimsxeH s IIOKa3aan, 10 ICHYIOTH PI3HI CIIOCOOM pelrpe3eHTarrli
eMOIIIMHNX KOHIIENTIB 3a JOIIOMOIOI: a) JEeKCHYHUX OJUHUIIL, III0
Ha3WBAlOTh eMOIi 1 TIIOUyTTd JIIOOUHU (JIeKcHYHl HoMmiHaIlii); 0)
CJIOBOCIIOJIyY€Hb TA PedeHb, IO OIIMCYIOTh Pi3HI IPOSIBU €MOIIlH 1 II0YyTTIB
JIOOUHA (IPOIIO3UTHUBHI HOMIHAIINI); B) MIKPOTEKCTIB, K1 00 €KTHUBYIOTH
II03aMOBHY IPHUPOJIY €MOIIIH 1 IIOYYTTIB JIOOAWHU (IUCKYPCHUBHI HOMIHAIII).

OmauM 13 cumenmu@IYHMX MOBHMX 3aco0lB  HOMIHAINI eMOINH €
dpaseostoriuui oguaHIl. Ha ocobsmBocTl dhpaseosoriaHol HOMIHAILT eMOITIH
asepranmu yBary B. I'myxos, B. Moxienxro, 0. Cosony0d Ta 0araro 1HIINX.
Hacammepen 1e 1oB’s13aHO 3 TAKHMMU BJIACTHBOCTSIME (PPa3eoJIori3MiB SK
€KCIIPECUBHICTDH, 00pa3HICTh, €MOIIMHICTD, OIIIHHICTL. HaszBaHl BiracTuBoCT1
00YMOBJIIOIOTE IITHPOTY T'PYIH €MOTHBHOI PPa3eosoriuHOol OUHUIN: «AKIIo
JIeKCHUKa B CBOIM CYKYIIHOCT1 B1OoOpaskae BCIO CYKYIHICTH SIBHII, (PaKTIB,
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IPOIIEeCIB TIACHOCTI, TO (PPas3eoJioris OXOILIIOE B IIEPIIy dYepry cdepy
IIepeKUBAHD 1 MOYYTTIB, IICUXOJIOTIYHUX CTAHIB 1HAWBIIIB, TEMH IIOYYTTIB,
mevyasi, pajaocTi, JII00OBI, Jpy:kOM, KOHQJIIKTY 1 OOpOTHOM, SAKICHY
xapakrepuctuky» (Bamberg, 1997).

Homimamii dpaseoceMaHTHUYHOI TPYIM «THIB» pPeayi3yloTh TaKl
OIIO3UINI:

iHTEHCUBHUII — HEIHTeHCHUBHHI. Y @QpaseoceMaHTUYHIN TPyl
peasri3oBaHO OIIO3UINII0 «CHIbHA — CJIA0KA eMOITls». 3a 1IHTeHCUBHICTIO BUSBY
eMoIrii cemanTudHl o3Hakm ‘lividity’, ‘rage’, ‘fury’, ‘outrage’, ‘wrath’
IIPOTHCTABJIEH] O3HAKaM ‘anger’, ‘annoyance’, ‘irritation’, ‘indignation’ gk
Takl, [0 XapaKTepu3yloTh MEHII 1HTeHCUBHII BUSAB €MOIIii, mop. fit to be
tied «furious, enraged» (AHDI, p. 212); gnash one’s teeth «express a strong
emotion, usually rage» (AHDI, p. 253) vs. have a low boiling point «become
angry quite readily» (AHDI, p. 70); cheesed off «angry, fed up, annoyed»
(AHDI, p. 114);

TpuBaaui — Herpusaauu. Coenudika THIBY IIOJSTAE Y TOMY IO 115
€MOIIld BUSBJISEC 03HAKHN KOPOTKO- 400 JOBIOTPUBAJIOCT] (3aTSIMKHOCTL), IIOP.
pull yourself together «to become calm and behave normally again after
being angry or upset; regain control of one’s composure; regain command of
one’s emotions» vs. bear (have / hold) a grunge «maintain anger or
resentment against someone for a past offence» (AHDI, p. 45); to be fed up
to the back teeth «to be angry about a bad situation has continued for too
long them» (CIDI, p. 440);

panToBHII — MOCTYIOBHI. ['HIB XapaKTepu3yiTh K HECIOIIBaHe,
IIOJeKyOIu HemepenbavyBaHe SBHUINE HA IIPOTHUBArY THIBY AK SBHUILY 0e3
panToBux 3MiH, mop. blow one’s top / stack «fly into a rage, loose one’s
composure» (AHDI, p. 67); flare up «suddenly become angry» (AHDI, p. 213)
vs. forget oneself «loose one’s reserve, temper, self-restraint» (AHDI, p. 220);
get a rise out of «elicit an angry or irritated reaction» (AHDI, p. 234);

KOHTPOJIBOBAHUN — HEKOHTPOJIbOBAHUM. Po3pi3HAIOTh ABA BUIU
THIBY — IIACMBHUI Ta AaKTUBHHM, II0 HA HAILy AYMKY, 3HAXOIUTH
BIAMOBIOHICTL y OHUXOTOMII KOHTPOJILOBAHICTH VS. HEKOHTPOJILOBAHICTD.
KouTponpoBaumii TrHIB MOMe IIPOSBISATHCHE UYepe3  IICHUXOJIOTIYHY
MAaHIOYJAdIo0. 30e0lIbIIoro TakKl (pas3eosoridMU  XapaKTepH3yIoTh
CHUTyAaIlll0 IIPOBOKYBAHHS 1HIINX HAa T'HIB Ta arpecio, a TaKoK o0pa3y Ha
Korocb. HeEKOHTpOJILOBAHMII THIB IIPOSBJISIETHCS HaAWJACTIIIE dYepes
Hellepeg0avyBaHICTh, BTpaTy CaMOBJIQJAHHS, HOEeCTPYKTHBHY  abo
MaHIlakaJbHY IIOBEeIIHKY, IIop. drop dead «an expression of anger, rejection,
indignation toward someone» (AHDI, p. 78); send someone round the bend
«to make someone very angry, esp. by doing sth annoying» (CIDI, p. 440)
vs. be on a warpath «to be looking for someone you are angry with in order
to speak angrily to them or to punish them» (AHDI, p. 78); hit the ceiling
(roof) «explode in anger» (AHDI, p. 303); rub smb up the wrong way «to
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annoy someone without intending to» (CIDI, p. 414); tear around «move
about in exited or angry haste» (AHDI, p. 646).

Hominaiii ¢paseoceMaHTHYHOI TPYIIH «THIB» XapaKTePU3YIOTh
cuTyairli BHYTPIIMIHBOI'O Ta 30BHIIIHLOTO BHUPAKEHHS BIJIIIOBLIHOIO
IICXO0EMOITITHOTO CTAHY JIIOIHUHI:

a) 1310JI0TIUHI 3MIHHM B OPraHI3MI JIOAUHU, I0p. get sb’s blood up «to
make someone very angry and ready to fight» (AHDI, p. 25); sth makes your
blood boil «something makes you very annoyed» (CIDI, p. 25); see red
«become very angry» (AHDI, p. 564);

0) 3aMIHM IICUXIYHOI'O CTaHy JIOOUHH, mop. forget oneself «loose one’s
reserve, temper, self-restraint» (AHDI, p. 220); have a fit «to get very angry
and upset» (CIDI, p. 90);

B) 3MIHM (PI3MYHOIO CTAHY JIIOIUHU, IIop. bent out of shape «infuriated,
annoyed» (AHDI, p. 53);

r') 3MIHN y HTOBEIIHII JIOOUHH, Iop. hopping mad «enraged, furious»
(AHDI, p. 310); fly off the handle «loose one’s temper» (AHDI, p. 215); bite
sb’s head off «to speak to someone suddenly in a very angry way» (CIDI, p.
116).

®pas3eos0TIUH1 HOMIHAIII IPEACTAaBIISITh MeTadopHUIH1 00pas3u:

a) piouan (11apm), mop. have a low boiling point «become angry quite
readily» (AHDI, p. 70); boil over; make one’s blood boil «erupt in anger,
excitement or other strong emotion» (tam camo); be/get steamed up «to be
or become excited and angry or worried» (CIDI, p. 225);

0) BorHmo (KoacoItiaTUBHO BUOYXiB), mop. burn up «make angry or very
irritated» (AHDI, p. 90); flare up «suddenly become angry» (AHDI, p. 213);
go ballistic «<become extremely upset, angry» (AHDI, p. 255);

B) TBApPWH, iX IMOBEeIIHKHU, Iop. mad as hornet «very angry, enraged»
(AHDI, p. 401); cross as a bear «grumpy, ill humored, annoyed» (AHDI, p.
144); get someone’s goat «annoy or anger someone» (AHDI, p. 242); ruffle
sb’s feathers «to upset or annoy someone slightly» (CIDI, p. 86).

BucHoBkn. CemanTHUHA CTPYKTypa dpaseosioriamin
IICUXOEMOITITHOT0 CTaHy Ha II03HAYEHHS T'HIBY B CyYacHIHM aHTJIIHACHKIA MOBI
VIIOPSAOKOBAHA 3a 3PA3KOM KOHIIEIITY CHUTyallll 0araTOBHMIPHOTO THILY.
Howminainii ommcyioThk cutyairi BUSBY 3JI0CT1, CIIPAMOBAHOI0O Ha OJHKHBOTO,
IIOYYTTS CUJILHOTO 00ypPEeHHSs, CTaHy HEPBOBOIO 30y I3KeHHA, PO3ApaTyBaHHI
tomo. HomiuatuBue mosie koHienty ['HIB dopmyors ¢paseosoriuni
OOWHMUIIl 32 O3HAKOI BHSIBY BHYTPIUIHIX ((pI310JIOTIUHUX, IICUXIYHUX,
dismunmMx) abo 30BHIMIHIX (IpPeaMeTHO-II3HABAJIbHUX) XapaKTePUCTUK
JIIOIWHU. Buoxkpemneni CeMaHTHUYHI OTIO3MII] dpaseosioriamin
XapaKTepu3yloTh THIB 3a O3HAKAMHU KLIBKICHHUX Ta AKICHUX BJIACTUBOCTE
(cmu BUSABY, TPUBAJIOCTI BHUSBY, IIOCJIIIOBHOCTI BUSABY, KOHTPOJIHOBAHOCTL
BHUSIBY €MOIIil).
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IlepcnekTHBY MOJAJIBIINX PO3BIOK Yy BU3HAYEHOMY HAIIPSIMI.
[lepcrieKTUBHUME € OOCILIKEHHS (PPa3eosIOrIYHMX HOMIHAINM THIBY B
31CTABHO-TUIIOJIOTTUHOMY Ta IIePEeKJIaJI03HABUOMY aCIIeKTax.
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SICTABHE MOBO3HABCTBO

Boaoruox H.A.
Pisnencoruil 0eporcasruli 2yMarimapHull yHigepcumem

OPABEOTEMATUYHA I'PYIIA dK OB’ €EKT CYHJACHOTI'O
JIIH'BICTUYHOTI'O JOCJ/IIJKEHHA

Anorarris. Crarra IPHUCBSIIYEHA PO3TIITY TIOHSATTS
«(paseoremaTnyHa Tpyma» SIK 00€KTa CyYaCHHX JIIHTBICTUYHUX CTY/IIH.
(QpaseoTeMaTUUHa TIpyHa PO3YMIEThCSA SIK CJI0BA, IO 00 €THYIOTBCI 34
MOMIOHICTI0O  3HAYEHHS; CYKYIIHICTh HapaIuTrMAaTHYHO  IIOB SI3aHUX
JIEKCUYHUX OOWHUIIH, SIK1 00’ €THAH] CIIJIBHICTIO 3MICTY 1 B1IOOpaKaioTh
IIOHATTEBY, IIPeIMETHY I (DyHKITIOHAJIBbHY II0JI0HICTH IT03HAUYBAHUX SIBUIIL,
CioBHUK MOKe OyTU IIpe/ICTABJICHHUU SK CHUCTeMa JIEKCHUKO-CEMaHTUYHUX,
JIEKCUKO-TeMaTUYHUX, (ppaseoceMaHTUYHUX Ta (PppaseoreMaTHIHUX TPYIL,
SIKl CTHKAIOTbCs, IIePexXpelryioThbCes 1 CKJIATaloThbesa 3  sOepHol Ta
nepudepliiHol JIeKCUKH.

Kno4doBi ciaoBa: ¢paseoremaTruHa rpyma, IIapagurMaTHEA,
CeMaHTHKAa, AIepHa Ta IepudepliiHa JeKCHKA.

Summary. The article considers the concept of «phraseological-
thematic group» as an object of modern linguistic studies. A phraseological-
thematic group is understood as words united by similarity of meaning; a
set of paradigmatically related lexical units, which are united by a common
content and reflect the conceptual, substantive and functional similarity of
the indicated phenomena. The dictionary can be represented as a system of
lexical-semantic, lexical-thematic, phrase-semantic and phraseological-
thematic groups that collide, intersect and consist of core and peripheral
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vocabulary.
Key words: phraseological-thematic group, paradigmatics,
semantics, core and peripheral vocabulary.

I'ostoBHUM OPUHIIAIIOM TEOPli CEMaHTHYHOTO II0JIS € Te, III0 BOKAOYJIIP
MOBHU OPTaHI30BAHHUI y BHUIVIAAl JEKCHUYHUX YN KOHIIEIITYaJbHHUX IIOJIB 1
YJIeHU IIMX IIOJIB CTPYKTYPYIOTHCS B3a€MO3aJIe:KHO OJUH Bl OIHOIO
(McCarthy, 2002, p. 340). IlapagurMatuyHl BIZHOIIIEHHS TUILY PiJ - BHI Ta
IlJIe - YacTUHA IIO€OHYIOTH MOBHI ONWHUII, AKl 3HAXOOATHCS HaA PI3HUX
piBHAX ceMaHTHYHOI lepapxii. MoBHI OOMHMUII CKJIAZAIOTH CEeMAaHTHYHI
TPYIU/IOJIsA, YJIeHH AKHUX II0€THYIOTHCA HaPAIUTMATHYHUMHR 3B SI3KAMH.
CemanTHUYHE 110JI€ € 00 eJHAHHAMU CJI1B (PpaseM) ommHiel IIOHATTEBOI chepu
1 CTAHOBJATH IIPeIMeT OIHCY I1meorpadIiuyHUX CJIOBHUKIB, IIPU ITHOMY
HaAMOLIBINI ITUPOKUN KJAaC CKJIATA0Th HA3BU 3 MIHIMAJBHOIO KIJIBKICTIO
cmabHuX ceMm. JloriuHa — opranisaiisg — ¢paseoreMaTUdHOI TPyl
BUOYIOBYETHCS JIUIIE IIJIAXOM AHAJI3y TJIyMadyeHb il UJIeHIB Ta ILJISXOM
BH3HAYEHHS i1 MICIId B 14eorpadpluHiil Kaacudikalill CJIOBHUKOBOTO CKJIAIY
MOBH.

CeMaHTHUYHE II0JI€ MOKEe TaKOK OyTH oOIrcaHe SK CeMaHTHYHA
MAapKIPOBKA, TKA BKJIIOUYAE AHOTYBAHHS KOPILyCca TEKCTIB 3 IX PO3MITKOIO, SKa
KOHKPEeTH3ye P13H1 0c00JIMBOCTI 3HaYeHHs B Kopirycl Tekctis (Meyer, 2002,
p. 97). Pisul xknacudikalill rpyHTYIOThCSI He Ha 1ICHYBAaHHI CEMAHTHYHHX
IPUMITHUBIB, AKlI MOMKYTh KOMOIHyBaTHCS, 100 copMyBaTH BU3HAUEHHI,
ajie IIBUOIIE Ha ICHYBAHHI CEMAHTWYHHUX IIOJIB, IO CKJIAAAI0Th B TPYIU
P13HI1 KOPILYCH TEKCTIB, K1 MOKYTh OyTH, BUPAKATHICA Yepe3 CJIOBHIK MOBU
(Strazny, 2005, p. 945). IHoal ceMaHTHYHI TA JIEKCUYHI OIS PO3TJISIAAI0THCS
aKk 1gedTruHl IoHATTA. CeMaHTHWUYHe 1oJIe € ILUIIHHUM IIOHATTAM ¥
JOCIIIKeHH] JIEKCHMYHOI CTPYKTypu. BoHO € 00sacTi0 3HAYEHHS B SIKOMY
JIeKCeMU TIEeBHUMMU CIIOCOOOM CIIBBLIHOCATHCS 1 BU3HAYAIOTH OJHA OIHY
(Malmkjar, 2002, p. 157).

JlexcruHl a00 cCeMaHTHYHI II0JISI € HIATPYHaMU CJIOBHUKA MOBU, UMl
YJIeHU € OJIM3bKUMH a00 CIOPITHEHHUMHU B 3HAUEHHI. Te K JIeKCHYHe II0JIe,
MOKJIMBO, Ma€e PI3HUH Psg WIeHIB y pi3HUX MoBax (Strazny, 2005, p. 282).
BigpHocssum g0 1meBHOI KaTeropli 1, MOMKJIMBO, IIEPEXOIaud MesKl
HapagurMaTHYHOI 1 CHHTAIrMaTHYHOI 1H(opMaIili, agajorivia 1HgpopMaIis
IIPO JIEKCHMYHE II0JIe HAaJAeThCs CJIOBHUKAMM Ta OOBIIHHUKAMU. AKIO meBHe
ceMaHTUYHEe II0JIe JIOBeIeThbCSd OMNMCATH JeKLIbKOMAa CJIOBAMU 3aMICTh
0araThbox, KOKHE CJIOBO IIOBUHHE, 3BUYAITHO, 03HAYATHU IITHUPIITUHN PSJT SBHIIL,

Teopisa mojisgs cTBepIsKye, III0 3HAYEHHS, HPEICTABJIEHI B CJIOBHUKY,
B3a€MOIIOB'sI3aH1, TaK K BOHU I'PYIYIOTHCA Pas3oM, 1100 cpopMyBaTH IIOJIe
3HaYeHb, K1 Y CBOIO YePry 30MPAaIOThCA B TPYIIH, HABITH Y OLIBIII IT0JIS, JOKH
He CTBOPATH MOBY sk I1ijie. OT:ke, CJIOBHUK OPTaHI30BAHHUM B JIEKCHUIHI a00
KOHIIEIITYAJIbHI I0oJIs 1 JexkceMu ((ppaseMu) B MesKaxX KOMKHOTO IIOJISI TICHO
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CTPYKTYPOBaHl BITHOCHO OIHMH OFHOTO. Teopisd IIOJSA MOMKe OyTHu
BHKOPHCTAHA IJIs LIIOCTpaIfli 3MIH MOBH: CIIOCIO IIOMIIY Ta YCBIIOMJIEHHS
CEMaHTHUYHOTO IIPOCTOPY B IIOCTIAHHUX 3MIHAX JIEKCEM; IIe MOKe TAKOK OyTH
BHKOPHCTAHE B IIOPIBHAJILHOMY aHAJI131 PI3HUX MOB JIJIS LJII0OCTPAIIll TOr0, K
IIsI CeMaHTHYHa 00JIacTh IIOMLISETHCS IIOMIOHO UM IIO-1HIIIOMY B PI3HUX
MoBax. MoBM YacToO OYEBHMIHO BIOPISHSAIOTHCA OCHOBHUMMU JICKCHYHIM
momitoM. € dorycHl TOYKH, a00 IIPOTOTHUIIM, B MeKAaX IIOJIB, SKl SCHO
OKPECJII0I0ThL MesKl MK CJIOBAMH 1 MOKYTH Kpaiie (PIKCYyBATH CIIPUUHSATTTS
nexcuunoro 3uadenusa (Malmkjar, 2002, p. 340).

Otosx, JeKkcrMYHA Teopls IIOJS [IOIOMArae BHUBYATH CEMAHTHYHO
moB'si3aHl Bupasu (pesdiliiiHa Mepe:ka CJIB, II0 € B3ael03B sI3aHNMH,
IOETHYEThCS TIIOHIMIYHIMU, AHTOHIMIYHIMU, CHHOHIMIYHUMU
BigHocuHamu) (Geeraerts, 2007, p. 993). IepapxiuHl 1oJIgd TPYHTOBAHI HAa
CMICJIOBOMY BIIHOIIIEHHI T1IIOHIMY (200 BKJIIOUEHHs) 1 MOKe 3a3BUYaii OyTu
3aMIHeHI cymiapsaaaoi jJexkcemoro (Lipka, 1992, p. 152).

DpaseoTeMaTUYHA TPyHa PO3yMIETHCS SK CJI0BA, II0 00 €THYIOTHCA 34
IOMIOHICTI0O  3HAYEHHS; CYKYIIHICTh HAPAIUTMATHYHO  IIOB SI3aHUX
JIeKCUYHUX OOUHHUIIL, SIK1 00€IHAHl CILIBLHICTIO 3MICTYy 1 BIHOOpasKaioTh
IOHATTEBY, IPEIMETHY H PYHKINOHAJILHY IIOJI0HICTh MO3HAYYBAHUX SIBHIIL
(Kouepram, 1999, p. 121). C1roBHEK MosKe OyTH IpeICTABJIEHHH SIK CHCTEMA
JIeKCUKO-CEMAaHTHUYHUX, JIEKCUKO-TEMATUYHUX, (QPpPa3eoCeMaHTUUYHUX Ta
dpaseoreMaTUIHHUX T'PYII, AK1 CTUKAIOTHCS, IIePEXPEIyIOThCS 1 CKIATAI0ThCI
3 samepHol Ta mepudepliiHol JeKcukn. ['pyIrn BHOKPeMJIIIoeThCS Ha M1ACTAaBl
O3HAaK JIEHOTATIB, III0 BKA3YIOTh Ha PYHKIIII0, OpMYy, MaTeplaj, CYMI:KHICTD
peaJtiii ToIo.

YuMmasio HAYKOBIIIB BKAa3ylOTh, IO OCHOBHY IIpo0JieMy HpH
Kiaacudixaini JIEKCHUKKM CKJIagae HEMOKJINBICTL UITKOTO BCTAHOBJIEHHS
KOPJOHIB MIK TpyIllaMH, OCKLIBKH BOHH II€PeXOdITh OOHA B OIHY.
BaratosmauHICTh CJI0BA € IPUYMHOI BXOIKEHHS CJIOBA B PI3HI CeMAaHTHUYHI
o0J1acTl, 1HO1 JOCHUTH Jajiekl oxHa Bl oxHol. Jlaa jgekceMm, B MeKkax SAKUX
BIIOYJIOCH CeMAaHTHYHE 3PYIIeHHS, IIPOIOHYEThCI BBECTH IMIOHSATTS
moasiiHOI KaTeropuaaiii (dual categorization) (Lipka, 1992, p. 124).

Karteropmsarmis € momljiom CBITY 3a KaTeropiaM, TOOTO
BHOKPEMJICHHAM Yy HHOMY I'PYII, KJIaClB aHAJIOTIYHUX 00 €KTiB. PasoM 3 TuMm,
SIK Mi3HaABAJILHUI IPoIeC — Iie 1 yABHE CIIIBBIIHOIIEHHS 00’ €KTa 3 IIeBHOIO
kareropiero. Karteropmaaiisg € QpyHIaMeHTAJILHOI OIIEPAIlleio, AKY MK
HEIIOMITHO BUKOHYEMO Ha KOKHOMY KPOIIl, BOHA [103BOJISIE BU3HAYUUTU
00’€KT IIJISIXOM BlJHECeHHs Ioro g0 Ouabin 3araabHol kateropii. Ile
CTOCYETHCS He TLIbKU KJIACH(IKAINN y IIPHUPOTHUYUX HayKax (300J0Tii,
OoTaHIKM 1 T.II.), ajle ¥ TaKCOHOMII 3BHYAMHUX II0OYTOBUX IIPEIMETIB.
Taxoro Buay kaTeropmsalils I03BOJIS€ TOBOPUTH IIPO IIEBHY lepapXiuHy
BIOPSIKOBAHICTE i1 piBHIB. Jl/1s Bclel MOBHOI cucTeMu, B ychoMy ii 00cs3i,
lepapxiuHl 3B’SI3KM  BIOIrPAlOTh TOJIOBHY POJIb JJIs  IIO€THAHES
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PI3HOMAHITHUX HEOJHOPLIHNX KOMIIOHEHTIB Y I[IJIICHIA KapTHHI.

Karteropii me BigoOpaskaroTh «00€KTUBHHI» HaAOIp pHC, BOHU €
IPUOJIM3HUMH, CKJIAJAIOTHCA 13 IIEHTPAJBHUX, IPOTOTHIIOBUX YJIEHIB, 1
MEHIII IIeHTPaJbHIX, HaBITh MapriHaadbuux uieHiB (Dirven, 2002, p. 77).
BigmoBimHo, xateropii ¢QOpMyHOTBCA HABKOJIO MIPOTOTHIIB, K1 €
KOTHITUBHUMH OIIOPHUMM TOYKAMHU, BHYTPINIHS CTPYKTypa KaTeropii
BU3HAYAETHCSI HE JKOPCTKHUM IIePeJikoM O0OB’SA3KOBMX O3HAK, a
PI3HOMAHITHICTIO XapakTepucTuk. lIporoTun e THUOOBUM MeHTaJILHUM
3paskoM, SKHUI BHUKOPHUCTOBYETHCA JIIHTBICTUYHOI CIILJIBHOTOIO  JIS
KaTeropu3aini,; MakCUMAaJbHUM Ha00pOM O3HAK, 3 SIKUM SK 3 eTaJIOHOM
MOYKJIMBO IIOPIBHATH O3HAKK BJIACTHUBl 1HIIIKMM IIPEJCTABHUKAM JaHOI
karteropii. MenTaibHA IIpolieaypa KaTeropuaarli CIImpaeThbesa Ha JOCBLI Ta
ySIBY JIIOOWHU, 3 OJHOTO OOKYy, 1 BJIACTHBOCTI MeTadopu, MeToHIMII Ta
MEeHTAaJIbHOI 00pa3HOCT1 — 3 1HIIIO].

B kosxHII JTeKCHKO-TeMaTHYHIN TPyl MOKe OyTH BUPISHEHO SIIPO, IO
BKJIIOYAE CJIOBA, SAKHUM BJIaCTUBE HANWOLIBIT 3arajbHe 3HAYeHHs, 1
mepugepliiil eJJeMeHTH, Y AKUX JaHe 3HAaUeHHS IIPOCTeKYETHC BiKe He TaK
qiTko. lle mpM3BOOMTL OO TOro, IO BCTAHOBJIEHHS KOPIOHIB TIPYIIH
CIIPMYMHSIE IIeBHI TPY/IHOII, OCKLILKHY i1 MeK1 € PO3SMUTUMU, THUQYIHIIMII.

YrpynoBauras ¢ppaseosoriyHUX OIHUHHIG, K1 IOB'd3aHl 3arajbHOI
17Ieer0, TeMOIO 1 IOJIOHICTIO II03HAYEHUX IIOHATH, HE Mae B JIIHTBICTHIIL
OJHO3HAYHOTO TJIyMAUYeHHS 1 €JUHOT0 HaliMeHyBaHHs, AK 1 caM IIPUHITHII
cCTeMaTHU3aIlll JIEKCUKO-(PPa3eoJOTIIHOr0 MaTepiajy — 3a acol[laTUBHUMU
BIJHOCMHAMH, 32 pevaMH, 3a cpepaMu IIpeacTaBJIeHHs, 32 BLIHOIIIEHHIM 10
IIO3HAYYBAHOI TIMCHOCTI, 34 CEMAHTUYHOI 3HAYMMICTIO YM IIPEeIMETHO-
IOHATIAHOI0 BITHECEHICTIO, 3a CHLIbHOI CEeMAHTHYHOI0 O3HAKOI0, III0
o0’emHye (ppas3eosoriuHl OOHUHUIN, Kl OXOILIIOIOTH IIeBHY cepy 3HAYEHD.
I[lrmMm o00OyMOBJI€HO PISHOMAHITTA TEPMIHIB [JIs II03HAYEHHS IIeBHUX
MIKPOCHCTEM Yy (Ppa3eosIOTIuHIN CHCTEeM] MOBH: CEMaHTUYHI a00 TeMaTHUJHI1
II0JIsI, CeMAHTHYH1 ab0 TeMaTW4Hl TPYIIH, CeMaHTUKO-TeMAaTU4YHl TPYIIH,
dpaseocemanTuyunl rpynu, ppaseorematruyl rpynu. 11 dppaseoremarmuyni
TPYIH € OKPEeMHMH, aJie B3a€MO3yMOBJIEHHMH TOPHU30HTAJIBHO 1
BEPTUKAJIBHO MIKPOCHCTEMAMH, BXOMKEHHS 0 SKHUX (paseosoriuHmx
OOUHUIH CIIMPAETHCA Ha JIOTIUHY €IHICTH K (POPMY MUCJIEHHS — CIILIBHY
17Ie10 YU CIIIJIbHE 3arajibHe IIOHSITTS.

Mixx ceMaHTHUYHUMHU PO3PSATaMHU, KOTPl BUOKPEMJIIOIOTHCSI BCEepPeInHl
KOKHOTO O1HAPHOI OIIO3UIIII 1 TEMATHUYHOI TPYIU 3arajioM, BCTAHOBJIIOIOTHCS
BIJHOIIIEHHS HapaJieaisMy abo rpaJaibHI, a MIK YaCTHHAMHK OIIO3MINI —
AHTOHIMIYHI.

Omixe ceMaHTHUUYHI PO3PSAON AK OLJIBIN IILJILHI CMHCJIOBlL €IHOCTI, SK
OLIBII OJHOPIAHI BXOIATH JO OLIBIINOI €IHOCTI — TeMAaTHYHOI I'pymH, ado
CEeMAHTHUYHOTO YHM TEeMATHYHOTO II0JIs, 1 IIepedyBalTh y TIIOHIMUYHHUX
CTOCYHKAaX C OCTAHHIMMH.
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I[loHaTTsa «reMaTWuyHa TpPyIa» IIEBHOI MIPOI AaJeKBATHO IIOHSTTIO
«igeorpadluHUi  po3psia»,  BIAIIOBIAHO 0  SIKOIO  PO3IIOILICHMM
dpaseostoriunuii marepiaa ykpaincexoi mosu B.J[. Vixuenkom (VixdueHKO,
1990, p. 76-89), xoua po3psA ABJIgE cOOO0IO OLIBIIE M PI3HOPLIHE 00 € JTHAHHS,
HIK paseoreMaTrdHa I'pyla, 10 0a3yeTbCcsa Ha OOUHUIAX, K1 II0B sI3aHl
OIHIEI0 y3araJbHEHOI0 CeMAaHTHUYHOI0 O3HAKOo. TepMiH «imeorpadiuaHuim
PO3’SICHSIETHCS, AK TaKWI, IO OIIMCYy€ IIOHATTS, SAK IPUKMETHUK [0
IMEeHHHKA, 1meorpadld — IIMCAHHSA 3a JOIIOMOIOI 1georpam, TOOTO 3a
JIOIIOMOI'0I0 YMOBHUX IIHCHbMOBHX 3HAKIB, AK TPAIUINIHO II0JAI0Th TEPMIH
CJIOBHHKH, OJHAK y POl JIHIBICTUYHUX POOOT BIH BIKHMBAETHCA 1HAKIIE. 13
yCHhOTO CKAa3aHOI0 BHUILIMBAE, IO 1e0rpadluHuil po3psa 1 CeMaHTHIHHUN
PO3PSAT HEe CIIBBIIHOCHI HMOHATTA. UJIeHYBaHHS (Ppas3eosIOriyHUX TPyl Ha
CeMAaHTHUYH] po3pAaau Iepemdadae JOCHIIKEHHS CTIAKHX CJIOBECHHUX
KOMILJIEKCIB 3a iX eJleMeHTapHUM 3HAYeHHSIM, TOOTO 3a CEeMaHTUYHUMU
KOMIIOHEHTaMHM.

Y sgroctl BHCHOBKIB 3a3HAYMMO, IO QpaseoreMaTUdHa TIpyla
pOSYMl(—ZTBCH SIK cJoBa, IO 00 GL[HyIOTBCH 3a MOMIOHICTIO 3HAYEHHS;
CyKyHHICTB HapagurMATUYHO II0BSI3AHUX JIEKCUYHUX OOUHHUILL, SKl
o0’eHAH] CITLJIBHICTIO 3MICTY 1 B1JOOpasKaioTh IIOHSATTEBY, IIPEIMETHY I
pyHKINOHATILHY HOMIOHICTE Ho3HAuyBaHUX saBuil. CJIOBHUK MOke OyTH
IIpeaCTaBJIEHUN K CHCTeMAa JIEKCHUKO-CEeMaHTUYHUX, JIEKCUKO-TEMATUUYHUX,
dpaseocemaHTHUYHUX Ta (paseoTeMaTUYHUX TPYH, SIKI CTUKAITHCSHI,
IIepPexpentyoTbcsd 1 CKJIAaAlThCA 3 SAAepHOoI Ta IepudepliiHol JIeKCUKH.
['pyri BHMOKpeMJIIOETHCSA Ha ITJICTABl O3HAK JEHOTATIB, III0 BKA3yHTh HAa
dyHKIIII0, hopMy, MaTepias, CYMIKHICTh peaJIiil TOIIO0

IlepcrieKTHBOI0O IOJAJIBIINX JOCHIIMKEHb € PO3TJIA] KOHKPETHOI
dpaseoremMaTyHOI TpPymoM B AHIVINWCHKOI Ta YKpalHCHKIM MOBax 3
HOJAJIBIINM 31CTaBHUM aHAJI130M II0J10HOCTEH Ta PO301KHOCTEH CeMaHTHKI
Ta PYHKIIIOHYBAHHSI MOBHUX OJUHUIID.
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Mauok O.B.
Pisnencoruil 0eporcasruti eymanimaprull yrnigepcumem

OPA3EOJIOI'TYHI OJIMHHUIII
HA ITOBHAYEHHA 30BHIITHOCTI JIFOANHNA
B HIMEIIBKIN TA YKPAIHCBHBKIN MOBAX

Anorarig. Y craTTl po3rJISHYTO TEOPETHYH1 OCHOBHU HOCJIIIKEHEHS
dpaseossoriamiB HIMEIIbKOI Ta YKpaTHCHKOI MOB. 3O1HCHEHO CTPYKTYPHUM Ta
CEMaHTUYHUN aHAJI3 (QPas3eosIoTIYHUX OIWHHUIL Yy HIMEIIbKIHA Ta
yEpalHChKi#M MoBax. IIpoaHasizoBano eMOIiHO-eKCIpecruBHE 3a0apBIIeHHS
mopaHux PpaseosoTIYHIX ONUHUIL. BU/IlJIeHo 0CHOBHI CIIOCOOH 1 IIPUHOMU
meperIany PpaseooriYHIX OJUHUIb.

KnaouoBi ciaoBa: ¢paseosoriam, xaacudlkallsg, 30BHIIIHICTD
JIIOIUHU, TIepeKIall, HIMeIIbKU, YKPalHChKHUIH.

Summary. The article deals with the theoretical foundations of the
study of phraseological units in German and Ukrainian. The structural and
semantic analysis of phraseological units in German and Ukrainian is
fulfilled. The emotional and expressive colouring of the selected
phraseological units is analysed. The main methods and techniques of
translation of phraseological units are highlighted.

Key words: phraseology, classification, human appearance,
translation, German, Ukrainian.

Busuennio ¢pas3eosioriyHuX OOUHUIIL V PI3HUX MOBaX HPHUCBIYECHO
YUMAJI0O IIpallb BITYHM3HAHMX Ta 3apyOl’KHMX HAYKOBIIB, SAK-OT:
T. Bumatiuyk, IO. [lonmuasak mocmimxysaam gpaseosorisMi B YKpalHCHLKIM
moBl, M. Jlosumpka 1 M. 'aBpuin amasisyBaan (gppaseosoriaMu HiMeIbKOl
moBHu, B. JlopmeHeB posriiamaB dppaseosioriaMu HIMEIBKOI Ta YKPaIHCHhKOI
moB, T. ToHeHuyk BuBYaja (pPas3eosoTiUyHl OJWHUINI AHTJIHCHKOI MOBH,
O. 'anmuaCchKa cTymlioBaja Ppas3eosori3aMH B AHTJIIMCHKIA Ta YKPaiHCHKIHN
MoBax. IIpore CTPYKTypHHII Ta CEeMAHTHYHHH AacleKT JOCJIIKeHHs
HIMEIILKUX (ppas3eosoriYHUX ONUHUITH HA IT03HAYEeHHS 30BHIIITHOCT] JIIOIMHI
IIIe € HeJOCTATHHO BUBYECHIIM.

AKTyaJIBHICTP TE€MHU IO0JIATA€ B TOMY, III0 HIMeIbKa (ppas3eooris
MAaJIo BUBYEHA, ajie Ma€ BEJIMKUU MOTEHIAJ JIJIA IIOIAJIBIIUX JTOCTLIKEHb.
Oxpim 6araToro pakTHYHOTO MaTeplajly, BOHA MICTUTh HU3KY TEOPETHIHUX
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ACIIeKTIB, AaKTyaJIbHHUX [JII HAIIoro dYacy. J3HaHHgS d¢paseosorii
JOIOMAaramoTh 30araTUTH CJOBHUKOBHII 3allac Ta BUBYUTHU KYJIbTYPHUIH
KOHTEKCT MOBH.

Mera: mnpoaHasidyBaTH CTPYKTYPHI 1 CEeMaHTHUYHI OCOOJIHUBOCTI
HIMEIILKHUX Ta YKPAiHCBKHX (PPa3eosoTi3MIB Ha II03HAYEHHSI 30BHIIITHOCTI
JIIOJTUHM.

3aBgaHHA cTraTTi:

— BU3HAYUTH MOHATTS «Jpas3eosioriyHa OOWHUID B CyJdacHIH
JIIHT'BICTHITL;

— 3OIACHUTHA BUOIPKY HIMEIBbKHUX (Ppas3eosoTIYHUX OJUHHUIL HAa
IMO3HAYEeHHs 30BHIITHOCTI JIIOJIWHU Ta IX YKpaiHChK1 eKB1BAJIEHTH;

— 3MIACHUTH CTPYKTYPHUH Ta CEMAHTHUYHHIN aHAJI3 Ppas3eooriaHuIX
OUHUIIH ¥ HIMEIIbKIN Ta YKPaIHCHbKIH MOBAX;

— IIPOAHAJII3YBATH €MOIIIIHO-eKCIIpeCuBHe 3a0apBJeHHA JI0paHUX
bpaseosIorUHUX OMUHUIID;

— BUJIJIUTH OCHOBHI CIOCOOM 1 IIPUUAOMH IIepeKJaay Hdi0paHux
ppaseosIoruHIX OTUMHAIID.

@paseosorisa — Ie rajy3b JIHTBICTUKH, SKA BHBYAE PPa3eosIOrivHl
OJMHUII] — CTI1HK1 3BOPOTH, (PPa3e0JIOri3MU, 1I1I0MH, IPHUCIIB’ I Ta IPUKASKH,
sIK1l MalOTh ycTajleHe 3HAYEeHHS B MOB1 Ta (PYHKITIOHYIOTH SK €IUHI IIJTICHI
onuuuitl. Mpaseosiorisd BUBYAE IOXOJKEHHS, CTPYKTYPY, CEMAHTHKY Ta
BKMBAHHA IINX (ppaseosoriamiB B MoBjaeHHI. Dpas3eosoriyHl OOWHUIN €
BaKJIMBOIO YACTHMHOI0 MOBHOI KYJBTYPH Ta 3a0e3I1eUylTh TOYHICTH Ta
e(peKTHUBHICTH KOMYHIKaIi B MoB1 (Amnedipenko, 1987, c. 74).

T. Hlimmarx B «CyvacHI#T HIMeEIbKIHA JIEKCHKOJIOTI» BHU3HAYAE
(bpaseosoriaMu SIK «eIHICTD, IO CKJIaTaeThCs OlyIbIlle, HIK 3 OJHOIO CJIOBA.
OcuoBH1 cchepr MOBHOIO (PPA3ECOTBOPEHHS XAPaKTEPH3YIOTHCA  IX
BIATBOPIOBAHICTIO, CTIAKICTIO, JIEKCHUKAJII3aIllel0o Ta  1J10MaTHYHICTIO
(Schippan, 1992, c. 26).

Y «CrnoBauky w™oBHuHX TepmiuiBy I. Omiiitnmka ta Jl. 'anwua
3a3HAYeHO, 1110 «PPa3eosIoTi3MH — I1e JIEKCUKO-TPpaMaTHYHa €IHICTb JBOX a00
Ol/IbIlle HaP13HO 0POPMJIIEHUX KOMIIOHEHTIB, TPaMaTUYHO OpTraHI30BaHUX 34
MOJEJLII0 CJIOBOCIIOJIYUYEHHsS a00 peveHHs, yTIM, HeIOMJIbHA JIEKCHUIHO,
CTIiKA y CBOEMY CKJAIl 1 CTPYKTYypl, 3 I[UIICHMM 3Ha4YeHHIM, Ta
BigTBopeHHAM B MoB» (I'ammu, Omitauk, 1985, c. 37).

Himensruit mimarsict [I'. boprep BBakas, 110 Qpas3eosoriaMu
CKJIAIAIOTHCA 3 KLJIBKOX CJIIB 1 € KOMOIHAIIAMU Y:Ke BIIOMHX y MOBI CJIIB.
I'. Bioprep Has3BaB JEKCHMYHI CKJIAJ0OBl, III0 YTBOPIOIOTH (ppas3eosioriaMu,
kommoHeuTamu (Burger, 2007, c. 11). Mpas3eosorisMu 4acTo BUPAKAIOTH
Takl IICUXIYH] IIPOIIeCH, SK-OT: €MOIlll, CTABJIEHHs, MOBeIIHKAa. TaKum
YMHOM, KOJHM MM T'OBOPHMO IIPO (PPas3eosoriaMiu, MK MaeMO Ha yBa3l
MeHTaJIbHII JiekcuKkoH MoBU (Palm, 1997, c.1).

OcHoBHMUMEK  O3HAKaMH  (Ppas3eosoriaMiB €  BIATBOPIOBAHICTD,
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1II0MaTHUYHICTb, CTAOLIBHICTh, CEMAaHTHYHA IIIICHICTb, MeTa(OPHUHICTD
HOBOT'O I[LIICHOI0 3HAYEHHsI, 00Pa3HICTh TA €KCIIPECUBHICTb.

Y crarTi 3mificHeHO KOMILIEKCHUM aHaJl3 (ppas3eosorIYHUX OJUHHUIIb
Ha II03HAYEHHS 30BHIIIHOCTI JIOOUHE Y HIMEIbKINA Ta YKPalHChKIA MOBax 3
IOTJISAY CEeMaHTHYHOI CTIMKOCTI KOMIIOHEHTIB, 3a CTPYKTYypoio, 3a
eMOIIIHIM 3a0apBJICHHAM Ta 34 CII0CO0AMM IIepPeKJIaay.

DOpa3eosI0TI3MH 3 TIOTJISAY CEMAaHTUKN KJIacu(PIKyBaJIu 0araTto BUeHUX
(II. baxm, II. Aynuk). Ilaga xmgacudikalilds BBaKaeTbca OIHIEID 3
HAUTOJOBHIIINX. 3TIAHO 3 Iflelo Kjaacudlrairieo (paseosorisMyA MOMKHA
IOMUINTH Ha PpPa3eosociurl 3pOoWeHHs, pas3eosioeiuHi eoHocmi U
¢paseonoeiuni cnonyuerns (I'omaaposa, 2010, c. 16).

1. @paseosioriude 3poIeHHS — IIe THII (Ppas3eosori3MiB, 3HAUEHHS
SIKOT'0 € HeIIOJLJILHHUM 1 He BUBOAUTHCA 31 3HAUEHD H0r0 OKPEMUX CKJIAJ0BHX:
jmd guckt wie ein Auto, bloff nicht so schnell — mamu 3mopernuii,
npueHiveruil noenao; strahlen wie ein polierter Nachttopf — suwxkipus 3you
ax yuearn 0o maxyxu (Misig, 2005, c. 13-239).

2. @Opas3eosorivyHl €IHOCTI — CTIMKI, HEIIOMJIbHI CJIOBOCIIOJIyYEHEHSI,
3HAYeHHS SIKHUX IIeBHOIO MIPOI0 IIOB’sI3aHe 31 3HAYEHHSIM CJIIB, III0 BXOIATH
1o ix cxaanmy: hdsslich wie die Nacht — cmpawra ax cmepmuull epix; gesicht
wie ein Mond mit Henkeln — moscme, scupre oonuuus (Misim, 2005, c. 13-
239).

3. Opas3eosIorivHl CIOJYUYEeHHS — I CTIHK] 3BOPOTH, 3HAYEHHS SKHX
BUILIMBAE 31 3HAYEHb OKPEMHUX KOMIIOHEHTIB: nass wie eine Katze — moxpulii
ak kim; lang wie eine Bohnenstange — doseuii sk sxcepourna (Misix, 2005, c.
13-239).

OpHiero 3 HAMOLIBII IIOIMMPEHUX KJIacH@IKAIlf € Kiachdilkalrsa 3a
ctpykrypoo. Cepen  mocaimsxyBaHHX  (ppas3eosioriaMH  HAMJACTIIIE
3yCTPIYAJIMCh TaKl KOHCTPYKITI, pO3TAIIIOBAHI B IIOPSAIKY CIIaJaHHI:

1. Adj + Konj + S: blank wie ein Affenarsch — oysce uucmuii; rot wie
ein Krebs — uepsonuti ax pax (Misix, 2005, c. 13-239).

2. V + Konj + Adj + S: aussehen wie ein abgeleckter/abgezogener
Hering — mamu 6n1i0uti suensod; aussehen wie eine ausgequetschte Kartoffel
— 6ymu xyoum Ha obnuywyi (Misim, 2005, c. 13-239).

3.V + Konj + S: aussehen wie ein Affenarsch — mamu na cobi bacamo
MAKLAHCY uep8020 Koopy, aufgehen wie ein Hefeklofs — enadwamu ax na
opiorcoxcax (Misim, 2005, c. 13-239).

4.S+V + Konj + Adj + S: Augen machen wie eine frischgemolkene Kuh
— mamu poanyxsi oul; ein Gesicht haben wie ein kaputter Ascheneimer —
cmpawHull ax amomua 8itina (Misim, 2005, c. 13-239).

5. Pron + V + Prap + Konj + S: jmd sieht aus wie der Tod — mamu
oniouti suenaod; jmd sieht aus wie das Leiden Christi — mamu x6opobnusuil
sueasn0, na komy-r. auus Hemae (Misim, 2005, c. 13-239).

6. S + Konj + S: ein Gesicht wie ein Klavier — nomeopHe 0bauuus,
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opuorkull ax nannaoea;, Hande wie Klosterdeckel — epy6i, 3anaomo senuki
pyxu (Misig, 2005, c. 13-239).

7.V + Konj + S + Prap + S: aussehen wie der Tod auf Urlaub, aussehen
wie der Tod von Basel — mamu 6niouti suenso (Misim, 2005, c. 13-239).

8. Konj + Adj + S + V: wie ein krankes Hiihnchen aussehen — mamu
wcao2lonuil suensod; wie eine Vogelscheuche aussehen — 6ymu cxoscum Ha
onyoasio (Misix, 2005, c. 13-239).

9. Adj + Konj + S + V: platt wie eine Briefmarke sein, platt wie eine
Wanze sein — 6ymu oyace xyoum (Misim, 2005, c. 13-239).

10. V + Konj + Adj + PartIl: aussehen wie frisch gepldttet — enecarnmmo
oosieHenull, aussehen wie frisch gekotzt — mamu 6ni0uti suenad (MisiH,
2005, c. 13-239).

11. Konj + Partll + V: wie gekotzt aussehen — mamu neoxaiinuill
suaenao; wie gepinkelt aussehen — mamu 621i0utt suensad (Misim, 2005, c. 13-
239).

12. Konj + S + Prap + S: wie eine Eule am Mittag — mamu 3acnanuii
suesnsno (Misim, 2005, c. 13-239).

13. S+ V + Konj + Num + S + Adj + S: ein Gesicht machen wie zehn
Pfund griine Seife — mamu 6ni0uti, sucrasceruii suenso (Misig, 2005, c. 13-
239).

14. Konj + Partll: wie geleckt — uucmuii sk o0zeprano (Misix, 2005, c.
13-239).

CrocoBro EKiaacudiraiii @O 3a CTPyKTypoio B YKpPaAIHCHKIH MOBI1
BU/ILJISIETHCS MEHIIe TPYII, HI%K Y HiMeIbKii. Och JesK] 3 HAaNIIONTHPeHIIITNX:

1. ITpurkm + cmos + IM: 8ucCOKUll AK mMonoss, 6al0ull AK cmepms,
YepBOHULL AK PAK, MOKPULL AK 31035, XyOUull AK MAPAHA, 2APHA AK 8eCHA
(Miaim, 2005,c. 13-239).

2. Cmon + mpurM + IM: 8K HO8a Konilika, Ak Mokpa Kypka (MisiH,
2005, c. 13-239).
3. Jieca + cmoa + (im) + mpuiim + (IpuUKM) + IM: pocmu SK HQ

OpiokcodHcax, 00A2HYMUCh AK HA 8eCl/iisf, OUBUMUCH AK B6LCI0K HA HO8L
sopoma (Misix, 2005, c. 13-239).

4.  Jieca + (mpurm) + cmmost + opurm + im: suenadae axk Muxaiinose
yyoo, b6ymu moscmum AK KONUUA CLHA, hocuris Ak kypauul cyn (Misim,
2005, c. 13-239).

5. Hieca + im + crron + 1M + IpuiM + 1IM: 8UWKIPUS 3YOU AK UlL2AH
0o maxyxu (Misim, 2005, c. 13-239).

6. Crmout + umest + 1M + iMm: sk 081 kpanaii soou (Misix, 2005, c. 13-
239).

7. Yactk + opuiim + 1M + miecs: Hibu 3 domosuru ecmas (MisiH,

2005, c. 13-239).
OpaseosoriaMu  MOKHA  KjJacuIKyBaTH 3a IX  eMOIIHHHM
3a0apBJIEHHIM HA TaKl KaTeropli: No3UMmueHi, HecamusHi ma HelimpaJibHi.
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[TosutusHI: schon wie die Siinde — eapna sk eecna, ein Mddchen wie
Milch und Blut — disuuna eapra sk poaca, wie geleckt aussehen — uvucmulii
ak 0zepkasio; ein Kerl wie ein Schrank — miynuti wonosix, (Misim, 2005, c.
13-239).

Heitrpansui: Gesunde (gerade) Glieder haben — «ne 6ymu nomeoporo,
gldnzen wie ein Affenarsch — 6ymu sckpaso naghapbosarum; aufgemotzt wie
ein Christbaum — 6ymu npuuenyperum Aaxk Ha 8eclninis; wie ausgeschessen —
mamu xeopoodonusuti suenso (Misim, 2005, c. 13-239).

HeratusHui: aussehen wie der leibhaftige Teufel — mamu cmpawruii
suenad; jmd hat einen Kopf wie ein Rucksack — y koeo-H. Hecumnamuuruil
suensno;, aussehen wie ein Spdtheimkehrer — mamu 3anedbaruil 8uenao;
gesicht wie ein eingedriickter Eimer — kpuse, 6puoke oonuvwus (Misim, 2005,
c. 13-239).

3arajoMm BHUIOISIOTHBCA TaKl CIIOCOOM 1 MPUHAOMH IIePeKJIaTy
bpas3eosIorYHIX OOUHUIID:

- JOCTIBHUI (TAKOK OTOTOKHIOIOTH 3 KAJIbKYBAHHSIM) — Il TOIH, IO
oykBasbHO mepenae 3mict MO, cI0Bo B CJI0BO, HAIIpUKJIAL: dUrr wie ein
Hering - cyxuii ax mapans (Misiz, 2005, c. 13-239).

- @KBIBAJIEHTO-IIOBHUII — TOI, IO IIOBHICTIO Bimmosimae 3micty MO,
MOKe WMOoro 3aMiHaTH ab0 BUpaskaTH, HAIIPUKJIAL: aufgehen wie eine
Dampfnudel — pocmu sk na opisxcoxcax (Misim, 2005, c. 13-239).

- eKB1BAJICHTO-HEIIOBHHUM — TOH, 110 Blamoslgae sHavenHo MO, ase e
BIOMIOBIAEe 3MICTY, HaIpUKJIad: wie aus der Kiste genommen - sk Ho8Q
ronitika (Misig, 2005, c. 13-239).

- OIMCOBHH meperJam: aussehen wie ein Affenarsch — mamu 6aeamo
Mmariaxcy uepsornoeo koswopy (Misix, 2005, c. 13-239).

Bucuoeku. ¥ pesyabTaTi HpoBeIeHOI0 JOCILIKEHHA 0yJI0 3’ ICOBAHO,
1110 (ppas3eosIori3aMu — Iie CaMOCTIHHI MOBHI OIHHUII, III0 XaPAKTEePU3YIOTHC
KOMIIOHEHTHUM CKJIa0M, PPa3eoJOTIYHNM 3HAUYEHHAM, IIOBTOPIOBAHICTIO TA
rpaMaTUYHOIO KaTeropiew.

Y MoBo3HaBUlll HaAyIll HasgBHA HU3KA KJIacHU@IKaIlli ppaseosori3MiB
(cTHJTICTUYHA, CTPYKTYPHA, CEeMAaHTHYHA, MOPQOJIOTiYyHAa, TI'paMaTHYHA,
regernuHa). HaiOlabin B:KHMBAHOIO € KJacudilkallld (paseosorisaMiB 3a
PIBHEM CEMAHTHYHOI HEII0I1JIbHOCTI.

OpaseosoriaMmu  Oyam  crJAacH@IKOBAHI TaKOXK 34 CTPYKTYPOIO,
TeMATHYHUMU IPYIaMK Ta METOJaMHU IIepeKIaIy.

3a cTpyKTypoo Qpas3eosoridaMu MOKYTH OYTH CKJIAJHL 1 IIPOCTI.
Haii011e11 mommmpeHEuME cepel OI0paHWX IIPUKJIAOIB € TaKl KOHCTPYKIIII:
Adj + Konj + S1V + Konj + Adj + S. Hatimenrmr miommupeni: S + V + Konj +
Num + S + Adj + S 1 Konj + Partll. HaiimomrnpeHin KOHCTPYKINI B
VEpPaTHCBKIA MOB1: npukm + cnost + im i chon + npuxm + im. BigmoigHo
HaWMeHIII IIOIIUPeH] — cnoJst + yucs +im +im i vacmr + npuiim +im + dieca.

3a emOIHHUM 3a0apBJICHHSAM BUIISIOTHCI 3 BeJIHKl T'PYIH:

29



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

HO3UTHUBHI, HEHTpaJIbHI Ta HeratuBH1. MoskeMo mo0auYuTH, IO OJIS OIIHCY
HETAaTUBHUX SKOCTEH JIIOOUHN BHKOPHCTOBYETHCS OLIbINA YacTHHA
IOCTIskeHnX (paseosioriamis: 44% mOpoaHa130BaHUX ONMHHUIIL. Jlyis
IIO3UTUBHOI XapPaKTePUCTUKN BHUKOpHCTOByeThcsa 40% mpoaHaI130BaHUX
dpaseosoriamiB. HefditpanbHe 3abapBiaeHHsS wMaioTh 16% giOpaHHxX
IPUKJIATIB.

Dpa3eosoTIUHl €IHOCTI Ta CIOJYYeHHS pasoM 3aiMaioTh OlJIbIILY
JACTHHY (ppas3eosioriaMiB 3a I[UM CIIOCO00M KJacudlkaIlii: BiamoBiaao 44% 1
42% nmocaimskeHNX oquHUIG. [mioMu, abo & (ppaseosoriuHl 3poINeHHs, Ha
IIO3HAYEHHS  30BHIIIHOCTI  JIIOAWHKA  MOYKHA  Ha3BaTH  HaNMEHIII
IO PEHNMH: 1X YacTKa — 14% (paseossoriamis.

OcmoBuumu wmeromamu mnpu mepersaml OO e ommcoBuit — 42%,
€KB1BaJICHTHO-HEIIOBHUH — 28%, eKB1BAJIeHTHO-IIOBHIM — 17% Ta J0CIIBHUHA
— 13%. IcuHyioTh Tako:K 1 IHIII CIOCOOM, ajie cepel MIOpaHUX TPUKJIAIIB
Haf4JacTilre 3aCTOCOBYBAJIMCH caMl Il 4 MeTOIH.

IlepcriekTHBM OOCITIIMKEHb IIOJIATAIOTh Yy AaHAJI3l CTPYKTYPHO-
CeMaHTUYHUX 0COOJIMBOCTEH HIMEIIbKUX Ta YKPalHChbKHUX (ppas3eosoriaMiB Ha
IIO3HAYEHHS PUC XapaKkTepy JIOIWHH 3 IIOJAJBIINM IX 31CTaABJICHHSIM.
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JIIHI'BICTUKA TEKCTY

I'nunarox JI.M.
Bonuncoruli HayionanvHull yHi8epcumem
imeni Jleci Vepainku

JITHI'BICTUYHI OCOBJINBOCTI
CYYACHOI'O AHIVIOMOBHOI'O TPABEJIOI'Y

Awnoramnia. Crarra mpucBgYeHa JIHTBICTUYHOMY AHAJI3Y CYy4acHOIO
AHTJIOMOBHOTO TPaBeJIOTY, SKWI OCTAaHHIM YacoM CTaB KJIIOYOBHM
eJIEMeHTOM BIPTYaJbHOI ITOJOPOXKl. 3 PO3BUTKOM MOJEPHUX TEXHOJIOTIH,
3aJIyJ4aody COIflajIbH1 Mepeskl Ta BIJEOKOHTEHT, TPaBeJIOTH CTAIOTh JeIaJIl
IIOMYJISIPHIIINMHU cepeJ] KOPHCTYBaYliB 1HTEpPHETY OyIb-IKOTO BIKYy. depes
IOeJHAHHS 1HTEpPHEeT-0JIOriB 13 JIlTepaTypHI/IMI/I ommcaMHy MAaHIPIB
TPAaBEeJIOTH CIIOHYKAITh (P1JI0JIOTIB J0 IX aHaJI13y. Y CTATTI BUOKPEMIIOIOTHCS
BHUIM TPABEJIOTIB, aKIIEHTYIOThCS 1XHI CTPYKTYPHI eJIeMeHTH, AaHAJII3YIOThCS
MOBHI 3aC001 BUPA3HOCTI.

Karouogsi ciioBa: TpaseJior, 0J10T, TEKCTOBHI TpaseJor, poTo-, ay/io-,
B1I€0TPAaBEJIOTIA.

Summary. The article is devoted to the linguistic analysis of the
modern English-language travelogue, which has recently become a key
element of virtual travel. With the development of modern technology,
involving social networks and video content, travelogues remain
increasingly popular among Internet users of all ages. Through the
connection of Internet blogs with literary descriptions of travels,
travelogues encourage philologists to their analysis. The article highlights
the types of travelogues, emphasizes their structural elements, and
analyzes linguistic means of expression.

Key words: travelogue, blog, text travelogue, photo, audio, video
travelogue.

MeTo10 DOCHIIKEHHS € aHAJI3 CTPYKTYPH, CEMAHTUKHN TA CTUJIICTHUKU
AHTJIOMOBHIX TPAaBEJIOTIB Ta OIIHKA BI3yaJbHUX 3acobiB (coTo, Bimeo,
aymio), a TAKOK 3'ICyBAHHS IXHBOT'O BILIMBY Ha CIIPUMHSATTSI KOHTEHTY.

ITocTaBiienoo MeTo0 IepeadavaeThCsl BUPIIIEHH TAKHUX 3aBIAaHb:

v’ pgartu poboue BU3HAYECHHS HOHSITTIO «TPABEJIODY;

v\ [NOCJIIUTH PI3HOBUIMN TPABEJIOTIB;

v\ OpoaHAJ3yBAaTH CTHJIICTHYHI Ta CEeMAaHTHYHl 0COOJIMBOCTI
TPaBEJIOT1B.
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TpaBesoria — Ile CHHTE3 CJIB «TpeBes» (IIOZOPOosK) 1 «iIoris» (Bif
rpenbroro «logos» — BueHHst). TpaBesiorisa — 0cOOTHUBUM sKAHP BIPTYaJIBHOI
pempeseHTAaIlll IIOJOPOMKEH, AKWM BlI3HAYAETHCA IIO€THAHHSIM 1HTEpPHET-
OJIoriB Ta JITepaTypHHUX OIIMCIB MAHAPIB, II0 pPOoOMTH Ii BAKIMBUM
eJIeMeHTOM CyYacHOI KyJbTypH 1 BH3HA4Uae iI pPoJsib y ¢opMyBaHHI
KYJBTYPHOTO IIPOCTOPY, a TAaKO Ii BIIMB Ha IJIO0AJBHY ayaUTOPIIO
(I'opbau).

TpaBesorisa BIAPI3HAETLCA B 1IHIITHAX POPM BIPTYAJTIHHOTO PEIIOPTAKY
THM, III0 ABTOP He JIHIle mepenae (PaKTH IOJOPOsKl, a H HaMaraeTbCs
BHPA3UTU CBOI OCOOMCTI IIOUYTTS Ta BPAKEHHS, BHUKOPHUCTOBYIOUU K
TeKCTOBHH, TaK 1 Bl3yaJbHHU KOoHTeHT (poTorpadii, Bigeo). Ll ocobmBicTh
POOUTH TPABEJIOTII0 OL/IBIN 1HTEPAKTHBHOI Ta JOCTYIIHOK MJIS IJISOAadviB, a
TaKO0K CIIPUAIE B3aEMOPO3YMIHHIO MI3K KYJIbTYPaAMHU.

[losBa ¥ mommmpeHHS TPaBEJOTIB B 1HTEPHET-IIPOCTOPI, Bl IIEPIITHX
OHJIAMH-INIOIEHHUKIB 0 BEJHKUX 1HTEPHET-0JI0TIB, CBIIYUTH IIPO 1CTOPIIO
IIBOTO JKAHPY Ta HMOr0 eBOJIIINI B KOHTEKCTI CTPIMKOIO PO3BUTKY
TeXHOJIOT1H. 3ampoBaiKeHHsS COI[laJbHHX Mepe:k Ta BlIeOKOHTEHTY
IIO3HAYMJIO HOBHUII eTam y IIOIIyJIsApH3allli Ta BILIMBlI TpaBeJIOriB Ha
ro0aJbHy AayIuTopllo, 30KpeMa 3aBOSKKM 3OaTHOCTL OJIorepiB 1o
1IHTePAKTUBHOCTI TAa BHUKOPHMCTAHHS 1HHOBAIINHHX QOpPMAaTIB, TAKHUX K
BIpTyaJibHA Ta po3NIKpeHa peasbHICTh (3axapueHko, 2014, c. 31).

TpaBesoru MOALJIAIOTHCA HAa: TEKCTOBl, BlIeo-, (POTOTpPABEJIOTH Ta
aymotpasesioru (KoceBuu, 2022). Posriisaemo geTasbHIIIE KOMKEH 13 HUX.

TekcToB1 TPaBeJIOTH CTAHOBJISTH BAYKJINBY CKJIQJ0BY YaCTHUHY Cy4acHOI
TpaBeJIoTli, BIAIrPAour KJIIYOBY POJIb V IIepeaadl BpaskeHb Bl II0T0POKe
Ta popMyBaHHI YHIKAJIBHOr0 00pas3y BiaBlAaHMX Miciib. Ciermgika 1150ro
BUJIy TPABEJIOTIB IIOJIATAe y CJIOBECHIM ekcrpecli Ta KpeaTHWBHOCTI, IO
POOUTH IX OCOOJIMBHMM MMCTEIITBOM CJIOBA. ABTOPH TEKCTOBHX TPABEJIOTIB
BUPI3HAIOTHCSI PEeTeJILHUM OIIMCOM BIIBIIAHUX JIOKAINM TA BUKOPHUCTAHHIM
PI3HOMAHITHHUX MOBHHX 3aC001B [JIg TOTO, IO0 YHUTAYl MOIJIM BIIUyTH
aTMoccepy, KOJIbOPU Ta apoMaTHU II0JI0POKYBAHUX MICIIh Yepes CJI0BA.

@oToTpaBesiorisd 3acJyroBye Ha yBary CBOE€I IIOOYJIAPHICTIO B
1aTepHeT-mIpocTopl. OCHOBHA 14ed IILOT0 KAHPY IIOJIArae Y BHKOPHCTAHHI
dororpadiit g mepemavl BpaskeHb Bl IIOJOPOMKEH Ta CTBOPEHHS
VHIKQJILHOTO 30BHIIIHLOTO BUIJIALY Homopo:kl. IcTopla doToTrpasesiorii
movyajiacs pasoM 13 HOIIMPEHHAM IIH(ppoBUX oTOKaMep Ta 3POCTAHHIM
nmoctymHocTl Iarepuery. et skaHp BlO3HAYAEThCS 3JaTHICTIO IIepeaaBaTH
eMoIrll Ta armMocdepy MICIb uepe3 BHOIpP Ta IIPeCTaBJIEHHS CAMOCTIHHO
3pobsieHuX poTorpadpiii.

BimeorpaBesorzn BCTAHOBJIIOIOTH HOBI CTAHZAPTH BlPTyaJIbHUX
IOOOPOsKeli, BUPISHAOYNCHL Bl3yaJbHHM  BOpaHHSIM, OUHAMIYHOIO
PO3MOBIAAI0 Ta 3HAYYIIMM BILIMBOM Ha ayaurtoplio. lleir skaHp Hamgae
TJIggavdaM MYJIBTHCEHCOPHHM JOCBlM, 3aHYpIOYH IX Y CBIT BpaskeHb Ta
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3BYKIB PI3HHX JIOKaIlllii. BimeoTpasejsiorm BUKOPHCTOBYIOTH JHWHAMIUHI
TeXHIKM PO3IOBIOl, BKJIOUYAIOYN KiHemMaTorpadluHl Bl3yaJbHI e(eKTH,
MY3UYHHH CYIIPOBII Ta HapaTHUBHI KOMeEHTapl, OJIs IIepegadl CyTHOCTI Ta
VHIKQJILHOCT] CBOIX IIOJOPOKE.

AymioTpaBesor# Ta IIOKACTA CTAJM IMIOIMYJISPHUMU (OpMAaTaMH,
CIIPIMOBAHUMHU Ha IOJOPOKYIOUMX Ta €HTY31aCTIB BUBUEHHS HOBUX MICIIb,
3a0e3meuyun 3PYUYHUHA JOCTYII J0 po3MaiTTda 1Hdopmallli Ta po3Bar.
AymoTpaBesori BIIKPUBAIOTL HOBUH PIBEHb CIPUNHATTSA CBITY Yyepe3 3BYK,
3a0e3Ieuyoun cjyXadyaM VHIKAJbHHUN aTMOCQEepHHI CYIpoBlI, SKHI
IOTJINOJII0E IXHE 3aHYPeHHSA B Pi3Hl Micig. TpeBesI-IIogKACTH, 30Kpema,
JIO3BOJIAIOTHL CJyXadyaM BIOYYTH EeMOI[MHY HACHYeHICTb MAaHIPIBOK Ta
PO3KPUTH CYTHICTH IOJOPOsK] Uepe3 eMOIHY mepeqavdy Beaydoro.

[Momo CTPYKTYpHHUX OCOOJIMBOCTEIHl TpPaBeJOTiB, TO 3aroJIOBOK
TpaBeJIOTy — KJIIOYOBUU eJIeMeHT (pOpMyBaHHS IIEpPIIOTO BpPaKeHHS Ta
IIPUBEPTAHHS yBArW YHTAYa. 3aroJIOBOK € MepIIHM 3 TOYOK KOHTAKTY
ayaIuTOpli 3 KOHTEHTOM, TOMY H0r0 ICKPaBIiCTh, IPUBAOJJIUBICTD TA BJIYYHICTh
BM3HAYAIOTH CTYIIIHL 3alllKaBJICHHS YWTada 1 BILIMBAIOTH Ha IIOZAJIbIIe
CIIPUHAHSATTS MaTeplay.

Beryn y cyyacHoMy aHIJIOMOBHOMY TPaBeJIO3HABCTBI BH3HAUAE
dbyHmaMeHT OIS IIOJAJIBIIIONO0 OCMHCJIEHHS IIOHOPOsK], IIOETHYIOUH
IpUBAOJMBY MaHepy HAIIMCAHHSA Ta BHOIp TeMHU, K KJIIOYOB1 €JIeMeHTH.
Omnwuc miciig y cydacHOMY aHTJIOMOBHOMY TPABeJIO3HABCTB1 BU3HAYAETHCS He
JIUIIIe JIeTaJbHICTIO (paKTIB, ajie I 3JaTHICTI0O aBTOPA CTBOPUTH KHBOIIKCHE
300paskeHHs, YHUKATH CTEPEOTUIIHUX OIIMCIB Ta BKJIIOYATH KOHKPETHI
JeTaJsIl, 10 POoOJIATEH OMKC MICIISA OLIBII PEeaIICTUYHUM Ta BIOYYTHUM, TUM
caMUM B3a€MOJIIOUHN 3 YATAYEM Ta BIIKPHUBAKYM YHIKAJIBHICTH KOMKHOIO
MICIIS Y CBIT1 IIOZOPOIKEH.

Buxopucramusa dortorpadiii Ta B1Ieo Yy CTPYKTYpl CY4YacHOIO
AHTJIOMOBHOTO TPABEJIOTY BH3HAYAETHCSI IXHBHOIO POJLII0 AK IIOBHOIIIHHOTO
3aco0y KOMYHIKAIII, 3JaTHOI0 He JIHINe 1JICTPYBaTH, ajie ¥ IepeaaBaTH
atrMocpepy Ta eMOIli IIOJOPOoKl, INIKPIIJIIOBATH  ABTEHTHYHICTH
1H(popMAaIrli, BHpaKaTH 1HAUBIOAYAJBHICTH Ta CTHJIbL aBTOpa, a TaKOMK
JomoMaraT ysSBHTH Te, IO CJIOBAMH BAaMKKO IIepeJaTH, THM CAMUM
POSMINPIOIOYN MOYKJINBOCTI YNTAYA TJIMOIIIEe B3A€MOIISATH 3 PEAJIbHICTIO CBITY
IIOJIOPOIKI.

Y cyuacHoOMy aHIJIOMOBHOMY TPaBeJIO3HABCTBI Iepeaava BpaskeHb Ta
eMOII1H BU3HAYAETHCA He TUILKH CJIOBAMHU, ajie ¥ cIioco00M B3aeMoIli aBTopa
3 YuTaveM, 3JATHICTI0O BUKOPHCTOBYBATH €MOI[IMHO HACHYEHy MOBY Ta
BUpa3u JOJd Ilepemadl oOCOOMCTHUX BpaskeHb BIN IMOHOPOMKl, a TaKOXK
IHAUBIAYAJIbHICTIO IIJIXONY Ta JeTAJBLHICTIO V BUCJIOBJIEHHI, IO POOJIATH
TEKCT TPaBeJIOTY MHCTEIITBOM KOMYHIKAINI Ta 3a0e3nedyoTh CIIPaBKHICTD
Ta JOCTYHHICTh BpasKeHb [IJIs YhTava.

Y TpaBemorax aKTHMBHO BHKOPHCTOBYIOTHCA MOBHI 3aco0m JJIs
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mepemavl emoriii Ta BpaskeHb. OOHIEID 3 KJIIOYOBHUX CEMAHTHIHIX
0COOJIMBOCTEH CYyYacHOI0 aHIJIOMOBHOI'O TPABEJIOTY € BHPAa3HICTH MOBHHX
3aco01B, CIIPSIMOBAHMX Ha IIepeaady AaBTOPCHKHX €eMOINH Ta CTBOPEHHS
SKMBOIIMCHUX 00pasiB. Y CyYyacHHX TpaBeJIorax, BUKOPHUCTAHHS JIEKCUIHHX
OOWHUITH, IO HECyTh B o0l eMoIlliiHe 3a0apBJIeHHs, CTA€ BaKJIUBUM
marpyaraMm.  Hampurmaan, ciooBa  «breathtaking», «awe-inspiring»,
«captivating», Ta «spellbinding» e yso0ieErME BUpa3aMu OIS OIKCY KPacu
OPUPOOH, APXITEeKTYPHHUX IIIedeBPIlB YM 3arajbHOl aTMocepH I0J0POiKI,
HAIPUKJIAT;

«The trek to Mera Peak takes you through picturesque landscapes filled
with stunning views of snow-capped mountains, deep valleys, pristine
glaciers, and enchanting forests, providing an immersive experience of the
natural beauty of the region.» (Mera Peak Climbing Overview [Travel blog]).

TpeBei-010repu cTeKaTh 3a OPUTIHAJIBHICTIO TA YHIKAJIBHICTIO CBOTO
MOBJIEHHS, YHUKAIOUYU CTAHIAaPTHUX BUPa31B. BUKopHCcTaHHSI HEOUIKYBaAHUX
CJIIB TAa BHPA31B J0JAa€ OCOOJMBOIO KOJOPHUTY Ta I1HIWBIAYaJBHOCT1 [0
ixaboro ctuia. Burkopucranas Mmeradop Ta 00pasiB € He0OX1THOI YaCTHHOIO
cydacHuxX TpasesoriB. L[l MoBHI 3acobu mgomoMaraimTh He IIPOCTO OITHCATH
BUANMI 00 €KTH, aJjie I IepegaT BHYTPIIIHI ToYyTTd aBTopa. Hampuriasn:

«As night fell and the stars began to twinkle overhead, the explorers
sat huddled together, their minds ablaze with newfound knowledge.»
(Mahesvari, 2024).

Jlo Toro &, B TpeBesorax 4acTo ByKHUBAIOTHCA 1IIOMH, SK1 BUPAKAIOTH
0COOJIMBUM CTYIIIHb €eMOI[IMHOCTI Ta BpakeHHda. (CydacHl aHTJIOMOBHI
TPAaBeJIOTH BHUKOPHCTOBYIOTh OaraTwil JIEKCHYHHI apceHasI Ta CeMaHTHYHI
IPUHOMHE [JIsI CTBOPEHHS sKUBONNCHUX HAPATHUBIB, III0 IepeSaloTh He JINIIe
daxTu mogoposkl, asie i eMOITIHUHI JOCB1I aBTopa. BUKopHUcTaHHS BUPa3HOL
MOBH, 1miom, Meracop Ta IHIIMX CTHJIICTUYHHX 3aC001B 103BOJISE
CTBOPIOBATU TEKCT, SKUI Bpaskae Ta 3aJUIIAE CJIIT y CEepIaX YHUTAYIB.
Hanpuxmaan:

«After their trip through Europe, Sarah and Tom caught the travel bug
and began planning their next adventure.» (Mera Peak Climbing Overview
[Travel blog]).

IlopiBHSHHA — 1Ie OAWMH e(eKTUBHUI 3aci0 BHUPA3HOCTI B MOBI
TpaBeJioriB. BoHU JommomMaraioTs yuTadeBl JIeTIe YSIBUTH cO01 Ta CIIPUUMATH
HOBI1 Bpa:keHHA. Hampurian:

«The plane took off, and we were soaring through the sky as fast as a
bullet train.» (Mahesvari, 2024).

Cydacul TpaBesord, BHUXOOAYM 34 MeEKl TPAOUINAHUX OIIMCIB
IIOIOPOsKel, aKTUBHO EKCIEePHMEHTYIOTh 13 CeMAaHTHYHHUMM II1JIXOIaMH,
0COOJIMBO B PO3Pl13l Cy0'€KTHMBHOCTI Ta 00'€KTUBHOCTI. ¥ IIHLOMY KOHTEKCTI,
CeMAaHTHUYHI OCOOJIMBOCT1 TPABEJIOTIB BU3HAYAIOTHCSI BHOOPOM aBTOPOM
KOHKPETHOT0 MmiAXoay B momauHl Martepiaay. CyO'eKTUBHHEM MIOXIT Y
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TpaBeJorax iepegdoadyae aKTUBHE BKJIIOYEHHS O0COOMCTUX IYMOK, BpasKeHb
Ta eMOI[¥ aBTopa. BiH 103B0JIsge ynTayeBl 3aHYPUTUCI Y BHYTPIIIHINA CBIT
Ta HOYYTTS IIOLOPOKYIOUOro. 3 1HIIOT0 OOKY, 00'€KTUBHUI MIX1T IIOKJIAgae
AKIIeHT Ha paKTaxX, TOUHHX JeTaJISIX Ta OIIMCl 00'€KTUBHUX SBUIIL.

IIigcymoBytoun, caif 3a3HAYUTH, III0 CYYacCH] aHTJIOMOBHI TPaBeJIOTH
OPOMIIIN IIJIAX B1A IIPOCTUX OIIMCIB IOOOPOsKEIl M0 CIIPaBKHIX TBOPIB
MICTEIITBA, e KOKeH aBTOP BUCTYyIIae MHUTIIEM cBoro ctuio. HaykoBoro
PO3BIIKOI0O MK HaAMATAJHCA MPOAEMOHCTPYBATH, SK TPaBeJIOTH CTAITh
BAKJIMBUM 1HCTPYMEHTOM IJisI (POPMYBaAHHS TIJI00AJBHOTO KYJILTYPHOIO
IIPOCTOPY, PO3BUTKY B3A€MOPO3YMIHHS MIK HAIAMKA Ta IOIMIHMPEHHS
inopMariii mpo exosOriuHI TA COIABbHI NpoOJIEeMH. IXHIM BHECOK y
CydacHHH CBIT Yepe3 IHTepHeT — He3amepeuyHO HEBlLJe€MHAa 4YacTHHA
CTaHOBJIEHHS TJIO0AJIBHOTO CYCITLIILCTBA.
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Caska C.II.
Bonuncvokuti HauionaibHuli yHi8epcumem
imeni Jleci Vepainku

OCOBJIMBOCTI BEPBAJII3AIIIL KOHIIEIITY CTPAX
Y KOPOTKUX OIIOBIJAHHAX EJT'APA AJIJTAHA 110

Anoramia. Y crarti posrigamaioTbes  0COOJMBOCTI  BepOasrisarni
rkouienty CTPAX y roruunux omoBimaHHsax Exarapa Annana Ilo. Hamano
BU3HAUYEHHsI IIOHATTS «KOHIIEIT» 1 BH3HAYEHO OCHOBHI aKTyaJIl3aTopH
KOHIIEIITIB. Y TOUHEHO, II[0 BUBUYEHHS KOHIICITIB € BAKJIUBUM II1IXOIOM 10
JOCJIII3KEHHSI  OCOOJIMBOCTEH  aBTOPCHKOTO  CBITOCHPUHUHATTA. s
IpeaCTaBJIEHHsT  JIOCJIIMKYBAHOTO  KOHIEITY  IIPOBOAUTHCSI  AHAJI3
HAWIIOIIMPEHIIIINX MOBHHX 3acC001B, a TAKOMK IIOTEHIIIHUX J0JATKOBHUX
3Ha4YeHb, K1 BOHM HAaOyBalOTh Y TBOPAx aBTopa.
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Kno4doBi ciaoBa: KoHIENT, CBITOIVIAN, 14esd, BepOasisairid,
aKTyaJIl3aIris.

Summary. The article examines the peculiarities of the verbalization of
the concept FEAR in the Gothic stories by Edgar Allan Poe. The definition
of the term «concept» is given and the main actualizers of concepts are
highlighted. The study of concepts is an important contribution to the study
of the peculiarities of the author’s worldview. In order to present the
researched concept, an analysis of the most common linguistic means is
carried out, as well as the potential additional meanings they acquire in
the author’s works.

Key words: concept, worldview, idea, verbalization, actualization.

IloctamoBka mnpoGaemu. JlocmmxeHHa JIHTBaJbHUX 3aco0lB
perrpe3eHTalrli KOHIIEIITYy B MOBI HHWCbMEHHHWKAa IIPHUBEpPTae yBary
JOCTITHUKIB, OCKIJIbKH IIe [J03BOJIAe 10eHTHU(IKYBATH  IPUHIIUAIIN
oprauisaini 1HIUBIAYyaJIbHO-aBTOPCHKUX KOHIIeOITOCcdep. 3OaTHICTD IIEBHUX
el OoTpHUMyBATH OOOATKOBI CMHCIM B XYyHOKHIX TBOpax Hamae Im
0COOJIMBOIO XapaKTepy 1 JO3BOJISIE BUABUTH CBITOTJIAI IMChMEHHUKA.

Basgkmuso mam’saTaTt, 110 po3yMIHHS XYOIOKHBOTO TBOPY — IIe IIPOIIEC
B3aeMO/ll MK yuTadeM 1 KoHIlerrTocpepaMu aBTopa. dmray HaMaraerbes
BIJIIOBICTH Ha IIMTAHHS IIPO Te, III0 aBTOP XOTIB CKa3aTH, 1 IIpo Te, K BIH
0auuB CBIT, BUKOPHCTOBYIOUHM CBOl JKUTTEBl 3HAHHS Ta J0CBlA. lHmmmm
CJIOBAMH, YUTAY 0AYHUTH CBIT TBOPY Ta aBTOpPA Yepea IIPU3MY OCOOKMCTOI TOUKH
30py.

Ananida ocrammHix pgocaigskeHs i myosaikamii. JocmmxeHHs
Ipo0JIeMH aBTOPCHKUX KOHIIEITOCep, BU3HAUEHHS IIOHATTS KOHIIEIITY Ta
METO/IB I0ro JOCJIIKeHHsI IIpHBePTaJH yBary IIPOBIIHHUX JIHTBICTIB (A.
Bexounrka, A. IIinropaa, C. #Kabortuncebka Ta 1mim). Hespaskaoun Ha 11€,
IUTAHHA BepOaJsi3alili KOHIIEIITY 3aJIUIIAEThCA HeJOCTATHBO BU3HAYEHIIM.
OcHOBHUMEH HaIPAMKAMH OOCIIIKEHL Yy IThbOMY IIJIaHl € OIIMC CIIOCOO1B
BepOaJsTi3alili KOHIIEIITIB y IIEBHOMY OUCKYpPCl Ta BHUSABJIEHHS 0COOJIMBOCTEH
IX CTPYKTYpPYBaHHH.

Mera Ta 3aBmaHHA crarti. Meroroo HOCTIIKEeHHS € BUSABJICHHS
0co0JIMBOCTE MOBHHX CIT0c001B mpeacTaBiieHHsa Kouienrty CTPAX y TBopax
Enrapa Amnmana Ilo. JocmimkeHHss copsMoBaHe Ha 1) aHal3d MOBHUX
3aco01B, skl Enrap Anmau Ilo BUKopucTOBYye I Iepeaadl pI3HUX ACIIeKTIB
cTpaxy: Bl (pI3MYHUX BIAUYTTIB OO IICUXOJIOTIYHUX CTAHIB I'epoiB; 2) aHAJI3
KOHTEKCTYAJIbHOTO BUKOPHUCTAHHS MOBHUX OIUHHUI JIJI BUABJICHHS IXHBOI
CEeMaHTUYHOI HACHYEHOCTI Ta €eMOIIIHOr0 BILJIMBY y IIPOIECl CTBOPEHHS
ABTOPCHKOI KAPTUHU CBITY IIMChMEHHHUKA.

Buxian ocHoBHOro marepiasy. KoHIenT — 11e CyKyIIHICTE IIPOIIECiB
KOHIIENITyaJTi3allli Ta KaTeropmaalillli CBITY JIIOJWHOI, K1 IIOCTIHHO
B3aeMmomitorh. K. Cemip cTBepskye, IO KOHIIEOT MICTHTH y €001 THCSIYl
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pe3yabTaTiB MI3HAHHSI, 1 I8 KUIbKICTE Juiie 301LIbinyeTrhea (BNC: Science
and Education, a New Dimension). JIiIHrBlcTHYHE IOCTIIKEHHS KOHIIEIITIB
JomoMarae BUABHUTH, SK 3HAHHS OPraHi30BaHlI y MOBJIEHHI, a TaKOMK
BUSIBUTH, AK KYyJbTYPHI Ta KOTHITMBHI UYHHHHKK BILIMBAIOTHL Ha
dopMyBaHHS KOHIENTYyaJbHUX CTPYKTYp. Hampuriaan, KorHITHBHA
JIIHTBICTUKA BUBYAE a0CTPAKTHI IIOHATTS, TaKl IK IIPOCTOP, Yac 1 KOJILOPH,
Jyepe3 aHaIl3 KOHIENTIB. AHaJ3 MOBHHX KOPILYCIB, €KCIIEpHMEHTaJbHI
IICUXOJIIHTBICTHYHI JOCIIIKEHHS Ta 1HIII MEeTOIU MOKYTh OyTH IIIIPYHTIM
IOCTIIKeHb, SKI HaMaraloTbCd PO3KPUTH CTPYKTYPHY OPTaHI3aIllo
roumentiB (Cayxaii, 2002. c. 462).

Crpax, 4K oOWH 13 KJIIOYOBUX IICUXOJIOTIYHMX YHHHHKIB ¥
IIOBCAKJIEHHOMY KHTT1, OTPHMY€E CBOIO AKTyaJIi3alfio y 0ararboX KOPOTKHUX
tBopax Enrapa Asumama Ilo. 3maTHicTh BinTBOpOBaTH CTpax 1 Te, SIK BIH
OB SI3AHUM 3 1HIIUMHU aCIeKTaMHU JIIOJCHKOI'0 JOCBIAY, € BAKJIMBOIO PHCOIO
tBopiB Enapa Anmana Ilo. Ile poOuTh cTpax BasKJIMBOIO YaCTUHOKI CIOKETY
Ta IICUXOJIOTIYHOTO PO3BHUTKY IIEPCOHAKIB, IIIKPECTIOI0YH MOTO POJIb Y
popMyBaHHI 3araJIbHOr0 MOPAJIHLHOIO Ta €MOIIMHOI0 KOHTEKCTY OIOBlIaHb
(Isamrenxo, 2003, c. 108).

Jocmmxenusa rkouienrochepu Enrapa Asurana Ilo ecBiguuTs mpo Te,
110 HAMSICKpaBiI 11el BUKJINKAH]I 0COOMCTUMU TPYIHOIIIAME INCHbMEHHUKA.
Paumsa cmepts #ioro 0aTbKIB, MOJIOIOI OPY:KHMHM Ta IIPHUHOMHOI MaTepl
BILIMHYJIa HA MOTO TBOPYICTH, CTBOPHUBIIIK B MOT0 04axX KOHKPETHUI o0pas 1,
MOKJINBO, HauOliabinmuii ctpax Earapa Ilo. «I become insane with long
intervals of horrible sanity», — 11e ogHAa 3 1Or0 BIIOMUX ITATAT.

TaxuMm YMHOM, IIOHATTS «CTPax» € BLIOOpaKeHHSM IIOTPSACIHDb, AKl
nepexus Enrap Anan Ilo, a Takosx BupaskeHHSM HOro 0COOMCTHX CTPaxiB,
SIKl HapJacTiine IoB’sa3aHl 31 cMepTio. IIuchbMeHHNK BHUKOPHCTOBYE HU3KY
HoMIHAI#, 110 akxryamiayooTh kouient CTPAX, wmampuxmanm fear,
tremulousness, horror, terror, awe, nervousness, disconcerts, anxiety TOIIIO.
Ilopssn 3 1mmM, 3BepraeMo yBary Ha PI3HOMAHITTA Ta YaCTOTHICTH
eKCIIPeCUBHUX 3acO00I1B 1 CTHJIICTUYHHUX IIPUHAOMIB, 3a JOIIOMOTOI0 SKHX
axryamidoBano koHient CTPAX. Tax, aBTop BHUKOpHCTOBye Oararto
MmeTadop, emiTeTiB, IPOTHCTABJIeHDb, IIOBTOPIB 1 IIOPIBHSAHL, IO0 OIIMCATH
CTaH Kaxy B CBOIX TBOpax.

Jo mpurnanmy, omoBimamHa «The Tell-Tale Heart» e BiogoMum
OPUKJIAJI0M  BHKOPHUCTAHHS  MOBHHMX  3acCO0lB  [JIsI  JeMOHCTpaIlrli
IICUXOJIOTIYHOT0 HAMIPYKEeHHs Ta BHYTPIIIHBOIO KOHQJIKTY TOJIOBHOTO
repos. Jljs IocuiieHHS eMOIIHHOI 1HTEHCHBHOCTI TEKCTY Ta CTBOPEHHS
aTMochepr TPHUBOTH Ta CTPAXy aBTOP BHKOPHUCTOBYE IIMHPOKHUHN CIIEKTP
obOpaasis 1 metadop. o npuriaany, Enrap Anmau Ilo onmcye crape moacbke
OKO sk «the eye of a vulture» (oko mraxa ImagaJbHUKA), BUKOPUCTOBYIOUM
MeTacopy, IM00 MIAKPECTUTH 3arpo3JIMBY Ta KaxXJuBY cuTyarnio. Ila
MeTacpopa BlmoOpaskae IICUXOJIOTIYHHM CTAH T'OJIOBHOI'O T'eposi, MOT0 CTpax
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(«The Tell-Tale Heart»).

YV tBopl1 «The Masque of the Red Death» wonmenr CTPAX
eKCILIIKOBAHO 300paskeHHAM CeMH KIMHAT IIajIaily, KOsKHA 3 IKHX Mae CBIi
0CcOo0JIMBHUE KoJI1p 1 aTMoccepy. Lle MokHaA po3rasagaTi Sk MOBHY MeTadgopy
IJI BlOoOpaskeHHs IJIMHY Yacy Ta HAOJIMKeHHS MOMEHTY cMepTl. Takmi
BHUPA3HUM MOBHUU apceHasl He JuIile (opMye 3aragkoBy aTMocdepy Ta
BUKJIMKAE €MOINNHY HAOPyry, ajie M PO3IIMPIE PO3YMIHHS IIPUXOBAHUX
11eil TBOPY, IPOBOKYIOUM YMTAYa Ha pedJieKciio Hald 3arajJIbHOJIIAChKIIMI
apooaemamu (Lakoff, 1993, p. 223).

Buxopucranusa meracgop € BaKJIMBUM MOBHHM IIPUAOMOM, SKHH He
JIMIIIe CTBOPIOE aTMoccepy HMOoro OIOBLIaHbL, ajie M JoIIoMarae 3po3yMiTH
IICUXOJIOTIYH]1 0COOJIMBOCTI IIEPCOHAKIB 1 IXH1 BHyTpiurHl KoH@IikTH. JIa
JIOCSATHEHHS IT1el MeTH aBTOP TaKO0K BUKOPHCTOBYE 1HIIN CTUJIICTUYHI 3aC00H,
1110 HaJJa€e TeKCTy PLI0CO(PCHKOro 3MICTY 1 €CTeTUYHOI IPUBAa0IMBOCTL. Takum
YUHOM CTBOPIOETHCA BITUYTTSA BHYTPIIIHBOIO CBITY OMNOBIIAaHBb, SKUH
OXOILIIOE CKJIAJHI IICHUXOJIOTIUHI TAa €MOINMH] TeMH, BHUXOOAYN 34 pPaMKH
MOBH.

Oco0/IMBOI0 YACTOTHICTIO BU3HAYAKIOTHCS EINTeTH, SIK1 aKTyasi3yIoTh
kourent CTPAX 1 HagamoTe [IOJATKOBUX XAPAKTEPHUCTHUK  HMOTO
PISHOMAHITHHM O3HakKaM. Kireru 1epemaioTh NOEeBHHI HacTpi abo
eMOIIIMHUMA CTaH, I0 [J0Ja€ TPHUBOKHOI aTMocdepu [0 OIIOBIIAHHI.
Hanpurnan: deep and dreadful obscurity, melancholy house, misty and
seductive streets, vast vacant eye, unutterable horror, inwardly shudder,
shuddering terror Tomo. BukopucTaHHS NTPHUKMETHHKIB BHIIOTO Ta
HAWBUIIOIO CTYIIEHIB TAKOK IIACHUJIIOE €MOIo cTpaxy: the most hideous of
fates, more fearful fate, the most horrible plan, more fearful images.

Bepo6amizamia koumenty CTPAX B omoBimanuax Enrapa Ammama Ilo
3IIMCHIOETHCSA TAKOMK Yepe3 OMKC M MepCOHAaKIB Ta IXHIX (pi310JIOTIUHUX
peakInii Ha sKaxXJIUBI1 Ho/dl1, a He 0e3mocepeIHbO Yepea OIKC IIOUYTTSA CTPaXy:
«I heard all things in the heaven and in the earth. I heard many things in
hell. How, then, am I mad? Hearken! And observe how healthily — how
calmly I tell you the whole story.» (Poe, 1994, p. 256).

BucuHoBxku pociaim:xkeHHdA. Y X0l JOCHLIKEHHS O0COOJIMBOCTEH
BepOamaaiii kourenty CTPAX B xKopoTrkux omosBimanuax Earapa Amnana
IIo BusBIIEHO, III0 AJIs ITOCHUJIEHHS €MOINMHOr0 BILIMBY Ha YHUTadvYa aBTOP
BUKOPHCTOBYE K IIPSAMI1 HOMIHAIIII eMOIIll CTpaxy, Tak 1 HU3KY CTUJIICTUYHUX
1HCTpyMeHTIB (emmiTeTiB, TimepOos, mertadop, cuMBoJiB). OKpiM IIHOTO,
3aJIydeHHs o0pasiB Ta aJIeroplil J03BOJISE CTBOPIOBATHU CKJIAIHI Bl3yaJIbHIl
300paskeHHsa TpuBorm Ta crpaxy. Earap Ammam Ilo BMmizo mepenmae
IICUXOJIOTIYH] CTAHM IIEPCOHAKIB 1 IXHI BHYTPIIIHI CTpaxu 3a JOIOMOTOIO
MOBHEX OJMHUIIb PI3HUX PIBHIB. IXHe BUKOPHUCTAHHS JOIIOMATAE POSKPUTH
BHYTPIIIHIN CBIT II€PCOHAKIB 1 BIATBOPUTH IXHI IICMXOJIOTIYHI CTaHH. 3a
JIOIIOMOTI'0I0 ITHX JIIHTBICTHYHUX IIPHUHOMIB CTBOPIOETHCSA aTMocdepa CTpaxy,
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dKa 3aJIHIIae YuraviB Hebaimy:xkmMmu. Kpim Toro, mi mpuiioMu poOJIATH
onoBinauua Enrapa Ilo O11b1 skMBHME Ta BUPA3SHUMU. Woro cTuis muchbMa
BHUPI3HSIETHCS BHCOKOI eKCIPECHMBHICTI0O Ta 3OAaTHICTIO CTBOPIOBATH
HEIIOBTOPHY aTMmocdepy, sSKa 3aJIfiliae yurada Il BILIMBOM CTpaxy Ta
HEIIeBHOCTI.

IlepcnekTBY mOogaJIbNIMX PO3BiOK Y BU3HAYEHOMY HAIIPAMI.
[Toganpmn mocalmKeHHs MOMKYTHh OyTH CIIPSIMOBAHI Ha BCEOIUYHMII aHAaJI3
roHIenrocdepu TBopiB Enrapa Asmtauma Ilo 3 MeToio BUSABIIEHHS KOHIIEIITIB,
cymixHNX 3 KoHIlenToM CTPAX, Ta BcTaHOB/IEHHS IXHBOI POJI1 Y CTBOPEHHI
KOHIIEIITYAJIbHOI KapTHUHMN CBITY IIHMCbMEHHHKA. Takuii Mmiaxia J03BOJIATD
rIuoIIe 3po3yMiT MOBHY crpareriio Exrapa Ammama Ilo ta ii BiiuB Ha
CIIPUHAHATTS TBOPIB UUTAYUEM.
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METOJIINYHI CTYIII

Abramova A.V.
H.S. Skovoroda Kharkiv National Pedagogical University

WAYS TO OVERCOME UNEQUAL STUDENT PARTICIPATION
IN ENGLISH CLASS

Summary. Unequal student participation remains a persistent
challenge in educational settings despite efforts to foster inclusive learning
environments. The study is an attempt to solve the issue by examining
factors contributing to uneven participation and proposing effective
strategies to promote inclusivity in English language classrooms. The
author identifies barriers to participation, such as lack of confidence, fear
of judgment, and biased group dynamics, and proposes some strategies
which increase learners’ engagement. The effectiveness of the strategies is
verified via a four-week intervention conducted with 5th grade students in
Kharkiv, Ukraine.

Key words: basic school students, inclusivity, student participation,
teaching English.

Anorania. HeommaxkoBa yvacrs yuyHIB y IIpollecl HABYAHHS
3aJIUIIIAETHCSI 3HAYHOIO IIPO0JIEMOI0 B OCBITI IIONPH 3YCHUJLIS CIPHUATH
IHKJIIO3UBHOMY HaBYaJbHOMY cepemnoBuilly. Po3Binka e cipo0oo po3B’si3aTu
O3HAYEeHy IIpo0JeMy ILJIAXOM BH3HAYEHHs (PpaKTOpiB, IO IIPU3BOLSATH 10
HEpI1BHOI yd4acTi, 1 y3araJibHeHHS e(peKTUBHUX CTpaTerii, Kl CIIPHUIIOTH
1HKJIIO3MBHOCT1 IIJ Yac HAaBYAHHS aHIJIIHACHKOI MOBH. KEdeKTuBHICTH
3aIpPOIIOHOBAHMX CTPATEriili IepeBIpeHO IILISIXOM YOTHPHUTHKHEBOTO
eKCIIEPUMEHTY, IIPOBEIEHOT0 3 YUYHAMU OCHOBHOI IIIKOJIM B M. XapKIB
(Vkpaina).

KarouoBi cioBa: yd4HI OCHOBHOI IITKOJIHM, 1HKJIIO3UBHICTB, Y4acTh
VUYHIB, HABYAHHS aHTJIIHACHKOI.

Statement of the problem. An essential element of educational
practice revolves around fostering inclusivity, aiming to ensure that each
student, irrespective of their background or abilities, has an equitable
opportunity to actively engage in the learning process. However, the
unfortunate reality persists: unequal student engagement continues to be
a significant challenge in education. This prevalent issue highlights a core
concern for those striving to establish learning environments that value
diversity and enable all students to thrive. Particularly in today’s climate
marked by heightened awareness of social justice and equity, addressing
disparities in participation has become increasingly crucial within the
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realms of educational research.

Review of literature. Many scholars have explored the issue of
unequal student participation (Ellis & Fotos, 1999; Ellis, 2012; Mackey,
2013). Some researchers have also focused on the provision of practical
solutions to bridge participation gaps (Adams, 2016; Doérnyei, 2005;
McCroskey, 1992). Notably, much of the current literature pays particular
attention to specific aspects related to student engagement. It has been
argued that unequal participation stems from differences in student
motivation, language proficiency, and confidence levels (Owens, 1992). The
surveys conducted by Freire (2018) have shown that certain students,
particularly those with lower English proficiency levels, are more likely to
participate less frequently in classroom discussions. McCroskey and Baer
(1985) suggested that willingness to communicate is like a personality trait,
similar to being introverted or extroverted, where people naturally tend to
talk more or less. To measure this, they created the willingness-to-
communicate scale, which asks about communication in different
situations like public speaking, meetings, group discussions, and one-on-
one conversations with strangers, acquaintances, and friends. The scale
has 20 questions, where participants rate their willingness to communicate
on a scale from 0% to 100%. McCroskey (1992) proved the scale is reliable
and valid for measuring willingness, and nowadays, it is widely used in
research.

Many researchers have also pointed out the impact of cultural and
social factors on student engagement, with marginalized or minority groups
often facing additional barriers to participation (Ellis & 1999; Ellis, 2012;
Mackey, 2013). Recent attention has focused on the provision of inclusive
teaching practices to address unequal participation. Zarrinabadi and
Pawlak (2021) highlight the importance of creating a supportive and
equitable classroom environment where all students feel valued and
encouraged to contribute. Ellis and Fotos (1999) emphasize the role of
teacher intervention in promoting balanced participation, suggesting
techniques such as group work and peer collaboration to facilitate more
equitable engagement.

Some studies looked into how willing students talked in class and how
the type of activity affected this. As noted by Dornyei and Korsmos (2000),
whose study involved English learners in a Hungarian school, students’
willingness to speak was influenced by how they felt about the tasks they
were given. Later, Dornyei (2005) suggested that different kinds of
activities might make students more willing to talk and try different ways
of speaking.

Together, these studies show that unequal student participation is
influenced by wvarious factors like willingness to communicate and
classroom dynamics. Overall, they emphasize the need for inclusive
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teaching strategies and highlight the importance of understanding student
engagement to design effective teaching approaches. The evidence suggests
that addressing participation gaps requires tailored interventions and
inclusive practices.

Aim and objectives. The aim of this research is to identify barriers
to equitable student participation while their learning English, and to
design effective techniques that promote more inclusive classroom
environments. The objectives are: a) to identify the factors which lead to
students’ unwillingness to participate actively; 2) to explore how group
work 1s organized; 3) to outline and check the effectiveness of the
techniques which help increase students’ participation level.

Research methodology. The research was conducted over a four-
week period in October 2023 as part of a teaching practice in School Ne 99
in Kharkiv, Ukraine (within distance learning). 9 basic school students took
part in the study, including 4 girls and 5 boys all of whom were in Grade 5,
aged between 11 and 12 years old. Their level of English language
proficiency was Al. Ethical principles were strictly adhered to in this study
to ensure the safety and dignity of all the participants.

At the beginning of the experiment, the participants were observed
during their regular lessons of English. Over the course of five lessons, a
recurring issue was identified which was unequal participation among
students during classroom activities. Some students appeared hesitant to
engage actively, while others dominated discussions, indicating a
significant disparity in participation levels within the classroom. The
hesitant students often displayed signs of discomfort or lack of confidence
when prompted to contribute to discussions or activities. On the other hand,
the more vocal students tended to monopolize the conversation, potentially
stifling the participation of their peers. This observation highlighted the
need to address the unequal distribution of participation and foster a more
inclusive environment where all students feel empowered to contribute.
This observation highlighted the need to delve deeper into understanding
the factors contributing to this imbalance in participation, laying the
groundwork for subsequent data analysis and intervention development.

To achieve the 1st and the 2nd objectives, an anonymous pre-
experimental questionnaire was developed and administered. Since the
students’ level of English is A1, the questionnaire was in Ukrainian. This
questionnaire facilitated the collection of quantitative and qualitative data.
The results are presented in detail in Table 1.
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Table 1
Results of Pre-Intervention Questionnaire
Questions Results
1. Why are some students reluctant to participate in class?
a) Fear of being judged by the teacher 4 (44.4%)
b) Fear of being judged by other students 3 (33.3%)
¢) Lack of confidence in English skills 5 (55.6%)
d) Lack of interest in English 4 (44.4%)
2. How comfortable are you with taking part in conversations
in English?
a) Very comfortable 6 (66.7%)
b) A little comfortable 3 (33.3%)
¢) Not comfortable at all 0%
3. How often do you notice that your English teacher only
asks the same students to answer questions or participate in
conversations? 1(11.1%)
a) Often 2 (22.2%)
b) Sometimes 4 (44.4%)
c) Rarely 2 (22.2%)
d) Hardly ever
4.In your opinion, how does your English teacher usually
form groups in class?
a) The teachers forms groups herself 6 (66.7%)
b) The groups are formed randomly 2 (22.2%)
¢) We choose which group we want to work in ourselves 2 (22.2%)
5. Do you think that working in groups helps or hinders your
participation in English lessons?
a) Helps 3 (33.3%)
b) Hinders 6 (66.7%)
¢) It does not affect 0%
6. What strategies do you think could encourage more
students to actively participate in English classroom
conversations? 5 (55.6%)
a) Creating a supportive environment 3 (33.3%)
b) Rewarding participation 6 (66.7%)
c¢) Encouraging students who are less likely to speak to
share their views 3 (33.3%)

d) Using technology (e.g. online voting)

The results of the questionnaire indicate that the students are
reluctant to participate for various reasons, such as fear of being judged by
other participants of the educational process (the teacher or other learners),
lack of confidence, and lack of interest. Some students opted for one reason;
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while others stated that they were unwilling to take part in the lesson for
a combination of factors. The majority of the participants (66.7%) reported
feeling very comfortable during English class conversations, whereas a
significant portion (33.3%) still felt only a little comfortable. A third of the
participants often or sometimes observed teacher bias when selecting
students for participation. Two thirds stated that the teacher usually forms
groups herself. The same number of the respondents believe that group
work only hinders their participation level. The most preferable strategies
which may activate participation among students are creating supportive
atmosphere chosen by 55.6% students, and encouraging less silent students
to speak up, which was chosen by 66.7% of the respondents.

The results of the questionnaire were taken into account while
developing a set of strategies for intervention. These strategies include:

1. Diverse group formation. We implemented various methods for
forming groups in class, such as teacher-led grouping, random selection,
and allowing student choice. This ensured that students of different
abilities and confidence levels were distributed evenly across groups,
promoting equal participation.

2. Peer support. We encouraged students to support each other to
participate actively in English lessons. This approach fostered a supportive
environment where students felt comfortable and empowered to engage in
classroom activities without fear of judgment.

3. Encouragement of quiet students. We actively encouraged and
facilitated participation from quieter students by providing opportunities
for them to speak and share their perspectives. This included assigning
specific roles or tasks that required verbal contributions and providing
encouragement and praise for their contributions.

4. Use of technology. We incorporated technology into classroom
activities to engage students. This included interactive learning platforms,
online polls or surveys, and multimedia resources that catered to different
learning styles and preferences.

5. Teacher modeling and feedback. We modeled active participation
behaviors and provided constructive feedback to students. By
demonstrating effective communication skills and encouraging risk-taking,
1t was aimed to cultivate a supportive learning environment where
students felt empowered to contribute.

Throughout the process of implementing these methods and
techniques, we closely monitored student feedback and adjusted our
instructional practices accordingly. Continuous reflection and
improvement were key components of the approach, ensuring that we
remained responsive to the changing needs of the students and the
dynamics of the classroom environment.

The effectiveness of the strategies we implemented was assessed via

44



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

post-intervention questionnaire, whose results are presented in Table 2.
Table 2
Results of Post-Intervention Questionnaire
Questions Results
1.How comfortable are you now with taking part in
conversations in your English class?

a) comfortable 8 (88.9%)
b) somewhat comfortable 1(11.1%)
¢) not comfortable at all 0%

2. Do you think that working in groups now helps or hinders
your participation in English lessons?

a) Helps 6 (66.7%)

b) Hinders 0%

c) It does not affect 3 (33.3%)
3. Do you feel more willing to participate in class now?

a) Yes 8 (88.9%)

b) Not sure 1(11.1%)

c) No 0%

The results reveal that the majority of students (88.9%) reported
feeling comfortable when participating in conversations in their English
class. Only a smaller portion (11.1%) indicated being somewhat
comfortable. This data suggests that after the intervention, most students
felt at ease engaging in English class discussions, which is a positive sign
for classroom participation and learning outcomes. What is more, there
were no students who believed that group work was an obstacle to their
participation, which can also be considered an improvement in students’
attitude to collaborative practices. A great number of students (88.9%)
stated that they felt more willing to participate in English classes. Only a
small part (11.1%) expressed uncertainty about their desire to participate.
This leads to the conclusion that the applied strategies are effective.

Discussion. The results of the study indicate significant changes in
students’ perceptions and behavior after the intervention. Prior to the
intervention, a significant proportion of students were reluctant to actively
participate in class activities, citing factors such as fear of judgment, lack
of confidence and unfair distribution of participation opportunities.
However, after the intervention, there was a marked increase in students’
comfort level with participating in English class conversations, with the
majority of students indicating that they felt “comfortable” or “somewhat
comfortable”. Furthermore, there was a significant shift in students’
perceptions of group work, indicating a growing recognition of its benefits
In enhancing participation.
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Conclusions. In conclusion, this research emphasizes the
significance of targeted interventions to improve student participation and
inclusivity in English language classrooms. By fostering confidence, peer
support, diverse group formations, and addressing biases, educators can
create engaging environments where all students feel valued and
empowered to succeed. These insights provide practical guidance for
educators aiming to enhance participation and learning outcomes in
English language learning settings.

Further research may involve identifying the techniques which may
enhance students’ engagement while doing home assignments.
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DEVELOPING STUDENTS’ LISTENING SKILLS USING
YOUTUBE BLOGS

Summary. The article deals with the issue of teaching listening to
basic school students with the use of YouTube videos. The author identifies
the common difficulties students experience while acquiring listening
comprehension skills and suggests some ways of integrating YouTube blogs
in teaching English. The effectiveness of the recommendations is verified
via conducting an intervention.

Key words: basic school students, listening comprehension skills,
teaching English, YouTube blogs.

Asoramig. Y crarrl JOCHIIKeHO IINTAHHS HABYAHHS ayJil0BaHHSI
VYHIB OCHOBHOI ITIKOJIM 3 BUKOPUCTAHHAM BiZeo Ha maatdgopmi YouTube.
ABTOpKa BH3HAYa€ TUIIOBI prz[Homl 3 AKMMH CTHKAIOTHCS YUHI Y IIPOIleCl
OIIAaHYBAaHHS BMIHHAMH ayIilOBaHHS, 1 IIPOIOHYE IILJIAXK 1HTerparri
YouTube Osorie y HaByaHHSA aHIVIHACBKOI MOBU. EQeKTHUBHICTD
PEeKOMEeHIAIN  IepeBlpeHO  ILJIAXOM  IIPOBEIEHHS  MEeTOJUIHOTO
eKCIIEpHUMEHTY.

KarodoBi cioBa: yuyHI OCHOBHOI IITKOJIM, BMIHHS ayIll0OBaHHA,
HaBYaHHSA aHTJIHCbK0l MoBH, YouTube Osorm.

Statement of the problem. In today’s digitally driven era, where
information flows continuously and communication channels abound, the
ability to listen actively and attentively has become increasingly vital.
Listening skills are a cornerstone for academic success and personal
development. With the birth of multimedia platforms like YouTube,
educators are presented with a dynamic toolset to enhance traditional
teaching methodologies. The integration of video content into educational
frameworks holds promise in engaging students on a multisensory level,
exceeding traditional exercises that some students may find either boring
or outdated. By using visual and auditory elements such as YouTube blogs,
educators possess a powerful tool to captivate students’ interests while
sharpening their ability to comprehend spoken language in diverse
contexts.

Review of literature. Many researchers highlight the importance of
listening skills in people’s everyday communication processes. Two oral
communication skills (listening and speaking) are also associated with
interpersonal influence, and influence is a critical competency in achieving
success (Costigan & Brink, 2020). For example, the study conducted on
accounting students emphasizes the significance of acquiring soft skills,
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specifically underscoring the development of listening skills (Stone et al.,
2013, p. 188).

Scholars also emphasize that video documents can be a better choice
for practising listening comprehension in language classes because they
enhance comprehension by visualizing audio information and explaining
its content while helping learners form ideas. Overall, video materials are
superior for listening practice, offering advantages such as reduced fatigue,
accommodating more characters without confusion, and minimal
distraction. Teachers should also consider benefits of videos in presenting
cultural elements and fostering speaking skills (Rahmatian & Armium,
2011).

Another study explores the use of video materials in foreign language
learning, highlighting their integral role in modern education. It
emphasizes their ability to engage students in all four communicative skills
— speaking, listening, reading, and writing — while offering flexibility based
on frequency and content. Video integration enhances individualized
learning, motivates students, and fosters sociocultural competence and
memory skills. Overall, their use enriches lessons, adds realism, and
stimulates both auditory and visual senses, ultimately enhancing student
engagement and language acquisition (Pubaaka, 2021).

The research, conducted by Nofrika (2019), explores the types of
YouTube videos frequently watched by EFL students, and the
characteristics of English proficiency enhanced through viewing them. The
findings reveal that students predominantly engage with videos in art and
humanities, social sciences, and vlogs, leading to improvements in
listening, speaking, pronunciation, vocabulary, and grammar skills.
Moreover, students gain confidence and new insights, demonstrating
problem-solving abilities and expanded knowledge. The study highlights
the utility of YouTube as a learning tool for both students and teachers,
offering insights for classroom integration and future research avenues
(Nofrika, 2019).

One more study investigates the impact of using authentic and non-
authentic videos on English listening skills and foreign language listening
anxiety levels across different proficiency levels (Polat & Eristi, 2022). The
findings suggest that authentic videos effectively enhance listening skills,
particularly at higher proficiency levels, while reducing listening anxiety.
Additionally, a strong relationship between listening skills and other
language skills emerges, with experimental groups showing significantly
greater development.

In the realm of employing video resources in education, teachers often
confront the decision of whether to incorporate captions. A quantitative
study investigating the impacts of captioned movies on listening
comprehension indicates a current lack of definitive guidance. However, an
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overall suggestion emerges: to avoid potential overuse of captions, it is
recommended that videos be presented alternately with and without
captions (Janfaza et al., 2014). Moreover, the findings from the research
investigating the effectiveness of captions reveal that the outcomes and
1mpacts may exhibit variance among students, depending on individual
differences in memory capacity and cognitive processing styles (Kam et al.,
2020).

It 1s also important to mention that in one of the researches, students
showed enthusiasm towards before, during, and post-listening exercises,
which notably enhanced their listening comprehension. Furthermore, they
expressed appreciation for activities that facilitated simpler learning
experiences by enabling them to listen to materials and take notes
effectively (Movva et al, 2022).

Together these studies examine how video materials impact students’
listening skills, emphasizing their role in comprehension and anticipation
as well as engaging students, boosting their confidence, and enriching
vocabulary. The evidence presented in this section suggests that the use of
authentic videos 1improves listening skills and reduces anxiety,
contributing to overall language proficiency.

Aim and objectives. This study aims to explore ways of developing
students’ listening skills using YouTube blogs to make lesson materials
more engaging. To achieve the aim, we set the following objectives: 1) to
find out students’ preferences in the choice of YouTube videos; 2) to outline
the difficulties students may experience while watching authentic blogs on
YouTube; 3) to suggest the ways of integrating YouTube blogs in teaching
listening to basic school students and to conduct an intervention to check
whether these strategies are effective.

Research methodology. The study was conducted in Kharkiv
lyceum Ne 99 (within distance learning) for a period of 4 weeks of a teaching
practice, in September-October 2023. All the participants were 5th grade
students (10-11 years old, 4 girls and 5 boys). The level of their English
proficiency was A2. Students were informed about the following work and
ensured confidentiality and anonymity while the research process. The
research participants’ dignity was prioritized and no one was subjected to
any harm whatsoever.

The description of the stages of the research is provided below.

Identifying the problem. The first step was observation to identify
the problem in the classroom. The class was observed for 2 lessons and the
focus was on students’ listening skills. The attention was particularly
drawn to the students’ understanding of the teacher’s and other students’
speeches as well as audio activities during the lesson. In order to explore
the peculiarities of students’ listening comprehension, a pre-experimental
questionnaire, whose results are presented in Table 1, was conducted. The
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students were asked to take a 5-scale test to evaluate their personal
perception of their listening skills.

Table 1
Results of the 1st Pre-Experimental Questionnaire
Questions Answers and results
Always | Often Sometimes | Rarely | Never | Total

I understand 1 3 2 2 1 9
everything (11.1%) | (33.33%) (22.22%) (22.22%) | (11.1%) | (100%)
when the
teacher talks.
I understand 1 5 1 1 1 9
everything (11.1%) | (55.56%) (11.1%) (11.1%) | (11.1%) | (100%)
when my
classmates talk.
I understand 1 2 3 2 1 9
everything (11.1%) | (22.22%) (33.33%) (22.22%) | (11.1%) | (100%)
when I listen to
the audio
during the
lesson.

As we can see from Table 1, students have different levels of listening
comprehensions skills which results in the necessity to tailor instruction to
the individual needs of every student.

Understanding students’ preferences in videos and identifying
challenges that may occur while watching them. The next step
ivolved achieving the 1st and the 2rd study objectives. The students were
given the second pre-experimental questionnaire. The students were asked
to answer 9 questions to evaluate their personal preferences and
experiences of watching English-language videos, YouTube video blogs, in
particular.

According to the results of the questionnaire, the most popular topics
among the participants were funny videos (4 students (44.4%)) and video
game streams (4 students (44.4%)). 2 students (22.2%) wrote ‘cartoons’ and
only 1 student (11.1%) did not watch YouTube at all.

Answering the question about the frequency of watching YouTube
videos in English, 7 students (77.8%) stated that they never watched it at
home, 1 student (11.1%) mentioned that he watched it once a week, and
another participant (11.1%) pointed out that he watched YouTube videos in
English once or twice a month. What is more, all 9 students (100%)
admitted that they did not watch YouTube videos at the lessons of English.

The results of the questionnaire also indicate that while listening, 8
(88.9%) students experienced difficulties with understanding vocabulary
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and grammar. 2 of them (22.2%) stated that it happened rarely, 1 student
(11.1%) admitted having constant difficulties. For the rest of the students,
these aspects were often (2 students (22.2%)) or sometimes (3 students
(33.3%)) challenging.

Implementation of YouTube videos into the lessons. The
Iintervention was created as 2 online lessons. It was aimed to enhance
students’ participation and understanding of the authentic speech with the
use of YouTube video materials. The lessons included the following points
connected to listening comprehension:

1. Pre-listening stage.

e Objective: Provide context.

e Activity: Predictive questioning based on the title and thumbnail.

e Technique: Students make predictions about the content together,
discussing what they expect to hear and see.

2. While-listening stage.

e Objective: Focus on comprehension and listening skills.

e Activity: Watching the selected YouTube video and answering
questions.

e Technique: Students answer specific questions about the main
1deas, details, and vocabulary.

3. Post-listening stage.

e Objective: Synthesize information and apply critical thinking.

o Activity: Creative project based on the vlog theme.

e Technique: Students create their own short vlogs or digital posters
summarizing and reflecting on the content, which they then present to the
class.

4. Interactive Elements.

e Objective: Foster active participation and reinforce understanding.

o Activity: Real-time interactive quizzes (Kahoot) based on the
content.

e Technique: Immediate feedback and discussion of correct and
incorrect answers to reinforce learning points.

The novelty of this intervention lies in its multi-faceted approach that
Iintegrates modern digital tools and commonly accepted pedagogical
techniques. The integration of interactive and multimedia elements to
foster engagement and comprehension differentiates it from traditional
listening exercises.

Techniques and Strategies implemented during these two lessons:

e Interactive Whiteboard Miro was used to facilitate brainstorming
and engagement in a digital space, allowing for collaborative learning and
sharing of ideas.
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e Real-time interactive quiz Kahoot was used to enhance
participation and provide instant feedback, making the listening activity
dynamic and engaging.

e Student-created vlogs encouraged creative expression and deeper
processing of content, as students needed to summarize, reflect, and
produce their own content based on what they have learned.

By incorporating these innovative techniques, the intervention not
only aims to improve listening skills but also to make the learning process
engaging and relevant to the digital age, addressing the needs and
preferences of 5th-grade students.

After the intervention, another questionnaire was conducted in order
to analyze and see if there were any improvements. The results showed
that for 8 students (88,8%) videos were not difficult. Still, 5 students
(55.6%) admitted they had problems understanding vocabulary, and 2
students (22.2%) had difficulty in understanding grammar. All the students
(100%) found watching YouTube videos more interesting than just listening
to the ordinary audio materials. Moreover, the overwhelming majority (8
students (88.9%)) expressed the desire to watch more videos at the lessons
of English.

Findings and discussion. At the beginning of the research,
students demonstrated low confidence and motivation in their listening
abilities, finding listening activities boring and difficult. Many struggled to
engage with English audio and videos, finding them challenging and with
lots of unfamiliar vocabulary and grammar patterns. However, once the
Interventions began and the video materials were implemented into their
lessons, a noticeable shift occurred. The introduction of engaging visual
materials played a crucial role in transforming students’ attitudes towards
listening. As participants worked with materials that were more student-
appealing, they became more willing to watch more videos in English. The
Interactive nature of the lesson materials, such as using interactive boards,
online quizzes, and creating one’s own vlogs, also encouraged their active
participation. As they became more comfortable working with YouTube
videos, their confidence in listening comprehension grew, paving the way
for a more positive and effective learning experience.

Based on the outcomes of this research, several recommendations can
be made for educators looking to enhance listening skills through the use
of video materials:

a. Utilize a variety of video genres that align with students’ interests,
such as funny videos, game streams, and educational content. This
approach can cater to different learning preferences and maintain high
engagement levels.

b. Design pre-listening, while-listening, and post-listening activities
to provide context, focus on comprehension, and encourage synthesis of
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information. Activities like predictive questioning, guided worksheets, and
creative projects can enhance the overall learning experience.

c. Integrate interactive elements such as real-time quizzes and
collaborative digital tools to make listening exercises more dynamic and
engaging. These tools can also provide immediate feedback, reinforcing
learning points.

d. Encourage students to watch English-language videos outside the
classroom as part of their homework. Providing a list of YouTube channels
and videos that are both educational and entertaining can foster continuous
learning and improvement.

e. Pay attention to common challenges such as vocabulary
comprehension. Provide vocabulary support selectively to students with
lower level of language command.

Conclusions. To sum up, the integration of YouTube vlogs into the
teaching of listening skills presents a highly effective approach for engaging
bth-grade students and enhancing their comprehension abilities. The
research demonstrated significant improvements in listening skills and
student motivation, as well as revealed the learners’ strong preference for
video content over traditional audio exercises. By using the strategies
provided, educators can harness the potential of multimedia resources to
create a more engaging and effective learning environment, ultimately
fostering better language acquisition and comprehension among their
students.

References
1. Pubanka, H.B. (2021). JlugakTuka poboTu 3 BlmeomaTeplajiaMHu y
IpoIiecl BUBYEHHS HIMeIIbKol MoBH. Bicnux Ywisepcumemy imeni

Anvgppeoa Hobens. Cepis «lledacoeika i ncuxonoeis», 1 (21), 236—243.
https://doi.org.10.32342/2522-4115-2021-1-21-27

2. Costigan, R.D., & Brink, K.E. (2020). Developing Listening and
Oral Expression Skills: Pillars of Influential Oral Communication. Journal
of Management Education, 44(2), 129-164. Available at:
https://doi.org.10.1177/1052562919890895

3.Janfaza, A., Javidi Jelyani, S., & Soori, A. (2014). The Impacts of
Captioned Movies on Listening Comprehension. International Journal of
Education and Literacy Studies, 2(2), 80—84.
https://doi.org.10.7575/aiac.ijels.v.2n.2p.80

4. Kam, E.F., Liu, Y.T., & Tseng, W.T. (2020). Effects of modality
preference and working memory capacity on captioned videos in enhancing
L2 listening outcomes. ReCALL (Cambridge, England), 32(2), 213-230.
https://doi.org.10.1017/S0958344020000014

5.Movva, S., Alapati, P.R., Veliventi, P., & Maithreyi, G. (2022). The
Effect of Pre, While, and Post Listening Activities on Developing EFL

53


https://doi.org.10.32342/2522-4115-2021-1-21-27
about:blank
about:blank
about:blank

36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

Students’ Listening Skills. Theory and Practice in Language Studies, 12(8),
1500-1507. https://doi.org.10.17507/tpls.1208.05

6. Nofrika, I. (2019). EFL Students’ Voices: The Role of YouTube in
Developing English Competences. Journal of Foreign Language Teaching
& Learning, 4(1), 56—73. Available at: https://doi.org.10.18196/ft1.4138

7.Polat, M., & Eristi, B. (2022). The Effects of Authentic Video
Materials on Foreign Language Listening Skill Development and Foreign
Language Listening Anxiety at Different Levels of English
Proficiency. International Journal of Contemporary Educational
Research, 6(1), 135—-154.
https://doi.org.10.33200/1jcer.567863

8.Rahmatian, R., & Armium, N. (2011). The Effectiveness of Audio
and Video Documents in Developing Listening Comprehension Skill in a
Foreign Language. International Journal of English Linguistics, 1(1), 115—
125. https://doi.org.10.5539/1jel.vinlpl15

9.Stone, G., Lightbody, M., & Whait, R. (2013). Developing
Accounting Students' Listening Skills: Barriers, Opportunities and an
Integrated Stakeholder Approach. Accounting Education (London,
England), 22(2), 168—192. https://doi.org.10.1080/09639284.2013.766015

Murha V.M.
H.S. Skovoroda Kharkiv National Pedagogical University

HOW TO INCREASE BASIC SCHOOL STUDENTS’ MOTIVATION
BY USING INTERACTIVE ACTIVITIES IN ONLINE CLASSES

Summary. One of the challenges of distance education is motivating
learners. The article investigates the efficacy of integrating interactive
activities to enhance basic school student engagement and motivation in
online lessons. The results of an intervention with 5th-grade students in
Kharkiv, Ukraine, suggest that interactive activities positively impact
student motivation.

Key words: basic school students, distance education, interactive
activities, motivation.

Anporamia. OmHuM 13 BHKJIWKIB JUCTAHINWHOIO HABUYAHHA €
MOTHBAI[sI YYHIB. Y CTATTl [JOCHIIKEeHO eQeKTHUBHICTL 1HTerparni
IHTePaKTUBHUX BIpPAaB JJs HIABHUINEHHS PIBHA AKTUBHOCTI M MOTHBAIIII
YYHIB OCHOBHOI IITKOJIH IT1JT Yac OH-JIAH YPOKiB. Pe3ybTaTu ekcnepuMeHTy,
IPOBEIEHOTO 3 YUYHAMHU 5 KJIacy y M. Xapkis (Ykpaina), cBlguaTh Ipo Te, III0
IHTePaKTHUBHI BIIPABU IIO3UTUBHO BILIMBAIOTH HA MOTHUBAIIIO YUHIB.

Kao4doBi cioBa: y4yHI OCHOBHOI IITKOJIM, MUCTAHINNHE HABYAHHI,
1IHTePAKTUBHI BIPAaBU, MOTHUBAIIII.
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Statement of the problem. In education, fostering motivation
among basic school students has become increasingly challenging,
particularly in the context of online learning environments. Despite
advancements in technology and the availability of interactive tools,
maintaining students’ engagement in the classroom remains a concern. The
conventional methods of instruction often fail to engage learners, leading
to their disinterest and diminished academic performance. As digital
platforms become more widespread in education, it becomes necessary to
explore innovative strategies that use interactive activities to enhance
students’ motivation and participation in online classes. This problem 1is
not only important to solve for educators seeking to optimize learning
outcomes but also significant in the broader context of educational
psychology.

Review of literature. In recent years, there has been an increasing
amount of literature on the topic of students’ motivation in online classes.
Such researchers as Hartnett, Gustiani, Knowles, Sexton, Dailey-Hebert,
Ertan, Kocadere, Frick, and Kim worked on improving this facet of the
education process.

Historically, online teaching faced criticism due to a lack of
communication. Early online courses relied heavily on text-based content
like discussion boards. Despite this, Hartnett argues that the growth of
online learning indicates a shift towards more advanced communication
tools, enhancing student engagement and satisfaction (Hartnett, George, &
Dron, 2011).

Gustiant’s (2020) findings reveal that in online classroom settings,
students were primarily motivated intrinsically by their ambition to learn
and enjoy new learning methods, while some students experienced a lack
of motivation due to external issues such as poor internet connection
affecting their ability to engage in online learning. The study concludes that
motivation plays a crucial role in students’ participation in online learning
and recommends further research to explore motivation in different
educational contexts.

Research conducted by Knowles (2007) showed that the majority of
students were much more internally motivated than externally motivated.
Learners had a positive shift in attitude towards online learning
throughout the study, reporting more interaction with course material and
instructors than expected. Students generally did not miss instructor
interaction but missed interactions with other students. The study
highlighted the need for strategies to increase student-to-student
Interaction and mitigate stress in online learning environments.

Sexton (2002) explores the concept of interactivity in distance
learning environments, focusing on the value it adds to online teaching.
The study defines interactivity as a reciprocal activity, emphasizing the
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importance of human interaction with technology and with each other. To
assess the effectiveness of interactivity in online courses, the study
introduces the Value Added Profile developed by Beach & Sexton. This
profile uses LETT Indices (Learner, Environment, Teacher, Technology) to
evaluate the level of interactivity and engagement in distance learning
settings. The study concludes that understanding and implementing
Interactivity among learners, teachers, and technology is essential for
creating engaging and effective online learning environments. By focusing
on student engagement, active learning, and seamless delivery systems,
educators can overcome challenges in transitioning from face-to-face to
online teaching (Sexton, 2002).

Dailey-Hebert (2018) recommends the integration of diverse
communication channels and interactive tools to foster engagement,
collaboration, and effective learning. By leveraging a mix of synchronous
and asynchronous communication methods, educators can create a
dynamic and interactive online learning environment.

Ertan and Kocadere argue that gamification can enhance motivation
by supporting the feeling of relatedness, competence, and autonomy, which
are the fundamentals of Self Determination Theory. Gamification elements
such as badges, rewards, and point systems have been found to positively
affect students’ motivation. The use of competitive and collaborative
elements together, immediate and automated feedback, and challenges
suitable for students’ skills are some practical suggestions offered in the
study for enhancing motivation (Ertan & Kocadere 2022).

Kim and Frick (2011) emphasize the importance of relevance,
technology competence, and motivation levels i1n driving learner
engagement in online learning environments. The findings provide insights
into designing effective online courses to enhance learner motivation and
success. Instructional design principles for sustaining learner motivation
include providing relevant content, multimedia presentations, real-world
simulations, appropriate difficulty levels, hands-on activities, feedback,
easy website navigation, and incorporating social interaction.

The studies mentioned above suggest that in online learning contexts,
the majority of students are able to stay intrinsically motivated. Lack of
motivation tends to come from external issues affecting learners’
attendance and belief in their ability to learn, rather than an inherent part
of switching to a distance format. Another concern is the lower rate of
student interaction leading to decreasing motivation. Research shows that
implementing interactive activities and gamification are effective methods
for creating engaging online learning environments.

Aim and objectives. The research aims to outline the ways of using
Interactive activities to enhance motivation levels among basic school
students. The objectives of the study are: 1) to identify the factors which

56



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

may affect learner motivation; 2) to suggest the ways of using online
interactive activities to boost students’ engagement; 3) to verify the
effectiveness of the recommended techniques.

Research methodology. The participants of the research were the
group of basic school learners of the 5th year of study, consisting of 11
children. The study took place during their online English classes at
Lyceum No75 in Kharkiv, Ukraine, in autumn 2023. The participants were
informed that they would be taking part in action research and were free
to quit at any time. They were also made aware of the data collected during
the research, and that their personal data would be deleted after the
research finishes. Learner anonymity was ensured so that the learners
could feel free to participate and give honest answers.

To provide evidence for this research, qualitative and quantitative
data was collected via 2 observations (before and after the intervention) and
a questionnaire. The experiences and findings of the researchers discussed
in this paper served as a basis for designing tools and methods for this
study.

Before the intervention, the class was observed for 4 lessons over the
course of a week. The observation focused on the students’ participation
and engagement during the lessons.

The intervention was conducted in the form of a lesson with usage of
Interactive activities, after which the students were asked to fill out a
questionnaire as part of their homework. The lesson focused on developing
the skills of reading and writing: reading for the gist and writing an
informal email to a friend. The interactive parts were a vocabulary exercise
where students were asked to match the words with the translations (the
activity was created on the platform Wordwall), and a worksheet where
they sorted clichés used in an email according to the placement of those
phrases in the text (the activity was created on the platform
Liveworksheets). Once they were familiar with the structure of an email
and had read an example, as homework they were asked to write their own
emalils talking about their families and describing family members using
the clichés given in the previous task. This allowed for checking their
understanding of vocabulary, grammar, sentence structure, and overall
familiarity with the unit material.

The intervention lesson for this study was created considering that
motivating lessons should: connect the lesson content to real-life situations
or personal interests of the learners; offer constructive feedback to guide
learners’ progress and reinforce their efforts; be varied in terms of teaching
methods, materials, and approaches to cater to different learner styles and
preferences; promote intrinsic motivation, emphasizing the inherent value
and enjoyment of learning, fostering a genuine desire to engage with the
subject matter; provide opportunities for learners to reflect on their
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learning experiences, identify areas for growth, and set future goals.

After the intervention lesson, the learners were given a questionnaire
as an additional and optional task to their homework. The questionnaire
was created to gather quantitative and qualitative data about the factors
affecting learners’ decision to actively participate in lessons. The
questionnaire included 10 questions. From them to answer question 1, the
Likert scale was used, the rest were multiple choice questions about the
learners’ experience during the lesson. They were asked to self-access their
progress and share their opinions on the activities used. All answers were
optional and anonymous. The questionnaire was aimed to check the
following:

1. Learners’ comprehension of unit vocabulary during the lesson.

2. Learners’ comprehension of grammar structures.

3. The effect of interactive activities on retention of this knowledge.

4. Learner engagement.

5. Learner confidence in their knowledge.

The group of learners was also observed during 2 lessons after the
intervention. The aim of the observation at this point was to check whether
there were any changes in the learners’ level of motivation.

Findings and discussion.

The results of the pre-intervention observation showed that while
some learners actively participated in the lesson, a majority would only
answer when prompted by the teacher. Some students would not respond
at all, even when asked directly. We can assume that inactivity during the
lesson 1s caused by a lack of motivation, which in turn is linked to three
main causes:

e Low confidence — learners are unsure in their knowledge and do
not want to fail to answer in front of their peers and/or their teacher.

e Disinterest in the lesson material — learners do not see a reason
to engage with a lesson that does not interest them.

e No reason to be active —learners believe that they can be present
at the lesson without participating and still get acceptable marks.

All of these points can be addressed by the implementation of
Interactive activities, to varying degrees:

e Low confidence — interactive activities can be used as a means of
practice throughout the unit, revision before tests, and self-assessment
when given as homework, helping students see their progress and raise
confidence.

e Disinterest in the lesson material — interactive activities, as a
type of individual work, can be personalized for different groups of
students, including but not limited to different language levels, learning
styles, and pace of learning. This gives the teacher the ability to create
lessons which address the learners’ needs and boost engagement.
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e No reason to be active — since the activities are graded
automatically, participation can be objectively measured, which allows
teachers to track progress and take appropriate measures.

The results of the post-intervention observation showed that the
students who were initially active continued to participate, while the rest
of the students required less prompting. However, the intervention made
no observable difference for the already inactive students.

The results of the questionnaire are presented below.

Question 1: How would you rate the lesson? 45% (5 out of 11)
participants rated the lesson 5 out of 5, 45% (5 out of 11) rated the lesson 4
out of 5 and 10% (1 out of 11) rated the lesson 3 out of 5 (see Figure 1).
Learners did not give ratings below a 3.

Question 2: Did you like our lesson and games? 72% (8 out of 11) of
the learners answered ‘yes’, 18% (2 out of 11) chose ‘maybe’, and 10% (1 out
of 11) selected the option ‘difficult to answer’.

Thus, the answers to Questions 1 and 2 indicated that the
respondents had a mostly positive opinion about the lesson and the
activities used.

Question 3: Can you name all the family members after playing
Wordwall? 64% (7 out of 11) of the learners answered ‘yes’, 18% (2 out of
11) opted for ‘maybe’, and 18% (2 out of 11) selected ‘difficult to answer’.
Therefore, a majority of the learners were confident in their knowledge of
the material.

Question 4: Is it easier to remember the words after playing the game?
45% (5 out of 11) learners answered ‘yes’, 45% (5 out of 11) ‘maybe’ and 10%
(1 out of 11) ‘difficult to answer’. Almost half of the learners found it easier.

Question 5: Can you make some sentences after these exercises? 54% (6
out of 11) of the participants answered ‘yes’, 18% (2 out of 11) ‘maybe’, 10%
(1 out of 11) ‘no’, and 18% (2 out of 11) ‘difficult to answer’. More than 50%
of the learners were confident in their abilities to put together their own
sentences.

Question 6: Can you describe your classmate’s appearance after
playing in class? 27% (3 out of 11) answered ‘yes’, 10% (1 out of 11) chose
‘maybe’, 18% (2 out of 11) selected ‘no’, and 45% (5 out of 11) opted for
‘difficult to answer’. This suggests that more communicative activities
should be used at the lesson to develop students’ speaking skills.

Question 7: Is Liveworksheets more interesting to you than a regular
textbook? 72% (8 out of 11) of the participants answered ‘yes’, 18% (2 out of
11) chose the option ‘maybe’, and 10% (1 out of 11) selected the variant
‘difficult to answer’. The vast majority of the students found the interactive
format more engaging.

Question 8: Is it easier to describe what someone looks like after
completing this unit? 80% (9 out of 11) of the learners answered ‘yes’, 10%

59



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

(1 out of 11) chose ‘maybe’, and 10% (1 out of 11) opted for ‘difficult to
answer’. The majority of the students found it easier.

Question 9: Do you want to play Wordwall in the next unit? 90% (10
out of 11) answered ‘yes’, and 10% (1 out of 11) selected ‘no’. The
overwhelming majority of the students expressed interest in more
Interactive activities.

Question 10: Do you want to come to the next lesson? 80% (9 out of 11)
of the respondents answered ‘yes’, 10% (1 out of 11) stated ‘maybe’, and 10%
(1 out of 11) chose the variant ‘difficult to answer’. Most of the students
expressed a desire to continue.

The findings obtained through the observations and the questionnaire
suggest that interactive activities help to improve overall motivation in the
class, which leads to higher participation and therefore better retention of
the material.

Conclusions. The aim of the research was to investigate the impact
of interactive activities on students’ motivation in online learning
environments. The intervention lesson included activities like answering
introductory questions, vocabulary drill, reading an example email, and
completing exercises on the Wordwall and Liveworksheets platforms. The
findings indicate that interactive activities enhance motivation leading to
increased participation and improved retention of material. Further steps
in dealing with the issue of learner motivation may involve exploring the
criteria of selecting interactive activities while teaching English to basic
school students.
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NORMALIZING BASIC SCHOOL STUDENTS’ SELF-ESTEEM
WHILE TEACHING ENGLISH

Summary. The study addresses the issue of basic school students’
self-esteem, emphasizing its significant impact on academic performance,
social interactions, and overall well-being. It aims to develop and assess
techniques to normalize students’ self-esteem in teaching English as a
foreign language. Pre- and post-experimental questionnaires reveal
significant improvements in students’ self-perceived abilities, confidence
levels, problem-solving skills, and receptiveness to constructive criticism.
The findings underscore the importance of targeted interventions in
fostering positive self-esteem for improving academic performance.

Key words: academic performance, basic school students, self-
esteem, teaching English as a foreign language.

Asoramig. YV OOCHIIKeHH] pPO3IJISOaeThbesd ITUTAHHS CAMOOINHKHN
VUYHIB OCHOBHOI ImkKoau. Harosomyerbess Ha Il 3HaYHOMY BILJIMBlI Ha
VCITIIITHICTD, COITIAJIBHY B3a€MOIII0 Ta 3araJibHe caMoIouyTTs yuHIB. MeTomo
PO3BIIKHU € YKJIQOAHHSI U IIepeBlpKa epeKTUBHOCTI CTPaTerii HopMaJIl3ali
CAMOOIIIHKM YYHIB IIJ Yac HaBYAHHSA AaHTJIIACHKOI MOBH SIK 1HO3€MHOI.
Pesynapratu ommuTyBaHHSA 0 TA MICJAS EKCIIEPUMEHTY BUABUJIN 3HAUHI
IOKPAIIEeHHA B OINHII YYaCHHKAMM CBOIX 3110HOCTeli, p1BHS BIIEBHEHOCTI,
HABUYOK PO3B’SI3aHHA IIPo0JEeM Ta y CTaBJIEHHI 0 KOHCTPYKTHUBHOI
KpUTHUKH. Pe3yabTaTu  JOCHIIMKEHHS  IIJIKPECIOITbH  BasKJIUBICTH
IT1JIECIIPSIMOBAHOTO PO3BUTKY IIO3WUTHUBHOI CAMOOIIIHKK [IJI IIOKPAIIeHHS
aKaJIeMIYHOI YCITIIITHOCT] YYHIB.

KaouoBi cioBa: akagemivyHa YCHIIIIHICTb, YYHI OCHOBHOI IITKOJIH,
CAMOOIIIHKA, HaBYAHHS aHIVIIHCHKOI MOBHU K 1HO3€MHOI.

Statement of the problem. The normalization of basic school
students’ self-esteem while teaching them English is a key aspect of
fostering holistic development in educational settings. Among the different
challenges faced by educators, addressing students’ self-esteem emerges as
a classic problem in pedagogy and psychology alike. A primary concern of
this issue 1s the significant impact it can have on students’ academic
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performance, social interactions, and overall well-being.

Review of literature. In recent years, there have been an increasing
number of studies dedicated to students’ self-esteem in EFL learning. Rubio
(2014) explores the correlation between self-esteem and anxiety. The
scholar observed that self-esteem and anxiety share a close and reciprocal
relationship. Consequently, individuals with higher levels of healthy self-
esteem tend to experience lower levels of language anxiety. According to
Pramita (2012), it is widely recognized that self-esteem significantly
benefits language learning. Self-esteem is a crucial aspect of human
psychology, requiring individuals to maintain a healthy balance. When self-
esteem declines, it disrupts psychological equilibrium, leading to feelings of
insecurity, fear, and social withdrawal (Abdumalikova, 2020). This
deterioration in self-esteem adversely affects learners’ performance in
language acquisition, particularly when tackling the challenges of learning
a foreign language, which is inherently difficult for most learners (Haddad
& Noori, 2018). Foreign language learners with low self-esteem often avoid
taking risks in practicing the language owing to the fear of making
mistakes and feeling unsafe. This avoidance is particularly evident in the
acquisition of productive language skills like speaking and writing, as
opposed to receptive skills such as reading and listening (Kazumata, 2007).
In contrast, students with a high level of self-esteem are more willing to
speak up in the discussion (Baumester et al. 2003). They also have more
courage to state the arguments. Such students are more active, confident,
and motivated in the learning process.

As noted by Caisido (2020), self-esteem revolves around individuals’
self-concept and self-evaluation, where self-concept refers to one’s mental
1image and self-evaluation involves the assessment process inherent to self-
esteem itself. Given its pivotal role in language acquisition, educators must
prioritize the maintenance and enhancement of students’ self-esteem
within language classrooms.

Together, these studies outline a critical role of self-esteem in EFL
learning, emphasizing its influence on learners’ attitudes, behaviors, and
academic performance. Despite the acknowledged importance of self-
esteem and anxiety, there appears to be a gap between the recognition of
these factors and the actual implementation of teaching strategies and
activities in the foreign language classroom.

Aim and objectives. This study aims to develop techniques that may
normalize basic school students’ self-esteem while teaching English. The
objectives of the study are as follows:

1) to define the current level of students’ self-esteem,;

2) to explore the impact of self-esteem on students’ academic
performance;
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3) to outline the techniques which may have a positive impact on
students’ self-esteem and to verify their effectiveness.

Research methodology. To achieve the objectives of the research,
1t was necessary to conduct an intervention. The intervention was held
online 1n school No 99 in Kharkiv, Ukraine, in autumn, 2023. It lasted
4 weeks. The intervention involved 10 students in Grade 9. The level of
English proficiency of the students was Pre-intermediate (A2+).

Before the start of the research, the students were notified about the
upcoming tasks and guaranteed confidentiality and anonymity throughout
the research process. It was done to make sure that students would provide
honest answers without being anxious.

The observation of students’ performance and behavior allowed us to
make a conclusion that the student participation was low, with only a
minority engaging actively. Typically, those confident in English were more
inclined to participate, while others, lacking proficiency, remained silent
and hesitant even when prompted to speak. Despite some attempts made
by the teacher to engage learners’ participation through grading, there was
no observable improvement. Consequently, the next phase of the
investigation focused on identifying alternative methods to address this
issue.

An anonymous pre-experimental questionnaire to gauge students’
initial levels of self-esteem was initiated. The questionnaire consisted of 7
multiple-choice questions, which were designed to understand students’
general self-esteem and confidence levels in the class, and its possible
connections with their academic performance and willingness to participate
in the class. This questionnaire aimed to assess various aspects related to
students’ learning experiences and attitudes. Specifically, it aimed to gauge
their self-assessment of academic abilities and confidence levels, their
attitude towards mistakes and problem-solving abilities, the presence of
clear goals in their learning, their receptiveness to constructive criticism,
and their emotional response to poor grades. The results of the
questionnaire are presented in Table 1.
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Table 1
Results of Pre- and Post- Experimental Questionnaires
Questions Answers Results
Pre-exp. | Post-exp.
1. How would you 1-3 0% 0%
rate your learning 4.6 30% 10%
abilities (1 — very . .
low, 10 — very high? 7-9 60% 50%
10 10% 40%
2. How would you 1-3 30% 10%
rate your level of o .
confidence at the 4-6 10% 20%
lessons of English (1 | 7.9 60% 20%
—very low, 10 — very
high? 10 0% 50%
3. How do you I see mistakes as 60% 60%
perceive mistakes in | opportunities for growth.
: - 1o
learning English I feel disappointed and lose 30% 20%
confidence.
Other (specify) 10% 10% (“OK”);
(“Idon’t | 10% (“Get
care” upset but
go on
learning ”)
4. How would you Very strong 10% 50%
rate your Pr.obler_n' Satisfactory 60% 40%
solving abilities in
learning English? Weak 30% 10%
5. Do you have a goal | Yes, I have clear goals. 50% 60%
. . o
In your studies: No, I don't have any goals. 30% 10%
I don't have clear goals now, | 20% 30%
but I want to work on it.
6. Do you accept It depends on the situation. 70% 50%
constructive criticism | It is rather hard for me to 20% 0%
from teachers or accept criticism.
()
classmates: I accept constructive 10% 50%
criticism adequately.
Other (specify) 0% 0%
7. Do you get upset Yes, always 30% 0%
because of bad Sometimes 50% 40%
grades? No, never 20% 60%
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As it can be seen from Table 1, at the beginning of the experiment,
the majority of the students (60%) rated their learning abilities as 7-9 out
of 10. 30% of the participants regarded their level to be even lower (4-6 out
of 10). 60% of the learners stated that their level of confidence was 7-9. The
rest considered that they felt even less confident. 30% of the students felt
disappointed when they made mistakes. However, 60% considered
mistakes as an opportunity to develop. 60% of the respondents rated their
level of problem-solving abilities as satisfactory, and 30% as weak. Half of
all the respondents noted that they had no goals in learning English. 20%
mentioned that it was difficult for them to accept criticism, although 70 %
stated that it depended on the situation. 30% of the participants admitted
that they always got upset when they were given low grades. 50% of the
learners sometimes felt like that.

After the data was analyzed, a series of lessons was conducted, aiming
to normalize students’ self-esteem. To achieve this, all the lessons were
planned according to the curriculum and learners’ needs. Based on the
findings derived from the initial questionnaire, the following strategies
were put into practice:

1. Positive Reinforcement. Students were praised for their efforts.
Their contributions were recognized.

2. Constructive Feedback. Students were provided with ongoing
feedback with the focus on their strengths and possible areas for
Improvement.

3. Individualized Instruction. The instruction was tailored to meet
each student’s learning needs. The learners received guidance and support
throughout the intervention.

4. Realistic Goals. Students were assisted in setting feasible goals
which motivated them to learn English and helped them to see progress.

5.Safe Learning Environment. A supportive and inclusive
classroom environment was established where students felt accepted and
respected.

6. Encouraging Self-expression. The students were given
opportunities for expressing themselves creatively in English which
fostered a sense of autonomy and ownership over their language-learning
journey.

After the intervention, the learners were asked to take the same
questionnaire one more time to see if there was any improvement. The
results of the post-experimental questionnaire are presented in Table 1.

As it can be seen from Table 1, students’ self-esteem became more
adequate. 90% of the participants rated their learning abilities as 7-10. 50%
of the students stated they felt very confident at the lessons of English, and
the same number considered their level of problem-solving abilities as high.
90% of the respondents noted that they either had goals or wanted to set
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ones. Half of the students admitted that they accepted criticism adequately,
and 60% mentioned that they did not feel upset because of low grades any
more.

Findings and discussion. The intervention implemented in the
study yielded significant improvements in various aspects of students’ self-
esteem and academic performance:

1. Self-perceived abilities and confidence. The intervention led
to an overall improvement in students’ self-perceived abilities and
confidence in learning English. This shift suggests that strategies such as
positive reinforcement and individualized instruction positively impacted
students’ self-esteem, leading to increased confidence levels.

2. Attitude towards mistakes. The intervention resulted in a shift
in students’ attitudes towards mistakes, with a higher percentage viewing
them as opportunities for growth. This indicates that the strategies which
were used helped cultivate a growth mindset among students, encouraging
them to embrace challenges and learn from their errors.

3. Problem-solving abilities and goal setting. There was an
increase in the percentage of students who rated their problem-solving
abilities as very strong and who reported having clear goals or wanting to
set ones. This suggests that the intervention facilitated the development of
critical thinking skills and goal-setting behaviors among students.

4. Receptiveness to constructive criticism. There was a
significant change in students’ receptiveness to constructive criticism
which also had a positive impact on establishing an adequate self-esteem.

5. Emotional response to poor grades. The intervention led to a
decrease in the percentage of students feeling disappointed with poor
grades, with a higher proportion stating they never felt disappointed. This
indicates that the intervention helped students develop resilience and a
healthier perspective toward academic setbacks, contributing to their
overall well-being and academic success.

Conclusions. The findings of this study underscore the critical role
of self-esteem in shaping students’ academic experiences and overall well-
being. Before the intervention, students exhibited diverse levels of self-
esteem, which influenced their classroom participation, learning attitudes,
and emotional responses to challenges. However, the implementation of
targeted interventions led to significant improvements across various
dimensions of students’ self-esteem. Overall, the findings of this research
offer valuable insights into the relationship between students’ self-esteem,
academic performance, and the effectiveness of various interventions in
normalizing self-esteem levels. They provide evidence to support the role of
constructive feedback, praise, and other techniques in fostering positive
self-esteem and improving language achievements among students.

Further research may lie in exploring the correlation between
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students’ self-esteem and various grouping strategies used while teaching
English.
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AUTHENTIC MATERIALS INTEGRATION IN TEACHING
READING
TO BASIC SCHOOL STUDENTS

Summary. The article deals with the issue of utilizing authentic
texts in the context of teaching reading in basic school. The author explores
students’ attitudes towards reading and authentic materials, suggests
practical strategies for authentic materials use, and proves their
effectiveness. The findings indicate that integrating authentic materials
not only improves reading abilities in English as a foreign language, but
also cultivates a positive attitude towards reading and language learning,
promoting vocabulary acquisition, engagement, presentation skills, and a
habit of reading.

Key words: authentic materials, basic school, English as a foreign
language, teaching reading.

Asoramia. ¥V crarrl poa3riasggaeTbCcsi NHUTAHHS BUKOPHUCTAHHS
ABTEHTHUYHHNX TEKCTIB Y KOHTEKCTl HaBYAHHS UYMTAHHS B OCHOBHIHN IITKOJII.
ABTOp [dOCHIIKy€e CTaBJEHHS YYHIB [0 YWTAHHSA Ta aBTeHTHYHUX
MaTeplaJilB, IPOIOHYye IMPAKTHUYHI CTpaTerii BUKOPUCTAHHS aBTEHTUYHUX
MaTeplaJiB 1 JOBOOUTH iX ederTuBHICTE. OTpUMaHl JaHl CBIIYATH PO Te,
IO 1HTerpallisd aBTEHTUYHHX MATeplaJllB He TLIbKH IIOKpAaIlye HABUYKHU
YUTAHHSA B aHIVIIMCHKIHA MOBl1 SK 1HO3EMHIM, ajie ¥ Po3BUBAa€ IO3UTHUBHE
CTaBJIEHHS [0 YWTAHHS Ta BHBYEHHS MOBHM, CIPHSIE 3aCBOCHHIO
CJIOBHHMKOBOTO 3amacy, aKTUBHOCT1 YYHIB, PO3BUTKY BMIHBL IIpe3eHTalni i
popMyBaHHIO 3BUUYKH YHUTATH.

KnarodoBi ciioBa: aBTeHTHWYHI MaTeplajud, OCHOBHA IIIKOJIA,
AHTJIIIChKA MOBA SIK 1HO3eMHA, HAaBYAHHS YNTAHHSI.

Statement of the problem. The use of authentic materials in
language teaching has gained significant attention in recent years,
particularly in the context of teaching reading to basic school students.
Authentic materials refer to texts and materials that were not specifically
created for language teaching purposes but are used as they naturally occur
in real-life contexts. Integrating authentic materials into reading lessons
for basic school learners can be a valuable strategy to enhance their reading
skills and engage them in meaningful language learning experiences. The
topicality of the research is determined by the increasing need for effective
language teaching methods, particularly in basic schools where students
are developing foundational reading skills.
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Review of literature. A large body of literature has explored various
aspects of using authentic materials, highlighting its potential benefits for
students’ language development and reading comprehension skills.
Researchers have emphasized the importance of selecting materials that
are age-appropriate and correspond to students’ interests and background
knowledge.

Over the past decade, most studies in integrating authentic materials
while teaching reading to basic school students have emphasized the
importance of digital resources. With the increasing availability of
technology, educators are exploring ways to incorporate digital texts and
multimedia materials into their teaching practices. According to
Mandarsari (2023), online technologies have the power to make authentic
materials instantly accessible to learners in the language and culture
classroom. However, the researcher highlights the fact that in order to
make the teaching and learning process more successful, teachers need to
take into consideration the level of ability that each of their learners
possesses.

Kaltseis (2021) states that, traditionally, it has been argued that
authentic materials are more interesting, stimulating and entertaining
than artificial materials produced for language learners. Some researchers
also agree on the difficulty of authentic materials, thereby challenging their
effectiveness in the classroom (Widdowson, 1990; Guariento & Morley,
2001). On the other hand, Guariento & Morley (2001) mention that
introducing new knowledge and new changes that occur in the uses of
English language through authentic materials can motivate students to
learn the language in the classroom as they realize that it can be used in
real life.

Mishan (2017) discusses the significance of authenticity and cultural
content in the EFL classroom, emphasizing the role of authentic materials
In exposing students to real-world language use. The researcher suggests
that integrating authentic materials can help students develop cultural
awareness and communicative competence, which are essential for effective
language learning. What is more, based on the research conducted, Al-
Shammari (2021) states that authentic materials motivate the class more
than the artificial materials do.

Overall, the literature suggests that while integrating authentic
materials in teaching reading to basic school students can be beneficial, it
requires careful selection, adaptation, and scaffolding to ensure that
students can understand and engage with the materials effectively.

The aim of the study is to define the ways of integrating authentic
materials in reading instruction for basic school students. The objectives
of the research are: 1) to explore the attitudes of students to reading and
authentic texts; 2) to suggest practical strategies of using authentic
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materials while teaching reading to basic school students; 3) to check the
effectiveness of these strategies.

Research methodology. To achieve the objectives of the research,
it was necessary to conduct an experiment. The experiment was carried out
from September to November, 2023, during online English lessons at
Kharkiv school Ne 75, Ukraine. The participants were 20 students from the
8th grade.

First and foremost, informed consent was obtained from all
participants before the study began. They were informed about the purpose
of the study, the procedures involved, and their rights. The participants
were also assured of their anonymity and confidentiality, and they were
informed that they could withdraw from the study at any time without any
consequences. Additionally, measures were taken to ensure that the study
did not cause any physical, psychological, or emotional harm to the
participants. The content and activities were age-appropriate and designed
to be engaging and educational without causing distress.

The data for this study was collected using questionnaires. The pre-
study questionnaire was conducted to explore the background knowledge
and attitudes of the participants towards reading and authentic materials.
A post-study questionnaire was also used to gather feedback and reflections
after the intervention. Students completed the questionnaires outside class
time using Google Forms. This method allowed for easy distribution and
collection of the questionnaires, as well as providing a familiar and user-
friendly format for the students. Overall, conducting the research online
allowed for flexibility and accessibility, while still ensuring that the data
collected was reliable and valid.

The results of the pre-experimental questionnaire are presented in
Table 1.

Table 1
Results of Pre-Experimental Questionnaire
Questions Responses Results
1.How often do you read? e every day * 5%
e several times a week o 15%
e once a week e 50%
e rarely e 30%
2.Do you prefer reading e books o 20%
books, magazines, or online | ¢ magazines o 20%
articles? e online articles e 60%
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6. What types of books do e adventure o 40%
you enjoy reading the most? | e fantasy e 30%
(Select all that apply) e mystery o 20%
e science fiction e 10%
e non-fiction e 15%
7. How confident do you feel | e very confident e 5%
when reading English texts? | e confident e 5%
e somewhat confident o 40%
e not confident e 50%
8. What challenges do you ¢ understanding new words e 50%
face when reading English | ¢ understanding complex e 30%
texts? (Select all that apply) | sentences e 25%
e maintaining focus o 15%
e understanding cultural e 10%.
references
e other

These results provide insights into the reading habits, preferences,
confidence levels, and challenges faced by the students. Half of the
participants stated that they read once a week. 30% stated that they read
even more frequently, whereas a significant number of learners read rarely.
The majority of the students (60%) prefer reading online articles compared
to books (20%) and magazines (20%). This preference for online articles
could be attributed to several factors, such as ease of access, variety of
topics, and convenience of reading on digital devices. 40% enjoy reading
adventure books the most. This is followed by a preference for fantasy books
(30%), mystery (20%), and non-fiction (15%). Science fiction books are the
least preferred, with only 10% of the participants indicating a preference
for this genre. These results suggest that there is a diverse range of reading
Iinterests among the participants, with adventure and fantasy being the
most popular genres.

The results also indicate that half of the participants do not feel
confident when reading English texts. Another 40% feel somewhat
confident, while only 10% feel either confident or very confident. These
results suggest that there is a significant level of insecurity among the
participants when it comes to reading English texts, highlighting a
potential area for improvement in English language education.

The findings also show that the most common challenge faced by
participants when reading English texts is understanding new words, with
50% of students selecting this option. Understanding complex sentences is
the next most common challenge, indicated by 30% of participants.
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Maintaining focus is a challenge for 25% of students, while understanding
cultural references is mentioned by 15%. These results suggest that
vocabulary acquisition and sentence structure comprehension are key
areas for improvement in dealing with authentic English texts.

As we can see from the results of the pre-experimental questionnaire,
the students were not accustomed to working with authentic materials in
their English classes. Therefore, a decision was made to make reading
students’ hobby. Every week, every student had to choose authentic English
text they liked (a book chapter, an interview, a blog-post, a video-game
description etc), read it, work with new words and prepare a short
presentation (orally) about what he/she had read, what words/expressions
were new and share the experience of it at the end of the week.

The method of integrating authentic materials by having students
choose their own English texts and preparing a short speaking presentation
about them offers several advantages. Firstly, it allows students to select
material that interests them, making the reading experience more
engaging and enjoyable. This choice also promotes autonomy and
responsibility for their learning, as they are actively involved in the
selection process. Moreover, by working with new words and expressions
from the chosen text, students can expand their vocabulary in a meaningful
context. The oral presentation component helps develop their speaking
skills and confidence in using English. Additionally, sharing their reading
experiences with peers can create a sense of community and foster a
positive learning environment. In terms of engagement, this approach is
likely to be highly effective. Students are more likely to be motivated when
they have a say in what they are reading and can see the relevance of the
material to their own interests. Overall, this method provides a student-
centered approach to integrating authentic materials, offering a range of
benefits such as increased engagement, vocabulary development, and
speaking practice.

A post-experimental questionnaire was conducted to gather feedback

from the learners. The results of this questionnaire are presented in
Table 2.
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Table 2
Results of Post-Experimental Questionnaire
Responses and results
Questions Strongly | Disagree | Neutral | Agree | Strongly
disagree agree
1.1 enjoyed reading 25% 15% 10% 25% 25%
authentic materials.
2. Using authentic materials 10% 15% 25% 20% 30%
made reading more
Interesting.
3.Authentic materials 5% 20% 30% 25% 20%
helped me understand the
text better.
4. Using authentic materials 15% 15% 20% 30% 20%
1improved my vocabulary.
5.Now I feel more motivated | 10% 20% 25% 30% 15%
to read authentic materials.

As we can see from Table 2, 50% of students either agreed or strongly
agreed that they enjoyed using authentic materials, while only 40%
disagreed or strongly disagreed. This suggests that the majority of students
found the materials enjoyable. In terms of interest, 50% of students agreed
or strongly agreed that using authentic materials made reading more
Interesting, compared to 256% who disagreed or strongly disagreed. This
indicates that the majority of students found the materials engaging and
stimulating. When it comes to understanding the text, 45% of students
agreed or strongly agreed that authentic materials helped them
understand the text better, while 25% disagreed or strongly disagreed. This
suggests that a significant number of students felt that the materials
improved their comprehension. As for the vocabulary improvement, 50% of
students agreed or strongly agreed that using authentic materials
1mproved their vocabulary, while 30% disagreed or strongly disagreed. This
indicates that half of the students perceived an improvement in their
vocabulary skills. Regarding motivation, 45% of students agreed or strongly
agreed that they felt more motivated to read when using authentic
materials, while 35% disagreed or strongly disagreed. This suggests that
the materials had a positive impact on many students’ motivation to engage
In reading activities. Overall, the results of the post-study questionnaire
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indicate that the students generally had a positive experience with using
authentic materials.

Discussion. The introduction of engaging and relevant materials,
coupled with a positive learning environment, played a crucial role in
transforming students’ attitudes towards reading. The intervention has
several positive outcomes:

1. Improved vocabulary. Students showed enhanced vocabulary
acquisition. Working with authentic texts exposed them to a wider range of
words and expressions in context, aiding their understanding and usage.

2. Increased engagement. The use of real-life, interesting texts such
as those the students chose to work with captured their interest. This
resulted in higher levels of engagement and motivation to read.

3. Enhanced presentation practice. The requirement for students to
prepare a short presentation about their chosen text provided valuable
speaking practice. This not only improved their oral communication skills
but also encouraged them to organize their thoughts coherently.

4. Cultivating a reading habit. The weekly task of choosing and
reading authentic texts helped cultivate a habit of reading among students.
Regular exposure to English texts outside the classroom setting is likely to
contribute to improved reading proficiency over time.

5. Encouraging responsibility in learning. By selecting their own
materials and preparing presentations, students took on greater
responsibility for their learning. This approach fostered a sense of
accountability and encouraged them to actively participate in their
education. They were also empowered to take ownership of their learning,
leading to increased engagement and motivation.

Conclusions. To sum up, the findings demonstrate that integrating
authentic materials is an effective approach to teaching reading to basic
school students. It not only improves their reading abilities but also fosters
a positive attitude towards reading and language learning. As students
work with topics they are interested in, they become more willing to learn
new words and concepts. The interactive nature of the activities, such as
preparing presentations, also encourages active participation. As the
learners become more comfortable working with authentic texts, their
confidence in reading English grows, paving the way for a more positive
and effective learning experience. Further research may lie in exploring the
ways of using authentic materials while teaching English to primary school
students.
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ITEPEKJIA/TO3HABCTBO

Mopososa M.O.
LlenmpanivbHOyKpATHCOK UL OeprHca8HULL YHI8epcumem
imeni Bonooumupa Bunnuuenka

10 ITPOBJIEMUA CTPATEI‘UIIt/,I HHEPERJIAZLY TA JIOKAJIIBAIIIL
KOMEPIHINHUX BEB-CAUTIB

Anoramnisa. CtaTTss poaryisgae 0COOJMBOCTI IMEePeKIAay KOMEPIIHHEIX
BeO-cayTIB, 30KpeMa, HEOOXIIHICTb BUKOPUCTAHHS JIOKAJII3aIll s
agarTaiili KOHTeHTY OO0 IIJILboBOI ayamTopli. B crarTl aHami3yooTbes pi3Hl
cTparerii mepekJangy Ta TpaHcdopMmalri, HeOoOXIOH1 O edeKTHUBHOI
Jokasisani, Ha IpHKJIALl BlmoMux OpeHmlB. JlocalmKeHHS IIIKPECIIOE
BaKJIMBICTL BpPaxyBaHHsS KYJbTYPHUX ACIIEKTIB Ta II0TPe0 KOPHCTYBAYlB
JIJISI YCITIIITHOTO IIPOCYBAHHSA Ha MIKHAPOIHOMY PUHKY.

KaroduoBi ciroBa: sokasisaifis BeO-caMTiB, cTpaTerii IlepekJjamy,
KOMEPIIHI TeKCTH, TpaHchopMaIii

Summary. The article explores the specifics of translating
commercial websites, particularly the need for localization to adapt content
to the target audience. It analyzes various translation strategies,
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transformations, and tools required for effective localization, using
examples from well-known brands. The research emphasizes the
importance of considering cultural aspects and user needs for successful
promotion in the international market.

Keywords: website localization, translation strategies, commercial
texts, transformations

IlocramoBka mnpoOsemu. 3 PO3BUTKOM OHJIAMH-TOPTIBJIL Ta
rJI00aJI13aITlel0 PUHKIB, KOMIIaHIll Bce YacTIIlle CTUKAIOTHCS 3 HeO0OX1THICTIO
amganrairi cBoix BeO-cayTiB 10 Pi3HUX KyJIbTyp Ta MoB. IIpocTuit meperias
KOHTEHTY 4YacTO He JOCTaTHIN, OCKIJIbKH BIH HE BpPaxoBye CIEIUQIKY
I1JI0BOI ayauTopii, KyJIBTYPHI 0COOJIMBOCTI Ta mOoTpeOu KopucTyBauiB. Lle
CTAaBUTHL NIHUTAHHA IIPO eQEeKTUBHI cTpaTerii mepekrJIagy Ta JIoOKaJi3arri
KOMEPINIHHUX Be0-CauTIB, 1110 3a0e3mevaTh YCIIIITHe IIPOCYBAHHS ITPOIYKIIII
Ha MIKHapPOIHOMY PHUHKY.

Anania mocaimyxeHs 1 nyosikamin. Y JoCalIKeHH] MU CIINPAaeMOCh
Ha pPo0OTH BYEHUX, SAK1 30CEepeKYIOThCA Ha IIpodJsieMax IIepeKJIaay Ta
JokaJsidalni, 30KpeMa ajanTailll KOMEPINHHHX BeO-CalTIB 10 PIZHUX
KYJbTYPHUX KOHTEKCTIB. Cepe HUX BAPTO BUALINUTH TAKUX JOCTIIHUKIB, IK
M. Bpannec, sska migKpecIoe BasKJINBICTh PO3YMIHHS He JIMIIe MOBH, aJjie i
crroco0y momadul 1Hdopmalrll y TEeKCTl, a TAKOMK HeOOX1IHICTh BpaxyBaHHS
I1JI0BOI ayauTopii Ta MmeTH mepekaanay. Kpicriame Hopn, ska Harosonrye Ha
MIPIOPUTET]I IIPATMATHKU TEKCTY B IIPOIlecl IIepeKJaay Ta HeoOX1THOCTI
BpaxyBaHHsI KOMYHIKATUBHOI CHUTYAaIlli Ta MOBHUX HOPM.

Taxosx B JoCaII:KeHH] BpaxX0BaHO IIpalll HAyKOBIIIB, III0 PO3TJISIAI0Th
crenmuiky mepekrsaay BebO-cafiTiB Ta HMporpaMHHX 1HTepdeiciB, 30KpeMa,
suropucrtaauasg CAT-tools Ta ocobsmmBocti poborr 3 HTML-cTpyxTypoio.

MeTta crarri: JOCTIIKEHHS 0COOJIMBOCTEH IIepeKIaay KOMEpPIIHHNX
BeO-caliTiB Ta aHaI3 epeKTUBHHUX CTpaTeriil JIOKAJI13allll, 10 JO03BOJISIOTh
aIamnTyBaTU KOHTEHT JI0 IOTPed Pi3HUX KYJIbTYPHUX I'PYIL.

Buknan ocHoBHOTrO MarepiaJsty. YCIIIIHAUN IIepeKJIa ] II0OYNHAEThC
3 BUOOPY IMPaBUJILHOI cTpaTerii. 3araJIbHOIPUUHATAM Y TeOpli mepeKIaay €
PO3YMIHHS CTpaTeriii IepekJaay sSK «CBLOIOMO OOpaHOro IepekJjagadeM
asropuTMy a1 mpu rneperaan» (Kamsmosa, 2021 c. 27).

Koxxma ms mepersagada, Ak 1 IIpollec MepeKJIagy B IILJIOMY,
CKJIAIAEThCS 3 TPHOX IIOCITOBHUX €TAIIlB:

1. OplenTyBaHHs Ta ILTAaHyBaHHsS: Ha IIbOMY eTall IIepeKJamad
aHAaJII13ye TeKCT OPUTIHAJLY, BU3HAYAE HOr0 0COOJIMBOCTI TA METY IIepeKJIady,
oOmpae BIAIOBIAHY CTpaTeriio Ta IJIaHye IOJaJIbII Iii.

2. Peamizarinis: mepexsagay BTLIIOE 00paHy cTpaTeriio, 3aCTOCOBYIOUM
KOHKPEeTHI METOOU Ta IIPUHOMH HIePeKJIAIY.

3. 3icTaBjeHHs Ta OI[HKA: I[IepeKJagad IIOPIBHIOE OTPUMAHNI
pe3yabTaT 3 II0YAaTKOBOI METOI0, OIIHIOE AKICTh IIePeKJIaay Ta BHOCHUTH
HeoOX1IH1 KOPEeKTUBH.
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Ilepexnan 3miMiCHIOETHCA HA OBOX PIBHAX CTpaTeTli: 3araJbHOMY
(Mmakpo) Ta merasapHOMY (MIiKpo). MakpocTparerii popMyOTh HIAX1T DO
IIepeKJIagy BChOI'O TEKCTYy, a MIKpocTpaTerii BIAIIOBIOAIOTH 3a BHOIP
OITHMAJILHUX CJIIB Ta ITPAMATHYHUX KOHCTPYKINH Yy KOKHOMY PeYeHHI.

HaiinmpocTtinmia cxema peaJsmsaifli crpaTerii BKJIOYAE PO3YMIHHS
BHUX1IHOI'O IIOBIJOMJIEHHSI TA BHKOPHUCTAHHS HEOOX1THUX IIepeKJIaJallbKuX
TpaHchopMaIIlii a1 Horo mmepedopMyII0OBaHHS 3aco00aMu MOBH II€PEKJIATY.
VY cBoI0 Uepry, po3ropHYTIIIA MOOEJb IIePeKIaay MICTUTH: 1) HMIATOTOBYUMIA
eTan (DoIepekJaagallbKUNA aHAaII3); 2) BUPAKEHHS 3MICTY TEKCTY OPUTIHATIY
3acobaMu MOBH IIepeKJIaay, ado BaplaTUBHHUI IIOIIYK 3aCO0IB IIepeKJamdy,
CIIPSIMOBAHUI Ha BIATBOPEHHS 1HBaplaHTa 3MICTy B IIepeKJadl; 3) aHasIl3
pe3yJIbTaTiB mepekaany (mcasneperaagainbkuii anamis) (Kamxsamosa, 2021,
c. 28).

M. Bpanmec cTBepmkye, IO AKICHUU IIepeKJIag BHUMAarae Bl
mepekrJiagava rJIn00KOro po3yMIHHA He TUIBKYU MOBH, aJie i ciioco0y momgadl
1H(popMmairii y Texcri. [lepexknamady mae cripuiiMaTtéi MOBY SIK CHCTEMY, a He
HaOlp okpemmx ciaiB. Hampurian, mpu mepersagl PeKJIaMHOIO TEKCTY,
ImepekrJIagad cTae MapKeTOJI0IOM, IPArHydy CTBOPUTH TEKCT, 1110 eDeKTUBHO
BILIMBAE HAa CHOOKKBada. BlH BHKOPHCTOBYE €MOIIHHY JIEKCHUKY Ta
CTHUJIICTUYHI IIPUHOMH, 1100 IIIKPECANTH IlepeBaru mOIpoaykry. Ha
IIPOTHBATy IIbOMY, IIEpeKJIa] HayKOBOI CTATTl BUMAarae TOYHOCTI Ta
aJeKBaTHOCTl Iiepemavl 1Hdopmaini, 30epirapoym 00 €KTHUBHICTH Ta
TEPMIHOJIOTIYHY B1JIIIOBIIHICTH OPUTIHAJLY.

Ha nymry Kpictiame Hoppn, «repeknamaiibka cTpaTeris CTOCYETHCS
PISHOMAHITHHX AacleKTIB IIPOAYKYBAaHHS TEKCTYy, a caMe IIparMaTH4YHl
YMOBH, KOMYHIKATHBHA CATYAIllsd Ta MOBHI HOpMH. [Ipu 11b0My Bask/IMBUM €
Te, 10 HePeKJIa[ IIOYMHAETHCS 3 IIParMaTHUKKU TEKCTY, a BiKe B OCTAHHIO
Jepry mepekjagad 3BepTae yBary Ha CHHTAKCIHC, TPAMATHKY Ta JIEKCHYHI
ocobsuBocT» (3abisaka, 2018, c. 54).

CyuacHe mepeKJIaJo3HaBCTBO BpaxXxoBYye Bl CTpaTerii: mepegavdy 3MICTy
1 30eperkeHH CTIJIICTUYHUX HIoaHclB. Bubip crpaTerii 3aeKUTh B THUILY
TEKCTYy, MeTH IIePeKJIaay Ta OOUHUII IIepekaany. CeMaHTUIHUN meperIa
BUKOPHCTOBYETHCS [JIS TOYHOI'O BIATBOPEHHS HAYKOBHX 400 KYJIBTYPHO
SHAUYIITIX TEKCTIB. KomyHikaTrBHO-IIparMaTHYHAHA meperJIag
3aCTOCOBYETbCSI JJIA IIMHUPOKOI ayauTopli, a QYHKIIOHAJIbHUU — IJId
pedepaTUBHOrO IIepekJaay HAYKOBHUX cTaTell Ta I1H(oOpMaIlHHUX
MaTeplaJiB.

Cmp 3asHayuTH, 110 PO3BUTOK OHJIAMH-TOPTIBJIL CIIOHYKAe KOMIIAHII
JIOKAJII3yBaTH CBOI BeO-caiiTh, aganTyluW IiX JO0 MOBU Ta KYJbTYpH
MIKHAPOTHOI ayauTopii OJIsd 3aJIydeHHI KJIIEHTIB 3 PI3HUX KPaiH.

Jlokamiszaiisa caty — ajamnTaiid KOHTEHTY J0 COIOKYJIBTYPHHX
ocobsmBocTeii aynuTopli. Ile He JmIe mepeksiam TEKCTy, a ¥ ypaxyBaHHSI
METPUYHHUX CHCTeM, (popMaTiB JaT Ta dYacy, 3BepTaHb OO0 KOPHCTYBaUilB,
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PeJIrifHUX 0COOJIMBOCTEH Ta 1HINMNUX KyJIbTYPHUX acekTiB. OcHoBHA MeTa —
3PO3yMLIICTh Ta peJIeBAHTHICTD IJI ayauTopii. Ilepirroueproso jiokassaris
caiTy BKJIIOUae IepekJan 1HTepdeiicy 3a gomomoromn mnpodeciiiaux CAT-
tools, Takmx ark Trados TagEditor ta Catscradle, 1o 3abes3meuyooThb
e(PpeKTUBHICTL Ta Y3TOMKEeHICTh Iepekrgany. L[l 1HCTpyMeHTH TaKOX
3abeameuyoTh Oe3meuny pobory 3 HTML-cTtpykTypoio, yHHKa4YH
BHIIAJKOBOTO0 BHIAJIeHHS TeriB. JlomaTkoBl pyHKINI, Takl K TJocapii Ta
IaM STh IIePEeKJIa B, IIOKPAIIyoTh IKICTh 1 IMBUIKICTL podotu. IIporpamu,
takl ak Alchemy Catalyst, SDL Passolo, Multilizer, Visual Localize, RC-
WinTrans Tta STAR Transit, cmemajgbHO po3poOJieHl s II€PEKJIAIy
1HTepdericiB IporpaM, 30epiraoTh Bi3dyasbHl exeMeHTr. OgHAK, BasKJINBO
3ayBasKMTH, IO TEXHOJIOT He MOKYTh IIOBHICTIO 3aMIHUTH JIOICHKHI
dakTop, ToMy (pOHOBI 3HAHHSA Ta KYJbTYpHA KOMIIETEHIIlS IepeKJagada €
HEeB1J eMHUMMU JIJIS SKICHOI JIOKAJII3aIni cauTy.

Jlokasmisalnsa caiTy Mae MICTUTH Y COO1:

o Ilepersand cTOPIHOK ca¥Ty I amamTairiio 1HpopMaini 3 ypaxyBaHHIM
crrertipiKy PUHKY ¥ HAITIOHAJILHOTO MEHTAJIITETY,

e llepersan mporpaMHHX MOLYJIIB CAKTY;

e Apamrrariio rpadgidHoro iHTepdeiicy # Komy caiTy — MeH, KHOIIOK,
eJIEMEeHTIB KOJIy, IIPU3HAYEHUX JJIs IIOIIYKOBUX MAIIIHH;

o OnruMmisalriio caiTy Mmif HaIllOHAJIbHI IIOIIYKOB1 CHUCTEMMU;

e 30ipKy, TeCTYBaHHS I HAJIATOKeHHS JIOKAJI130BAHOI0 CAMNTY;

e PeecTpairiio B 1IHO3eMHUX IIONIYKOBUX crcTeMax 1 JoBigHukax (UybaHb,
2012, c. 181).

Iareprer-marasunn, Taki sk «Persily, «Kneipp», «Make Up», «<H&M»,
«Zara», «Kiko» Ta «Sephora» mHamaoTb 3py4YHUN OCTYII OO0 IITHPOKOIO
acopTuMeHTy ToBapiB. OgHAK, iX crierudivyHa CTPYKTYpa BUMAarae He IIPOoCTO
ImepekrJIaay, a JoKaIi3ailii, To0To agamnralni He JIHUIle MOBH, ajie I CTPYKTYPH
Ta KOHTEHTY [0 COIIOKYJIbTYPHHX OCOOJMBOCTEH IILJIHOBOI ayqUTOpil
(JTirimoOBa, 2022).

Poarissaemo mesaxl mpukaagy JIOKAII3aIll KOMEPINHHIX Be0-CaiTIiB:

Jeder Inhaltsstoff wurde sorgfdiltig ausgewdhlt, um die beste Leistung
zu bieten und gleichzeitig die Vertrdaglichkeit fiir Haut und Umuwelt zu
gewadhrleisten.

Kootcern  tnepedienm pemenvro oOobupaembves 08  3abe3neuerms
HAUKPAWUX pe3yJibmamis, 8paAx08y0Ul CYMICHICMDb 13 PISHUMU MUNAMU
WKIpU.

Ha caiimi Persil B8 Vkpainmi BiacyTHa 1HQOpPMAIIIS IIPO €KOJIOTIUHY
0e3IleKy TPOOYKTYy, KA € B OPHUTIHAJHLHOMY TEKCTl, IO CBLIYUTH IIPO
BHOIPKOBHM IIIX1J M0 HepeKJanay Ta aganTaill KOHTeHTY. TakKuM JuHOM,
meperJagadl ab0 3aMOBHHKN BBaXKalOTh, IO YKPAIHCHKl CIOKHMBA4Yl He
HAJIAI0Th BEJIMKOTO 3HAYEHHS €KOJOTIYHIM acIlleKTaM IIPOLYKIIIi.
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Das Chemikalien-Segment konzentriert sich darauf, den BASF-
Produktionsverbund zu unterstiitzen und weiterzuentwickeln.

O0num 3 ocHo8Hux Hanpamie oOissavHocmi BASF 'y ceemenmi
XIMIKQMI8 € RIOMPUMKQA MA PO3BUMOK 8eJUKUX NPOMUCTIOBUX KOMNJIICKCLE
(Verbund) (JIitBirmosa, 2022, c. 292).

[Ipuxaan meMoHCTPYE, K IIepeKIamgad mpartie JOCIITH MaKCHIMaJIbHOT
SICHOCTI, IIOSICHIOIOYN HIMEIIbKY peaJsiio «Produktionsverbund» yKpalHCHKOIO
MOBOIO («8entuKl npomucsiosl komnaexcu»). OgHak, 30epeskeHHsa HIMEIIbKOIo
TEePMIHY B OY:KKaX BHOAETHCA HAIJIUIIKOBHUM, OCKILIbKH MOKE YCKJIATHUTH
COPUUHATTA TEKCTY YKPAlHChKUM YMTaveM, a He IMOJIETIITNUTH HOoro.

CyuacHuii meperjagad He JIUIIE IIepeKJagae cjoBa 3 O4HIEl MOBU Ha
1HIITY, aJie ¥ mparte IIepegaT IePBUHHII 3MICT, 3ayM aBTOpa Ta eMOIiHe
3abapBieHHs TekcTy. Jlig mocarHeHHsS Irlel MeTH IIepekJjamgad MOsKe
BUKOPHCTOBYBATH PI3HOMAHITHI TpaHcopMalili, aganTyouu TeKCT [0
KYJBTYPHOTO KOHTEKCTYy Ta O0COOJMBOCTeIl IIJIboBOI ayauropii. Toux,
PO3TJISHBMO JeAKl TpaHcdopMalili, 110 BUKOPHUCTOBYIOTHCSA IPU IIepeKJIal
KOMEPINHHUX TEKCTIB Ta IIPOAHAJII3YEMO iX.

1. Seit 1968 bringen wir Freude in jeden Tag (Odimifinmii cafiT KOMIIaH1I
Kinder).

3 1968 poxy mu woous oapyemo momermu pacocmi (Opiiiamii caiT
komraHii Kinder B Ykpaimi).

e Freude — MOMeHTH PaJiOCTl: JIEKCHMKO-CEMAaHTHYHA TpaHcdopMaIrisd,
OJABAHHSA JIEKCUYHOI OOMHUIN IJs Ilepemavl OlJIBIIol eMOIIMHOCTI Ta
00pa3HoCTI.

o in jeden Tag — momgHs: TpaMaTUYHA TpaHcdopMalisd, 3aMiHa YaCTHHHI
MOBH; HIMEIIbKUH BUpas «in jeden Tag» cKiIamaerbcsa 3 IMIPpUUMEHHHUKA (Lh»
Ta 1MeHHHKa «Tagr y 3HAXITHOMY BIOIMIHKY OJHHUHH. YKpalHCHKUI
BIAHOBITHUK IITOTHS» — 1€ IIPUCTIBHUK.

2. Seit 1968, als wir Kinder Schokolade erfanden, haben wir unseren
Fokus immer darauf gelegt, Produkte in kleinen Portionen zu kreieren
(Odpimiziamii cait komnauii Kinder).

Bio uacy cmeopenns Kinder® Chocolate y 1968 p. mu nocmiiino
3aUMaeEMOCs  pPO3POOKOI0 NPOOYKMI8 Yy 8U/A0l He8elUKUX hnopuill
(Odpimniziamii catit komoauii Kinder B Ykpaimi).

o Seit 1968 — B yacy: JIEKCUKO-CEeMaHTUYHA TPaHc(opMaIIisd, JIEKCHUIHe
po3ropTaHHsa (BUKOPHUCTAHHS 3aMICTh CJIOBA — CJIOBOCIOJIyYEHHS 3 TaKHUM
CaMMM OCHOBHHUM 3HAYECHHSIM);

e erfanden — cTBOpeHHs: TpaMaTHYHA TpaHCcdoOpMAIlid, 3aMiHa YACTHUH
MOBH (I1€CJIOBO — IMEHHHUK);

e unseren Fokus immer darauf gelegt — 1mocTIiHO 3a¥iMaeMOCs
PO3POOKOI0:  JIEKCHKO-CEMAaHTHYHA  TpaHcpopMAalllsd, BUKOPHUCTAHHS
CMIICJIOBOTO Y3TOIKEeHHS IJI KPAIOro CIIPUAHATTS TeKCTY.
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3. In dem Wissen, dass Kinder nicht nur Schokolade lieben, sondern
auch das spielerische Entdecken von allem Neuen, hat die Ostertradition
der FEiersuche eine unserer innovativsten Kreationen inspiriert: Kinder
Uberraschung (Odiriitamit caitt kommasnii Kinder).

Mu 3rnaemo, w0 0imu 1061 Mmb WOKO0IA0, 2PAMmU 8 iepl ma 8I0OKPUBAMU
uyocob nose. bperno Kinder 38epryscs 3a HamxueHHAM 00 MPAOUULl NOULYKY
BeJIUKOOHIX AEUb Ma cmeopus yYHIKANbHUlU npooykm — Kindep cropnpus
(Odpiritiamit caiit kommauil Kinder B Vipaimi).

e In dem Wissen — Mu 3Haemo: rpaMaTUdYHa TpaHCcdopmalsa, 3amMiHa
YacTUH MOBH; HIMeIlbKe pedYeHHs OyJo MOALJIeHO Ha [OBa pPeYeHHS B
VEPaTHCHKOMY IIepeKJIal, IO IIPHU3BEJIO0 0 IIOIBH IIMeTa «MID Ta 3aMIHU
1MeHHuKAa «Wissen» Ha 11€CJI0BO «3HAEMON;

o Koncrpyxkiito «nicht nur.., sondern auch...» onyiieHo;

o spielerische Entdecken von allem Neuen —rpatu B ITpHu Ta BIIKPUBATH
IOCh HOBE: TrpaMaTh4YHa TpaHcopMalls, 3aMiHa YacTUH MOBH;
cyOCTaHTMBOBAHUM 1H(IHITUB 3aMIHEHO Ha [1€CJ0BO, yV HACJIIIOK YOTO,
IepeKJIag BTPATUB BaKJIWUBHI CEeMAHTHUYHHE HIOAHC, He IIepemarndvn
napajieJIbHUH IIPoIlec HABYAHHSA Ta TPHU, II0 € KJIOYOBOI OCOOJIMBICTIO
npoxaykiii Kinder.

e innovativsten Kreationen — YyHIKaJIbHUN IIPOAYKT: TpaMaTUYHA
TparcdopMalllsg, 3aMiHa (POpMH UMCJIa; BUKOPHUCTAHHSA JIEKCHMYHOI 3aMIHHI
JIJ1s1 OLJIBIIIOL IIePeKOHIMBOCTI;

e Hat inspiriert — 3BepHYBCSA 3a HATXHEHHSM: JIEKCHMKO-CEMAaHTHYHA
TpaHcdopMallida, JoAAaBAHHS JEKCUYHUX OOWHUIb, a4 TAKOM CTHJIICTHYHA
TpaHcdopMaIlld — CTUJIICTUYHA CIIeITlajIi3armisd.

Omxe BapTO 3a3HAYMUTH, II0 JOKAII3aIlsd € HaledpeKTHUBHIIIO
cTpaTerie IJIS agamnTalii BeO-caiTiB 10 IoTped PisHUX KYJIbTYPHHUX T'PYIL.
Bona mo3BoJiste 3poOUTH CAaWT 3PYYHUM Ta 3PO3YMLIUM IJIS ITOTEHIIHHUX
IOKYIIIB 3 PISHUMHU COINOKYJIBTYPHHUMH XapPaKTEePHUCTHKAMM, IO CIIPHsIE
VCITIIITHOMY IIPOCYBAHHIO TOBAPIB Ta MOCJIYT HA MIKHAPOJIHOMY PHUHKY.

BucHoBKuM Ta mepCneKTHBU HOMAJIBIIHNX IOIIYKIB y HampAMi
mocaimskeHHa. JIokasrisais Be6-cafTIB € KIII0UYOBUM (PAKTOPOM YCIIXYy Ha
MIKHAPOJHOMY PHHKY, BHXOOIYM 34 MeEKl IIPOCTOTO IIepeKJany Ta
QoanTyloul KOHTEHT J0 KYJbTYPHHX OCOOJIMBOCTEH IIJILOBOI ayauTopii.
EdextuBHa JsOKai3aliia BuMarae BHOOPY BIOIOBIIHOI  cTparTerii,
BUKOPUCTAHHSI TpaHcopMalInli, 3acTOCyBaHHSA 1IHCTPYMEHTIB
aBTOMATH30BAHOTO IIEPEKJIaJy Ta BpPaXyBaHHSA KYJIBTYPHOI KOMIIETEHITII
nepekgagava. lle mo3BoJise 3poOMTH CAWT 3PO3yMIINM, PeJIeBAHTHHM Ta
OPUBAOJIMBUM JIJIS KOPHCTYBAUIB 3 PISHUX KPaiH, COIPUAIOYUN IIPOCYBAHHIO
TOBapIB Ta IIOCJIYT Ha TJo0ajabHOMY puHKY. [lepcmekTmBamMu momasIbINX
IOCTIIsKeHh € CIPSIMOBAHICTL Ha IIOKPAIlleHHS SKOCTI MAIIIHHHOIO
IepeKJJaaay Ta po3pooKy 1IHCTPYMEHTIB, III0 CIIPOILYIOThH IIPOIeC JIOKAJI13aIriil.
Kpim Toro, 31 3pocTaHHAM riiodasidali JoCaiI:KeHHsI OyayTh CIIPSIMOBAHI

80



36ipHUK cTymeHTChKUX HayKoBuX IIpanb «STUDIA PHILOLOGICA» 2024 Ne 8

Ha PO3POOKY e(peKTUBHUX CcTpaTeriil JIOKAJl3allll OJid HOBHUX PHHKIB Ta
MEHIII IOIITHPEHNX MOB.
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